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BOJIAINAK ITEJATOI'TAPABIH KOCIBU-KOJIIAHBAJIBI
JEHE JAWBIHJBIFbIH ) KETUIIIPYIIH TEOPUSJIBIK HETI3/IEPI

NJIbACOB 9JIIIIIEP EPKAHYJIbBI
JL.H.I'ymunes atsinaarsl EYY JleHe MIBIHBIKTRIPY NEAArorTepiH Aaspiay MaMaHIbIFbIHBIH |
Kypc Marucrtpanrsl

Fruteimu xerexurici — MAPUYUBAEBA Y.C.
Actana, Kazakcran

Anoamna. Kazipei xoeamoa 6inim 0Oepy MHCYUECIHIH IHCAHEBIPYbL MY2ANIM  MYNACLIHA
KOUBLIAMbIH KICIOU mananmapovly apmyvimen cunammanaosi. Con cebenmi nedazoemoiy Kaciou
KYy3vlpemminici MeH eyOeK OHIMOINiei meK meopusiivl OiliM MeH 20icmemenik OaublHObIKKA 8aHd
emec, COHbIMeH Kamap OHblH 0eHe, NCUXONOSUANBIK HCIHE IMOYUSILIK MYPAKMBLIbIZLIHA 0d MiKelell
oatinanvicmol. Byn maxanada donawax nedacoemapoviy Kaciou-Koidanoaivl oewe OaublHObIRbIH
JHcemindipyoiy meopusiivlK acnekminepi Kapacmulpuliadvl. 3amaunayu 6inim bepy cyiiecinoe
neoazoemapovly Kaciou webepnicin Kaiblnmacmuipyoa oene 0aublHObIbIHbIY poli epekute. Kazipei
Oinim Oepy oicyliecinOe MYeANiMHIK KaciOu Ky3vipemminici MeH eHOeKKe Kabiiemminiei OHblH OeHe
JHCIHE NCUXONO2UANBIK, OasApIblebiMeH mulabl3 oainanvicmvl. COHObIKMAH KaCIOU-Kon0anOanbl oene
oativinovizel (KK/[/]) nedazocuxanvix Mamanoblkmapoa OKUmvlH cmyoeHmmepoin Kaciou 0amybl MeH
JlceKe MYN2ANbIK KANbINMACYbIHbIK MAHbI30bL KYpamoac 6eniei bonvin mabwiiadsl. Maxanrada kaciou-
KON0aHb6abl Oene 0aublHObIZbL YebIMbIHbIH MIHI AUUbLIbIN, OHbIH Ne0d20SUKANbIK iC-apeKemKe acepi
mandanaodvl. ConviMen Kamap Oonauiax myeanimoepiiy Kaciou dazvimmagbl OeHe OaublHObIZbIH
JHcemindipyoin Hezizei bazbimmapsl MeH muimoi 20icmepi YCblHbLIAOb.

Kinm ce3oep. xaciou-gondanbanvl 0ene 0atibiHObiebl, OeHe OaublHObIZbl, KaCiou uiebepiik,
bosauiax neoazo2, oere mapoueci.

Kipicne

Kazipri tamma Ounim Oepy >KyHeciHiH JaMyblHIa MEJarortapiblH KociOW AailbIHABIFbIHA
KOMBUTATBIH TajanTap KyHeHin kenemi. bonamak myraiiM TeK TEOPHSUIBIK OiTiMMEH FaHa eMec,
COHBIMEH KaTap JIeHe, ICUXOJIOTUSJIBIK KOHE SMOIIMOHAIIBIK TYPFBIIAH Ja JabiH O0Iysl KaxkeT. OChI
TYpFbIIa KociOu-KonmanOanel aene naibHabFel (KKJ/) memarorteiH kociOn TaOBICTBUIBIFBI MEH
€HOEK OHIMJIUIITIH apTThIPAThIH MaHBI3NbI (DaKTOp peTiHae KapacTeipbliansl. KociOu-kommaHOambl
JIeHEe JAWBIHABIFBl — aJlaMHBIH HAKTBI KOCIOM KBI3METKE OCHiMJIeNyiH KaMTaMachl3 €TETIH KOHE
Oenrem Oip eHOEK OHIMIUIITIHAE HEMece KbI3MET TYPIHIE KaKeT OOJIaThIH JIeHE JMalbIHIBIFBI,
MearorThIH €HOCK OHIMIUTITIHEe, CTPEeCCKe TO3IMILTITIHE XKOHE OKBITY TPOIECIHIeT] OeICeHITIriHe
Tikene# acep eteni. COHABIKTAaH MeIaroruKaibIK )KOFapbl OKY OpBIHAAPBIHAA CTYISHTTEP/IIH KOCiOun-
KOJIIaHOANIbI JIeHE JaWbIHABIFBIH KETUIIPY Maceneci ©3ekTi Oosbin TalObuianbl. [lemarorukaibik
MaMaHJBIK Helepi YIIiH Oyi OarbITThIH MOHI 30p, cebe0l MyFalliMHIH JI€HE NalbIHIBIFBl OHBIH
KYMBICKa  KaOIJIeTTUIIH, OKYIIbUIAPMEH  KapbIM-KAaThIHACBIHJAFbl  OCJICEHAUNIH  OHE
SMOLIMOHANIIBIK TYPAKTBUIBIFBIH KaMTaMachi3 ereni. KociOu-konmanOanbl JeHe NalbIHABIFBI —
KOFaphl OUTIM Oepy KYHWECiH/IE €peKIle OpbIH ajaThlH JIeHEe MOJACHHUETIHIH MaMaHJIaHJbIPbUIFaH
canacel. On negarorukanslk XKOO-napaa neHe TopOueci NoHiHIH MIHAETTI Kypamaac 0etiri peTiHe
€HT1301iM, Oonamak MyFaliMAEpiH KOCIOM-TEeJarorukaiblK KbI3METKE NaWbIHIBIFBIH KAMTAMachl3
etyre OarbITTanaapi|1].

P.T. PaeBckuiinin naitbimaaysinma, KK/ — Oyt xkeke TyIFaHbIH KOC10M MaHBI3/IbI canajapbiH,
OuUTikTepl ~ MEH  JaFIblIapblH  KaJBIOTACTBIpYFa  JKOHE  JKeTUAipyre  OaFbITTanFaH
YHBIMIACTHIPYIBUIBIK-TIEAArOTUKaJIBIK 1Iapanap xyieci[2].

Kocibu-konganbanel geHe TopOueci — meaaror MaMaHIbIFBIHBIH epEeKIIeNTIKTepiHe cail 1eHe
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JANBIHIBIFBI, TICUXOJOTHSIIBIK JKOHE EPIKTIK camanapbl KaJbllITaCThIpyFa OaFbITTalFaH MaKCaTThI
nporecc [3; 4]. CoHABIKTaH CTYASHTTEPIH KOCIOM KbhI3METIHE Ka)KETTI KaCHETTEepHAl JaMbITyFa
OaFpITTaJIFaH KACIOM-KOJIJaHOANbI IeHe TOPOUECIH KETUIIIPY — KOFaphl MeIarorukaibK 0u1iM Oepy
KYHECiHIH ©3eKTi Maceneci 6ombin Tadbutanbl [3; 4]. CoHbIMEH Karap, KoclOM-KOIaaHOaIbl JIeHe
JAsIPIIBIFBI M1€JarOr MKAJIBbIK KBI3METIIEH TIKeIEN 0alJIaHBICTHI KoC10M-MaHbI3IbI
KacHeTTep/ll JaMbITyFa OarbiTTasianbl. Onapra o3 JeHe )KOHE SMOIMSIIBIK KaFIaiibiH 0ackapa Ouy,
KO3FaJIbIC MOJIEHHUETIHIH YITICIH KepceTe aily, COHJai-aK OKyLIbUIap/a JIeHEe HIBIHBIKTBIPY MEH
CIIOPTKA JIETeH KbI3bIFYIIBUIBIK TIEH YK/l KAJBIITACTHIPY *aTapl. Ochliaiiia, Kocion-KonaaHoamsl
JIeHE JasipJIbIFBIHBIH MiHAETTEPl CTYACHTTEPAIH JIeHEe MaibIHIBIFBI XKOHE NMCUXUKAIBIK KaCHETTEPiH
JKaH-)KaKThl TaMBITyFa, JICHI cay, Oocekere KaOUIeTTi KoHe KociOM TYpFhIfa JalbIHAIFaH TeIaror
TYIFAChIH  KaJbIOTACTBIpyFa  OarbITTajFaH. 3eprreyiaep  KOpCeTKeHJEeH,  IeIarorukajblK
MaMaHJIBIKTaFbl CTYACHTTEP/IH JCHE MAWBIHIBIFBI OJap/bIH KOCIOM TAaOBICTBUIBIFEI MEH €HOCKKE
KaOineTTinirine Tikenen acep ereni [5; 6]. lene TopOueci Tek GU3MOTOTHIBIK TYPFBIIa FaHAa eMec,
COHBIMEH Oipre TYJIFaHBIH SMOIUSIIBIK J)KOHE €PIKTIK caragapbiH )KeTULTIPYIiH THIMII KYPaJIbl OOJIBIIT
canananel. Meicansl, JI.U. JyOeimesa [5] mern .M. beixoBckas [6] eHOekTepiHae eHe TopOueci
MEAArorThlH TYIFAJBIK JKOHE KOCIOM JaMyblHAa BIKMAl €TETIH MaHbI3ABl  (PAKTOp peTiHae
KapacTelpplianbl. JlereHMeH Ka3ipri Ke3ie MeNaroruKaliblK JKOFapbhl OKY OPBIHAAPBIHAAFHl JCHE
TopOHMeci KyHheci KociOM EepeKIIeTKTEPIl TOJBIK eckepe OepMmeiini. by karmail CTyaeHTTEpIiH
KOCc10M-KOITaHOAITBI TaspIILIFBIHBIH TOMEH/ICYIHE KOHE JICHE MOJICHUETIH KOCIOM ©31H-031 JaMbITy
MEH JICHCAYJIBIKThI HBIFAUTY Kypasbl peTiHJe THIMAI TMakgagaHa aaMayblHa oKemin coraasl [7; 8.
3eprTey OapbIChIHIA INETENJIIK JXKOHE OTAHABIK FalbIMIapiabiH eHOekrepi (A.A. Jlepkau, B.A.
CrnactenuH [9] kociOu OarbITTaFbl JIeHE TOPOUECIH YHBIMIACTHIPY/Ia MHHOBAIUSUIBIK, AaKMEOJIOT HSTBIK
KOHE TYJIFAIBIK TYPFhUIApABI OipiKTipymiH THiMAUTriH momenneiai. COHBIMEH Katap 3aMaHayd
seprreyminep W.B. KoxeBnukoB [10] men JLLA. Jlax [11] gene TtopbOuecinae uudpubk
TEXHOJIOTHSUIAPABl ~ €HTi3y, CTYACHTTepHiH (U3HMKAJBIK JKarJablH MOHHTOPUHITEY IKOHE
KEKEJNCHIpUIreH OarapaaManap KYpyablH THIMII )KOJIJaPbIH YChIHABL.

COHBIKTaH TIeIarOrMKAIBIK MAMAH/IBIK CTYICHTTEPIHIH JCHE TOPOUECIH KOCIOM-KOITaHOabI
OarpITTa KETUIAIPY ©3€KTI MOcCele PeTiHIe KapacThIpbUIybl THIC. Byl GarbITTarbl KYMBIC KOCiOU
OaFmapiaHFaH Ma3MYH]IbI, HHHOBALMSUIBIK TT€arOTUKAIIBIK TEXHOJIOTHSIIAPIBI )KOHE CTYIECHTTEPIiH
KEKE ePEeKIIETIKTePiH ECKEPETIH SAiCTeMeNep/i KOIJaHyFa HeT13eTyl KaxeT.

Makcarpl: bonamak memarortapAbslH KOC10M-KOIAaHOANBI JeHE JaWbIHABIFBIH JKETUAIPYIIH
TEOPUSIIBIK HET13[EPiH TalIay KOHE THIM/I1 JKOJIapbIH aHBIKTAY.

Heri3ri mingertep:

1. KociOu-konganb6ansl qeHe JalbIHIBIFBI YFBIMBIHBIH MA3MYHBIH aIlly;

2. IlenarorukanblK 1C-OpEKETTET1 IeHE JTaWbIHIBIFBIHBIH POJTIH allKbIHAAY;

3. bonamak myraigiMaepAiH KoCiON-KOI1aHOabl TalbIHIBIFBIH aPTTHIPYIBIH TEOPHUSIIBIK KOHE
OIICTEMEIIK HeTI3/IEpiH Tauay;

4. Jlene TopOHeECiH KaciOM AasipiIbIK MPOLIECIHAE KOJIAAHY JKOIJIAPbIH KOPCETY.

3epTTey MakcaThlHa KETY KOHE MIHIETTEPIH OPBIHJIAY YIIIIH KeJeci 9/1icTep KOITaHbUIIbL:

e TeopusiibIK 9micTep: FHUIBIMU-TIEArOTUKAIBIK 9/1eOUeTTep/l, HOPMATHBTIK KYXKaTTapbl,
IIETEIN JKOHE OTaHABIK TOKIpUOEep/Il Tanay, CaIbICTRIPMAIIbI caparTay;

Kenreren ransimaapasiy (b.A. Ammapun, B.W. Unbunny, B.C. Ky3ueuos, JL.II. Marsees, P.T.
PaeBckmii, K.K. Xomomos) mikipinme, KKJIJI KyppuibiMbIHIA@ OacThl Hazap MNCUXO(PU3HKAIBIK
camajap MeH KociOu OUTIKTepaAl JaMbITyFa aylapbulybl THIC. Byl — MyramiMHIH Te3IMIUIITIH,
AMOIUSUIBIK TYPAKTBUIBIFBIH, ©31H-031 OaKbUIay KaO1JIeTIH )KOHE YHBIMIACTHIPYIIBUIBIK ICKEPITIKTEPIH
KETLipyre OarbITTalIFaH KyHe.

Kazakcranaa kocibn MaManaapabl Aasipiay «JleHe MIBIHBIKTHIPY KoHE CIOPT Typajibl» 3aHMEH
XKoHe MeMJIeKeTTIK KaJmbiFa MiHaeTTi Outim 6epy cranmapteiMen (MOKMBC) perreneni.

«5B010800 — JleHe MIBIHBIKTBIPY JKOHE CIIOPT» MaMaHJBIFBI OOMBIHINA OakagaBpAbIH KociOu
KBI3METI JIeHEe TOPOHECiH, CIIOPTTHIK KaTTHIFY/Ibl, CAYBIKTHIPY JKOHE KaJIlIbIHA KENTIpy ic-I1apanapbiH
YUBIMIACTBIPY/IbI KAMTUABI. J[€He HIBIHBIKTHIPY MyFalliMi OKYIIbUTAPABIH ACHCAYIbIFBIH HbIFANTYFa,
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KO3FaJIbIC OJICEHAUIIIIH apTThIpyFa JKOHE CIHOPTTHIK JKapbICTapiAbl OTKi3yre jkayanthl. Kasipri
KE3CHJIC TeIaror JKOFaphl KOCiOM KY3BIPETTEPMEH Karap, OKYIIbIIApMEH CayBIKTBIPY JKYMBICTAPBIH
yibIMIacThIpyFa TONBIK JaiiblH Oomybsl KaxeT. Cebebi OamanmapMeH >KYMBIC icTey 3eHiHIi
LIOFBIPJIAHBIPY/IbI, CAOBIPIBLUIBIKTBI, SMOIMOHANIBIK TYPAKTHUIBIKTBI YKOHE JEHE JalbIHbIFbIH
tanan eteni. Ocerran 6ainanpicTel KK/J[ 60mamak nemarorrapabiy KociOu medepiiirid apTThIpyabiH
THIMJI1 KYpaJibl O0JIBIT caHaiaabl. [12]

KKIJ xerinmipyaiH OacTel MmapThl — CTYASHTTEPAIH JEHCAYJABIKTBHI CAaKTay MOJACHHETIH
KaJIbIMTacTelpy. byi omapnabiH kociOM MIHAETTEpIH THIMII OpPBIHIAN, JE€HE JTAWBIHIBIFBI JKOHE
MICUXUKAJIBIK TYPAKTBUTBIKTHI KAMTaMachl3 €TyiHEe MYMKIHIIK Oepesi.

3epTTey HOTIKECIHAE OoJjamliaK MeAarorTapiblH KoCciOM-KOMAaHOAIbl JeHEe MaibIHIBIFBIH
KETUIIPYIiH KeJeci OarbITTapbl aHBIKTAIbL:

JleHe XKaTThIFyJIaphbl apKbUIbI KOCIOW TO3IMIIIIKTI apTTHIPY;

Crpecrik xaraainapaa e3iH-e31 peTTey KaOiIeTiH JaMbITy;

[Tcuxopu3noNOTUsIBbIK TYPAKTHUIBIKTHI HBIFAUTY;

Kosranbic MoIeHHETIH KOCiOM STHKaMEH YIITACTHIPY.

benrini oip MaMaHJIbIKKa apHaJIFaH KKIA Mocelenepin 11(S3114%
Tek npodeccrorpaMmma )KacaaFaHHaH KeiiH raHa MyMKiH Oomanel. [Ipodeccmorpamma — Oyt
Oenrini Oip MaMaHABIKTHI CHUITATTAWTHIH KOHE COJI MaMaHIBIK HMECIHE KOWBUIATHIH TallalTapibl
KAMTHTBIH OeNTijiep xKyuect.

Kocibu-konnanbansl JAeHe MalbIHABIFBIHA apHaIFaH mpodeccuorpamma — Oy Oenrini Oip
KociOM KBI3MET TYPiHIH EpeKIICTIKTePIH JXOHE COJ KBI3METTI THIMJI aTKapyFa KaKeTTi JeHe
JaNBIHIBIFB] TANANTAPBIH CUMATTAWTBIH KEIICH 11 KYiie.

Bipinminen, mnpodeccuorpamMmma OHIIPICTIK TMPOLECTIH CHUIATTaMachlH KamMTuasl. OHpaa
€HOEKTIH HEeTri3ri TOcUIAepi MEH 9JICTEepi, KUl Ke3[ECEeTiH KOCiOM Kayim-KaTepliep MEH jKapakaT
TYpJepi, COHaii-aK eHOCK YHBIMIIACTBIPY EPEKIIEIIKTepi KOPCETiIe .

ExiHnrigen, on eHOEKTIH CaHUTAPIbIK-TUTUEHANBIK KaFJailapblH CHUOATTAWIbl: KYMBIC
OPHBIHBIH MUKPOKJIMMATHI, JKAPBIKTAHIBIPY MEH KEJJETY TalalTaphl, ITyIbIH, MAHHBIH, TIPULIIH
JIeHT el JkoHe Oacka na 3usHAbl GakTopiap. MyHIa TeK HaKThl OHAIPIC epeKIIeNiKTepl FaHa eMec,
COHBIMEH Oipre 0Chl MaMaH/IBIKKA TOH KAJIIBI CHIIATTaMalIap Jla eCKepiIeIi.

YuriHmiaeH, npogeccuorpaMMaza Kocion KbI3METTI OpBhIHAAY YIIIH KaXKETTi AeHEe KacHeTTep
MEH KUMBLI-KO3FIBIC JaFablIapblHa KOMBUIATHIH TaJanTap aHbIKTanaabl. Oap MaHBI3IbLUIBIFBIHA
Kapaii xyieneHin, kociOu meOepikTi urepy JeHrenine colikec peTresiei.

TepriHmiiaeH, KociOM  KbI3METHEH  OallaHBICTBI  MCUXO(PU3HOJOTHSIBIK  TajamTap
alikpiHnanaael. bynm ocipece emipre Kayin TOHAIpETIH HeMece OJKCTpeMaljbl >Karaaimapaa
OpPBIHAQIATHIH MaMaHABIKTAp YIIIH aca e3ekTi. KociOu-kommaHOanbl qeHe JalbIHABIFBIHBIH OacThI
MakcaThl — MaMaHIapJbIH KOCiOU ic-opeKeTiHe THIMII OeliMIenyiH KaMTaMachl3 €TeTiH (PU3UKATBIK
XKoHe (PYHKIMOHAJIBIK KaOlIeTTep 11 AaMbITY OOJIbIN TaObLIA IbI.

Ocpsl OarpITTa Kelleci MIHAETTep SIS I:

1. Kosraspic parapuiapel MEH OUTIM KOPBIH JKETUIAIpy. bonamak mamaHHBIH KociOM ic-
opeKeTiHAe KakeT OOJIaThIH KUMBLI-KO3FaJIbIC TOXIpUOECIH, JIeHE Jar/bUiap MEH JeHe TopoOueci
YKOHIHET1 OLTIMIEPIH TOJBIKTHIPY JKOHE KETIAIPY.

2. Kocibu maHBIB3ABI JeHEe MalbIHABIFBI camajapblH JaMbITy. EHOEK eHiMIiTiriHe, Kociou
TO3IMIUTIKKE JKOHE KOFaphl )KYMBIC KaOUIETTUIINHE BIKMAJI €TETIH HETI3T1 KacHeTTepAl MaKCATThI
TYPZE KETULIIpY.

3. OpranusmHiH Te3iMauUlriH aptTeipy. Konaiiceia eHOek karmaiyiapeiHa Oeiimaery
KaOU1eTiH KYLIEHTY, aF3aHbIH KOPFaHbIC KYHECiH HbIFANUTY jKOHE JIEHCAYJIBIKTHI CaKTay.

4. XKeke TYIFaNBIK JKOHE €piK-KIrep Kacuerrepin topoueney. Kociou maspibik sxyiheciHae
JeHe TopOueci apKbUIbl MOPAIBIBIK, PyXaHW JKOHE €piK camalapblH KaJbIITACTHIPY, KOFamFa
OeJICeH 11 KaThICATBIH MaKCaTThI TYJIFa TOpOUEey.

Kepcerinren MiHIETTEp op MaMaHABIKTHIH €PEKIICIITiHE KOHE OKBITBIIATHIH KOHTHHTEHTTIH
JMAWbIHABIFBIHA CoWiKec HakThulayabl Tanam ereail. KKJJ[ TuiMaimiri Tek JeHe NIBIHBIKTHIPY
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KyHeciMeH FaHa IIeKTenMmell, TopOueHiH Oacka OarbITTapbiMeH OipTyTac OaiinaHpicta OOJIFaH
JKarJanaa apTajbl.

Kocibu-konman6ansl qailbIHABIKTBIH HET131H JKaIIbI JIeHe NaspibFbl Kanaael. [lom ockl 6aza
MaMaHIapbIH KOCIOM OarbITTaFbl camajapblH KETULIIPYyTre MYMKIHAIK Oepesi. ApHaibl JalibIHIBIK
TEK KCi0M KbI3METTIH epeKIIeiKTepl Tajall eTKeH jKar1ai/ia FaHa jKy3ere acslpbuiajibl. JlereHMeH,
Ke3 KeJIFeH ar/aii/ia alaMHbIH )KaH-KaKThl )kKoHE YHJIeciM/Il JaMybl KaFU1achl 0acThl OPhIH/IA KAyl
tuic. [13]

Kongan6aner 6i1iM — OYIT aliiaFsl KOC10M KbI3METIICH THIFBI3 OaimaHbIcThI Oi1iM. Konman6as
iCKepIiKTep MEeH KabieTTep aJaMHbIH KYHAETIKTI eMipi MeH eHOeK KbI3METi Ke31H/eT1 Kayilci3/iria
KamTamachi3 etemi. Omap IeHe MOJEHHETI MEH CIHOPTIIeH KYHell opl KapKbIHABI aifHaIbICy
OapbIchIHAA XeTuaipitesni. [14]

[lemarorukaibIK )KOFapbl OKY OPBIHIAPBIH/A KOCI0M-KOIAaHOAIbI OaFBITTAaFbI IOHEP Il EHT13Y,
CHOPTTHIK ic-IIapajap MEH TPEHHHTTEPi OTKi3y — Ooyamak MyFaTiMAEepAiH KociOu medepIirin
apTTBIPYIBIH THIMAI TETiri 0oibin TaObuianbl. EHOGK KBI3METIHE JCHE >KaTTHIFYJIaphIHBIH OCEPiH
OapbIHIIA THIMII KOIIipy YIIiH KeJeci TEOPUSIIBIK-9AICTEMEINIK MapTTap/bl €CKepy KaxkeT:

a) Oojammak regarorrapbl KO3FajabIC JaFablIapbIHbIH KeIripy (TpaHcdep) KYObUIBICHI, OHBIH
TYpJepi *KoHe KociOM MaHBI3/IbI KaOlIeTTep i AeHe KaTThIFyJaphl apKbUIbl JAMBITY MYMKIHJIITIMEH
TaHBICTBIPY. byJl omapnablH KociOm OaFbITTaliFaH JICHE TOpPOHMECIHE CaHANIbl JKOHE  YOXKIl
KATBIHACHIH KaJIBIITACTRIPYFa BIKIAJ €Te/Ii;

0) Mme1aroruKaiblK KbI3METTIH €PeKIICITIKTEPiHE COMKEC KEJIeTiH, SFHU KO3FaIbIC KYPBUIBIMEI,
(U3NONOTHSIIBIK JKOHE TCHXOJOTHSUIBIK TYPFBIIAH TENarorTiH €HOSK OpEKeTiHE KaKbIH apHabI
KATTBIFyJIapAbl TaHAY;

B) apHaibl JKATTHIFyJap/bl TYPAKTHl, CEHIMII OpBIHAAY NeHreiiHe neiiH YHpeTy apKbUIbl
Koc10M KO3FabIC JIaF IbUIAPBIH KETUIHIPY;

T') MeIarorMKaJIBIK MaMaHIBIKTBIH KOTIKBIPJIBUTBIFBIH €CKEPE OTBIPHII, JCHE JKATTHIFYIapbIHBIH
alyaH TYpIiH KoijuaHy, Oy Oonamak MyFaliMHIH KOCIOHM-/IeHEe JailbIHABIFBIH KaH-)KaKThl JaMBITyFa
MYMKIHJIIK Oepei.

Ocpinaiima, kociOu-KonIaHOaNbl 1eHe JaUbIHABIFBIH KETUIIIPYIiH TEOPHUSIIBIK HEri31 — JeHe
TOpOMECiHIH Ma3MyHBIH OOJIalllaK IeJarorTiH KOCIOM 1C-OpeKEeTIHIH epeKIIeNiKTepiMeH e3apa
OailNaHBICTHIPY, SIFHU ICHE JTAaWBIHIBIFbI )KOHE KOCci0M KaOineTTepIiH yilieciM/Ii TaMybIH KaMTaMachl3
ety Oosbin TabpuIaabl. KocinTi MeHrepyre bIKNaa €Ty MaKCaTbIHAA JE€HE >KaTTBIFYJIapbhlH THUIMII
naijanany VIIIH HEri3ri ImapTrapAblH Oipi — Oonamak MaMaHAApABIH KalIbl JKOHE Kociou
KaOuIeTTepiH Aep Ke31H/E 3epTTeyY, JaMBITY jkoHE O0oipkay 0obin Tadbimaabt. [15]

3eprTey HoTHIKEIepi

3eprrey OappichiHAa OonamraK MNeAarorTapAblH KOCIOM-KOJMAaHOAIbl JCHE JalbIHIBIFBIH
KETUIMIPYIIH TEOPHSUIBIK  OarbITTapbl  aliKbiHIanabl. KociOu-xonmmaHOamsl  TalbIHABIKTHIH
KYPBUIBIMBIK KOMITOHEHTTEp1 (MOTHUBAIUSIIBIK, (DYHKIMOHAIIBIK, MCUXO(OHU3UOIOTHSIIBIK KOHE
KosnganOanbl) Herizaenai. [legarorukanblk ic-opeKkeT epeKIIeTiKTepiHe colKec JieHe AaibIH IbIFbIH
KJIBIITACTRIPYABIH THIM/II 9JIICTEPl MEH TOCLIIEP] KYHETCH/T].

JKypri3iires TeOpHsUIBIK Tajlaay HOTHXKEIepl KOPCETKEHCH, Te1aroruKaIblK MaMaH [bIKTaFbl
CTYJICHTTEPiH JeHE TOpOUECiHIH KoCc10M-KOMaHOaIbl OaFBITTHUIBIFBIH KETULIIPY — Ka31pri )KOFaphl
OimiMm Oepy JxyHeciHiH ©3eKTi OarbITTapblHBIH Oipi Oonbil TaObutazbl. FeutbiMu omebuerTepre
YKacaJFaH II0JIy KOPCETKEHIeH, KONTETeH OTaH IbIK JkoHe meTen ik 3eprreymiiep (B.K. bansceBuuy,
JLII. MatBees, JI.U. JIyOsimeBa, A.A. Jlepkay xoHe 6ackanap) KociOu-KoIAaHOabl 1eHe TOpOueciH
OoJialak meaaror ThiH KOCi0M Ky3bIPETTUIIIH KaJIbIITaCTRIPY/IBIH MaHbI3/IbI Kypamaac 0eJIiri peTiniae
KapacThIPabl.

3eprrenreH eHOeKTep/Ie AeHE TOpOUECiHIH KOCiOM OaFBITTHUIBIFBIH KAMTaMaChI3 €Ty IiH HeT13T1
KaFuJaiapbl MEH 9J[ICTEMENiK YCTaHbIMAphl aHBIKTAIFaH. ATan allTKaHAa, KociOu OarbITTaFbl ICHE
JASPIBIFBl CTYICHTTEPIH KOCIOM KBI3METIHE KaKeTTI (PU3MUKANBIK, TCUXO(PU3HOJOTHSIIBIK JKOHE
epiK-)Kirep KaCHUETTepiH JaMbITyFa, COHBIMEH KaTap OJapJblH €HOeK KaOUIeTTimiri MeH
SMOILIMOHANIBIK TYPAKTHUIBIFBIH apTThIPYFa OaFbITTATYhI THIC.
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Hotwxkecinne Oonamax MyraliMAEpAiH KoCiOM KbI3METKE ICUXOJIOTHSUIBIK JKOHE JCHE
JAWBIHABIFBl TYPFBIIAH OCHIMIEMy JCHTeWl apThill, eHOSK OHIMIUIIIT MEH CTPECCKe TO3IMILIIT
KOFappUIalThIHBl  gonengeHai. CoHnmai-ak KociOM-KonjgaHOanbl OaFbITTarbl JiIeHE TopOHeci
OarnapiaMaapblHBIH THIMJIUIIN KOPCETUTIN, MEeAarorukaiblK OutiM Oepy kyieciHe OeHiMaenreH
o/licTEMEITiK YChIHBICTAp YKacaJibl.

3epTTey HOTHXKECiHJE OoJamiaK IeaarorTapblH KociOM-KOJIJaHOANbl JeHE MaibIHIBIFBIH
KETULTIPYIIH TEOPHUSIIBIK HETi3Aepi TalAaHbIl alKbIHAAIIbL. KociOu-Komman6amsl JaibIHABIKTHIH
MeJarOTUKAJIBIK MOHI HAKTBUJIAHBIN, OHBI KAJBINTACTBIPYABIH THIMAI TOCLIAEpl >KYyHEIeHI.
[IpakTuKandplk TYpFbIIa OoNamak MYFATIMIEPIAiH JeHE KOHE TCHXOJIOTUSIIBIK TYPAKTHUIBIFBI,
eHOEKKE TO3IMJIUII MeH KociOm OediMuieny aeHreii apTaapl. bomamak MyramiMaepaiH Kociou-
KOJIJTaHOAITBI TalbIH/IBIFBIH aPTTHIPYABIH TCOPHSUIBIK HET13/1epl TalJaH Ibl;

KopbIThIHABI

Bomamak memarortapablH KociOU-KONIaHOANBl JCHE MAWBIHABIFBIH KETUIAIPY — OJap/IbIH
KOCiOM KY3BIPETTUIITIHIH MaHBI3IBI Kypamaac Oediri. TeopusuibIk Heri3aepre CyiHeHe OTBIPBIMN, OyI
OaFbITTBl  JAMBITY TIEArOTHUKANBIK KaJApJIAPABIH JEHE JalbIHIBIFBIH JKOHE IICUXOJIOTHSIIBIK
JMaWBIHABIFBIH KyliehTenai. HoTmwkecinme, MyFamiMaepaiH KociOn KbI3METI THIMI, IIBIFaPMAIIbLIBIK
XKOHE HOTHXKeITi 0oa TyCei.

Kazakcranmarel JeHe MOJIEHHETI MEH CIOPT cajachlHAa Oojallak MeJarortapiblH KociOu-
KOJIJTaHOAJTBI JICHE JTAWBIH/IBIFBIH JKETUTNIPY/IIH TEOPUSITBIK HET13/epl Kenecl KaFuanapra CyHeHe/i:

1. KK /I yFpIMBIH HaKThIIAY: OJ1 — ICHE KoHE NICUXO(PU3UKAIBIK TaWbIH/IBIKTHI, CaJlayaTThl oMip
CaJITHI TypaJibl O1TIM MEH JaF IbUTAP/Ibl MHTETPAIIUSIIAUTHIH KeIIEH 1 POIIece.

2. JleHcaynbIKThI caKTay OaFbIThIH €HT13Y: CTYACHTTEP/AE ACHCAYIbIK CAaKTay TEXHOIOTUSIAPbIH
MEHIepY KOHE OHBI KOCIOM KBI3METTE KOJIJIaHy KY3BIPETTEPIH KAJBIITACTHIPY.

Hemek, KKJIJI-Hb1 xkeTinaipy kyieci Oonaniak MyramiMaepaiH MCUX0(OU3UKAIBIK JTalbIHIbIK
JCHreHiH, KociOM KY3BIPETTUNrH KEHIeHIl TYpAE AaMbITyFa OarbITTalybl KaxeT. byi omapasiH
MearoruKajblK MIeOepiriH apTTHIPHIN, 3aMaHayd OiuTiM Oepy TamanTapblHa cail KociOum TyiFa
pEeTiH/e KaJIbINTAaCyblHa MYMKIHIIK Oepe/ti.
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OOPMHUPOBAHHE I[PI(I)POBOfl I'PAMOTHOCTH YYAIIUXCSA C
YUETOM ME)KI[HCIIHHJIHHAPHOFI HUHTET'PAIIMU B YCJIOBUSX
CUCTEMBI CPEJHEI'O OBPA30BAHUA

YCEMBAEBA AKBASIH 1OCBOJIKbI3bI
MarwuctpanT QakynpTeTa MaTeMaTUKU U HTHPOPMAIIMOHHBIX TexHonoruii HAO
«KaparananHCKUil HAIMOHAJIBHBIA HCCIIEI0BATEILCKUN YHUBEPCUTET UMEHH akajeMuka E.A.
bykeroBa»

Hayunsiii pykosoaurens - KEJIB/IUBEKOBA A.b.
Kaparanpga, Kazaxcran

Annomauyusa: B cmamve u3zyuaromcsi 0OCHO8Hble meopemuiecKue acnekmsl QOopMuposansl
yugposoil  epamomHocmu y WKOJIbHUKO8 8 Nepuod yu@dposoi mpanchopmayuu cpeoHe2o
obpazosanus. 30ecb 000CHOBbIBACHICS BANCHOCTNb MEHCOUCYUNTUHAPHOU UHMESPayUU KAK 00OHO20
U3 KII0YeBblX Cnoco606 pazeumus YUGpoewvix KomMnemeHyul 01 CO8PEMEHHOL MOI00eNHCU 8 WKOLAX.
Onucwviearomcs pasiuyHvle NOOX00bl K NOCMPOEHUI 00pazosamenvbHo20 npoyeccd, KOmOopbll
nomozcaem pazeueamv YUGpoeyro 2pamomHocms yepe3 00veOUHeHue Mamepuanos U3 pasHblx
npeomemuuvlx obnacmeu. Takoice onpedensaromcs nedazocudeckue YCi08us U MemooudecKue
NPUHYUNBL, KOMOpble MpedOVIOmcs 0lisi Mo20, 4moodbl YCReuwHo 6600UMsb YU@posvle MexHoaouU 8
N0BCEeOHEeBHbI YUeOHbLL NPOYecc.

Knroueewie cnosa: yugposas cpamomuocms, yugposvle KOMneMeHYUl, MEHCOUCYUNTUHAPHASA
unmezpayus, UKT, oopazosanue, yugposas mpancgopmayus.

BBenenne. Pa3Butue muQpoBOil 3KOHOMHUKHM M CBSI3aHHBIX C HEH TEXHOJIOTHHA CO37aeT
noTpeOHOCT, B (OPMUPOBAHMU LUGPOBON TPaMOTHOCTH Yy IIKOJIBHUKOB KaK OCHOBHOM
KOMITIETSHITUH ISl IBaIIaTh MEPBOTO Beka. LludpoBas rpaMOTHOCTh OXBAThIBACT HABBIKH ITOUCKA,
aHaJlM3a U NpUMEeHeHUs WH(OpMalUH, yMEeHHuEe padoTaTh ¢ HU(PPOBBIMH UHCTPYMEHTAMH, a TaK¥Ke
MOHMMaHKEe NpaBuiI Oe30MacHOro MoBeAeHUs B HU(POBO cpene. B MaTepuanax MexIyHapOIHBIX
opranmzanuii, Takux kak UNESCO u OECD, nomuepkuBaeTcsi poyib HUGPOBBIX HABHIKOB B
YCTICITHON COIMANTN3AIMH yUaIIUXCs U X MPo(ecCroHaIbHOM BBIOODE.

B cucreme cpennero oopasoBanus HUQpoBasi TpaMOTHOCTh OOBIYHO CBS3BIBAETCS B OCHOBHOM
¢ ypokamu wHpopMaTHKU. Ho Takoil moaxoj HE JaeT MOJHOTO OXBaTa JJIs Pa3BUTHS U(POBBIX
HaBBIKOB uepe3 pasHble mnpeameTsl. [loaToMy ceifluac  0COOEHHO BaXXHO  BHEIPSTH
MEXKIUCIUIUTMHAPHYIO HMHTETpaIMio, KOTopas I03BOJIsIeT NpUMEHSATh HWHCTpyMeHThl WKT wu
1M pOBbIE METOBI B PA3HOOOPA3HBIX YUEOHBIX TUCHUTUIMHAX.

O0630p JauTepaTypbl. Bompockl Teopuu W MeTOAHMK HU(POBONW TPAMOTHOCTH IOAPOOHO
paccMaTpuBarOTCA Kak 3apyOeKHBIMH, TaK U OT€YECTBEHHBIMU YYEHBIMU B 00JIACTH MEAarOrukH.

UNESCO B 2018 roay onpenensieT nudppoByr0 rpaMOTHOCTh KaK CIIOCOOHOCTh YBEPEHHO U C
KPUTHYECKHM TOJXO0JIOM HCIOIB30BaTh HU(PPOBBIE TEXHOIOTUU IJIs y4eObl, pabOThl U OOIIEHUSI.
OECD ananuzupyet nudpoBbie KOMIETEHIIUHN B CBS3H C TJI00ATHHBIMU TCHACHIIUSIMU B 00pa30BaHUH
Y HaBBIKaAMH, KOTOPBIE MTOTPEOYIOTCS B Oy IyIIEM.

MHorue uccneoBaTea yKa3bIBaloT, YTO HU(PPOBas IPaMOTHOCTh pa3BUBAETCS JIy4Ille BCETO
4yepe3 UHTerpupoBaHHbie popmbl o0yueHus. K Takum ¢opmMam OTHOCATCS MMPOEKTHAS ACSITENbHOCTD,
STEAM-nionxon, MEXNpPeIMETHbIE 3aJaHusi C HCIOJIb30BAHHEM IU(POBBIX HHCTPYMEHTOB,
MEJIMarpaMOTHOCTh HAa YpPOKaX T'yMaHUTAPHBIX MPEIMETOB, a TakKe NMPUMEHEHHE CUMYIISITOPOB,
U(POBBIX TA0OPATOPHI U CUCTEM MOJIEITMPOBAHUS B €CTECTBEHHBIX HAyKaX.

B cucreme oOpazoBanmsi Kazaxcrana ocoboe BHUMaHHE YAENSETCS CO3JaHUIO0 IUPPOBOI
00pa3oBaTeIbHONW CpENbl, MOBBIIICHUIO ITU(POBON KOMIETEHTHOCTH YYHTENed U pa3paboTke
METOJIMYECKUX YCIOBUH At HOpMUPOBAHUS ITUPPOBHIX HABBIKOB Y IIKOJEHUKOB.
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Martepuanbl u mMeroabl. CTaTbhsi IOCTPOEHA Ha OCHOBE aHa/M3a HAY4YHOW JIUTEpPATYpHI,
rOCy/IapCTBEHHBIX CTAHJAPTOB CPEIHEr0 0O0pa30BaHMUs, IPOrPAMMHBIX JTOKYMEHTOB MO IU(PPOBHIM
KOMIIETEHIIMSIM, a Takke Ha OOOOLIEHWH CYIIECTBYIOIIUX MEJarorMyeckux MOJXOM0B K
MEXIUCIUIIMHAPHOW HHTETPaLliu.

B pabore npuMEHSNIMCh TakUe METOMbl, KaK TEOPETHUYECKUH aHaIN3, CPaBHUTEIBHO-
COIIOCTaBUTEIIbHBIN METO/], 0000IIEHHUE OIbITA B IIE1arOI'MKe, CHCTEMHBIIN OJXO0/ K KJIacCUu(UKanuu
U(PPOBBIX HABHIKOB.

TeopeTnyeckue pe3yjabTaThbl.

1. CymHOoCTh U(POBOM TPAMOTHOCTH YUaIHXCS

[udpoBast rpaMOTHOCTh HIKOJBHUKOB COCTOUT U3 HECKOJIIBKMX OCHOBHBIX KOMIOHEHTOB. K
HUM OTHOCSITCSI UH(OpMAIIOHHASI TPAMOTHOCTB, KOTOpasi BKIIOYAET MOUCK M KPUTHUECKYIO OLECHKY
MHpOpMalMK, TEXHUYECKass TIPaMOTHOCTh Kak BJaJeHHE YCTPOWCTBAMH U IporpaMMami,
KOMMYHHUKaTHBHas T'paMOTHOCTH B  (opMe IUPPOBOrOo  B3aUMOJCHCTBUS M ITHKH,
MEAMarpaMOTHOCTb, a Takke LHUdpoBas 6€30MaCHOCTb. DTH KOMIIOHEHTHI Pa3BUBAIOTCS HE TOJIBKO
Ha ypokax WH(POPMATHUKH, HO U Yepe3 ACATEIbHOCTb, 00bEIUHSIONLYIO pa3HbIe MPEIMETHI.

2. MexaucuuIuinHapHasi MHTerpalys Kak ycJIoBUe pa3BUTUS [IM(PPOBBIX KOMIIETCHIIUN

Buenpenue nudpoBbIX HHCTPYMEHTOB B pa3IHyuHbIe yUeOHbIE TUCIUILIHHBI 1a€T BO3MOXHOCTD
CO31aBaTh 3aJaHUS, OPUECHTUPOBAHHBIE HA IPAKTHKY. JTO IOMOTacT pa3BUBATh KPUTHYECKOE
MBIIUIEHHE, (HOPMUPOBATH METANpPEIMETHBIE HAaBbIKH, OOBEANHATh 3HAHUS U3 PAa3HBIX 00JacTei u
IPUMEHATh LU(PPOBBIE TEXHOJOTMU JUIsl pElIeHHs peaibHbIX 3ajad. Hampumep, Ha ypokax
MaTeMaTUKU MOXHO 3aHUMAThCsl 00pabOTKON TaHHBIX U MOJICIMPOBAHHEM, B €CTECTBEHHBIX HayKax
UCIOJb30BaTh LU(POBbIE Ta0OPATOPUM M CHUMYJISLUHM, Ha SI3BIKOBBIX IpeaMeTax paboTaTh ¢
00pabOTKOH TeKcTa, MEJUAKOHTEHTOM M UCTOYHHKAMH, a Ha YPOKaxX MCTOPHH W OOIIECTBO3ZHAHUS
aHaJTU3UpPOBaTh HU(PPOBbIE UICTOUHUKHU U Pa3BUBATh MEAHArPAaMOTHOCTb.

3. Ilenarornyeckue ycnoBus 3(GEeKTUBHON HHTET PN

Jnis Toro yToOBl ycnemHo (popMHpPOBaTh HU(POBYIO IPAMOTHOCTb, HY)KHBI OIpE/EICHHbIC
ycnoBust. Cpey HUX OAT0ToBKa yuutenei B oomactu KT, moctymn k mudpoBsiM 00pa3oBaTeIbHBIM
pecypcaMm, METOJUUecKoe oOecriedeHre Uil HHTErpaluy AUCUUIUINH, TOJAEP)KKA CAMOCTOSATEIbHON
paboTHl YIEHHKOB, a TaKkKe HaM4ne u(poBoii 00pa3oBaTeILHON CPEbI.

O0cyxnenne. AHaIU3 TEOPETUUECKUX HUCTOUYHUKOB MOKA3bIBAET, YTO MEKIUCLUILIMHAPHBIN
noaxoJ naer Oojee riyOOKOe M BCECTOpOHHEe (QopMUpoBaHHE LU(GPOBON TI'PAMOTHOCTU IO
CPaBHEHHMIO C H30JIMPOBAaHHBIM oOyueHHeM. OH IO3BOJSET YYEHHMKAM MCIIOJIb30BaTh LHU(POBbHIE
HaBbIKM B KOHTEKCTE Pa3HbIX MPEIMETOB, UYTO MOBBIIIAET UX MOTHUBALMIO K y4yeOe, CIoCOOCTBYET
Pa3BUTHIO KPUTHUECKOTO MBIIIUIEHUS U TOTOBUT K JKU3HU B IM(POBOM OOIIIECTBE.

3akiaroyenue. MeXIUCIUIUIMHAPHAS MHTETpAlMs CIYXKHUT BaXXHOW TEOPETUYECKOW U
METOJMYECKOM OCHOBOM s (GopMHUpOBaHUS LHU(GPOBOM TI'PaMOTHOCTH Y IIKOJIBHUKOB. OHa
pacimupsieT BO3MOKHOCTH 00pa30BaHHUsl, JiesiaeT o0yueHue 0oiee NpakKTUUECKUM U CO3/IaeT YCIOBUS
JUISL Pa3BUTHs KIIIOYEBBIX KOMIIETEHIMM [BaJLATh IIEPBOIO BeKa. [E€OpeTHYECKUM aHauu3
MOJTBEPXKIAET, YTO HYXKHO IPOAOIDKATh pa3padaTbiBaTh METOAMKHM IO HMHTErpalud LU(POBBIX
TEXHOJIOTHH B CUCTEMY CpeJIHEro 0Opa3oBaHusl.
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MEKTEIITIH TEOMETPUSA KYPCBIHJIA ITPAKTUKAFA BAFBITTAJIFAH

ECENITEPAI BEPYJIIH MAHDbI31blJIbIT' bl

MBIP3AXAHOBA AMKAH IIIAXAPXAHKbBI3bI
Abaii arbiHarel Kaszak ¥ITThIK Ie1arorukaiblK YHUBEPCUTET]

Anoamna. Kasipei 3amaneel mamemamuxanvlk Oinim Oepyoi dcemindipy — Mmekmenmeei
MaAmemMamura KypCblHblH NPAKMUKAILIK OAbIMbIH KYWetumy, AHU OHbIH MA3MYHbl MeH OKblIYy
adicmemecin  npakmuxkameHn —oOaunanvicmulpy Ooavin  mabwliadel. Maxanaoa mexmenme
2e0MempusHbl OKbIMYy0abl NPAKMUKAA OALIMMANEAH ecenmepoiy peoii aubin Kepcemineoi.
l'eomempus noninde myHoau ecenmepoi KOIOAHY OKYWBLIAPOLIY MeOPUSIbIK OLIIMIH OMIPIIK
maocipubemer  Yulmacmolpoin, (QYHKYUOHALObIK —CAYAMMbLIbIZbIH, JIOCUKANLIK, CHIHU  HCIHE
WBIEAPMAUBLIbIK OULAY Kabiiemmepin damvimyaa viknai emedi. Maxanada mexmen 2eomMempusiColH
OKbIMY OAPLICHIHOA JHCAHA MAMePUAIobl MeHeepyOiH KYpaisl peminoe npaKmuKaiblk MazmyHoazsl
ecenmepoiy ManbI30bLIbIELL KAPACMbIpbLIadbl. Haxmuvl mvlcanoap keamipineoi.

Kinm ce30ep: ceomempust, (pyHKYUOHANObIK CAYAMMBLIbIK, CbIHU OUIAY, NOSUKANBIK OLIAY,
NpaKmuxaea Oagblmmaiean ecenmep.

Kazipri Oiumim Oepy Ky#eciHiH OacThl MakcaThbl — OKYIIBUIAPIBIH (PYHKIIMOHAIIIBIK
CayaTThUIBIFBIH JTAMBITY, SSFHU OJIAPJbIH MEKTENTe aFaH OuTiM, OUTIK KOHE NaFAbUIapblH OMIipIIiK
JKaraaiiapaa THiMIl KoJijaHa OuTy KaOijaeTiH KaiabimTacThipy. COHIBIKTAaH MEKTENTE OKBITHIJIATHIH
noHzAepaiH Oipi peTiHIe TeOMETpPHUsSHbI OKBITY OapbIChbIHIA MpPAKTHUKara OarbITTalFaH ecemnTep.i
KapacThIpy — OKYIIbLIAP IbIH aJFaH OUTIMIH 6MipMeH OalJIaHBICTBIpa OUTyTe, SIFHU (YHKITMOHAJIIBIK
cayaTTBUIBIFBIH JJAMBITYFa MYMKIHIIK Oepe/i.

JKanmer opra 6iiM 6epyIiH MEMIJICKETTIK YKaJIbIFa MIHJETTI CTAaHIAPThIHA COMKEC, TE€OMETPHS
MIOHIH OKBITYBIH MAaKCaThl — O1TIM aJIyIIbIIap/IbIH KEHICTIKTIK )KOHE JJOTHKAIIBIK Oijiay KabineTTepin
JaMBITy, KOpILIaFaH OpTaJlaFbl HbICAHIAP/IbIH MIlIiHIH, OJIIIEMIH, 63apa OPHAJIACYbIH CUIATTAY JKOHE
TaJIJay JaFbIapbIH KAIbIITACTHIPY, COHAA-aK FTeOMETPHUSUIBIK O1TiM MEH TOCUIAECP/Il OMIPIIIK XKOHE
MpaKTHUKAJBIK JKaFaaiiapaa Koajaana oiyre yipery 0ombin Tadbuiaas: [1].

Anamra KYHIEIIKTI eMip/ie OHBbI KOpIIaFraH 3aTTap/IbIH MillliHi Typajibl, 0acmaHa caiy, )Koyaap
caiyza, JKep eJjiieyre OalllaHbICTBl e€CenTeyyep Kypridyae, AeHeIep/iH ayJaHbl MEH KeJeMaepiH
Ta0yra OaiJIaHBICTHI €CENTEYJIep XKYPri3yne TeOMETPHsUIBIK OuTiM aca KaxeTti Oonaapl. OchiFaH
opaif, Kas3ipri 3aMaHFbl MEKTENTE T'COMETPHUSIHBIH OMIPMEH, KYHIEIIKTI  TYPMBICTBIK
MYKTaXXIBIKTAPMEH X0HE 0acKaaail moHaepMeH OaiaHbICHIH MTPAKTUKAIBIK MAa3MYH/IbI, KOHTEKCTIK,
MOHApaNbIK CUMNATTaFbl, JIOTHKAJBIK €cemnTep apKbUIbl icke acblpyra Oomanel. [IpakTukara
OaFbpITTalFaH €ceNTepAl MEeNly OKYNIBUIAPABIH (PYHKIMOHAIIBIK CayaTTBUIBIFBIMEH KaTap TOHTe
JIETeH KBI3BIFYIIBUIBIFBIH apTThIPaIbl. ONTKEHI MaTEMaTUKAJIBIK O11iM OSpy/IiH KYHIBUIBIFBI OHBIH
MPAKTUKAIBIK MYMKIHJIKTepiHE OaiinaHbicThl. COHBIMEH KaTap, op TYpil CajlaHblH ecenTepiH
HIBIFAPY apKbUIBI OKYIIBUIAP/IBIH MTPAKTUKAJIBIK €CEeNTep/Ii IIenry KabileTiH 1aMbITa Ibl.

Axagemuk A.E.O6inkaceiMoBa «MarteMaTHKaHbl OKBITY OJIICTEMECIHIH HETi3ri moceneci —
ecenTepAl memyre yhpery. ['eoMeTpusANbIK ecenTep - OKYUIbUIAPIAbIH ACTYKIHUIBIK >KOHE
JIOTUKAJIBIK OMJIaybIH, KEHICTIKTE €JIECTETY1H KaJbITAaCThIPBII, JaMBbITaThIH HET13T1 Kypai. Ecenrtep
apKbUIBl OKYIIBLIAPABIH MEHrepreH OimiM, OUTIK XoHE JaFIbUIAPBIHBIH KaJbINTACcy JEHrenepi
TEeKCEepuIeN», - Iem auTas [2].

Mekren reoMeTpusi KYpChIHIAFbl MPAKTUKAIBIK Ma3MYHJBI €CENTepAiH HEri3ri o0beKTici —
KopIiiarad opta. MyHai ecenrtep OKyImIbUIapAbIH KOPIIaFaH OpTagaH TreOMETPHSUIBIK (PUTypaiapst
TaHyFa, OJIap IbIH KAaCUETTEPiH Naigananyra, oMipie KOJIJaHbLUIBICHIH TYCIHY apKbLIbl T€OMETPHUSHBIH
MPAKTUKAIBIK TYPFbIIa KOJNIAHBUIYBIH TYCiHyTre yihpereni. [IpakTUKaablk Ma3MyHIBI €cenTep
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OKYIIBLIAP/IbIH (PYHKIIMOHAIIBIK CAyaTThUIBIFBIH TAMBITY Kypalibl OOJBIN, alFaH OiLTiMIH eMipMeH
YIITAacCThIpyFa, eHOEKIeH OalllaHbICThI 1C-apeKeTTepre KoaaHa ouryre kemekreceni [3].
oo6inkaceimoBa  A.E., XK.ymarymoa 3.9., TysikoB E.A. aBTOpIBIFBIMEH KapbIK
KkepreH «OKylbIapAblH  (YHKIMOHAIIBIK CayaTTbUIBIFBIH TMPAaKTUKAJIBIK Ma3MYHIbl €CernTep
apKbUIbI IAMBITY» aTThl OKY KYpaJblHaH IIPAKTHKaFa OarbITTalFaH €CENTIH MbICAJIbIH KENTIPEHiK.
Mpicaa. Koxxa Axmet Slcayu keceHecl — apka Topi3l .
HOpTaJ/IaH kaHe KymOesneH (46,5 x 65,5 M) TypaTblH TiK
TOpTOYPHIITH KeceHe (1-cyper). Apka Topi3/i MOpTaIIbIH
owuikTiri 37,5 M. bac kym6e3ain OuikTiri 44 m, tuamerpi 22
M. CBIPTKBI KaOBIPFa KAJTBIHJIBIFBI 2 M-T€ )KYBIK. AJl OPTaJIBIK,
3ai1bIH KaOBIpFachIHBIH KaIbIHABIFE 3 M. KeceHerne ete ke
KyMOe3iep MeH Kipy KOJiapbl CaJbIHFaH.

Tanceipmanap:

1. KeceHeHiH CBIPTKBI IEPUMETPIH TaOBIHAAP.

2. KeceHeHiH ayJaHbIH TaObIHAAD.

3. Typucting 6mikTiri 150 cM. Apka Topi3ai MOPTaNABIH OUIKTITT TYpUCTIH OMIKTITIHEH KaHIIA
ece YJIKeH?

4. Typuct keceHeHi 5 peT aiftHaibII oTTi. JKypreH okl Helere TeH?

5. Dpo3usi MeH aya palbIHBIH KYOBUIBICTaphIHA OaiIaHBICTHI KECCHEHIH YCTIHIT OeJiriHe
alTapJIBIKTAal 3USH Keyeli. Apka Topi3ai MopTaiabiH 1/3 OGeiriH )eHaey YIIiH KaHaald OWiKTIKKe
KOTEepLTy Kepek?

Hemyi:

1. Kecene Tik TepTOYpHIITHI OOJIFaHIBIKTaH, OHBIH KaObIpramapsl a = 46,5 M, b = 65,5 M-re
teH. [lepumerpin Tabameis: P = 2(a + b) = 2(46,5 + 65,5) = 224m

2. KeceneHiH aynanbiH TabaMe13: S = a - b = 65.5 - 46.5 = 3045.75m?

3. ApxkansiH OmikTiri hi = 37,5 M-re, an Typuctiy Ouikriri h. = 1,5 m-re TeH. OckinaH, apka
TOPI3/11 MOPTANIBIH OWIKTIT TypUCTiH OuikTirined n = 37,5 : 1,5 = 25 ece ynkeH 60maabl.

4. 5 per aitHany xoinbl SP-re ten: [ = 224 - 5=1120m, sruu 1,12 kM.

5. XKoraprel 1/3 Genirid keHjiey yIIiH apka OuikTiridig 1/3 Oenirine keTepiry Kepek 00a bl
H=32-37,5=25m.

Kayaobr: 224 m; 3045,75 m?; 25 ece yaken; 1,120 km; 25 M. [2]

['eoMerpusiHbl OKBITY OapbIChIHAA MpaKTHKara OaFbpITTaNFaH ecenTepli KapacTblpy —
OKYIIBUIAPJBIH ~aiiFaH OUTiMiH eMipMeH OaijaHpICThIpa Olryre, SfHH (YHKIHOHAJIBIK
cayaTTBUIBIFBIH IaMBITyFa MYMKIHZIIK Oepei.

Kasipri OumiM Oepy yiHeciHiH 0acThl MakcaTbl — OKYWIbUIAPABIH (YHKIHMOHAJIBIK
CayaTTBUIBIFBIH JaMBITY, SIFHU OJIapJIbIH MEKTENTe ajFaH OuriM, OUTIK JKoHEe JaFapUIapblH OMIpIIiK
JKaraaiiapaa THIMI1 KojijiaHa 011y KaOiJIeTiH KaJIBIITaCThIPY .

[IpakTukara OarpITTaIFaH €CENTEP/IIH OKBITY Ma3MYHBIHA KIPIKTIpiTyi:

— MEKTENTE T€OMETPHUSHBI OKBITYIBIH MPAKTHKAIIBIK OAFBITTHUIBIFBIH KYIICHTE ],

— YATTBIK KYHABUTBIKTAPABI IAPBITYFa OaFbITTaIa/Ibl;

— MPaKTUKAJIBIK €CeNTep/Il ISy, IMaMaiapabl 6aranay KoHe OJIApIbIH KYBIK MOHAECPiH Ta0y
JaFbUTAPbIH KaTbIITaCThIPAIbI;

— OOBEKTUIEpAIH HAKTHl OJIIeMACPl MEH OJapJIblH T€OMETPUSUIBIK OCWHECIHIH eJmemaepi
apachIH/IaFbl KATBIHACTAP/IBI OPHATYFa YHpeTei;

— KecTeJepMeH oHe 0acka Jla aHBIKTAMAJBIK KypajlapMeH >KYMBIC JKacay JaFIbIChIH
KaJBIITACTHIPAIbBL;
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— OKYWIBUIAPJBIH BIHTACHl MEH KbBI3BIFYBIIIBUIBIKTAPEIH OSATaAbl, all OYJ ©3 Ke3erinue
T€OMETPUSIHBI OKBITY/IBIH THMJIUTITIH apTThIpaabl [4].

[IpakTukara OarbITTaNFaH ecenTepiai THIMJII SKOJIMEH ILIbIFapy YIIiH OipHeIe MaHbI3/IbI
KE3CHJIEP/1: ecenmiy wapmvlh mepey MmycCinyoi, MAmemMamuKkaivlk MOOelin Kypyobl, MOOeniboi
NAuOaIansvin weuyoi, HOMUNICeHi 6ACMAanKvl Hca20amMer 6AUIAHLICMBLPYObL ECKEPY KaXKeT.

Enpi npaktrukara OarpITTaIFaH ecenTepAcH OipHele MbIcaliiap KapacThIpanbIK.

1-ecen. benMmeHiH ezeHi TIKTOPTOYpHII MIMIiHAEC KOHE OHBIH oimeMi 4M X 6M. bemme
Tebecinin OuikTiri 3M, eciriniy aygansl 3m2-teH. benamene aynansl 1,5M2% GonaTeiH 2 Tepese 6ap.
benmeniH KaObIprangapbiHa jka0bICTRIPY YIIiH ojmmemi 0,6mM X 10M GosaThIH Hellle TyCKara3 opambl
KaeT?

Iemyi: AnnpiMen OenMeHiH OMWIKTIIT 3 M €KEHIH €cCKepill, KaObIpFallapblHBIH ayJdaHbIH
TabaMbI3: Sgone = 2(4 -3 + 6+ 3) = 60M?. Engi 6ip TycKarasablH aydaHbIH ecenTeifik: S TycKaras =
0,6 - 10 = 6M?. Genmeneri 2 TEpe3eHIH aylaHbIH TabaWbIK: S Tepese = 2 1,5 = 3m?. Enni kanma

Sg—S;—Se _ 60—-3-3 _ 54

JlaHa TYCKara3 KepeK €KeHIH aHbIKTalMbI3: " S i 9.
T

Kayaowbl: 9 naHa.

2-ecemn. [1lenekTin mimiHi KUBIK KOHYC Tapizaec (2-cypet). LllenexTi
KAHBUITBIp TeMipAeH »xkacaiabl. KHBIK KOHYCTBIH YJIKEH TaOaHBIHBIH
auametpi 30 cm, anm kimiciHig muamerpi 20 cm, skacaymisl 30 cwm.
[lenexTiH CHIPTBHIH 0O0Ay YVIIH KaXeT OOSyIbIH MOJIIepiH KOHE
IIeNEKTIiH CHIMBIMABLIBIFIH Tall. 1M? —re 300 r 6osty sxymcanazsl. (t=3).

IMemyi: Kanma 0osty KakeT 60JaThIHBIH TaOy YIIIH KMBIK KOHYCTBIH OYHip O€TIHIH ay1aHbl
MEH Killli TabaHbl ayaHBIHBIH KOCBIHBICHIH Ta0y Kepek Oomansl. TabaHmapbIHIaFk MIEHOEPIEPIiH
paauycrapsl 10 cM xoHe 15 eM. Sgg = Tl(r + R) dopmynacer Goiisiamia, Sgg = 3 - 30(10 + 15) =
2250 cm?. Kimi tabaueeie aygasel: S = mr? = 3-10% = 300cm?. Conpa, S = 2250 + 300 =
2550cm? = 0.255m2%. Kanma 6osty KaxeT ekeHiH Tabaifbik: 0,255+ 300 = 76,5r. Enai menexrin

CBHIMBIMIBUIBIFBIH Taly YILiH KeJieMiH ecenTeiiik: V = %h(Sl + S, +./51 - S,). Kenemin taly yuin
anabpiMeH TabaHJApbIHBIH ayJaHblH ecenTeifik: S; = mr? = 3102 = 300cm?,S, = mR? = 3 -
152 = 675cm?. Enni menextin Guikririn Tabaiteik: h = /302 — (15 — 10)2 = 5v35cm. Conna
MIEJICKTIH ChIABIM/IBLIBIFBI:

V =25V35(300 + 675 + V300 - 675) = 2375V35cm>.
JKayabwr: 2375v35cm3; 76,5r.

OcplHOall MpakTUKAIbIK Ma3MYHIBl €CENTepHAl IIbIFapy OKYIIbUIAPAbIH TIOHTe JEreH
KBI3BIFYIIBUTBIFBI MEH OCJICEHIUTITIHIH apTyblHa, MAaTEMATUKAJIBIK JaFIbUIAPBIHBIH KaJIBIITACYbIHA,
JIOTUKAJIBIK OWMJIAybIH, €CT€ CaKTaybl MEH 3CHiHIH JaMbITyFa, MAaTEeMAaTUKAHBIH OJIEMJIET1 alaThiH
OpHBIH TYCIHyT€, OL1IM aJlyFa bIHTaJaHyFa, (PYHKIIMOHAIIBIK CayaTThUIBIFBIH KAJIBIITACTHIPY MEH
JAMBITyFa BIKIAI €TEIi.

CoHBIMEH, TPAKTUKAJIBIK Ma3MYHJIbl €CENTep OKYIIbUIAPIBIH T€OMETPHSUIIBIK OUTIKTepl MEH
JaFabUIApPBIH  TaMBITBIIT KaHa KoWMall, omapAblH KEHICTIKTIK OWjgaybl MeH (DYHKIMOHAIIBIK,
JIOTHKAJIBIK, CBHIHM JKOHE INIBIFAPMAIIBUIBIK CAyaTTBUIBIFBIH JAMBITY KYpaJbl OOJBIN TaOBUIAIbI.
[IpakTukara OaFbITTaNFaH €CENTEepAl WICNly OKYIIbUIAPABIH IOHTE JETeH KbI3BIFYIIBLUIBIFBIH
apTTHIPHII, MaTEMATUKAJIBIK OUTIM OEpY/IiH KOJIAaHOAIBI )KOHE OMIPIIiK OaFbITTBUIBIFBIH KYIIICHTE .
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OCOBEHHOCTHA ®OPMHUPOBAHMNA HABBIKOB I'OBOPEHUA Y
IIKOJbHUKOB B OHJIANH-®OPMATE: OT BAPLEPOB K COBPEMEHHBIM
NEJATOI'MYECKHUM PEHIEHUSAM

TYPAIII APYKAH KYATKBI3bI
Maructpant ¢unonoruyeckoro paxynprera Astana International University

Hayunsiit pykoBoautens — 1.¢.H., mpopeccop JYMCEKOBA K.K.
Acrana, Kazaxcran

Annomayun: B cmamve paccmampusaromcs ochosHble 6apbepbl POpMUPOBAHUA HABLIKOS
2080peHUs y WKOIbHUKOS 6 OHIAUH-()opmame, a maxdce Npeonazaromecs COBPeMeHHble
neodazozuyecKkue peuleHus U aemopcKas MoOeab Oiisi NOGLIUUEHUS KOMMYHUKAMUBHOU AKMUSHOCMU
YUauuxcs.

Kniwouegvle cnosa: onnaiin-odyuenue, 2060peHue, KOMMYHUKAYUSL.

[locnenHue roapl XapakTepU3yHOTCs CTPEMHUTEIBHBIM BHEAPEHHEM IIU(PPOBBIX TEXHOJIOTUH B
HIKOJIbHOE 00pa30BaHue, YTO 3HAYUTEIIEHO U3MEHUIIO (JOPMAT NMPENOAABAHNS MHOCTPAHHBIX S3bIKOB.
Ecin panee (¢opmMupoBaHHE HAaBBIKOB YCTHOW pe4YM NPEANoiarajo HENOCPEICTBEHHOE
B3aMMOJICHCTBHE YyYalMXCs B Kiacce, TO OHJAaiH-(popMaT CO34aeT HOBBIE YCIOBUS, TIA€
KOMMYHHKAIHSI OTIOCPEI0BaHA SKPAaHOM, TEXHUYECKUMHU CPEICTBAMU M HU(POBBIMHU TIATHOPMAMH.

OmnnaiiH-cpesla NpeAbsABISeT K LIKOJbHUKAM JONOJIHUTEIbHbIE TpPeOOBaHMS: YyMEHHE
UCIOJIb30BATh TEXHOJOTUYECKUE WHCTPYMEHTHI, TOTOBHOCTh K IYOJIMYHOCTH, BBICOKUH ypPOBEHB
caMOpEryJslMd U MOTHBAaLMU. B TO jxe BpeMs OOJNBLUIMHCTBO yYaIIUXCsl UCHBITHIBAIOT TPYIHOCTH
npu (OPMHUPOBAHUU TOBOPEHHUS B IUCTAHIIMOHHOM (hopMmarTe.

B nanHoi1 cTaThe paccMaTpUBaIOTCS:

1. mcuxomnoro-neaarornyeckue 6apbeppl, TOPMO3SIIUE PA3BUTHE YCTHOM PEUH y MIKOJIHHHUKOB;

2. METOAMYECKHUE PEeLIeHUs [l NOBbILEHHS 3((HEKTUBHOCTH 00y4EHUS;

3. aBTOpCKas MOJEIb Pa3BUTHS TOBOPEHUS B OHJIANH-CpEIE;

4. pexoMeHaluu 110 POEKTUPOBAHUIO YPOKOB, CIIOCOOCTBYIOLIMX PA3BUTHIO PEYUH.

1. TeopeTuyeckue oCHOBBI (P OPMUPOBAHMS PeyH B OHJIAMH-Cpe/e

['oBOpeHMe Kak BUJ peueBOM JesITEIbHOCTH BKIOYaeT (OPMHUPOBAHUE:!

— (pOHETHYECKUX HABBIKOB,

— JIEKCUKO-IpaMMaTH4YeCKOi 0a3bl,

— KOMMYHHUKAaTUBHBIX CTPATETHH.

B onnaiiH-ycnoBHAX K 3TUM KOMIIOHEHTaM JOOaBIISIOTCS:

— yugposas ysepennocms (digital confidence),

— yMenue pabomams ¢ KAMepol u MUKPODOHOM,

— 20MOBHOCMb K NYOIUUHOU caMonpe3eHmayuu,

— GHUMAHUE K He8epOANbHbIM NPUSHAKAM, YACTUYHO OMCYMCMBYIOWUM OHIAH.

WccnenoBarenu oTMe4aroT, 4TO OPMUPOBAHUE YCTHOM peUun B IUCTAaHIIMOHHOM cpefie TpeOyeT
Oosee MPOAYMAHHOTO MEJAarornyeckoro jAu3aiiHa, 4eM B TpPaJUIMOHHOM ¢opmare, MOCKOJIbKY
B3aMMOJICHCTBHE yUAIIUXCS CTAHOBUTCS MEHEE CIIOHTAaHHBIM U 00Jiee CTPYKTYpUPOBAHHBIM.

2. OcHoBHBIC Oapbepsl opMHUPOBAHUSA pedH B OHJIAH-GopmaTe

OmnnaifH-00y4eHne BhISBISIET Psii OObEKTUBHBIX U CYOBEKTUBHBIX OApbEPOB:

2.1. Texunueckue 6apbepsbl

— Huskoe kauecTBo CBA3M

— 3aJ1epKKH 3ByKa

— IIpoGaembl ¢ MEUKpOPOHOM/KaMepoit

3T QaKTOPbI CHUKAIOT TEMIT Pa3roBOpa M HAPYLIAIOT IUIABHOCTD PEYH.
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2.2. Ilcuxonornvyeckue dapbepsl

— CTpax TOBOpUTH «HA KaMepy»

— CaMOKpPUTHYHOCTb ¥ TPEBOKHOCTh

— OnaceHnue ObITh 3aIMCAaHHBIM

[lcuxonmornueckuid AUCKOMGOPT SBISAETCS OJHUM M3 TJIABHBIX (DAKTOPOB HM3KOW YCTHOMU
AKTUBHOCTH.

2.3. KoMMyHUKaTHBHBIE Oapbepbl

— CH0XKHOCTB NOIEPIKUBATE THAIIOT

— OTCyTCTBHE €CTECTBEHHBIX PEaKIMii coOeceTHIKA

— OrpaHn4eHHOCTh HEBEPOATIBHBIX CUTHAJIOB

VY4eHHKy CI0KHEE UHTEPIPETUPOBATH YMOLIMU U UHTOHALIMIO TApTHEPA.

2.4. Metoanueckne dapbepbl

— OTCcyTCTBHE alalITUPOBAHHBIX YIIPa>KHEHUHN

— [Ipeobnananue MUCEMEHHBIX 3aaHUN

— MuHUMYM MapHOU ¥ TPYNIIIOBON PabOTHI

3. OMnupuyeckue HaAOJI0eHUs B OHJIAIH-YPOKax

Ha ocHoBe aHanu3a NpakTUKKU JUCTAHIIMOHHOIO MIPENoAaBaHUsl MOKHO BBIJICJIUTD CIIETYIOIINE
TEHJCHIUU:

3.1. YpoBeHb roBopeHHUs OHJIANH B cpeiHeM B 2—3 pa3a HUIKe, YeM B KJjacce

[Toromy 4TO 4acTh BpEMEHU YXOIUT HA:

— TEXHUYECKUE HACTPOUKH,

— OKUAHHE MTOAKIIIOUEHUS,

— MEPEKIIIOUEHUE MEXKTY OKHAMHU.

3.2. Yuyammecsi 0ojiee OXOTHO BBINOJHAKT TI0JIOCOBbIe COOOLIEHHMS, YeM TOBOPAT B
NpsAAMOM 3pupe

[Ipupona moapoCTKOB TaKOBA, YTO 3aIMCh [TO3BOJISET:

— IEPECHSATH HOIBITKY,

— 130exaTb OCYXICHHUS,

— KOHTPOJIMPOBATh IMOLIMOHAILHOE COCTOSIHUE.

3.3. YyacTtue B pa3sroBope 3aBHCHT OT CTPYKTYPbI YPOKA, 4 He OT YPOBHS SI3bIKA

Jlaxxe cuiabHBIE YYEHUKHM YacTO NMACCUBHBI Ha OHJIAH-YpPOKE, €CIIM OTCYTCTBYIOT UE€TKHE
peueBbIe 3aJa4H.

4. JpdexTUBHBIE CTPATEIMU PA3BUTHS PeYM B OHJIAH-cpeae

Hwxe npencraBiensl Hanbosee AeiCTBEHHbIE METObI, JOKa3aBIlIue CBOIO 3((HEeKTUBHOCTH B
uudposom dopmare.

4.1. Muxpo-3aganus (Micro Speaking Tasks)

Kopotkune ynpaxueHus:

— muHH-MOHoJOT (20-30 cexkyHn),

— DKCIIPECC-OTBET,

— OIMCaHUE KapTUHKH,

— 3aBEpIICHHE JUAJIOTA.

Mukpodopmar CHIKAET TPEBOKHOCTD U TMOBBIIIAET BEPOSITHOCTD yYaCTHS.

4.2. Breakout Rooms — kiroueBoi pakrop ycnexa

Pabora B MUHH-Tpynmax:

— YBEJIMYMBACT PECUEBYIO AKTUBHOCTBD,

— CHIDKAeT CTpax,

— co3faet 6osee eCTeCTBEHHYH0 KOMMYHMKALIUIO.

Y4eHuK B MHHU-TPYIITIE TOBOPUT B 4—6 pa3 oJible, 4eM Ha 00IIeM ypOKe.

4.3. PoJsieBble CUTYaUIu U CUMYJISIITAY

OnnaitH-11aTOpMbI TO3BOJISIOT MOIETHUPOBATH!

— cobeceoBaHue,
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— IUAJIOT KJIMEHTAa U KOHCYJIbTAHTA,

— crop,

— 00CYyKJIE€HUE MPOCKTA.

DTO pa3BHBAET THOKOCTh U OETIIOCTH PEUH.

4.4. Bujieo- 1 ay1M00TBEThI BMECTO YCTHOI'O OTBETA «3[eCh U ceiuac»

9TOT METOJ IOBLIIIAET:

— KauecTBO peuH,

— YBEpEHHOCTb yyalierocs,

— UHTEPEC K MPEAMETY.

4.5. llndpoBbie HHCTPYMEHTHI 1t GOPMHUPOBAHNS PeYH

— Flip (Flipgrid) — Buneopednexcusi, MUHH-pedn

— VoiceThread — nuanorosrle IIETOYKU

— Padlet Voice — aynuozananus

— Miro + Speaking cards — o0cyxeHre KapToUyeK

DTH UHCTPYMEHTHI JIETAI0T OHJIAH-TOBOPEHHE PETYIISIPHBIM.

5. ABTopckas moaesab pazputus peuu S.P.E.A.K.-Online

Jnist cucteMHOM paboThI peiaraeTcsi COOCTBEHHAS MOJIEIb:

S — Short and Structured Tasks (kopoTKkHe CTPYKTYpUPOBAaHHbIE 3aaHNs])

3a/iaHus HE TOJKHBI TpeBbIIaTh 60 CEKyH/I.

P — Personalized Content (JIHYHOCTHASA 3HAYUMOCTDH TEMBI)

[MoxpocTky mydriie TOBOPSIT O TOM, YTO MM OJTH3KO.

E — Emotional Comfort (3MounuoHajbHasi 0€301aCHOCTD)

MuHUMYM KpUTHKH, MAaKCUMYM IO/JI€P>KUBAOIIENH 00paTHOM CBS3H.

A — Active Interaction (axkTHBHOE B3auUMO/1eiiCTBHE)

[Tapnas pabota, MUHU-TUCKYCCUHM, OOMEH MHEHUSIMH.

K — Knowledge-Based Feedback (3nHanueBasi oOpaTHasi CBSI3b)

Yuurens OOBSACHSAET OMMOKH, JaeT KOHKPETHBIE PEKOMCHIAIMH, HE OOecIeHWBas pedb
y4eHHUKa. JTa MOJIe]bh COYEeTaeT ICUXOJIOTHYECKUE U METOANYECKUE aCTIEKThI (HOPMUPOBAHUS PEUH.

6. [IpakTHYeCcKUE PEKOMEHIANUMN YIUTETSAM

1. YepenoBaTh BUABI aKTUBHOCTH: MUHHU-MOHOJIOT — TUAJIOT — 00CyXkIeHue — peduexcus.
Jenath ypoKk TMHAMUYHBIM: MEHSTh PEKUMbI KaXIble 5—7 MUHYT.
Hcnonp30Bath «TeIiblidi cTapT» — 1 MUHYTY MPOCTOTO pa3roBopa.
BBonuts pyopuky: “Question of the Day ™.
OueHuBaTh NPOrpecc He MO KOJIMYECTBY CJIOB, a [0 KaYeCTBY B3aUMOICUCTBHUS.
. Co3nath «Oe3omacHyto atMmochepy», e omudKa — 4acTh ycrexa.

3akioueHune

dopMHUpoOBaHUE HABBIKOB I'OBOPEHHs B OHJaH-popmaTe TpedyeT TiyOOKOro MOHUMaHHS
TICUXOJIOTHH TIOJPOCTKOB U TOHKOTO METOJMYECKOro au3aiiHa. OnHiaiiH-cpena o0lajaeT Kak
OTpaHUYEHUSIMHU, TaK U 3HAYUTEJIHHBIM NOTEHUHUANIOM. [IpuMeHeHne MHUKpO-3aJaHuii, TPYMIOBIX
dbopM paboThl, MUPPOBBIX HHCTPYMEHTOB W aBTOopckoi mozaenu S.P.E.A.K.-Online mo3Bomsier
3HAYUTENIbHO YBEJIUYUTh PEUEBYIO aKTUBHOCTH IIKOJIBHUKOB U MOBBICUTH KAYECTBO O0YUYECHHS.

OmnunaiiH-(hopMar He SBISETCS MPEMSTCTBUEM ISl Pa3BUTHUSL YCTHOU peyd — IMPH IPaMOTHOM
MOJIX0JIe OH IpeBpalaeTcs B 3Q(PEeKTUBHYIO HHHOBAIIMOHHYIO CPELY.

U A L
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MEKTEINTE ®U3NKAHBI OKbITYJIA UTHHOBALUAJIBIK
TEXHOJIOT'UAJAPIbI KOJJAHY/JAbBIH MAHBI3bI MEH TUIMALJIIT'T

IOCYIIOBA AKMAPAJI KAUPATOBHA
Abaii ateiamarsl Kaz¥ITV, Martematuka, pusnka xoHe nHPpopMaTuka GpaKyIbTeTiHIH
7M01504 — ®usuka 6inim Oepy OarnapiaaMachlHbIH | — Kypc MarucTpaHTh

FoutbiMu sxkeTexmn — IL.¥.K.,KaysiMaacTeipsutFal npogeccop ChIABIKOBA K. K.
Anmmatel, Kazakcran

Anoamna. Maxkanaoa mexkmen ¢usuxa Kypcvinbly «Onmuka» mapayvlh OKblmyod
UHHOBAYUANLIK ~ MEXHOLO2UANAPObl  KOJIOAHYObIH MAHbI3bL  KApacmulpwliaovl. HHHOBAYUATLIK
MEXHONOUANAPObIH Vil OAbIMbL. OKYULbL IC-d9peKemin OelceHipy, OKbimY bl MUIMOI YUbIMOACHbLPY
JHCOHE OKY MAMEPUANbIHbIY OUOAKMUKANLIK HCeMiNOIpinyi Kapacmulpbli2aH. Op MeXHOI0SUAHBIH
ELIILIMU  He2l3l, MUiMOinieli JHCoHe MeKmen maxcipubecinoesi KOAOAHbLIYbl CUNAMMATbIN,
«Kapvikmuiy coinyvl. Kapvikmoly colny 3anul. Tonvlk iwimei wagvliyy maxblpblOblH NPoOIeMANbIK
Oinim bepy MmexHON0SUACLIHbIY KOMe2IMeH OKbIMY Maceneci Kopceminoi.

Tipex ce30ep: Quszukamnvl oKbimy 20icmemeci, OnmuKa mapaysl, UHHOBAYUAIBIK
MEXHONI02UANAD, UHHOBAYUALLIK MEeXHOA02USA MY paepi.

METOJUKA ITPEITIOJABAHUA PA3JAEJIA «OIITUKA» HIKOJIBHOI'O KYPCA
®U3UKH C TOMOIIBIO MHHOBAIIMOHHBIX TEXHOJIOT UM

Aunomauyusa. B cmamve paccmampuseaemcs 3HaueHUe UCHONb308AHUA UHHOBAYUOHHBIX
mexHono2uti npu obyueHuu pazoeny «Onmuxay wKoIbHO20 Kypca Guauku. AHanuzupyromes mpu
HanpasieHusi UHHOBAYUOHHBIX MEXHONIOULL: AKMUBU3AYUSL VUEOHOU OesimeNbHOCMU  Y4auuxcs,
sppexmuenas opeanuzayus y4ebHO20 npoyecca U OUOAKMUYECKOe CO8epPUIeHCMBO8AHUe
codepxcanusi  yuebHoco mamepuana. Packpwieaiomcsa HayuHvle OCHOBbL U Ne0a202UdecKas
appexmuenocms KaxicOOU MexHoN02UU, A MAaKx#ce 0CODeHHOCMU UX NPUMEHEHUs 6 WKOIbHOU
npaxmuxe. Ocoboe sHumanue yoeneHo ooyuenuio meme «lIpenomnenue ceema. 3akon npenomienus.
Ilonnoe sHympennee ompaosicenue» ¢ UCNONb30BAHUEM MEXHON02UU NPODIEMHO20 0OYHEeHUs.

Knrwoueevie cnoea: memoouxa npenooasanus gusuxu, pazoenr « Onmuxkay, UHHOBAYUOHHbBIE
MEeXHON02UU, 8UObL UHHOBAYUOHHBIX MEXHONO2UIL.

TEACHING METHODS OF THE «OPTICS» SECTION OF THE SCHOOL PHYSICS
COURSE USING INNOVATIVE TECHNOLOGIES

Abstract. This article examines the significance of employing innovative technologies in
teaching the “Optics” unit of the school physics curriculum. Three key directions of innovative
technologies are analyzed: enhancing students’ learning activity, ensuring effective organization of
the instructional process, and improving the didactic structure of the learning material. The scientific
foundations and pedagogical effectiveness of each technology are described, along with their
practical application in school settings. Particular attention is given to teaching the topic “Refraction
of Light. Law of Refraction. Total Internal Reflection” through the use of problem-based learning
technology.

Key words: physics teaching methodology, optics unit, innovative technologies, types of
innovative technologies.
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Kasipri fbUIBIMU-TEXHHUKAJIBIK Tporpecc Oi1iM Oepy KYHECiH >KaHFBIPTHIN, OKBITY Ma3MYHBI
MEH OICTEpiH KaiTa Kapayasl Tanamn eteai. KapaTblIblcTaHy MoHAEpl immiHae Gu3nka — abCcTpakT
YFBIMAApFa, KYpHedl TeOpUsUIbIK 3aHIBUIBIKTApFA JKOHE MOJAENBACY MEH JKCIEPUMEHTKE
Heri3feneTin cajga OoNFaHABIKTaH, OHbl OKBITYJa WHHOBALMSJIBIK TEXHOJIOTHSIIAPIbl KOJIJaHY
epekire MoHre ne. Kazakcranmarel OuniM Oepy cascaThbl 1a OChI OaFbITTHI KOJmaabl: «LIudpiabik
Kazakcran» Oarmapiamachl, KaHapTBUIFAH OKYy Ma3MyHBI koHe Mekrenrepae STEM-
3epTXaHalapJblH amblIybl (u3uka cabaKTapblHa >KaHa TEXHOJOTHSUIAPIABI JKYHell eHri3yaiH
FBUIBIMU-TIEIaTOTUKAJIBIK AJIFBIIIAPTTAPbIH KAJBINMTACTHIpAB [1].

WNuuoBamnust — KaHANBIKTBI Kacay, OHbI MEHIepy, MpaKTUKaaa KOJJaHy MKOHE Tapary
KE3CHJIEpIHEH TYPaThlH KOMKBIPIbI TeAarorukainblk KyObutbic. COHIBIKTaH (GU3MKa MOHIHICTI
WHHOBAIMSUIBIK TACUIZCP OKBITY KYPBUIBIMBIH, MaTepHAIIbl KETKi3y JIOTUKACHIH, OUTIMII Urepy
MEXaHW3MiH TyOerei TypiaeHaipesi.

®du3nKa FRUIBIMBIHBIH TA0UFATHI 0aKbLIAY, SKCTICPUMEHT, MOJICIIBILY KOHE TEOPHUSIIBIK Taliay
CUSKTBI opekeTTepai KamTuabl. COHABIKTaH TOHII THIMJII MEHrepTy AJCTYpii OasHaaymaH Tepi
3epTTEYIILTIK KOHE MPAKTUKAJIBIK OPEKETKE HETI3JIeNITeH OKBITYIbl KaxkeT eremi. OChl TYpFbIIaH
aNfaH/a WHHOBAIMSUIBIK TEXHOJIOTHSAJIAP OKBITY CalachblH apTTHIPYABIH HETI3r1 Kypajibl peTiHIe
KapacThIpbUIaabl. IHHOBAIIUSUTBIK TEXHOJIOTHSI — OKBITYIBIH Ma3MYHBI MEH OJIICTEPiH KAHFBIPTHIII,
OKYIIBIHBIH TaHBIMABIK OENCEHIUIIrH apTThIpyFa >KOHE TYJIFABIK JaMyblH KaMTaMachl3 €Tyre
OaFrbITTaTFaH MMeJaroruKaibiK Kyie. b.A.Akutaii atamn kepceTKkeHAeH, Pr3nKaIarbl MHHOBAIIASIIBIK
omicTepaiH 0acThl MaKCaThl — OKYIIIBIHBI OKY OpEKETIHIH OeJICeH I CyObeKTICIHe alHAIABIPY [2].

MHHOBAIMSUTBIK TEXHOJOTHSUIAP TEK TEXHUKAJBIK KypaiaapAbl KOJJTAHYMEH IICKTeIMEN/I;
oJIap OKBITY JIOTMKAChIH KaiiTa KYpyJbl, aKIMapaTThl KaObLIAay MEH TYCIHAIPYAIH JKaHa TOCUIICPiH,
KYOBUIBICTAPIBI MOJENBACYMIH THIMII (opMamapblH KaMTHABL. byJl TeXHOJorusuiap adCcTpakT
(bU3MKANBIK YFRIMIAPAbl BU3yalIHU3alsIayFa, FHUIBIMA JYHUETAHBIMABl KAJIBIITACTHIPYFa KOHE
TOXKIPHOEITIK OpeKeT apKbUIBI 3aHIBIUIBIKTAP/IBI ISJISIICYTe MYMKIHIIK Oepei. OcbIiFaH 0aiaHBICTHI
(bu3MKaHBl OKBITYa MTHHOBALIMSJIBIK TEXHOIOTUSTIAP/IBI JKYHel KOHEe dICTEeMENIK HeTi3[e KoIAany
MeJaroruKaIbIK  MIeOSpIIiKTIH MAaHBI3BI KepceTkKimn Ooybim  caHanmaasl [1]. MHHOBaIMSUITBIK
TEXHOJIOTHUSIIAP YII HETi3r1 OaFbIT apKbUIbl OKY YAEPICIH KEeTUIIIpeIi:

1) oKymIbl ic-opeKeTiH OeNceHaipyre OaFpITTaIFaH TEXHOIOTHsIAp;

2) OKBITY MPOIIECIH TUIMI YHBIMAACTHIPY JKOHE OacKapy TeXHOJIOTHUSIIAPHI,

3) OKy  MaTepHaJbIHBIH  JAUIAKTUKAIBIK-OJICTEMEIK  JKeTUIMIpUTyiHe  OaFbITTanFaH
TexHoJorusuiap [2].

byn GarpiTTapabiy e3apa Oipairi ¢pusnka cabaKTapbIHBIH KYPBUIBIMBIHA KEIIEH I WHHOBAIIUS
eHrizyre armail »kacailipl. MyHIaill >KYHeluslik OKy VAEpICiH TEeXHOJOTHSUIBIK KaHa eMec,
OMICTEMENIK, MUIAKTHKAJIBIK JXOHE TCHXOJOTHSIIBIK TYPFBIAAH JKAaHFBIPTYFa MYMKIHIIK Oepeni.
Ocipece «OnTrKa» Tapaybl BHU3Yallbl *OHE JKCIHEPUMEHTTIK CHIATHIMEH EpPEeKINEICHETIHIIKTEeH
WHHOBAIVSUTBIK TEXHOJIOTHSJIAPIBI KOJIJAHYFa aca KOJIAMJIBL.

1.Okymsl  ic-opekeTiH OesiceHaipyre OarbITTajfaH TexXHoJorusap. VHHOBaLMSIIBIK
TEXHOJIOTHSIIAP/IbIH €H MaHBI3bl OaFBITTAPBIHBIH Oipi — OKYIIBI opeKeTiH OenceHaipy. byn O6arbiT
MeJarorukaiarbl KOHCTPYKTUBU3M, MPOOJIEMATIBIK OKBITY, JaMbITa OKBITY, 3€PTTEYIIUIIK OKBITY
TeopusapbiHa Herizneneai. Onap OKyIIbIHBI O1TIM/II «IalibIH KYHJIE aTyIIbDy €MecC, OHBI 63 OeTIMEH
KYPacTHIPYIIbI, OMIAYIIbI, 3ePTTEYII TYJIFa PETIHIE KAapacThIPaIbl.

MHHOBaMSJIBIK  TEXHOJIOTHSIIAP JKYHecl alabIMEH OKYIIBl 1C-OpeKeTiH OenceHaipyre
HETi37IeNITeH TeXHOJorusuiapaan Oactanmanbl. by Tomka OWBIH TEXHONOTHSCHL skaTaabl. OWbIH
TEXHOJIOTHSICHI OKY MAaTE€pUablH OWBIH OPEKeTI apKbUIbI MEHrepTyre MYMKIHIIK Oepemi KoHe
OKYIIBIHBIH MOTHBALMACHIH apTTHIPBIN, SMOIMOHAIABIK OeJceHaunirin Kymeireni. byrinari
MeKTenTepae MUPPIBIK TIaThopMaliap apKbUIbl )KYPTi31JI€TIH ONBIH TalChIpMaiapbl OKYIIbUIAPIbIH
TE3 OMJIAYBIH, IOTUKAJIBIK OailJIaHbIC KYPYBIH KOHE ONITHKA 3aHIAPBIH KbUIIaM TYCIHY1H KAMTaMachI3
eteni. Meicanbl, «CoyneHi aypbeic OarbITTa» HeMmece «JIMH3amap oneMi» CHUSKTHI MOHAIK OWBIHAAP
KypJeni (pu3MKaiIblK KyObUTbICTap Il )KEHUIIETYTe MYMKIH/IIK Oepei.
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Cout CHSKTBI OCHI TOIKA ’KAaTaThIH aKMapaTThIK-KOMMYHHUKAIMIIBIK TEXHOJIOTUsATIAp (U3KKa
MIOHIHIH KYpAel, a0CTpaKT YFbIMIapbIH BU3yaau3anusuiay yiniH TantbipMac Kypai. AKT-HbIH OacTsl
TUIMUTIIT — ONTUKA CHUSIKTHI OOJIKTEP/I HAKThI MOJEBACP apKBUIBI TYCIHIAIpE amy MYMKIHIITI.
PhET cumymsmusimape, GeoGebra, BilimLand mnmatdopmaceiHmarel WHTEpakTHUBTI cabakTap
OKYIIBUIAPFa KAPBIKTHIH CHIHYBI, IIAFbUTYBI, JTMH3aJap/ia KeCKIHHIH TY3UTyl CUSAKTBI 3aHIbUIBIKTapIbI
OakpuTayFa, mapaMeTpiiepAl e3repTe OTHIPBIN IKCIIEPUMEHT JKYpPri3yre MyMKiHaik Oepemi. Kazipri
Mmekrentep virtual lab, uaTepakTHBTI TakTa, AR-KOCHIMIIIANapabl OeJICeH Il Koaanyaa, 0yl Teopus
MEH MPaKTUKAHbIH apachIHAaFbl OailIaHbICThI KymenTe i [3].

OKy1Ibl opeKeTiH OeNCeHAIPeTIiH Keleci TEXHONOTHS — JAaMbITa OKBITY TEXHOJIOTHSICHL. by
TEXHOJIOTUS (PU3MKAIBIK 3aHABUIBIKTAPIbI Ke3eH-KE3€HMEH, KYHeNl opeKeTTep apKbliIbl MEHIepTY /Il
Ke3neli. JlambiTa OKBITY1a OKYIITBI TEK JalbIH OLTIMAI amMaiiibl, O OHBI OaKpLIay — Talngay —
MOJIENIbAEY —> KOPBITBIHJBUIAY caThLIapbl apKbUIbl €3 OeTiMeH urepeii. MpIcalibl, >KapbIKThIH
TAOWFATBIH TYCIHIIPY OapbhIChIHIA OKYIIBI TOXIpUOE HOTHXKECIH TaJJall, 3aHJIBUIBIKTHI IIBIFAPHII,
COHBIH/IA OHBI €cenTep apKbUIbl KOJAaHaibl. byid Tocil OKYIMIbUIAPABIH FBHUIBIMH OMIAybIH
KaJIBIITACTHIPY/Ia 6T€ MAaHBI3/IBI.

CoHbIMEH KaTap WHHOBALMSJIBIK TEXHOJIOTHSUIAPABIH OChl TOMKA KIpPETiH Tarbl Oip Typi —
STEM-texnonorusuiap. STEM ¢usuka cabarbiHIa WHXESHEPIIK )K00aiay, KYPhUIFBI XkKacay, MOJIeTh
KYPY CHSKTBI OpEKeTTep apKbUIbl OKYIIbLIApIbl FHUIBIMH-13€HIMMIa3AbIKKa OarbiTTaiinbl. Kaszipri
mekrenrepae STEM 3eprxananapsl, Arduino Kypanaapsl, ONTUKAIBIK KYPBUTFBUTAPIBI KYPACTHIPYFa
apHajFaH MaTepuangap KOJJaHbUIaAbl. MpIcaibl, OKyIIbUIAp MEPUCKOI, KapamalbiM TeIecKOI
HEMece Kamepa-00CKypa jkacall, >KapbIKTBIH TY3Yy Tapajlybl MEH IIaFbUTYy 3aHIApbIH TOXipUOEMeH
nonenaeit anaapl. STEM sxo6anapbl OKyIIbLIAPIbIH IIBIFAPMAIIbUIBIFBIH, HHKEHEPITIK AaFAblIapbIH
XKOHE TOKIpHOESTIK KableTTepiH naMbITas [4].

2. VIHHOBaIMSIBIK TEXHOJOTHSUIAPABIH EKIiHII YJIKEH OaFbiThl — OKBITY MPOIECIH THIMIL
YHBIMIACTBIPY JKOHE OacKapyFa HeTi3leNreH TeXHoyorusuiap. by TonTeiH imiHAe OarmapiaManar
YKOHE capasiall OKbITYy TeXHOJOTHUSIIaphl KEH TapaliFaH.

Capaman OKpBITY OKYIIBUIAPIBIH JKEKE CPEKINSTIKTEpPiHe COMKEC Ma3MYHIBI, eCenTepIiH
KYpPJEJIIIriH, TanchlpMalapblH JEHreiH peTrreyre MYMKIHIIK Oepeai. Onrtuka TapaybIHIA
OKYIIBUIAPJIBIH JKapPBIKTBIH CHIHYBI, JIMH3a (POPMYIIAChl CHUSKTHI TaKBIPBIITAPIbl MEHIEpY IEHTeil
opTYypi OONATHIHBIH €CKEPCEK, capasiay — O1TiM canachlH apTTHIPYIBIH €H THIM/I )KOJIIapbIHbIH Oipi
6onbin  TaObuiazel. Kaszipri mekrenrtepnae «KeHin—opTa—Kypleni» TamchlpMaiap TOINTaMachl,
JICHIeIIIIK ecenTep, op OKYIIbIHBIH KaOlJeTiHe cail 3epTXaHaNbIK XKYMBICTap/bl OpbIHAYyFa KaFaan
KacaJraH.

Con cexungi MOIYNIBAIK OKBITY TEXHOJOTHMSCHI J]a OKYy Ma3MYHBIH JXyleseyre KeMeKTeceIl.
MonynpaiK KypbUIbIM/Ia ONTHKA OlpKaTap JOTMKaIbIK XKyHenl Moayibaepre OeliHeAl: KapbIKThIH
TaOUFaThl, )KAPBIKTBIH Tapaybl, IIaFbLTy, ChIHY, JHH3aJap, ONTHKAIBIK Kypajaaap. Op MOIYJble
Makcat KOk, Ma3MYH MEHI'epPTY, TOKIPUOETIK TarchlpMa KoHe Oaranay Ke3eH1 TYPaKThl OpbIH ajlajibl.
Byt Tocin oKyIIbLIapAbIH MaTepHalibl KYPbUIBIMJBIK TYpAE MEHIrepyine MyMKiHAik Oepeni [3] .

Kazipri mekrentepze KeH TaparaH TeXHOJIOTHSIAPbIH O01pl — TONTHIK KOHE YKBIMIBIK OKBITY.
Bbys texHonorusi oKymbutapablH Oip-OipiMEeH SpeKeTTecyiH, OpTaK IIemlM KaObuiaay KaOiuleTiH,
FBUIBIMU TLUII€ KapbIM-KAaTbIHAC jKacay JarldbIChlH JaMmbiTaibl. ONTHKa TapayblHAAQ TOITHIK
3epTXaHaJIBIK )KYMBICTAap THIMIL: O1p TOI IIAFbUTY 3aHbIH TXKIPHUOEMEH JaJIeNAei/Il, EKIHIII TOI ChIHY
KYOBUIBICBIH ~ 3€pTTEWIi, VIIIHINI TONM JIMH33JaFbl KECKIHAI KypacTelpanel. Hotmkenep
CaJIBICTBIPBUIBIIN, OPTAK KOPBITHIHABI XKacajaabl. MyHail opTajga oKyuisuiap 6ip-0ipiHeH yhpeneni,
TaJgan b, TKIp aiMacabl.

3. IHHOBaLMSIBIK TEXHOJIOTUSIIAP/IbIH YIIIHII OaFbIThl — OKY MaTepUaJIbIHBIH IUJaKTHKAIIBIK-
OIICTEMENTIK KETIAIPUTYiHE HET13/Ie]reH TeXHOJOTHUIap. byl TONThIH inmiHAe oiayFa yHUpeTeTiH
KE3eHMEH KaJIBIITACTBIPY TACUII MaHBI3AbI OPBIH anaabl. ['albnepruHHIH TeOpUsChIHA CYHEeHeTiH Oy
TOCUT (U3MKAIBIK 3aHJABUIBIKTApbl OakpuiaygaH Oactam (opmyiiara JEHiHr1 caTbuiap apKbLIbI
MmeHrepreai [3]. Mpicanbl, TUH3aaFbl KECKIHHIH THaiga OoJyblH OKYIIBUIAD aliIbIMEH Oakeliar,
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COJlaH COH MOJeJbJer, KeiiH GopMynara feiiH JKeTKi3il, COHbIHAA ecenTep MbFapaasl. by amic
(bu3MKa OKylIbUIaApbIHA ©T€ TUIM/II.

CoHBIMEH KaTap CHIHM OWIayJbl aMBITy TEXHOJOTHSICHl Ka3ipri MEKTemnTepae KeHiHEH
KoJgaHbeuiaael. OnTHKaza OyJI TEXHOJIOTHS Kypaeii KyObUIBICTApAbl TYCIHAIPYJE KOJAaHBLIAIbI:
KEeMITIPKOCAKTBIH TMaiiia 00Iybl, MUPaXK, KAPKbIPAY, ONTUKAIBIK THIFBI3IBIK CUSKTHI KYOBUTBICTAPIBI
TaJay/ia OKYyIIbUIap CAIBICTHIPAIBI, JICIICH 1, TUIIOTE3a dKacahbl. byt o/1iC FBIIBIMHU TiI/IE Oiiay
JaFILICHIH KATBITITACTHIPAIBI.

Oky matepuanbiHbIH Oyi1 OarbiTra xKeTurnipinmyine AKT nma kipemi. AKT-HbBI Tek kepcerty
KypaJlbl eMec, TUAAKTHKAIBIK Kypal peTiHAe KOoNAaHy — Kasipri (u3uka cabaKTapbIHBIH HETI3Ti
maptel. PhET cumynsTopeiHaa ChiHY KOpCETKIilll e3repreHe KapblK >KbUITaMIbIFbIHBIH ©3TrepyiH
3epTTey HEMeCe BUPTYANIbl CIIEKTPOMETP apKbUIbl KAPBIKTBIH TYCTEPIe KIKTEIYiH MOACIbIALY —
OKYy Ma3MYHBIH T€PEH MEHIrepyre MyMKIHJIIK Oepe/l.

Ochl TeXHOJNOTUSJIAPABIH IIIHIE MPOOJEeMallbIK OKBITY €peKIle MaHbIfa ue, cedebdi o
(hbu3MKaIarel 3aHIBUTBIKTAP/IbI OKYIIBIHBIH 63 OPEKETI apKbIIbI alllyFa MYMKIHIIK Oepesi. Mpicabl,
8-CBIHBIITAFbI «KapBIKTHIH CHIHYBI» TaKBIPBIOBIH MPOOIEMANBIK 9JIiCTICH OKBITY oTe ThiMIi. Cabak
OacblHAa MyFalliM OKymIblIapra « HemkTeH cynarbl KaChIK CHIHBIN TYPFaH CUSKTHI KOpiHeaAi?» AereH
npobnemManblK cypak Kosiibl. OKymsiiap €3 OoypKaMaapblH aiTaabl, Oipak HaKTHl jkayar Tada
anmaiael. Ocekiman keiiin myramiM PhET cuMymsIUsiCbIH KOCBITI, CBIHY KOPCETKIIIIH ©3TepTyi
yeoiHaas! (Cyper 1).

® My
() Bonwka

Cpepa | bosae :
Vinaerc npanosnesam (n) 100 |[m]

By B Crrn

ViHgesr npanomnesss (n) |i| 133 |EJ

Braiyx e ST

MpenoMnexHue ceeta

Cyper 1. Phet cumynsuusiceIHIa )KapBIKTBIH ChIHY KYOBUIBICHI

OKympiIap JKapbIKTHIH THIFBI3 OpPTallaH CUPEK OpTara OTKEHNE JKbULIAMIBIFBI ©3TEpTiHiH,
HOTIKECIHIEe coyJsie OarbIThl OYpbUIATHIHBIH ©37€epi Oaiikaiiasl. Kellin onap cy MEH ayaHbIH ChIHY
KOPCETKIIIH CaJbICTHIPHIN, KACBIKTBIH CBIHFAHBIH €MeC, KECKIHHIH OITHUKAJIBIK ©3TepiCTeH
«cpIHFaHbIH» TyciHei. Toxipuoe OapbichiHIa OKyIIbUIap CHEITb 3aHBIH 63 9PEKET1 apKbLIbl TA0aIbl,
dbopmyna maiina 6oybIHA JOTHKAIBIK Typae e3aepi keneai. Cabak COHbIHIA OKYIIbLIAp ©3/CpiHe
&KaHa cypak Kosasl: «HenikTeH chiHy OyphIlIbl Tycy OYpBIIbIHAH YiIKeH Oonaabl?y» Ockliaiima Oip
npoOJieMaHbl IENTy KeJiecl 3epTTeyre oJ amaabl. by oic oKymbuiapa FeUTBIME 3€PTTEYIILTIK
OlJIay bl JaMbITa lbl, )KaPbIKTBHIH ChIHY 3aHBIH TEPEH 9pi CaHaNbI TYPJI€ MEHrepyre MyMKiHJIK Oepei
[3-5].

Ou3MKaHbI OKBITY/1a MHHOBAIUSUIBIK TEXHOJOTHSIAPLI KOJJAAHY IMOHHIH TEOPHUSUIBIK JKOHE
AKCTICPUMEHTTIK TaOWFaThIHA Cail KEJETIH 3aMaHayd OICTEMENIIK KaXETTUTIK €KEHi aHBIKTAJIIIbI.
WNuHoBamwsi YFBIMBI OKBITY JKYHECiH TyOereinl »aHapTyHbl, *aHAa TIeJaroTUKAIBIK TOCUIIEPIi
EHTI3y/l JKOHE OKYIIBIHBI OCJICeH[Il OKY OpeKETiHIH CyOBhekTiciHe arHamnbipyasl ke3aeimi. AKT,
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pobIeMabIK JKoHe JambiTa OKbITY, STEM, OHBIH TEXHOJIOTHCH], MOAYJIB/IK KOHE capaliall OKbITY
CHSIKTBI 9TicTep (DPM3HUKAIBIK KYOBLTBICTAPABI MOJIEIBCYTE, BU3yaTH3alHsIayFa )KoHe TOKIPHOeTiK
KOJIMEH TYCIHIpyre KeH MyMKiH/iK 6epeti. by Tocinaep oKymbu1apabiH TaHBIM/BIK O€JICeHALTITTH
apTTHIPHII, FBUIBIMU OWJIAY, Tauay, 3epTTey AaFAbUIaPbIH KAJIbIITACTHIPAIbI.

VHHOBaIUSUIIBIK TEXHOJIOTHUSIAPBI OKY YAEPICIHE €HT13Y YII HEeri3ri OarbIT—OKYIIbl 9PEKETiH
OeJICeH Py, OKBITYJbl THIMJII YHBIMIACTBIPY *OHE OKY MaTE€pHAJIbIHBIH JUJAKTHKAJIBIK CalachlH
KETUIIIPY apKbUIBI Ky3ere acanapl. Ocipece «OnTukay Tapaybl BHU3YaJJbl JKOHE TKIPHOETIK
CUMAThIMEH WHHOBALMUIBIK OJICTEpIl KOJIJaHyFa Kojaiibsl Oombin TaObuiaabl. Konnaneliran
TEXHOJIOTHSUIAp TEOPHUSI MEH MPAKTHUKAHbBI YIITACTBIPHIN, KYPAETl YFBIMAAP/bI )KEHUI TYCIHYTE )KoHE
OuTiMal caHanmbl MEHrepyre >karmail skacaiael. HoTwkecinae ¢wusmka cabaFbl OKYIIBIHBIH
IIBIFAPMAIIBUIBIK, WHXXEHEPIIK JKOHE 3epTTEeYIIUIiK KaOiJeTTepiH AaMBITaThIH JKaHALIBUI OKY
KEHICTITIHE aliHAJIaIbl.
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Annotation. In the context of global educational transformations and intensifying multicultural
communication, integrating ethnocultural realities into teacher education has become a central
pedagogical priority. This article examines theoretical foundations, methodological approaches, and
pedagogical mechanisms for developing intercultural discourse competence among future teachers
through ethnoculturally informed educational practices. The study highlights the role of
ethnocultural realities as a resource for shaping students’ personal meanings, value orientations,
and discourse behaviors in multicultural contexts. The paper also analyzes contradictions between
current teacher education curricula and the demands of intercultural communication, proposing a
structural—functional pedagogical model that embeds ethnocultural knowledge, discourse strategies,
and reflective practices in pre-service teacher training. The findings underscore the necessity of
integrating ethnocultural content into curricula, organizing intercultural learning environments, and
enhancing professional mobility to prepare teachers capable of facilitating effective intercultural
dialogue in diverse classrooms.

Key words: ethnocultural realities, intercultural discourse competence; future teachers,
ethnopedagogy,; cultural integration, teacher education; multicultural communication; discourse
practices; linguistic identity; educational context

Introduction

Contemporary education increasingly requires teachers who are not only linguistically
proficient but also capable of functioning effectively within ethnoculturally diverse environments. As
global migration intensifies and classrooms become more multicultural, future teachers must possess
intercultural discourse competence that enables them to interpret cultural meanings, negotiate
differences, and facilitate respectful dialogue.

Integrating ethnocultural realities authentic cultural practices, worldview categories,
communication norms, and value systems plays a decisive role in shaping this competence. For future
teachers, engaging with ethnocultural material is not merely a cognitive exercise but a developmental
process that enriches their worldview, strengthens empathy, and enhances pedagogical sensitivity. [1]

However, many teacher-training programs remain fragmented in their approach to intercultural
education. They often rely on theoretical descriptions of cultures while neglecting practical discourse
experiences, authentic communication patterns, and comparative ethnocultural analysis.
Consequently, future teachers struggle to interpret ethnoculturally marked behavior, failing to transfer
theoretical knowledge into classroom practice.

This article argues that ethnocultural integration should become a foundational component of
teacher education. It must be embedded not only in language teaching but across pedagogical,
psychological, and methodological disciplines. Building future teachers’ intercultural discourse
competence requires aligning educational strategies with the realities of cultural diversity, global
communication, and international educational standards. [2]

Materials and methods

Research on integrating ethnocultural realities into teacher education reveals several
methodological challenges. Existing pedagogical models do not yet fully reflect the complexity of
intercultural discourse competence, which combines linguistic, cultural, communicative, reflective,
and personal dimensions. Therefore, there is an urgent need to conceptualize a coherent theoretical -
methodological framework.
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2.1 Research Contradictions

Analysis of teacher-training practices reveals the following contradictions:

1. Growing multiculturalism VvS. limited ethnocultural content
While societies are becoming more ethnoculturally diverse, curricula often lack authentic national
and global cultural materials.

2. Need for intercultural discourse skills vs. dominance of theoretical teaching
Students learn about cultures but rarely practice culturally sensitive discourse strategies.

3. Requirement for professional mobility vs. insufficient internationalization of teacher
education
Many programs do not include academic mobility, international modules, or exposure to different
cultural norms. [3]

4. Demand for objective assessment vs. absence of criteria for intercultural discourse
competence
Evaluation systems fail to measure students’ ability to negotiate meaning, manage cultural conflicts,
or adapt discourse behavior.

5. Ethnocultural realities as a resource vs. their weak representation in teaching
technologies
Pedagogical interaction often remains monocultural and does not simulate real intercultural
situations.

2.2 Research Methods

To address these contradictions, the study employs:

e theoretical analysis of ethnocultural and intercultural competence literature;

 comparative analysis of educational standards and curricula;

» modeling of ethnoculturally integrated pedagogical processes;

« observation of students’ discourse behavior in intercultural scenarios.

This methodological approach allows for developing a structural-functional model that
connects ethnocultural realities directly to the formation of intercultural discourse competence. [4]

Results and Discussion

Integration of ethnocultural realities significantly enhances the educational process by creating
conditions for developing deeper cultural awareness and discourse adaptability.

3.1 Limitations of Current Educational Standards

State and institutional standards often underestimate the role of ethnocultural education, which
results in:

« superficial understanding of cultural meanings;

e difficulties in interpreting implicit cultural messages;

« inappropriate discourse reactions in intercultural communication.

The absence of systematic ethnocultural preparation leads to communicative hesitation,
stereotyping, and conflict-prone discourse behavior.

3.2 Ethnocultural Realities as a Pedagogical Resource

Authentic ethnocultural materials rituals, narratives, idioms, communication norms, cultural
scripts serve as a powerful tool for:

« expanding worldview boundaries;

e understanding cultural logic and national mentality;

» enhancing pragmatic and sociocultural discourse skills;

e developing empathy and tolerance.

When systematically incorporated into training, these materials form the basis of intercultural
discourse competence.

3.3 Pedagogical Strategies for Integration

The following strategies were identified as most effective:

1. Contextual learning based on real ethnocultural situations
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Students analyze authentic communication episodes, compare cultural scripts, and interpret
discourse intentions.

2. Scenario-based and simulation practices

Educational role-plays and situational tasks model professional intercultural conflicts and
require students to apply discourse strategies.

3. Project-based ethnocultural research

Students investigate cultural phenomena, conduct mini-ethnographies, collaborate with
members of other cultures, and present findings.

4. Interactive multilingual environments

Foreign language classes incorporate culturally authentic texts, media content, and digital
ethnographic resources.

These strategies transform ethnocultural knowledge into practical discourse skills. [5]

3.4 Structural-Functional Model

The proposed model for developing intercultural discourse competence includes three stages:

1. Exploratory Stage-Awareness of Cultural Realities

Students identify key ethnocultural concepts, values, and communicative norms.

2. Conceptual Stage-Internalization and Comparison

Students analyze cultural differences, build conceptual understanding, and relate them to
professional communication. [6]

3. Integrative Stage-Application in Discourse

Students participate in intercultural interactions, simulations, teaching practice, and reflective
discourse analysis.

Each stage develops linguistic, discourse, sociocultural, pragmatic, and reflective sub-
competencies.

3.5 Experimental Findings

Experimental introduction of ethnocultural-integrated methods significantly improved
students’ competence levels. The experimental group demonstrated:

e stronger discourse flexibility;

e higher tolerance and cultural empathy;

 improved management of intercultural misunderstandings;

e ability to construct culturally sensitive pedagogical communication.

These results confirm that integrating ethnocultural realities is a determining factor in
developing intercultural discourse competence.

Conclusion

The study demonstrates that integrating ethnocultural realities into teacher education is both
necessary and pedagogically effective. As future teachers face increasingly multicultural classrooms,
their ability to understand cultural meanings, interpret discourse nuances, and facilitate respectful
intercultural dialogue becomes essential.

The research revealed significant gaps in current teacher-training curricula and highlighted the
need for:

« a clearly defined conceptual framework for intercultural discourse competence;

» systematic inclusion of ethnocultural materials in academic disciplines;

e development of interactive, ethnoculturally rich learning environments;

« creation of objective assessment tools for evaluating discourse competence.

Integrating ethnocultural realities fosters culturally informed perspectives, enhances
communicative awareness, and equips future teachers with the skills needed to navigate complex
intercultural contexts. Ultimately, this integration contributes not only to teachers’ professional
growth but also to the formation of a culturally sensitive, globally oriented educational system.
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Abstract: This article provides an in-depth examination of how online educational platforms
influence the development of speaking skills among learners of English as a foreign language.
Building on modern theories of digital pedagogy, constructivism, and communicative language
teaching (CLT), the paper explores the pedagogical affordances of EdTech instruments such as Zoom,
Google Meet, Quizlet, Kahoot, and mobile-based applications. A comparative international analysis
(Kazakhstan, Finland, South Korea, USA) highlights variations in digital practices. The study also
outlines a research methodology suitable for investigating the effectiveness of EdTech in oral
communication development. Analytical results demonstrate that systematic digital integration
enhances fluency, pronunciation, vocabulary acquisition, and learner confidence. Several
visualizations illustrate global trends in EdTech use and speaking skill improvement.

Keywords: online platforms, speaking skills, communicative methods, digital learning,
language learning, EdTech(educational technology).

Aunomauusn: B oOannol cmamve NpoeoOUmMcs yenyOnNeHHblU AHAIU3 GAUAHUSL OHJLIAUH-
niamegopm 05t 00yueHUss Ha pazeumue HA8bIKOG YCMHOU eyl Y UYUAIWUX AHEIUUCKULL S3bIK KAK
unocmpaunwitl. Onupasace Ha cospemeHHble Mmeopull YuGposou nedazocuxu, KOHCMPYKmMusuma u
KOMMYHUKAMUBH020 nooxoda k obyuenuto sazviky (CLT), 6 cmamve ucciedyromes nedazoeuieckue
gozmodcHocmu  maxux uncmpymenmos EdTech, xax Zoom, Google Meet, Quizlet, Kahoot u
MobounbHvie npunodicenusi. CpasrnumenvHolil MmedcOyHapoouvili ananus (Kazaxcman, DurHisinous,
FOocnasn Kopes, CLIA) evisgnisem pasiuuus 8 yughposvix npakmuxax. B uccireoosanuu maxoice
onucwvleaemcsi mMemoooiocust, nooxoosawas ons uzyuenus sgpgexkmusnocmu EdTech 6 pazeumuu
VCMHOU KOMMYHUKayuu. Auarumuyeckue pe3yibmamsl NOKA3bIEAIOM, YMO CUCEMAMUYecKas
yupposas unmezpayusi yryyuiaem 6e210cme peyu, NpoUsHoUleHue, YC80eHuUe CI08APHO20 3anaca u
yeepennocmb yuawuxcs. Heckonvko eusyanuzayuil unmiocmpupyrom 2iobaibHble meHOeHyuu
ucnoavzosanuu EdTech u ynyywenuu Hagvlkoe ycmuoul peyu.

Knrwoueevie cnoea: ounaiin-niameopmvi, HABbIKU 2080peHUsl, KOMMYHUKAMUBHbIE MemOoObl,
yugposoe ooyuenue, uzyuenue asvixa, EdTech.

Introduction

In the last decade, the rapid development of educational technologies has profoundly
transformed the landscape of foreign language teaching, particularly in the domain of speaking skills.
The emergence of online platforms has redefined the boundaries of communicative language learning
by enabling continuous interaction, flexibility of participation, and multimodal linguistic
engagement. The global shift toward digital education during the COVID-19 pandemic accelerated
the adoption of synchronous and asynchronous communication tools, compelling educators to
reconsider conventional pedagogical approaches. As a result, online platforms are no longer viewed
merely as supplementary instructional tools but rather as integral components of modern digital
pedagogy.

Theoretical foundations such as Communicative Language Teaching (CLT), constructivist
learning theory, the TPACK framework, and the SAMR model for technology integration help
explain why digital environments are especially effective in supporting speaking skills. These models
collectively emphasize the importance of authentic communication, learner collaboration,
scaffolding, and the meaningful incorporation of technology into instructional design. Against this
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backdrop, the study of how online platforms facilitate the development of speaking skills becomes
not only relevant but essential for understanding contemporary trends in language education across
diverse international contexts.

Literature Review

Speaking remains one of the most complex and demanding components of foreign language
competence. It requires the integration of linguistic accuracy, pragmatic awareness, interactional
strategies, and communicative confidence. As English continues to serve as the global language of
academia, international mobility, and intercultural communication, oral proficiency has become a
crucial prerequisite for participation in educational and professional environments.

Traditional classroom practices often provide limited opportunities for extended speaking due
to time constraints, large class sizes, and the unequal distribution of speaking turns. Moreover, many
learners experience psychological barriers such as anxiety, fear of mistakes, or low self-esteem, which
inhibit oral participation. Online platforms, however, offer new mechanisms for lowering these
affective barriers. Through features such as breakout rooms, voice-recording tools, and student-led
discussions, digital environments promote more equitable participation and create conditions for
repeated practice—an essential requirement for developing fluency.

The role of digital technologies in language learning has been extensively explored in recent
decades. Beatty (2013) emphasizes the transformative nature of Computer-Assisted Language
Learning (CALL), arguing that digital tools enhance autonomy, multimodality, and interactive
engagement. Godwin-Jones (2018) highlights the increasing relevance of mobile applications in
language acquisition, noting that their micro-learning structure benefits pronunciation and fluency.

Studies on CLT (Richards, 2006) confirm that communicative competence develops most
effectively through authentic interaction and learner-centered tasks—both of which are supported by
online platforms. According to Vygotsky’s sociocultural theory, cognitive development occurs
through social interaction; digital platforms create expanded zones of proximal development by
providing scaffolding, peer interaction, and mediated communication. The literature consistently
affirms that online platforms, when integrated systematically and methodologically, significantly
contribute to the development of speaking skills.

International research demonstrates that countries with advanced EdTech infrastructures—such
as Finland, South Korea, and the United States—allocate significantly more time to speaking practice
outside the classroom, resulting in higher levels of communicative competence. Kazakhstan, while
rapidly developing its digital ecosystem, remains in a transitional stage, and thus the incorporation of
online platforms into speaking instruction plays an especially important role in enhancing language
exposure. Online platforms, however, mitigate these limitations by providing individual and group
spaces where learners can rehearse, record, review, and refine their oral output at their own pace.
International comparisons indicate substantial differences in the volume of speaking practice in
various countries.

Weekly Speaking Practice Time
140

120
100
&0

a0

Minutes per Week

40

20

Kazakhstan Finland South Korea Usa

Figure 1. Weekly Speaking Practice Time Across Countries

This comparison shows that Kazakhstan is in a developing phase of EdTech adoption, while
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countries like Finland and South Korea provide substantially more time for oral communication
through digital technologies.

The Role of EdTech Platforms

Online platforms contribute to the development of speaking skills through a wide range of
pedagogical affordances that support authentic communication, feedback mechanisms, and self-
regulated learning. Synchronous platforms such as Zoom and Google Meet create virtual
communicative environments where learners can engage in debates, group discussions, and
interactive tasks that reflect the principles of CLT. The ability to record sessions, revisit discussions,
and receive immediate peer and instructor feedback aligns with constructivist theories of language
acquisition, which emphasize active knowledge construction through social interaction.

Gamified platforms such as Kahoot increase learner engagement by transforming linguistic
content into interactive challenges. While these tools primarily reinforce vocabulary and accuracy,
they also indirectly influence speaking competence by enhancing motivation and reducing
communicative anxiety. Quizlet, with its personalized sets and audio-supported pronunciation
exercises, strengthens the lexical foundation required for effective oral communication and fosters
autonomous learning habits.

Mobile applications such as Duolingo, ELSA Speak, and BBC Learning English introduce
elements of artificial intelligence and adaptive learning pathways. Their automated speech
recognition systems provide instant corrective feedback, allowing learners to practice pronunciation
and intonation in real time. Global usage statistics indicate that reliance on such applications is
significantly higher in technologically advanced countries, highlighting the correlation between
digital literacy and speaking proficiency.

Mobile applications like Duolingo, ELSA Speak, and BBC Learning English integrate artificial
intelligence and automated speech recognition to provide instant pronunciation feedback. This
technology expands the boundaries of traditional pedagogy and corresponds to the “Modification”
and “Redefinition” stages of the SAMR model, enabling tasks that were previously impossible.

Comparative Usage of EdTech Platforms (Kazakhstan)
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Figure 2. Comparative Usage of EdTech Platforms (Kazakhstan vs Global)

Global data indicate the widespread use of Al-assisted applications, while Kazakhstani
institutions continue to rely on synchronous platforms such as Zoom and Google Meet, illustrating
differences in digital maturity.

Moreover, empirical research confirms that EdTech significantly enhances linguistic outcomes:
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Impact of EdTech on Speaking Skills
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Figure 3. Impact of EdTech on Speaking Skill Components

The chart demonstrates improvements across fluency, vocabulary recall, pronunciation
accuracy, and communicative confidence.

According to the SAMR model, many of these tools reach the “modification” and “redefinition”
stages by enabling types of speaking practice that are impossible in traditional classrooms—for
example, international virtual exchanges and Al-based pronunciation coaching. The TPACK
framework further explains that the effectiveness of these tools depends on teachers’ ability to
integrate technological, pedagogical, and linguistic knowledge into coherent instructional design.

Practical Experience

Classroom observations and empirical feedback from students demonstrate that the systematic
use of online platforms substantially increases participation, confidence, and willingness to speak. At
universities in Kazakhstan, blended learning models incorporating Zoom, Google Meet, Quizlet, and
Kahoot have shown positive effects on student engagement and oral fluency. Learners frequently
report that digital environments feel less threatening than face-to-face classrooms, allowing them to
speak more freely, experiment with language, and take communicative risks.

Personal teaching and learning experience supports these findings. Students demonstrate higher
levels of readiness for spontaneous speaking in online settings, especially when tasks are
collaborative, interactive, and well-scaffolded by instructors. Notably, the amount of speaking
practice outside the classroom increases significantly when mobile applications and virtual speaking
clubs are integrated into the learning process. Comparative data from Finland, South Korea, and the
United States confirm that consistent exposure to such activities correlates with improved
pronunciation, fluency, and lexical retrieval.

Challenges and Limitations

Despite their pedagogical potential, online platforms present several challenges that must be
addressed for effective integration into speaking instruction. Digital inequality remains a pressing
concern, as not all students have equal access to stable internet connections or appropriate devices.
This creates disparities in participation and limits the effectiveness of communicative activities.
Additionally, excessive reliance on digital tools may lead to cognitive overload or superficial
engagement, particularly when learners feel overwhelmed by the multiplicity of platforms and tasks.

There is also a risk that technology may overshadow essential human aspects of communication
if not used appropriately. While digital tools support interaction, they cannot fully replicate the
spontaneity, non-verbal signals, and contextual nuances of face-to-face communication. Teacher
readiness represents another challenge: effective digital pedagogy requires instructors to possess not
only technical skills but also the ability to design communicatively meaningful tasks that leverage
digital affordances rather than simply transfer traditional exercises into an online format.

Conclusion

In conclusion, online platforms play a crucial and transformative role in the development of
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students’ speaking skills in contemporary foreign language education. When grounded in established
theoretical models and integrated thoughtfully into communicative pedagogy, digital tools provide
opportunities for authentic interaction, continuous practice, personalized feedback, and enhanced
learner autonomy. Comparative international evidence suggests that countries with strong digital
infrastructures demonstrate higher levels of speaking proficiency, underscoring the importance of
sustained investment in educational technologies.

However, the effectiveness of online platforms depends on several interrelated factors,
including technological accessibility, teacher digital competence, and balanced instructional design.
Overcoming existing limitations will require coordinated efforts at the institutional and national levels
to ensure equitable access, provide professional development for educators, and promote research-
based approaches to digital language instruction. The synergy of technology and pedagogy, combined
with informed methodological integration, opens new prospects for improving learners’
communicative competence and reshaping the future of language education.
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CRITICAL THINKING AND ENGLISH LANGUAGE TEACHING

CYJITAHMYPAT TOTXKAH CEPIKKbI3bI
VYuusepcuretr «Mupacy, LllsimkenTt, Kazaxctan
CeKTOp MHOCTPaHHBIX SI3bIKOB, MATUCTPATYypa, 2- Kypc

Annomayusa: Oma cmames paccmMampuéaem UHMepayulo KpUumuyecko2o MblUlIeHUs 6
npenooaganue auenuiickoco asvika (ELT) kax cpeocmeo pazeumus Kaxk A3bIKOGbIX, MAK U
KOCHUMUBHBIX HABLIKOS. B Hell noouepkusaemcs 6axdCHOCMb nepexood om MeXaHUudecKko2o
3aNOMUHANHUA K Ne0az02utecKum cmpameusimM, HaAnpaeieHHbIM HA pazeumue aHaiusd, OYeHKU U
meopueckoeo peuienuss npobdnem. Ilocpedcmeom uUcnonvb3o8anus aymeHmudHblX MAmepuaios,
UHMEPAKMUBHBIX 3A0AHUL U OYEHUBAHUS, OCHOBAHHO20 HA NPAKMUYECKOM 6bINOJHEHUU 3a0ad,
Kpumuueckoe MbvluLieHue Mmodxcem Ovims 3P@eKmueHo copmuposano y usyuaromux s3bviK.
Paccmampusaromes ponv yuumens, ezaumoodelicmsue 6 Kiacce u OpUeHmMupO8aHuvle Ha y4aue2ocs
nooxo0bl Kak Kllouegvle INeMeHmbl (QOpMUposanusi peprekcusHou U UHMeLIeKmyaibHO
80671e4EHHOU 00PA306aMeENbHOU Cpedbl. B cmambe maxaice 00CyHcoaromest 603MoxcHbie mpyoHocmu
U peuienus, C843aHHblEe C GHEOPEeHUeM CMpameull KpUmuiecko2o0 MbulULIeHUs 8 ayOumopusix no
U3YYEHUIO AH2TUNICKO20 A3bIKA.

Knrouesvie cnoea: Kpumuueckoe MuluileHUe, NpenooagaHue  aHIUNUCKO20  A3bIKd,
KOCHUMUBHbIE HABLIKU, AYMEHMUYHble MAmepuasl, usyderue A3vlkd, e3aumooeticmeue 6 Kidacce,
ABMOHOMUSL YYAWe20Csl, OUeHUBAHUE.

Abstract: This article explores the integration of critical thinking into English language
teaching (ELT) as a means to develop both linguistic and cognitive skills. It emphasizes the
importance of moving beyond rote learning toward pedagogical strategies that foster analysis,
evaluation, and creative problem-solving. Through the use of authentic materials, interactive tasks,
and performance-based assessments, critical thinking can be effectively developed in language
learners. The role of the teacher, classroom interaction, and learner-centered approaches are
examined as essential elements in cultivating a reflective and intellectually engaged learning
environment. The article also discusses potential challenges and solutions related to implementing
critical thinking strategies in ELT classrooms.

Key words: critical thinking, English language teaching, cognitive skills, authenticmaterials,
language learning, classroom interaction, learner autonomy, assessment.

Introduction

Critical thinking has become one of the most essential skills in modern education, especially in
the context of learning English as a foreign language. In today’s world, students are expected not only
to understand and use the language, but also to analyze information, evaluate different viewpoints,
and express their ideas clearly and logically. Therefore, integrating critical thinking into English
language teaching helps learners develop deeper comprehension, improve communication skills, and
become more independent and reflective thinkers. By encouraging students to question, compare, and
justify their opinions, English lessons become more engaging, meaningful, and effective for real-life
communication.

Main part

Critical thinking has become one of the core objectives of modern education systems
worldwide. In the context of English language teaching (ELT), its integration is viewed not merely
as an additional skill but as an essential component of comprehensive language acquisition. The need
to teach students how to think critically while learning a new language is aligned with the broader
educational aim of developing independent, reflective, and informed global citizens. In a world
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saturated with information, misinformation, and cross-cultural communication, the ability to evaluate
and construct arguments in English becomes not only a linguistic challenge but a cognitive
necessity.Language and thought are deeply intertwined. The process of learning a language is
simultaneously a process of learning how to think within and through that language. This is
particularly relevant in the case of English, which has become the lingua franca of international
discourse in science, business, diplomacy, and academia. Therefore, learners who acquire English
must also acquire the capacity to use it for purposes beyond everyday conversation: they must learn
to construct persuasive essays, participate in academic debates, and analyze global issues. These tasks
demand the development of critical thinking skills. To foster such skills in ELT, a shift must be made
from traditional teacher-centered approaches to learner-centered methodologies that encourage active
engagement, inquiry, and reflection. Teachers must assume the role of facilitators and guides rather
than transmitters of fixed knowledge. Classroom activities should be designed to challenge students
cognitively and linguistically. Activities such as analyzing editorials, comparing perspectives from
different cultural backgrounds, or designing solutions to real-world problems using English provide
meaningful contexts for the development of both language and thinking skills. Moreover, fostering
critical thinking in ELT contributes to learners’ cognitive flexibility and open-mindedness. As
students encounter unfamiliar cultural viewpoints expressed in English, they are encouraged to reflect
on their own assumptions and worldviews. This intercultural competence, grounded in critical
thinking, is especially important in multicultural classrooms or in preparing students to participate in
global academic or professional communities. Authentic materials are indispensable in this regard.
By exposing students to real-life language in use, such as news reports, interviews, podcasts, TED
talks, and opinion columns, teachers present learners with texts that demand interpretation, inference,
and evaluation. These texts typically contain ambiguity, bias, rhetorical strategies, and persuasive
elements that provide rich opportunities for discussion and critical analysis. Instead of passively
answering comprehension questions, learners are encouraged to critique the arguments, identify
logical fallacies, assess sources, and form their own evidence-based responses. In addition to
materials, task design is central to promoting critical thinking. Open-ended questions, debates,
simulations, and problem-solving tasks all foster deeper engagement. Students may be asked to take
a position on an issue, support their view with evidence, and respond to counterarguments, all in
English. These types of tasks demand language production at a high cognitive level, integrating skills
such as paraphrasing, summarizing, and argumentation.The teacher’s role in this dynamic process is
both supportive and challenging. Teachers need to model critical thinking by demonstrating how to
question assumptions, evaluate sources, and develop reasoned conclusions. They should use
questioning techniques that encourage elaboration, comparison, and reflection. Instead of asking only
factual questions, teachers should ask “Why do you think that?”, “What evidence supports your
view?”, or “What are the possible alternatives?” These strategies foster a classroom culture of
dialogue, respect, and intellectual curiosity. Assessment practices also need to evolve to support the
development of critical thinking. Standardized grammar and vocabulary tests are insufficient for
measuring complex cognitive outcomes. Instead, project-based learning assessments, portfolios, peer
reviews, and reflective writing tasks can provide better insights into students’ analytical abilities.
Rubrics that include criteria such as clarity of thought, coherence of argument, use of evidence, and
engagement with counterarguments can help assess critical thinking in language use. It is important
to recognize that critical thinking does not emerge automatically; it must be taught explicitly and
practiced regularly. Language learners, especially those from educational backgrounds where passive
learning is emphasized, may initially find it difficult to express opinions, challenge ideas, or engage
in debates. Teachers should be sensitive to these challenges and provide appropriate scaffolding. For
instance, learners can start by analyzing simple dialogues for implicit meaning, progress to evaluating
contrasting viewpoints in short texts, and eventually write argumentative essays on controversial
topics. Digital technologies can also enhance the development of critical thinking in ELT. Online
discussion forums, collaborative writing platforms, and digital storytelling tools provide learners with
new ways to express ideas and respond to others. Access to global information also allows learners
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to compare perspectives across cultures, develop media literacy, and critically assess the reliability
of sources. Incorporating digital literacy into ELT thus supports both linguistic development and
critical awareness.Furthermore, the benefits of critical thinking in ELT extend beyond the classroom.
Learners who are trained to think critically in English are better equipped to participate in academic
research, solve professional problems, and engage in civic life. They become more self-directed and
autonomous, capable of setting goals, evaluating progress, and adapting strategies. These are essential
life skills in an era defined by complexity, diversity, and rapid change.Finally, the institutional and
systemic support for integrating critical thinking into ELT must be emphasized. Curriculum designers
should ensure that critical thinking is an explicit objective of language courses. Teacher training
programs must include modules on fostering critical thinking, including classroom techniques,
assessment methods, and cultural considerations. Educational policymakers should prioritize the
development of higher-order thinking skills in national language education strategies.

In conclusion, the integration of critical thinking into English language teaching represents a
necessary evolution in language education. It aligns language learning with the broader educational
goals of intellectual development, democratic participation, and global citizenship. Through
thoughtful pedagogy, rich materials, engaging tasks, and supportive assessment, critical thinking can
be effectively cultivated in English learners, empowering them to use the language not just to
communicate, but to think, inquire, and contribute meaningfully to the world.
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(I)OPMI/I“POBAHI/IE I/IHTEJIJIEKTYAJH)HO-TBOP‘IEUCKI/IX CIHOCOBHOCTEM
JETEU JOHIKOJIBHOT'O BO3PACTA B UTPOBOU JEATEJBHOCTU

CTBIBAEBA AUTYJIb IIUJIJIEBAVKBI3bI
XYCAUHOBA JTUJIbHAPA BYJIATOBHA
PI'TI na ITXB «/letckmii can «Kapaeranny MIL YV IIT PK

Annomauun: B cmamve noouepkueaemcs, umo noumsamue «UHMeLIeKm» U «Meopyecmeoy
3aHUMarOm Kio4egoe MeCcmo 8 pAcKpulmuu npodiem e3aumoolelicmeus Oemell OOUIKOIbHO20
gospacma u npeocmasiaom cobou @QyHOaMeHmanbHble Kamezopuu OOUKOIbHOU NedacocUuxu.
Ymounsromes cooepoicamenvhvie Xapakmepucmuky YKA3aHHbIX NOHAMUL, AKYEHMUPYemcs ux pob
8 hopmuposanuy UHOUBUOYATILHBIX B03MOJNICHOCHEN pebenka. MnmenexmyanbHble 803MONCHOCU
pebenKa onuparomcs Ha UMerwuecs 3HaHUs, 3aKpenisiomes CoOOmeemcmsayouumMu cCnocoOHOCmamu
U CMUMYIUpyromcs e2o yeieHanpasieHHocmoio. Ommeuaemcs, 4mo BANCHEUWUM YCI108UeM
MBOPYECKOl  0esIMeNbHOCMU — AGNAEMCA  HAIUYUe  IMOYUOHAIbHO — HACHIWEHHO20 — ONblmd,
obecneuugaroweco meopuecKyio akmueHoOCb.

B xonmexcme Oowkonvnoco 6o3pacma 060cHo8ana HeOOXOOUMOCMb YeNeHaNnpasieHHO20
neodazocutecko20 npoyecca, HanpasieHHo2o Ha onpeoeieHue 3pdexmusHvlx Gopm u cnocobos
opeanuzayuu  pazeuaroOwux ucp, 006ecneuusarowux pazeumue UHMeNIeKmyaibHO-MEoPUeCcKUX
cnocobrHocmell pebenka.

Knroueewie cnosa: unmeniekmyanbHo-meopueckue CHoCoOHOCMU, M8OPHUeCmB0, OOUKONbHbIL
803pacm, pazeusarowas uepd.

B cootBercTBHM ¢ 3akoHoM PecnyOnmku Kazaxcran «O6 006pa3oBaHUM» OJHUM U3 KIIFOUEBBIX
HaHpaBJIHI/Iﬁ FOCyHapCTBeHHOfI O6paSOBaTCHLHOI>'I IIOJIMTHUKU ABJIACTCA pa3BI/ITI/Ie I/IHTCHHGKTyaHBHBIX
U TBOPUYECKHX CIOCOOHOCTEH pebenka. KoHIenuys BhIIBICHUS U MOAJACPKKH OJTAPCHHBIX JETEH B
PK Taxke TtpeOyer co3maHusi OOpa30BAaTEIBLHOTO TPOCTPAHCTBA, OPUCHTHPOBAHHOTO HA
(dhopMHUpOBaHKE W Pa3bIMTHE TBOPUYECKOTO MoTeHnuana [1]. B 3Toil c¢Bsi3m HOpMaTHBHO-IIPaBOBBIC
JIOKYMEHTHI B chepe 00pa3oBaHUs paCCMATPUBAIOT Pa3BUTHE TBOPUCCKON aKTUBHOCTH JIMYHOCTH KaK
OJIMH U3 MPUOPUTETOB [2]. AKTyallbHOCTh JaHHOM 3aa4u 00YyCIIOBJIEHA TE€M, YTO YCBOCHHE HOBOTO
3HaHUA, pOCT I/IHTGJIJIGKTyaJILHBIX BO3M0)KHOCTCI>1 158 paBBI/ITI/IG MBICJIINTCIIBHBIX HpOHeCCOB HaprlMYIO
3aBUCUT OT YpPOBHA C(HOPMUPOBAHHOCTH TBOPYECKHUX CIIOCOOHOCTEH, WMEHHO TBOPYECKHE
CIIOCOOHOCTH OTPEICISAIOT MOCUYIAaTeIbHOe pa3BuTUe obmiecTBa. COBpeMEHHBIC IearormieMKHe
TEXHOJIOTUM HAMpaBJIEHbl Ha pPa3BUTUE KPEATUBHOCTU M HWHTEIUICKTYalbHOW AaKTUBHOCTHU
o0ydJarImuxcs, HAYMHAsI ¢ JOMIKOJIEHOTO BO3pacTa, 4yTo TpeOyeT IeJeHaNnpaBiICeHHONH paboThI 1O
(hOpMHUPOBAHHIO TBOPUYECKOTO MBIIIJICHUH, BOOOpPaKEHHS ¥ TIOTCHIIMAIbHONW WHUITMATUBHI [3].

TBOpuUecTBO OIIpEAEIIIETCS KakK BBICOKOOPraHU30BaHHAS ¢dopma MBIIIICHNA,
MPETNONIONTAIONIas BBIXOJ 32 pPaMKH MPHUBBIYHBIX CIOCOOOB pemieHus 3afad. B cTpykType
MBICIIUTENIBHON JESTEIbHOCTH OHO MPOSBISETCS B (JOPME TBOPUECKOTO BOOOPAKEHUS U BBICTYIAET
00s13aTeNbHBIM YCIOBHEM MAaCcTE€PCTBA, MHUIIMATUBHPCTH U pPeau3allii TBOPUYECKOM e TEIbHOCTH.
TBopueckue CMOCOOHOCTH TPAKTYIOTCA KAaK CBOMCTBO JUYHOUYTH, OOECIEUMBAIOIIME TPUHSATHE
HECTaHJIAPTHBIX PEIICHUN, CO3[JaHNE U BOCIIPUATHE NPUHIIMIHAIBHO HOBBIX UEH.

HccnenoBaTenu oTMEUarOT, UTO «TBOpPYECKAsk CIIOCOOHOCTHY» MPEACTABISCT COOOM CIOMKHBIN
KOMIUIEKC KadecTB, KOTOPBI HEBO3MOXHO C(HOPMHUPOBATH SMU30AMYECKUMH 3aJaHusaMu. s
YCTOWYMBOCTH PA3BUTHUTS KPEAaTUBHOCTH TpeOyeTcs cUCTeMHasl U JuIuTenbHas padora. [lostomy B
JIOIITKOJIBHOM 00pa30BaHUU HEOOXOAMMO BBICTPaWBaTh €IUHYIO CHCTEMY IMO3HABATENBHBIX 3a7ad,
MOCJIeIOBATENILHO TMPEeBpaIias penpoAyKTHBHBIC U (HOPMATHHO-TOTUYECKHE IEUCTBUS B TBOPUYECKHE.
CrocoOHOCTH  OMpPENeNsoTCs KaK CBOWCTBO JIMYHOCTH, BIHSIOMME Ha 3(P(HEKTUBHOCTH
NEeSATeTLHOCTH; O0IIHMe CITOCOOHOCTH OTPaXKalOT YPOBEHb MHTEIUIEKTYaJbHOTO M MOTHBAITMOHHOTO
pasButus. [loHATHE «MHTEIUIEKT)» TPAKTYyeTCsl KaK COBOKYITHOCTh CIIOCOOHOCTEN, HEOOXOAMMBIX IS

0 “MexayHapoJHBIA HAyYHO-UCCIefoBaTenbcKui 1eHTp “Endless Light in Science”


https://doi.org/10.5281/zenodo.17943677

Impact Factor: SJIF 2023 - 5.95 NNEJAATOT'MYECKHUE HAYKHU
2024 - 5.99 PEDAGOGICAL SCIENCES

YCIICLIHOTO pelIeHus 3a/1a4 B onpeeneHHon oonactu. B.1LTepH onpenesnsia UHTEIIEKT Kak 00y o
CIOCOOHOCTH aJaNTUPOBATHCS K HOBBIM JKH3HEHBIM YCIIOBUSM, a aJlallTalllsl pacCMaTpUBajIach UM
KaK pElIeHUE >XKMU3HEHHO BaXKHBIX 33Ja4 MOCPEICTBOM JEATEIbHOCTH, MUMEIOLEH MCUXUYECKUM
skBuBajieHT [4]. [To K.b. XapsikOaeBy MHTEIEKT MOXKET paccMaTpuBaThCs Kak (HopMaaeTCKON
TBOPYECKOH akTUBHOCTH. COTJIaCOBaHHOE Pa3BUTHE MHTEIICKTYaIbHBI U TBOPUECKHX CIIOCOOHOCTEH
COCTaBJIISIET OCHPBY (hOPMUPOBAHMSI MHTEIIEKTYaIbHO-TBOPUYECKOT0 MOTeHIIMAaa pedeHka [5].

Pa6orts! Lilly, F.R, moka3sIBaroT, 4T0 pa3BUTHE UHTEIEKTYATbHO-TBOPUYECKUX CIIOCOOHOCTEH
JIOIIKOJIbHUKA OCYIIECTBOSIETCS B PEUoOil JAESITeNbHOCTH, B MpOLIECCe BOCHPUATHS U aHajIu3a
XYJI0’KECTBEHHBIX NPOU3BEJCHUN, UX HMHTEPIpPETAllid, B WHUIMUPOBAHUU TBOPYECKUX HJIEU U
pelieHuu TpoOIeMHBIX CUTyarui [6].

WNHTennekTyalbHble  CIIOCOOHOCTH  OMUCHIBAIOTCS  KaK  WHIAUBUAYATbHBIE  KA4ecTBa,
oOecreynBaroIie YyCMENIHOEe pPelIeHHe MHOXECTBa 3a/Jay: OT PACKPBITHS CMBICIOB CIIOB U
MMOCTPOCHHUS IPOCTPAHCTBEHHBIX (DUTYp 10 OOHAPYKEHHS 3aKOHOMEPHOCTEH, TeHepallii BApHAHTOB
UCIIONIb30BaHUsI OOBEKTOB U (OPMYJIHMPOBAHHUA HOBOI'O MeTOJa HccienoBaHus. WX MOXHO
TPaKTOBATh KaK CUCTEMY 3HAHUM U YMEHHUI BCECTOPOHHE PA3BUTOM JIMYHOYTH.

TBopueckue mposBIeHUS peOEHKa BO3MOXHBI B JIIOOOM BHJE JEATEIBHOCTH, M Ka)IbIid
JOIIKOJIbHUK CTIOCOOEH BBITOJIHSTH 33JJaHUs KaK €a PEerpoIyKTUBHOM, TaK U HAa TBOPUYECKOM YPOBHE.
CreneHp BBIPaXEHHOCTH TBOPYECTBA OINpPEACNSETCS, C OJHOM CTOPOHBI, WHANBHAYATbHBIMU
BOMOJKHOCTSIMHM, a C JPYroM — ypOBHEM aKTHBHOCTH B Ipolecce camopeanusanuu. [loaromy
CTUMYJIMPOBAaHUE TBOPUYECKOM aKTUBHOCTH PacCMaTPUBAETCS KaK CaMOCTOATENbHASI TIeAarorndeckas
3anada. [ moHMMaHusl MEXaHU3MOB TBOPUECTBA HEOOXOIMMO pacCMAaTPHUBATh €0 KaK IETIOCTHBIN
MPOLIECC, HEOTASIUMbIN OT MOHUMAaHUs JIUYHOUTH peOeHKa Kak equHON cuctembl. McciaenoBanus
omtanackux mncuxonoroB H.Bai, P.P.M. Leseman, M. Moerbeek, E.H. Kroesbergen, H. Mulder
MOMYEPKUBAIOT, YTO TBOPUECTBO — (PEHOMEH WENOCTHOW JHUYHOCTH, IMOITOMY €ro H3y4deHHE
MPEATOIOTaeT CUCTEMHOE BUJICHUE UHIUBUTyATBHBIX 0COOEHHOCTEH pedenka [7].

3.A. MuxaiinoBa kinaccupuuupoBaga UrpoBbie (POPMBI, BBIICIHB JIOTUKO-MaTEMaTHUECKHE,
TUJAKTUYECKUEe M pa3BUBArOIIMEe UTphl. [lepBble HampaBieHbl H apaB3WTHE aHAIW3a, CPABHECHMS,
oOomieHus. Bropble cimykaT CpelcTBOM 3aKpeIuieHHs 3HaHWi U yMmMeHHid. Tpetbu (HopMupYIOT
MO3HABATEJIbHYIO aKTUBHOCTh, aBTOHOMHOCTH MBIIIICHUS M TBOPYECKOE OTHOIICHHWE K y4eOHBIM
3agavam [8].

B nomkonbHOM 00pa3oBaHUM TPU PACKPHITUM HMHIUBHAYAJbHBIX CIOCOOHOCTEH Ba)KHO
YUUTHIBATh BO3PACTHBIE OCOOCHHOCTH, TOTPEOHOCTH © uHTepechl nereil. [IpaBuibHO
OpraHW30BaHHAs JACSITEIHHOCTD CIIOCOOCTBYET PA3BUTHIO TAKUX KaueCTB, KAK YMEHHE MPEO0JIEBATh
TPYAHOCTH, HAOIIOIaTETbHOCTD, PE(IIEKCUBHOCTH, CAMOCTOSITEIILHOCTD U 1IEJIeYCTPEMIEHHOCTh, YTO
COOTBETCBYET TpeOOBAaHMUAM KOMIETEHTHOCTHOIO Imojaxona. JlaHHble KadecTBa CO3JAIOT
MPEANOCHUIKY AJISl NadbHEHUIIero yCrenHoro o0y4eHuss 1 OCBOCHHS IIMPOKOTO CIEKTpa 3HAHHIA.
Pa3BuBaronue urpsl OKa3pIBalOT CYIIECTBEHHOE BIUSHUE HA PA3BUTHE TTO3HABATEIILHON aKTUBHOCTH,
TM0003HATENIEHOCTH, BOOOPaYKEHUSI M TBOPUECKOT'O MBIIIUICHHUS.

B mpouiecce cnenuanbHO OpraHU30BaHHOMN JIESITEILHOCTH HEOOXOAMMO HE TOJIBKO CO37aBaTh
YCJIOBHSI, COOTBETCBYIOIIME YPOBHIO Pa3BUTHUSI J€TEH, HO U MCIOJIb30BaTh PA3BUBAIOIINE UTPHI KAK
CPEJICTBO MOBBIIICHNUS MHTEIIEKTYalbHO-TBOPUYECKOT0 NMoTeHIana. uauBuayanbHble pa3inyuus B
TEMIaxX pa3BUTHUS TPEOYIOT THOKOTro, MEPCOHATU3UPOBAHHOTO moaxoxa. J.bepH oTmedanu, 4to
BOCIIUTAHUE TPEACTABISAET CcO00M oOydeHne peOeHKa Wrpe M TpaBUJlaM ydacTHUsS B HEM.
CrnenoBareibHO, WrpoBas JAEATEIBHOCTh JIOJDKHA BBICTYNATh HMHCTPYMEHTOM (hopMHpBOaHUS
MpOOJIEMHBIX CUTYyallMi, CTUMYJHPYIOIIMX KpeaTUBHOE MbIIUIeHHE. B urpe akTUBHU3HPYIOTCS
BOoOOpakeHHe, 0o0pa3HOe MpeICTaBICHUE, MOWCKPBBIE ACHCTBHS, YTO nenaerT ee 3PPEeKTUBHBIM
MEXaHU3MOM TBOPUYECKOI0 pa3BuUTHs [9].

[Icuxonoruveckue 1 neJarornuaeckue UCCaeI0BaHus, a TAKXKE IPAKTHKA PaOOTHI TOMIKOIBHBIX
OpraHu3anii MOATBEPXkKAAET, YTO HHTEIUIEKTYaJbHO-TBOPUYECKHUE CIIOCOOHOCTH (HOpMUPYIOTCS
MIPEUMYIIECTBEHHO B UTPOBOM JiesATeNbHOCTH. Pa3BuBaroue urpsl 00ecieunBarOT yCIOBUS JJIs
MO03HABATEILHON AKTUMBHOCTH, CTUMYIHPYIOT Peub, PACHIMPSIOT CIOBAapHBINA 3amac, yIydllaioT
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MIPOM3HOCUTENIbHBIC HaBBIKU U MO3BOJISAIOT MHTEIPUPOBATH paszivuHble 00pa3oBaTenbHble 00JacTH
[10].

Urpossie popmbl 00yueHus: 00ecrieunBatOT BBICOKYIO MOTHBAIIMIO: IETH aKTHBHO BKIIIOYAIOTCS
B IIpolecc, ObICTpee YCBaMBAIOT MaTepHuall, NPOSBIAIOT HHULUATUBY. B3pociblii BbIcTymaer
OJTHOBPEMEHHO I€JJaroroM M yYaCTHHKOM MWIpbl, HAaIpaBiss BHUMaHuEe peOeHKa W olecreuuBas
SMOLIMOHAIBHYIO MOANEPKKY. Mrpa CTaHOBUTCS CPENCTBOM MO3HAHMS MHUPA, PA3BUTHs MHTEIUICKTA,
TBOpPYECTBA W HPABCTBEHHBIX KayeCTB. B COOTBETCTBMM C TOCYAAPCTBEHHBIM CTAaHIApTOM
JIOUIKOJIBHOTO 00pa30BaHUS UIpa BBIMOJHAET (YHKIHIO COLUATU3AIMM M BBICTYNAET CIOCOOOM
BKJIIOYEHHUS peOCHKA B TBOPUYECKYIO 1€ATEIIEHOCTb.

PazBuBaronye urpsl 0071a/1a10T 3HAYUTEIbHBIM TIOTEHIIUAJIOM: OHU AKTUBU3UPYIOT MBILIUIEHUE,
CTUMYJIUPYIOT BOOOpa’k€HHE, PACHIMPSIOT TOPU30HTHI MO3HaHUSA. VX mpuMeHeHHe crnocoOCTBYyeT
Pa3BUTHIO MHTEJJIEKTYalbHO-TBOPUYECKUX CIHOCOOHOCTEH, YKPEIIEHUIO 30pOBbs, (POPMUPOBAHUIO
’KM3HEHHBIX HaBBIKOB U CTAHOBJIEHUIO peOCHKA KaK CAMOCTOATEIbHON JTMYHOCTH.

K 5(p¢deKkTuBHBIM TEXHOJIOTUSAM PA3BUTUS HHTEJUIEKTYaJIbHO-TBOPYECKUX CIOCOOHOCTEH
JOIIKOJIBHUKOB OTHOCSITCS

— UT'POBBIE METO/IBI (CIOKETHO-POJIEBBIE U PEKHCCEPCKUE UTPHI);

— METO/BI PEJIAKCALINN;

— Pa3BUBAIOIIME WIPBI, HANPABICHHBIE HA PAa3BUTHE KOMMYHUKATUBHBIX, KOIHUTHBHBIX,
JIOTUYECKUX, COLMATIbHO-OMOLIMOHAIBHBIX, UCCIIEIOBATEILCKUX HABBIKOB;

— METO/Ibl TBOPUYECKOW CaMONpEe3eHTAalMN (CKa3KOTepaIus, NeCO4YHas Tepamnus, My3blKaJabHas
Tepanus);

— UIPbI, HAIIpaBJIEHHbIE HA (OPMUPOBAHUE MEXAaHU3MOB caMoperyysiuuu U pedaexcun [11].

[IpoGnemuble cuTyanuu B HUIPOBOM (GopMe cO37al0 YCIOBHSI i HMHTErPUPOBAHHBIX,
MOUCKOBBIX U TBOPYECKUX JAeHCTBHH. Pa3BuBaromue Urpbl CocoOCTBYIOT 3aKPEIICHUIO 3HAHUM,
(OpMHPYIOT CITIOCOOHOCTh MCKATh pPelIeHHe, padoTaTh B TPYIIE U MBICIUTH TBOpYeCKH. OCHOBHBIC
TpeOOBaHUSA K UIpe BKIIOYAIOT: ONTHUMAJIbHYIO IMPOJOJKUTEIBHOCTh, COOTBETCTBUE TEME,
MOAITOTOBJIEHHOCTh MaTepHalioB, 00pa30BaTENbHYI0 U BOCIIUTATENIbHYIO 3HAUMMOCTh, BIMSHHE Ha
BCECTOPOHHEE Pa3BUTHE PEOCHKA.

Urpel pa3BUBAOT MaMsTh, NEPEKIIOYAEMOCTh, CIOCOOHOCTh CIyIIaTh W IMOHUMAThH JPYTHX,
IIPUHUMATh pa3jIU4HbIE TOYKU 3peHus. Vcrosb30BaHME pa3BUBAIOLIMX WUIP IMO3BOJSAET YCIIELIHO
MOATOTOBUTh pebdeHKa K CUCTEMHOMY oOyuyeHuto. Jletm yuwaTcsi IUIaHUPOBATh JEWUCTBUA,
aHaJU3UPOBaTh, UCKATh PELICHHS U PEAN30BaTh COOCTBEHHbIE UJICH.

Pa3BuBatomas urpa — €eCTeCTBEHHBIA BU ACATEIHHOCTH peOeHKa U d(PPEKTUBHOE CPECTBO
(GbopMHpBOAHHS ~ MHTEIJICKTYalbHO-TBOPYECKOH  camocToATenbHOCTH.  OHa  ¢dopmupyeT
CTpaTEeruueckoe MbIIUICHUE, aHAJTUTUUYECKUE CIOCOOHOCTH M yMEHHE JEHCTBOBATh OCMBICIEHHO.
Hrpa umeer CTpyKTypy HEATEIBHOCTH: LE€Nb, CPEACTBA, IPOLIECC U PE3yJbTaT, YTO IO3BOJIAECT
paccMaTpuBaTh €€ Kak MOJHOLIEHHYI0 00pa30BaTeNIbHYI0 TEXHOJIOTHIO.

Takum o00pa3oM, MNpaBUJIBHO OPraHU30BAaHHBIC PA3BHBAIOIIUE HIPHl  CHOCOOCTBYIOT
HAKOIUICHHUIO COLIMAJIBHOTO OIbITAa, PA3BUTHIO IO3HOBATEIIBHON MHULMATUBBl U KOMMYHUKAaTUBHBIX
YMEHUH, BBIOOpY TMapTHEPOB 1O B3auMOJEHCTBHIO. (COOTBETCTBEHHO, KJIIOUEBOH 3anadeit
JOUIKOJIBHOTO 00Pa30BaHusl SIBJIAETCS CO3[aHUEe YyCIOBUHM 111 GOPMHUPOBAHUS JTUYHOCTHBIX Ka4eCTB
U crocoOHOCTeH, HEOOXOAUMBIX Ul YCHEIIHOIO OCBOEHHS HOBOTO 3HaHHE, YTO COOTBETCTBYET
OpPHEHTAllMM Ha JIMYHOCTHBIE pE3yJbTaThl, 3aKpPEIUICHHbIE B 00pa30BaTENbHBIX CTaHAAPTAX.
PazBuBaroliiie Urpsl 10Ka3aau CBOIO 3(H(HEeKTUBHOCTH KaK CPEICTBO MPUBJICUECHHUS A€TEH K aKTUBHOU
TBOPYECKOH JCATEIHHOCTH U (DOPMUPOBAHMSI YCTONIMBOM MO3HABATEILHON MOTHBAITUH.
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MMPOBJIEMAJIBIK OKBITY 91ICI — BOJTAITAK MATEMATHUKA
MYTAIMJAEPIHIH 3EPTTEY IC - OPEKETIH KAJIBIIITACTBIPY KY¥PAJIbBI
PETIHJAE

OHAJIBAEBA AMJIAHA KYHTYT'AHKbBI3BI
O36ekamni XKonibekoB ateiHaarel OHTYCTIK Ka3zakcTaH neaarorukaiblK YHUBEPCUTET]
«MaremaTuka» kadeapachblHbIH MaruCTPaHThI

Freuteivu sxerexmrici: I'. OPASBEKKbBI3bI
[IsmvkenT, KazakcTan

Anoamna. byn maxanaoa npobremanvlk oKvlmy 20iCiHiH Oonawiax —Mamemamuxd
Mmyeanimoepiniy 3epmmey ic-apeKemin Kalblnmacmulpyoabl MAaublsbl mepeH Kapacmulpbliaobi.
IIpobremanvix xcazdasmmapovl KYpy apKblibl 001auaK MamemMamura Myaiimoepiniy manbiMObiK
bencenoinicin apmmulpy, Maceneze bliblMU KO3KAPAC KAAbINMAcmulpy, 3epmmeyuliniK 0a20bliapblH
0amMblmy HCON0apblH Kapacmuipaovl. I[Ipobremanvlx oKkbimyobly Meopusiblk He2i30epi MeH OHblH
NneodazocuKanblK, apmulKUbLILIKMAPbL AUKbIHOANbIN, 0¥ 20icmiy OiliM anyubliapovl 030iciHeH
aknapam iz0eyee, manoayed, O0dnenoey2e JHCoHe  WUbIRAPMAWMBLIBIK — wewiM  Kaowlioayza
basvimmatimoeiHbl  Kepceminedi. Makanaoa mamemamuKkaivlk ecenmepoi QICMYpPai  HCIHe
npoodIemManvliy oKbimy adicmepimen weulyoiy CanblCMblpMaibl mandayvl Oepinin, npooiemansviy
Macil OonAWaK Mamemamura MY2ailiMOepiniy 3epmmey MaOeHUemin KalblnmacmvlpamviHOblebl
kepceminedi. Couvimen Kamap, npooiemanvis OKblmy 20IiCiHiY Oonauiax my2animoepoiy Kaciou
KY3blpemminicin - apmmulpyed, &blIbIMU-20iCmeMeniK OulayblH OamMblmyad, MamemMamuKaiblk
meopus. MeH NpaKmMuKaHvl OaulaHvicmulpa OLNyiHe blIKnal ememini Kepcemineoi. 3epmmey
Homuoicenepi Oyn a0icmiy 3aMaHayu nedazocUKaIbl OaublHObIKMA MuiMoi KYpal eKeHiH
atKbIHOAUObL.

Kinmmik ce30ep: npobnemanvix oxvimy, 6onauiax mMamemamuxa MY2auimi, sepmmey ic-
opekemi, Wbl2apMabliblK 0A20bLAAD, 3epmmeyuinix Kaoiiem.

Kazipri 3amanrel OiuniM Oepy KyleciHiH OacThl MIHIETTEpiHiIH Oipi — Oocekere KaOineTTi,
IIBIFApPMAIIblI, 3€pTTEYLIUIIK KabineTi Korapbl MamaHjap pnaspinay. byn typreiga Oomamnak
MaTeMaTHKa MYFaTIMJIEPiHIH KociOM maspibiFblHa epekmie MoH Oepunemi. OchiFaH OalIaHBICTHI
OKBITYJIBIH 9JIIC-TOCUIIEPIH YHEMI JKETUIAIPIN, OKBITY MPOIECIHE JKaHAa TEeXHOJOTHSUIAPbI CHII3Y
KXKETTLTIr TyblHAaiabl. [IpoOiemManblK OKBITY oiici — Oonamak MaTeMaTHKa MyFajliMIepiHiH
3epTTEY 1C-OpEKETTEePiH KATBINTACTBHIPY KYPAJIbl PETIH/IE MaHBI3IbI MIE1arOTUKAIBIK TOCIIEPiHiH O1pi
Oonbin TaObUTaMBl. By omicTiH HeETi3iHIE CTyJaeHTTepre Oenriii Oip mpobieMallbIK Kargaiiap
TYFBI3y apKbUIbI OJIAp/bIH Oilay KabileTTepiH, MIBIFapMAIbUIbIK JKOHE 3€PTTEYIILTIK AaFAbUIapbIH
JAMBITY JKaTBIP.

3epTTeyliH MakcaThl: Oojalllak MaTeMaThKa MYFaJiMJIEpiHIH KociOM *oHE 3epTTeyIIiliK
KY3BIPETTUIITIH JaMbITyJla IpoOJieMaiblK OKBITY SJICIHIH POJIIH aHbIKTall, OHbl OKY IpOIECIHJIE
TUIMII KOJIJIaHY KOJAApbIH alKbIHAAY.

[Mpo6aeManbIK OKbITY — OyJI OUTIM amyIIbUTApIbIH TAHBIMJIBIK OCJICEHIITITIHE HET13/eIITeH,
HAKThI pobeMaappl MIENy apKbLIbl OUTIM MEH JaFAbIHBI MEHTepyre OarbITTalFaH OKBITY TOCLII.
byn omic amram per MeOUIMHANBIK OuLIIM Oepy cajlachlHIa KOJJAAHBUIFAHBIMEH, KEWIHHEH
neJiaroruka, MHXeHepus KoHe 0acka Ja cananapia KeHiHeH JaMbiabl [1].

[TpobmeManbIK OKBITYIBIH HET13r1 CUIIaTTaMaiaphl:

- IIBIHAWBI HEMECE OKY KaFJasTTapblHA HET13eNITeH MOCEJICHI HIEIIY;

- CTYJIEHTTIH OeJCEeHIIIr MeH AepOecTiriH apTThIpY;

- CBHIHHM OHE JIOTUKAIBIK OWJay JaFblIapbiH JaMBITY;
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- o3 OeTiHIe OUTIM ay,aKnapaTTh 13/1ey KOHE OH/ILY.

Hmelo-Silver (2004) aTan eTkeneit, 6yJ1 o1ic 61J1iM amyIIbIHBIH TEK “OKYIIIbI HEMECE CTYIeHT
peTiHae eMec, “oinaymbl”’ KoHe “3epTTeylli” peTiHae KapacThIpaibl.

[IpoGneManbIK OKBITY TEOPUSICHI OOMBIHIIA, OUTIMIepyIepAl kaHa OUTIM alyFa UTEPMEJICHUTIH,
oliyay 9peKeTiH OeliCeHIpeTiH MpobJieMalbIK JKaFnaiap xacanaiasl. MaremaTnkana 0y kebOinece
€CEeIITIH MapTTapbl MEH TAJIANTAPhl apAChIHAAFBI TYCIHIKCI3/IIK HEMECE IIEITY KOJIBIH O1JIMEY apKbLIbI
KepiHic Tabanpl. MyHaail xarnaitnap 6imimMrepnepi e3 OeTiMeH i37eHyTe, 3epTTeyre KoHe LM
KaObUIay1a MOXOYp eteni [2].

[Ipo6aeManbIK OKBITY KeJleci JaFAbLIapAbl KAJAbINTACTHIPYFA OaFbITTAJFAH:[3]

- 3epTTeymiIiK ic-opeKeTKe KYHBUIBIK KaThIHAC KJBIMTACTHIPY;

- OJiCHaAMAIIBIK MOICHHETTI IaAMBITY;

- 3UATKEPIIiK KOHE MIBIFApMAIIBUIBIK KaOlIeTTep Al ©3¢KTeHIIPY;

- 3epTTey MiHACTTEPIH KOs OLTy JKOHE OJIap/ibl LICITY;

- O3 Ke3KapachlH YChIHY )KOHE KOpFay;

- Tankpuiay Kyprizy KaOiJeTiH JaMBITY.

IIpo0OJieMaIbIK OKBITY CHIHU OMJIAYIBIH KeTi Heri3ri cajJachblH AHBIKTAN/IbI

- MocerneHi aHBIKTAY;

- Macenere KaTbICThI KO3Kapac KaJbIITaCThIPY;

- bamama xe3Kapactap/ibl MOMBIHAAY;

- MaceneHi KOHTEKCT asiChIH/A KapacThIpy;

- Jonenpepai aHBIKTay XKoHE Oarainay;

- Macenere 6omxaMm xacay;

- Macene HOTIDKECIH Oaranay yKoHe KOPBITBIHIIBI Kacay.

XKorapeina cunattanFad mpoOiieManblK OKBITY oficiHe Oojamiak MaTeMaTHKa MyFaliMaepiH
apHaWbI gaspiay MaHbI3Ibl. OUTKEHI OoJaliaKk MaTeMaTHKa MYFaTIMACPIHIH KOCION TalbIHIBIFBIHA
3epTTey KY3BIPETTLIITH KalbIITACTHIPY MAaHBI3ABI MIiHACTTepAiH Oipi Oombin TabbuTanbl. by
KY3BIPETTUTIK CTYJIEHTTEP/IIH ©3/iriHeH FBUIBIMHU 137ICHIC JKYPri3y, MaTeMaTHKAJIbIK Mocelenepii
TEPEH TYCIHY KOHE IIbIFapMaIIbUIBIK TYPFBIIAH Ny KaOUIeTTepiH JaMbITyFa OaFbITTaFaH.

I[Ipo6aeManbIK OKBITY J7ici Oos1amaKk MyrajiMaepai:

- 3epTTey JaFAbUIapblH XYHell TypAe JaMbITyFa;

- MaTeMaTHKaJbIK TEOpHUsl MEH MpaKTUKaHbl OaliaHbICThIpa OLIyTe;

- ecemTepil MLIENly AapKbUIbl JIOTMKAJIBIK >KOHE IIbIFApMAllbUIBIK oOWjay KalijgeTTepiH
KETUIIIpyre MYMKIHJIIK Oepel.

Binim anymbuiapIbIH 3epTTEYIIIIK KbI3METTepi Oip ecenTi OipHele 9/iCTeH eIy KO AapblH
131eyre TalMbIHFaH JKaFaaila FaHa KajblmracaTbiHbl Oenrimi [4]. Oceiran opaii, 613 Oosariak
MaTeMaTuka MyFalimMzaepiHe (YHKIMSUIBIK ecenTeysepli €Ki TOCIIMEH SFHM JOCTYpJl HKOHE
POOJIEMAIIKbI OKBITY SICTEP1 apPKbLIbI HIBIFAPBINT KOPCETEMI3.

1-ecen. ®yHKIUSIHBbIH 6CY/KeMY HHTEPBAJIbIH Ta0y
Bepinren ¢ynkmms:
fx) =x3-3x2-9x+5
I.JacTypJi opicnen menry
1-kagam. TybIHIBICHIH TAOAMBI3
f(x) =3x2—6x—9
2-kagam. TybsIHIBIHBI HOJITE TEHECTIpEMI3
3x2—-6x—9=0
x2—-2x-3=0
x=3)x+1)=0
x=-1,x=3
3-kagam. aTepBanmapasl TeKcepemis
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WNurepBan Tekcepy f'(x) KopsITbiHABI
HYKTECI
(=o0,-1) | -2 f'(-2)=3(4)—-6(-2)—9=12+12-9 | Oceni
=15>0
(—=13) 0 f'x) =—-9<0 Kemui
(3,+) 4 f'(4) =3(16) —24—-9=48-33=15>0 | Oceni

JdacrTypai agic HOTHIKeCI:
DOyHKIUA

eocei: (—oo, —1) xkoHe (3, + o)
exemuni: (—1,3)

I1. IIpoGemMasibIK OKBITY JIiCiMeH LIenry

Macese: OyHKUMAHBIH rpaduri Kail xepjae Korapbl KeTepiin, Kail kepae TeMeH Tyceni?
MyHbI KaHAal KYpajaMeH aHbIKTail aiamMmbI3?

1-kagam. bomkam xacay

CryneHT rpaduKTiH TyppiHe Kapall IaMaauibl:

- KyO ¢yHKuMs OONFaHIBIKTaH, €H KeMi | MakCUMyM koHe 1 MHHUMYM 00abl.

2-KaaaM. 3epTTey TOCUTIH TaHIay

CryneHT e3/irineH Kenyi Kepek:

— "®YHKIUSHBIH 6CY1 — OHBIH TYBIHIBICHIHBIH TAHOACHIMEH aHBIKTaIab!".

3-kaaam. HlemimMai e3irineH KypacTepy

CTyneHTTiH Talgaysbl:

f'(x) =3x(x—3)—9=3x%-2x—-23)

TyBIHIBIHBIH TAHOACKIH CAHJIBIK CHI3BIKTA 3€PTTEI, TPAPUKTIK 9IICTICH CATBICTHIPAIBI.

4-kapaM. KopbIThIHIBIHBI JoM€N ey

I'pacduxTi canplin, ChIH HYKTENIEP/IiH JJ1 OChl HHTEpBaJIapAbl 06IiN TYpFaHbIH KOPCEeTe Il.

KopsiThinabl (1-ecen 00iibIHIIA)

e JIocTyp:i omic — KbIIaM, aHBIK, MEXaHUKAJIBIK,.

e [IpobneManbIK 9Iic — CTYACHTTIH 60/10icam, danendey, 3epmme) NarAbUIapbIH JaMBITAIbI.

3eprTey ic-opekeTiHe MpoOaeMabIK 9/1iC THIMIIPEK.

2-ecen. PyHKIUSAHBIH €H YJIKEH ’KoHe eH Killi MOHIH Taldy

f() = —,x e [04]

I. JacrypJi apicnien
1-kagam. TybIHIBICHL:

x+2)—x 2

£ = ( ) _ S

(x + 2)2 (x+2)2
TysIHIBI OapIBIK JKepe OH — (QYHKIIUS OCe/l.
2-kanaMm. JleMek meKTi HYKTelIepaAeri MoHAEep MaKCHMAaJIIbl/ MUHUMAJI/IbL:

f(0) =0
4 2

f(4)=g=3

0

Kayan:

— MuHUMYM: 0
2

— MaKkCHMyM: <

I1. IIpoGsemanbIK daicneH
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Macese: Pannonan ¢yHkuus mHTepBasiga Kanaid esreperi? OHBIH €H YJIKEH MOHIH Kajai
Tabyra Oomnaasl?

bosxam:

X apTKaH CaiiblH OOJIIIeK apTaThIH CHSKTHI.

3eprrey:

CryneHT Kecte Kypajbl:

X 1)
0 0

1 1/3
2 1/2
4 2/3

barpIT aHBIK — OCYy.

I'padukanbik gomnen:

CryneHnrt rpaduk canaibl.

KopsiThIHABI (2-ecen):

e JlocTypdi omic — HaKTHI.

e IIpoGiieMansIK oic — CTYACHT ©3iriHeH "ecy" HIeschiH Tabaasl — 3epmme)y 0a20biCbl
Kaablnmacaobwi.

3-ecen. DyHKIUSHBIH MOHOTOH/IBIFBIH 3ePTTEY
fx)=In(x?+1)
I. JpcTypai anic
1-kagam. TybIHABICHL:
2x

x2+1

f'&x) =
2-kapam.TanOacer:
e Tepic: x < 0
e0:x=0
eoH: x>0
KopbIThIHABI:
— xkemui: (—oo, 0)
—eocemi: (0, )

I1. IIpobGaemanbIK daic

Maceie: Here yHKImst cou xakra a3asiibl 1a, OH *KakKTa Keoeiemi?
3eprrey:

CTyneHT MOHIEp KECTECIH Kacanabl:

X -2 -1 0 1 2
fx) 1.6 1.1 0 1.1 1.6

CumMeTtpusiHbI Oaiikaiiabsl — JorapuM ecin-Kemin Typajbl.
KopsiThiHasbl (3-ecen):
[IpoGnemansik oxic GyHKIMS CUMMETPUSACHIH ©3/IITIHEH TadyFa yipeTei.

Kecte 1 — Boagamak marematmka Myrajimjaepi ywiH JficTepAiH cajJbICTBIPMAJIbI
TANAAybl
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Kesenuep Jocrypai oxic [TpobeMabIK OKBITY 9IiCl
Tanceipma JlalibIH ecen YCBIHBUIABI, O1p MyraiimM cypakTap KOMBIII,

MaTEMaAaTHUKAJIBIK Kaf/'IH_IBIJIBIK HCMECCC
KUBIH/IBIK TYFBI3aJIbl; CTYICHTTI 63
OCTIHIIIE 13/ICHYTe UTePMEIICH/T.

ay.

CryneHt peni | MeXaHHKAJIBIK OPBIH/IAYIIIBL. 3eprreymi periHae 60aaab1, 0oKamMm
dopmynaHbl KOJIAaHA b, TalbIH KacauIpl, 3ePTTEY JKOCIAPBIH KYPabl, 63
epexeNnepal KanTamanbl. MICTIIMiH YChIHAIBL.

Hotmxe JKayanter Tabassl, Oipak OHBIH MoceneHiH MOHIH alllbIIl, IIEITIMIH
Here Tak 0OJIATBIHBIH dpIalibIM JIOJIEIICHTI; KOPBITBIH/IBIHBI 631
TyciHe Oepmeii. MIBIFapasIbl; O1TIM TepeH 9pi TYPAKTHI
Ooaabl.
KyHIbUTBIFBI Heri3ri makcar - 1ypsic xayart TeopusiHbI TEpEH MEHI€PY, JIOTUKAJIBIK

oifnay, 3epTTeyUIIIK KablJIeT neH
MPAKTUKAIBIK KOJJIaHY JarAbUIapbl
JTAMU/IBL.

Cyper 1 - Tanaay GolibiHIa HITHAKEEP [5]

Cypert 1 - Tanpay bofbiHIa HATUXKENep AuarpamMmmachl

N [acTypni agic
I NpobBnemanslk, OKbITY 24ici

s
3

4 4

2 <

0 .

6\‘-‘\‘? o S S 4'\““\*'
& ?ﬁ$ \96' ‘93' &
& ‘\?‘ Q.p? eﬁ‘* .@9
3 & 2 %) Y
S & J L o
A L) &3 ,30
¢
Kecre 2 - luarpamMmMa 00iibIHIIIA HOTHIKEJIEP
Ne | Kareropusmap Hactypimi aaic [IpobnemanbIK OKBITY
anicl

1 | TeopusutbIK OiiM 7 9
2 | 3eprrey AarabIChl 5 8
3 | lllprrapMamibuIbIK 3 7
4 | KpI3pIFyHIBUIBIK 4 9
5 | Kocibu Ky3BIpeTTUTIK 6 9
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JKorapeimarel AuarpaMMa KoHe KecTe Oonaiak MaTeMaThKa MyFalliMIepl YIIH JICTYPIIL 9JIiC
NeH MnpoOJjeManblK OKBITY OMICIHIH THIMAUILIH CajbIThIpaZbl. OpOip Kareropus OoWbIHINA
HOTIKeNep il Oaranay Kejecijei:

- Teopusineix Oimim: [IpoOGnemMainblK OKBITY OJICI AJCTYPJl OJICKE KaparaHJa TEOPHSUIBIK
OUTiMAI MEHTepyAe KOoFapbl 0ajul >KWHAMbl, ©UTKEHI 01 CTYJICHTTEPIi OKYy MaTepUallblHa TepeH
YHUTYT€ JKOHE FBUIBIMHU 137I€HYT'€ bIHTAJIaHAbIPAIbI.

-3eprrey garaeicel:  [IpoOnemanblk  OKBITY ojici Oojamak MyFamiMIEpHIiH 3epTrey
JaFIBUIAPBIH KETUIIPYIE YIKEH MYMKIHIK Oepeil, COHABIKTaH OyJI canaga 0ast )KOFaphl.

- llIprrapmanibuiblk: [IpoGeManbiK OKBITY 9/iCi MIBIFAPMAIIBUIBIKTEI JAMBITYFa KOHE KaHA
menrmaep 131eyre MyMKiHIIK Oepeni. by ofic xaHa uaeanap MeH oficTep Tabyra OarbITTaIFaH.

- Kocibu ky3sipertinik: [Ipo0ieManbIK OKBITY 9/iCi CTyIEHTTEPIH KCiON KY3bIpETTUTIKTepiH
apTTHIpaabl, ce0ebl oap HAKTHI OMIPIIIK MOCeIeNep/Il MIeNIyTre TaibIHaaiIbl.

[IpobnemainsiK OKBITY 9j1ici OoiamaK MareMaTHKa MyFajdiMzepi YIIiH THiMII, ce6ebi o Tek
TEOPHSUTBIK OUTIMMEH FaHa IICKTEJIMEH CTYIEHTTEPMAIH 3epTTeY JaFAbLIapbiH, IIBIFAPMAIIbLIBIK
KaCHUETTEPiH, KbI3BIFYIIBUIBIKTAPBIH jKOHE KOCiOM KY3BIPETTUTIKTEPIH JaMBITYFa OarbITTalFaH.

[IpoOneManbIK OKBITY omici Oonalrak mMaTeMaTHKazaa MYFaiMIEPIHIH 3epTTEy 1C-OpEeKEeTiH
KaJBIITACTRIPYJa MaHBI3ABl Kypayn Oonbim TaObuTamel. byn omic Oonamak MareMaTHKaaa
MYFaTIMJICPiHIH Oiay KaOUIeTTepiH, MbIFapMaIIbUIbIK JKOHE 3€PTTCYIIUIIK JaFIbLUTaAPbIH JaMBITHITI,
ONIApIBIH KOCIOM KY3BIPETTUIrH apTThipyFa OarbiTranran. OKy TpoleciHae MpoOIeMalbiK
JKaFIaiapasl KOJJIaHy, dcipece ecenTep/i Menry apKbUIbl, OoJiamak MyFaliMAepAiH 3epTTeYIILTIK
1C-OpEeKeTIH THIM/II KaJbIITACThIPYFa MYMKIHJIIK Oepei.
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Abstract: This article examines effective methods for developing listening skills in English
language lessons through the use of podcasts and video blogs. The rapid growth of digital media
significantly influences modern teaching practices, making audio-visual platforms an accessible and
engaging tool for learners. The study analyzes the pedagogical value, methodological principles, and
practical strategies for integrating podcasts and vlogs into the classroom. Particular attention is paid
to the improvement of comprehension, vocabulary acquisition, motivation, and autonomous learning.
The paper concludes that podcasts and video blogs can enhance listening proficiency when combined
with well-structured tasks, active learning techniques, and reflective activities.

Keywords: listening skills; podcasts; video blogs; English lessons, digital media; ELT;
comprehension strategies, language acquisition, motivation

Listening is one of the key components of second language acquisition and constitutes the
foundation of communicative competence. In the process of listening, learners are required to decode
sounds, process vocabulary, interpret grammatical structures, and understand contextual and cultural
clues simultaneously. Due to this complexity, listening is widely recognized as one of the most
challenging skills for language learners. Traditional audio materials from textbooks often fail to
reflect the richness and unpredictability of real-life speech, resulting in limited exposure to authentic
listening input.

The emergence of digital media has significantly transformed language teaching. Modern
learners are surrounded by online videos, social platforms, podcasts, and digital storytelling tools,
which have reshaped how information is consumed. Therefore, integrating these familiar media
formats into English lessons is not only beneficial but also necessary to meet the expectations and
habits of contemporary learners.

Podcasts and video blogs (vlogs) offer learners exposure to spontaneous language, naturally
occurring vocabulary, authentic accents, and diverse communication styles. These tools allow
teachers to facilitate meaningful listening experiences that go beyond textbook dialogues. As students
already consume digital content in their daily lives, incorporating such media into lessons increases
motivation, decreases listening anxiety, and encourages involvement in learning.

The present article aims to investigate the methodological and pedagogical potential of using
podcasts and video blogs for developing listening comprehension in English language classrooms.
The study also proposes practical strategies, task types, and classroom activities that teachers can
implement to enhance the listening proficiency of learners.

2. Theoretical Foundations of Listening in Language Learning

2.1. The Cognitive Nature of Listening

Listening is not a passive reception of sounds but a highly active cognitive process. Learners
must identify phonemes, recognize connected speech, distinguish intonation patterns, and infer
meanings that may not be explicitly stated. Researchers such as Rost (2011) argue that listening
involves several mental operations: predicting, guessing, checking, evaluating, and summarizing.
These simultaneous cognitive processes require considerable mental effort, especially for learners
who have limited exposure to authentic speech.
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Listening comprehension is also heavily influenced by the listener’s prior knowledge,
vocabulary breadth, and ability to use contextual clues. Students with insufficient lexical knowledge
or weak grammar foundations may struggle to follow the flow of natural speech. Therefore,
successful listening instruction must consider cognitive load and provide structured tasks to scaffold
learners’ understanding.

2.2. The Role of Authentic Input in Language Acquisition

Krashen’s Input Hypothesis emphasizes that learners need comprehensible input—Ilanguage
slightly above their current proficiency level—to acquire new linguistic structures. Authentic
materials such as podcasts and vlogs provide exactly this type of input: realistic speech patterns,
everyday vocabulary, natural speed, and genuine interaction.

Unlike scripted textbook audio, authentic media exposes learners to:

e hesitation markers (“uh”, “you know”)

e reduced forms (“gonna”, “wanna”

eregional accents

e idiomatic expressions

e real-time interaction

This type of exposure is essential for developing long-term listening competence and preparing
learners for real communication outside the classroom.

2.3. Stages of Listening Instruction

Modern pedagogy divides listening tasks into three main stages:

2.3.1. Pre-listening

This stage activates background knowledge, introduces key vocabulary, and prepares students
for what they will hear. Pre-listening tasks build confidence and reduce anxiety.

2.3.2. While-listening

This stage focuses on comprehension. Learners listen for main ideas, specific information,
attitudes, and opinions.

2.3.3. Post-listening

This stage encourages reflection, application, and production. Students discuss, write
summaries, role-play, or evaluate content.

Podcasts and vlogs can easily be adapted for this model due to their flexible format, diverse
topics, and availability.

3. Pedagogical Value of Podcasts

3.1. Accessibility and Practical Benefits

Podcasts are widely used because they are freely available, portable, and convenient. Learners
can listen at home, during commutes, or in the classroom. The flexibility of podcasts allows teachers
to integrate them into lessons in various ways—extensive listening, intensive listening, or
independent homework tasks.

Moreover, many podcasts offer transcripts, which provide essential support for students who
struggle with unfamiliar vocabulary or fast speech. This enables teachers to design both listening and
reading activities based on the same material.

3.2. Development of Learner Autonomy

Regular podcast listening encourages learners to take responsibility for their own progress.
Students often choose podcasts that match their personal interests, making learning more meaningful.
As they build a habit of independent listening, their exposure to English increases significantly, which
leads to long-term improvement in comprehension.

3.3. Suggested Classroom Activities Using Podcasts

Teachers can design a variety of pedagogically valuable tasks:

e Predicting the content from the podcast title

e Completing gap-fill exercises using transcripts

e Listening for main ideas or specific details

¢ Determining the speaker’s attitude or intention
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¢ Creating mind maps summarizing the episode

e Recording students’ own short podcast reflections

Such activities engage learners cognitively, help them process the material actively, and
strengthen comprehension.

4. Educational Value of Video Blogs (Vlogs)

4.1. Combining Visual and Auditory Input

Vlogs provide visual cues—gestures, facial expressions, objects, settings—which significantly
support comprehension, especially for learners with lower proficiency. Visual information helps
students infer meaning, understand cultural context, and follow complex ideas more easily than purely
audio materials.

4.2. Enhancing Motivation and Engagement

Most students are already familiar with vlog formats through YouTube, TikTok, or Instagram.
When teachers bring such relatable content into the classroom, students feel more interested and less
anxious. This creates a positive affective environment—one of the strongest contributors to successful
listening development.

4.3. Opportunities for Integrating Skills

Vlogs allow teachers to combine listening with speaking, writing, and critical thinking. Some
effective tasks include:

e Writing comments or video responses

e Comparing two vloggers’ communication styles

¢ Creating short scripts

e Role-playing scenes from a video

¢ Producing students’ own short vliogs

Such tasks develop communicative competence and media literacy simultaneously.

5. Methodological Principles for Using Podcasts and Vlogs

5.1. Selecting Appropriate Materials

Teachers must ensure that the difficulty level of the content matches students’ proficiency.
Materials should be engaging but not overwhelming. For beginner groups, videos with clear
articulation and subtitles are recommended.

5.2. Using Purposeful Listening Tasks

Listening activities should always have clear objectives—finding specific information,
analyzing opinions, completing charts, or answering comprehension questions. Without such tasks,
students may “hear” but not process the language.

5.3. Providing Support and Scaffolding

Teachers should offer vocabulary lists, guiding questions, and pre-teaching strategies. Repeated
listening and visual support help learners build confidence.

5.4. Encouraging Reflection

Students should evaluate their performance, identify difficulties, and reflect on strategies that
helped them understand the material. This develops metacognitive awareness—an important
component of successful learning.

6. Practical Strategies for Implementation

6.1. Micro-listening (short clips)

Short segments (30—60 seconds) help students focus on pronunciation, linking, reductions, and
stress patterns. This improves phonological awareness.

6.2. Thematic Listening Projects

Students select a theme (travel, food, education) and explore multiple podcast or vlog episodes.
At the end, they present their findings or prepare a mini research project.

6.3. Comparing Speakers

Learners analyze two speakers discussing the same topic, comparing accents, vocabulary,
speed, and opinions. This helps develop analytical and cross-cultural listening skills.

6.4. Prediction Tasks
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Students predict content before listening, then check their predictions afterward. This improves
logical thinking and comprehension accuracy.

6.5. Creative Output (production tasks)

After listening, students create:

1. short audio recordings

2. reflective journals

3. video responses

These activities strengthen speaking and writing skills and build confidence.

The analysis showed that podcasts and video blogs significantly improve listening
comprehension by providing consistent exposure to authentic speech. Students demonstrated
increased engagement and motivation when digital media was used. They also developed better
tolerance for different accents and communication styles.

Another finding is that students who regularly interact with podcasts outside class become more
independent learners. They take responsibility for their learning and practice listening naturally.

However, challenges exist. Teachers must carefully select appropriate materials, ensure
technical readiness, and differentiate tasks according to students' varying levels. Despite these
difficulties, the pedagogical value of podcasts and vlogs is undeniable.

Podcasts and video blogs are powerful tools for enhancing listening skills in English lessons.
They provide authentic language input, increase motivation, and promote independent learning.
When supplemented with structured tasks, methodological strategies, and reflective activities, these
tools substantially improve comprehension, vocabulary acquisition, and communicative competence.
Their accessibility, flexibility, and relevance make them essential components of modern English
language teaching.
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BOJIAINAK TOPBHUELII ITEJAT'OI'TBIH KOCIBU JAAPJIBIFBIHIA HHIUPPJIBIK
MNIAT®OPMAJIAPABI KOJTJAHYABIH TUIM I ) KOJIIAPBI

ITIPICOBA AUTEPIM KAP)KAYBANKBI3bI
K.2K. XKy6anoB areiHgarsl AKTe0e oHipiik yHuBepcuteTiHiH [legaroruka sxone 6i1iM
Oepyneri MEHeKMEHT (haKyJIbTE€TIHIH MaruCTPaHThI

Frutbimu sxeTexmni — I.¥.K. JKaJIbl Me1Iaroruka KoHe 011iM Oepyaeri MeHEKMEHTI
kagenpacbHblg KaybiMaacTeipbutrat npogpeccopsl ECEHFYJIOBA M.H.
Kazakcran, AKTe0e Kajaachl

Annomayun: byn maxanaoa 6onrawax mopodOuewi nedacoemapowviy Kaciou OaspibleblHOA
yuppnvlx  nramgopmanapovl  muimoi  nanoanawy maceneci Kapacmulpwliaovl. Kahanoamy
02yipinoeci Oinim bepy oicyilleciniy Oacmvl MaianmapulHbly OIpi — 3aMaHaAyu aKnapammolx-
KOMMYHUKAYUATIBIK —~ MEXHON02UANAPObl  OKbIMY — NpoyeciHe eHei3y JicoHe  onapobl  Kaciou
KY3bIpemminikmi Kaiblnmacmuipy Kypaivl peminoe Koaodawy. Aemop oOonawax mapouewiinepoin
OUOAKMUKANBIK — KY3blpemminicin  dcemindipyoe yugpiuolk niamgopmanapovly a0icmemenix,
YUBIMOACMBIPYIUBLILIK  HCIHE MOMUBAYUATLIK, MYMKIHOIKmepin manoauovl. Makanaoa Google
Classroom, Moodle, Zoom, Kahoot, Quizizz cusxmel niamg@opmanapovly apmviKUbLILIKIMAPbL MeH
KeMWiiikmepi cunammansin, o1apovl Mekmenke oeuinei 0inim bepy xcyiecinoe KoaoanyObly muimoi
arconoapul yewvinwliaosl. Conoau-ax yugpvix opmaoa kaciou 0asapivik 6apblcblHOA Chy)eHmmepOoiy
WBIEAPMAWBLILIK  KAOilemmepin O0ambimy, AaKnapammvlk CayammbslibleblH JHCeminoipy JHcoHe
3aManHayu nedazo2uKAIbIK MexHoI02UANapobl ueepy 6almmapsl HAKMbl MblCAN0apmMeH Hezizoeneol.

Kinm ce3oep: Oonawax mopbuewi neoacoe, Kaciou oasapivlk, yugpivlk niamgopmanap,
OUOAKMUKANBIK ~ KY3bIpemminiK, —aKknapammuolK-KOMMYHUKAYUATLIK — MEXHOLO2UALAD, MeKmenKe
oeuinzi binim bepy, UHHOBAUUANBIK OKbINMY 20icmepi

Kipicne: Kazipri 3amanna 6iim 6epy xkyieci kahangany MeH UG PIIaHIBIPYAbIH BIKITAJIbIHA
cail TyOereiisi e3repicTepre YImsIpan OTHIp. Ocipece MEKTenke JAeiinri Oimim Oepy camachiHIa
Oonamak TopOueln meaarortTapAblH KociOW MaspibIFbl jKaHA TajanTapra CoWKec KaiTa Kapaymbl
KaxeT eremi. KoramMaarbl oleyMeTTiK-9KOHOMUKAIBIK ©3repicTep, aKnapaTThIK-KOMMYHHKAIIHSIIBIK
TEXHOJIIOTHSUIAp/bIH KEHIHEH Tapalybl, >Kac YPHaKThIH IUQPIBIK OpTaga epKiH OpeKeT eTyi
MeIarorTapplH KoCiOM KbI3METiHE THIH KO3Kapac KaJbIITACTHIPYAbl MiHAeTTeiai. OChl TYpFbIIa
uupnaelK wiarpopManapAbl  OKbITY yJAepiciHe eHridy Oonamiak TopOuenIiiepain Kociou
KY3BIPETTUTIT1H KETULIpyAiH HET13T1 alfbIIIapThl PETIHAE KapacThIPbLIa/IbL.

[udpneik mmatdhopmanapaslH MYMKIHAIKTEpIH TakgamaHy — TEK KaHa OKYy YAepiciH
YUBIMIACTBIPY/IBIH )KaHA TOCUII eMeC, COHBIMEH KaTap CTYyACHTTEP/IiH JUIAKTUKAIBIK KY3BIPETTIIIT1H
apTTBIPYFa, ONAPABIH IIBIFAPMAIIBUIBIK KOHE TAHBIMABIK OCJCEHIUTINH JaMbITyFa BIKMAJI €TeTiH
MaHbI3bI hakTop. Google Classroom, Moodle, Zoom, Kahoot, Quizizz cusiktsl minatdopmanap 6i1im
aJlylIblIapFa OKy MaTepHaliblH THIMJ1I MEHrepyre, TalchlpMaiapAbl OpbIHayFa, OUTIM/I TeKcepyre,
COHjIaii-aK Kepi OailylaHbIC OpHATyFa KeH MYMKIHJIIK Oepel.

3eprTey €3eKTuLIIri — Oonamak TopOMel HenarorrapblH KociOM JaspibIFbIHAA UPPIBIK
margopManapabl KOJJaHy apKbUIbl 3aMaHayd OuTiM Oepy camachlH apTThIpy KaXEeTTUITIHEH
TybIHAANBI. By mMocene megaroruka FpUIBIMBIHIA FaHa emec, OiiM Oepy MpaKTHKACBIHBIH KYH
TOPTIOIHAE TYpraH MaHBI3Abl OaFbeITTapAbIH Oipi Oonbim  caHamaabl. COHIBIKTAH HHUQPPIIBIK
TEXHOJIOTUSIIAP/IBIH d/1iCTeMEIK dNieyeTiH alKbIH/IAy, OJIapAbl THIMII alijanany *KoJIJapblH KOPCETY
KOHE KOciOM NasplbIK YAEpICIHAETT POJIiH aHbIKTAay FRUIBIMU TYPFbIIAH Aa, TOXKIPUOETIK TYpFbIIaH
J1a ©3€KT1 00JIbII TaObLTAIEL.

3eprrey Oeuimi: 3eprrey JKYMBICBIHIA Oonamak TopOWeNn TeaarorTapablH — Kociou
NaspIbIFbIHAA TUQPIBIK TaTdopManapabl KONIAHYABIH THIMIUIINT apHalbl TKIpUOEIiK-
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HKCIIEPUMEHTTIK HeTi3/ie TeKCepiali. DKCIEPUMEHTKE TeJaroruKablK KOFaphl OKY OpPBIHAAPBIHBIH
MEKTelkKe AeHiHri O6u1M Oepy MaMaHAbIFBI OOMBIHIIA OKUTHIH 3-4 KypC CTYIEHTTEepl KATbICTHI.
Bapneirsl 84 cTylaeHT MWapTThl TypAe €Ki Tomka OemiHIl: Oakpuiay TOObI (42 CTyHEHT) >KoHE
AKCIIEPUMEHTTIK ToTl (42 cTyAeHT). bakbiiay TOOBIH/1a OKBITY JOCTYPIIl 9IICTEP HETI131H 1€ XKYPTi3ljice,
HKCIIEPUMEHTTIK TONITBIH KociOu naspibiFbiHa HU(PIIBIK u1aTGopmaap xKynem Typae enrisini. byn
omic Oi3re Oomamak TOPOMEHIUICPAIH JAUIAKTHKAIBIK KY3bIPETTUIITIH KaJbIITACTRIPY JEHTCHIH
CaJIBICTBIPMAJIBI TYPFBIJIA aHBIKTayFa MYMKIHIIK Oepi.

DKCHEPUMEHTTIH ajiFalllKbl Ke3€HIHAE CTYICHTTepAiH OacTankel JACHTEeHIH alKbIHAAy
MaKcaThlHJa JUAarHOCTUKAJBIK TECT TalchlpMaiapbl KOJNJIAHBUIABL byl TamcelpManap OKy
MaTepuaiblH TYCIHY, OHBI TaJJay KoHe ToXKiprOeae KoNAaHy JaFablIapblH aHBIKTayFa OarbITTa bl
Bacrankpl HoTIKenep OOMBIHINA €Ki TONTHIH Ja OpTamia KepceTkimTepi Oipmel mamana OONb:
JTUAKTUKAIIBIK KY3BIPETTUTIKTIH KaJbIITacy JeHreii Oaxpuiay ToObHIA 49%, anm HSKCIepUMEHTTIK
tonta 50% mamaceiHga Tipkenai. byn gepexrep 6acTankbl MyMKiHAIKTEP/IIH TEHIITIH TaIeIAeH .

DKCHEPUMEHTTIK Ke3€HJE CTYACHTTEePAIH OKYy TMpoleciHae IUpIbIK IutarGopmanapiasl
KOJJIaHybl OipHele OarbITTa >Ky3ere acwlpbuinbl. bipiamiigeH, Google Classroom apkpuibl cabak
KOcIapiapbsl, OKy MaTepuasiapbl MEH TarchlpManap 3JeKTpoHIbIK popmarTa 6epinai. CTyneHTTep
TarchIpMaIap/bl OPBIH/IAI, OHBI YaKBITBLIBI KYHeTe KYKTEi, aJl OKBITYIIbIIAp TaparblHAH JKee
Kepi OaiylaHbIC KaMTaMachI3 eTUII. ByJ1 o1ic CTyIeHTTepaiH YaKbITThI THIM/TI TaliJaTaHy¥Fa )KOHE OKY
MIPOIIECiH UKEM/l YIHBIMIACTHIPYFa MYMKIHIIK Oep/Ii.

Exinmigen, cabak OappichiHma Kahoot sxone Quizizz mnardopmanapbl KOMAaHBUIABL by
Kypaljgap CTyOCHTTEepAiH OLTIMIH Kemen TEeKcepyre KoHe oJapAbl OeJICeHIi KaThICyFa
bIHTANAHABIpyFa OarbITTanabl. MoceneH, «Mekrenke AeWiHrT TMeAarorukay IOHIHEH ©TKEH
TaKpIPBINITAD OOWBIHIIA JAaWbIHAAIFAH BUKTOPUHAIBIK CYpakTapra kayanm Oepy KesiHje
CTYIEHTTEePAIH KbI3bIFYIIBUIBIFEI apTHINl, OKY IMPOLIECIHE OWBIH 3JIEMEHTTEPIH EHTi3y apKbUIbI
OJIap/BIH TAHBIMJBIK OesiceHATiri Kymenai. HoTmxkecinae, SKCIEpUMEHTTIK TO CTYACHTTEepiHIH
76%-b1 MOH/IIK OUTIMIEPIH epKiH KOJJaHa aJaThIHIBIKTApbIH KOPCETTI, al 0akbuiay TOOBIHIA OYII
Kepcetkinr 61% meHreiine Kaiibl.

YuriHmiaeH, Zoom ruiatdopMachkiHia YUBIMIACTHIPBUIFAH OHJIANH-TOpicTep MEH ceMUHapiap
CTYIICHTTEPAIH KaIIBIKTaH OKY »arJaiblHAa Ja OiLmiM ailyFa TOJNBIK MYMKIHIIK Oepmai. Ocipece
MearoruKajblK IMpakTHKa Ke3eHIHJe Zoom apKbUIbl OTKI3IITeH KEHECTEp CTYAEHTTepre Kociou
Macenenepi OipIecin TalKpIayFa KoHe TOKIpuOe amMacyFa KoJaiiel opTa xacaasl. by Gomamak
TopOuenIiiepIiH KOMMYHHUKAIMSIIBIK JaFIbUIapblH 1aMBITyFa, ©3 OWBIH cayaTThl JKETKi3e Ollyre
BIKIAJI €TTi. OKCHEPUMEHTTIK Tol CTyAeHTTepiHlH 82%-b Zoom cabaKTapblHBIH ©3 Kociou
KY3bIPETTIIIKTEPIH apTThIpyFa CEMNTIrH TUTi3TeHIH araml eTTi.

TeprinmigeH, Moodle mnnargopmacsl apKbulbl CTYAEHTTEPIIH JKEKE TPAEKTOPHUSACHI
KAJBIMTACTHIPBUIIABL. OpOip CTYACHTTIH OKY KETICTIKTepl MEH KUBIHIBIKTAphl aHBIKTAJBII, KEKE
ycoiHbIcTap Oepinai. Moodle-nbiH aHaMUTHKANBIK MYMKIHIIKTEP1 CTYAEHTTEPAIH 9JICi3 TYCTapbIH
allKpIHAAyFa JKoHe coJl OarbITTap/a KOChIMILA TallChipMajap YChIHyFa MYMKIHAIK Oepai. byn Tocin
Oomamiak TopOHemiIepaiH 631HI1K OUTIM alTy KaOlJeTiH JaMBITyFa epeKIie ocep eTTi.

OKCIIEPUMEHTTIH  COHFbl  KE3€HIHAE CTYACHTTepAIH JAMIAKTUKAJBIK  KY3bIPETTUIIrIH
KQJIBINITACTBIPY JICHrell KaWTajgaH TecTuley apKbUIbl emmeHai. Horwkenep Oaxpuiay ToOBIHA
KaparaH/ia SKCIEpUMEHTTIK TONTAa alTapibIKTall >KOFapbhl KOpCEeTKIITepAi KepceTTi. MaceleH,
OaxpUIay TOOBIHIAFBI OpTala HOTHke 64% Oosca, SKCIIEpPUMEHTTIK TonTa Oy KepceTkim 83%-ra
xerti. byn gepexrep umdpablk miuardopmanapabl oKyiHeni KOJIaHy CTYAEHTTEepHIiH KociOu
JASPIIBIFBIH APTTHIPYZIa TUIM/II €KSHIH JTQJIEIICHII.

3epTTey OaphIChIHIA epeKIie OailKaaFaH KaHAIBIK — CTYASHTTEPAIH aKMapaTThIK MOICHUETIHIH
alitapibikTail ecyi. Erep skcrepumeHT OacTanranra JeiliH cTyaeHTTepliH Tek 42%-bl FaHa ©3iH
aKIMapaTThIK-KOMMYHUKAIUSIIBIK TEXHOJOTUSIAPALI CEHIMJII KOJIAHYIIBI JET caHaca, TxipuOe
coHbiHAa Oyn kepcerkim 79%-ra sxerTi. COHbIMEH Oipre CTYASHTTepAlH KOMNIILTIri HupPIbIK
iargopManap OJapAbIH IMIBFAPMAIIBUIBIK KAaOIUMETIH JaMBITyFa JKOHE KociOm aepOecTirin
KaJIBIITaCThIPyFa OH dCep €TKEHIH aTar oTTi.
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Tarpl Oip MaHBI3ABI TYXKBIpBIM — LUOPIABIK TMUaropmanapasl  KoijaHy Oojaliak
TopOueiiepaid peduiekcus xacay KabieTiH KYIeHTTi. OpOip CTYAEHT 63 *KYMBICBIHBIH HOTHKECIH
YaKbITBUIBI KOPIIl, TaJ/1ay jkacar OThIp/bl. byl onapibiH ©3iH-e31 Oaranay, KaTediKTepiH TY3eTy kKoHe
KOCiOM 1TaMyFa YMTBUTY JAaFAbUIapbIH KAIBIITACTHIPABL. OCBI TYPFbIIA MU PIBIK IIaThopMaap TeK
OKBITY Kypasbl FaHa €MeC, COHBIMEH Karap KociOM ©31H-e31 JKeTULHIpYAiH THIMII TeTiri peTiHnae
TaHBUIIBI.

CoHbIMEeH Karap 3epTTey OapbIChIHAA CTYIEHTTEPIiH KOCIOM KY3BIPETTUIMHIH CanaibIK
CHUIIATTaphI Ja TAIIaHAbl. ATan alTKaHaa, SKCIIEPUMEHTTIK TONTaFbl CTYACHTTEP/IiH MeIarornKaIbIK
KarJalmapapl  MOIeNbAey, OalaMeH TUIAeCYy oOdIiCTepiH TaHAay, OKYy-TopOHWe MpOLeCiH
YHBIMIACTBIPYIaFbl MHHOBAIUSIJIBIK TOCUIAEP/Il KOIAaHy KaOumeTTepl apTKaHbl Oaikanasl. MyHai
HOTIDKENIEp JUAAKTUKANBIK KY3BIPETTUTIKTIH TeK OUTIMIIK JeHreiine FaHa emec, TXIpuOemik
JIEHTeiIe JIe KYIIEHTeHIH KOPCeTTi.

XKypriziiren 3eprrey Oonamak TopOHeENI MenarortapAblH KociOM AaspibIFbIHAA ITH(PIBIK
argopMaapbl )Kyhlesi KOoIAaHy OapAblH TAJAKTUKAIBIK KY3bIPETTIIITIH THIMII apTThIPAThIHBIH
monenaeni. DKCIePUMEHT HOTIDKENEpl IMelaroruKajiblK >KOFapbl OKY OPBIHIAPBIHBIH OKY-TOpOHe
MPOIIECiHEe KaHa OMICTEMENIK YCBIHBICTAp €HTI3yre Heri3 Ooyabl. ATam alTKaHa, CTyACHTTEPIiH
KociOM naspibIFbiHIa [MUQPIBIK TUIATGOopMaIapabl JOCTYPIIi OMICTEpPMEH YHIecTipe KOJJIaHy, op
CTYICHTTIH JEKE TPACKTOPUSCHIH €CKEepPEe OTBIPBII OKBITY, COHJAi-aK IHUQPIBIK OpTajaa
MeIarOTUKAJIBIK pedrexcus xacay IarAbUIapblH KaJBIITACTBHIPY YCBIHBUIABL Byl TyXeIpeIMaap
3epTTeY )KYMBICBIHBIH FBUIBIMU KAaHAJIBIFBI PETIHJIE KapPaCTHIPBUIIBI )KOHE OOJAIIaK TOpOUeIiIepIiH
KOCi10M KY3BIPETTUIITiH JaMBITyFa jKaHa Ke3Kapac KaJIbINTACTHIP/BL.

KopbiThiHabl: XXyprizinren 3eprrey HOTHXKeENEpi OoJaIiaK TOpOUEIi MearorTapAsiH Kocion
JasPIBIFBIHIA TUPPIBIK TUIaTGopMaiapabl KOIIAHYABIH THIMAUNNT MEH ©3CKTUIITIH JIOJEeIIS/TI.
Hudpnsik 6imimM Oepy OpTachl ACTYPIi 9IICTEP/1 TOIBIKTHIPA OTHIPHIM, OKY MPOLECIH )KaHa CamalbIK
neHreiire ketepeni. Google Classroom, Moodle, Zoom, Kahoot, Quizizz cuskrel miardopmanap
CTYACHTTEPIIH JUIAKTHKAIBIK KY3BIPSTTUITIH KAJIBINITACTHIPYFa, OJApPIbIH MIBIFAPMAIIBUIBIK
QJICYETIH allyFa KoHE aKMapaTThIK-KOMMYHHUKAIHSIIBIK TEXHOIOTHUSIIAPIbl MEHIepyiHE alTapiIbIKTal
BIKITAJ eTei. 3epTTey OaphIChIH/IA aHBIKTAIFAH A, TUQPPIIBIK TUIaTGOpMaIapabl KyHe nanaanany
CTYIICHTTEPIIH OKY JKETICTIKTEpiH apTTBIPYMEH Karap, oJIapJblH Kociou pedrekcus xkacay, 03iH-031
JaMBITy KOHE IEIarorHKajblK >KaFaaiiapabpl MOJeNbAey KaOileTTepiH KymeiTri. byn Oonamak
TopOueiepAiH 3aMmaHayu 0u1iM Oepy TajlanTapblHa cail KociOM KY3bIPETTUIITH KaJIBIITACTBIPYAbIH
CEHIM/II KypaJbl €KeHiH KOPCETTi.

¥YcbIHbICTAp:

1. XXorapbl OKy OpbIHAAapblHA — Oonamiak TopOWeln MeAarorTapAblH KociOu aspibIFbl
OappicbiHAa [HUQPPABIK TUIaThOpMaIapAbl JICTYPIl OMICTEPMEH YHIECTIpe KOJIAaHYAbl OKY
OarmapramanapbiHa €Hri3y.

2. Okpitymisiiapra — Google Classroom, Moodle cusikrel 1miardgopManap apKbUIbl
CTYACHTTEpPAIH >KEKe OKYy TPACKTOPUACHIH KaJbIITACTBIPYAbl, OKY MaTepHalJapblH HKEM1
YHBIMIACTBIPYIBI )KOHE JIep Ke31He Kepi OaiIaHbIC OPHATY/IBI KOJFA KOIO.

3. Crygenrrepre — mudpibK miardopmanapaa OelceHal KyYMBIC jKacay apKbUIbl ©37iTriHEeH
OuTIM aly JaFrapUIapbiH SKETUIMIPY, KociOm peduiekcusra Oeiimaelry >KOHE IeIaroruKalibIK
TOXipruOeie MHHOBALIUSIIBIK TOCUICPAl KOIIaHyFa YMTHLTY.

4. bimim Oepy casicaThl JIGHreHiHIE — MEKTENKe ACHiHTI OuTiM Oepy XKyieciHe Oomarmak
TopOuentiiepai naspiay OapbichlHAa LUQPIBIK opTara OeHimaenyai OacTbl MiHAeTTepAiH Oipi
peTiHIe KapacThIpy, OKBITY CalachlH apTThIpyFa OaFbITTalFaH OMICTEMEIIK YCHIHBIMIAD MEH
CTaHJapTTap d3ipIey.

5. Femeimu  3eprreynepre — Oonamak TOpOMENIUIEpAIH KOCIOM aspibIFbIHAA I PITBIK
riargopManapasl KOMIAHYABIH Y3aK MEp3iMJli HOTHIXKENIepiH, OHBIH INIHAe €HOSK HapBIFBIHIA
Oocekere KaOIETTUTIKKE 9CEPiH TEPECHIPEK TaJIIAy/Ibl )KAJIFACTHIPY.
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Abstract: This article explores the potential of innovative technologies based on the integration
of musical and game methodologies to increase efficiency and motivation in Foreign Language (FL)
teaching. The didactic value of the musical-game approach is analyzed as a means of developing
communicative competence, phonetic skills, and socio-cultural awareness. Special attention is paid
to practical examples of integrating gamification elements and musical content into the digital
educational process.
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Introduction: Relevance of the Problem

The current stage of educational development is characterized by total digitalization and the
need to find new, more effective, and engaging teaching methods. Traditional approaches to foreign
language teaching often face the problem of low student motivation and insufficient practical focus.

Innovative technologies are designed not just to replace outdated tools, but to create a
fundamentally new learning environment focused on active interaction, -creativity, and
personalization. In this context, the musical-game approach represents one of the most promising
integrative methodologies. Its relevance is supported by psychological and pedagogical research
confirming that play and music are powerful activators of memory, attention, and emotional
involvement.

The purpose of this article is to substantiate the effectiveness and develop methodological
recommendations for applying the musical-game approach as an innovative technology in FL
teaching.

Theoretical Foundations of the Musical-Game Approach

Innovative Technologies in Linguodidactics

Innovative technologies in FL teaching refer to the systematic introduction of new methods,
tools, and forms of organizing the educational process aimed at achieving the goals of communicative
teaching. These include digital tools (AI, VR, mobile applications), as well as non-technological, yet
innovative, approaches such as gamification and immersive learning.

Psychological and Pedagogical Role of Play and Music

Play (Gamification): Play in the FL lesson activates speech-thinking activity, lowers the
psychological barrier, and contributes to the natural memorization of material. Gamification elements
(points, levels, competitions) increase internal motivation.

Music: Musical elements (songs, rhythms, rhymes) contribute to the development of phonetic
hearing, intonation, and speech rhythm. Melodies facilitate the memorization of vocabulary and
grammatical structures through emotional attachment and associations. Music is also a carrier of the
socio-cultural code of the target language.

Methodology for Implementing the Musical-Game Approach

The musical-game approach is implemented through the synthesis of traditional didactic tasks
and modern interactive tools.

Development of Phonetic and Lexical Skills
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Musical Exercises: Use authentic songs to practice phonetics, thythm, and intonation. Creating

original rap rhymes or song adaptations to reinforce grammatical rules.

Game Formats: Phonetic lotto, "Guess the Tune" games in the foreign language, where the

correct answer depends on accurate articulation.
Development of Communicative Competence: Practical Cases

The implementation of game and musical elements must be systematic and aimed at a specific

language goal.

) . Technol
Skill / Task  ||Case (Musical Element) Case (Game Element) U:Z dno 0Ly
"Grammar Jukebox": Students |"Grammar Detective": A quest is
listen to several verses of a song||created on the Quizizz platform
where a specific tense (e.g., where the correct answer (a
Grammar Present Perfect) is frequently  ||lexical unit or choice of Spotify,
Practice used. The task is to find and grammatical form) unlocks the ||Quizizz
classify all examples of its use, |next line of a song's lyrics. The
and then compose similar goal is to collect and sing/read
sentences to the same melody. |the verse.
"Musical Dictionary": Learning
10 new words from a SOns. "Alias: Song Edition": A team .
Students then create a video . . Mobile apps for
L . guessing game where, instead of :
dictionary in the style of . short video
Vocabulary . a word, students must describe )
TikTok or Reels, where each , .. creation,
Development . . the song's plot or explain its key
word is accompanied by a . . Zoom/Meet (for
. . vocabulary without using
rhythmic movement or visual team games)
.. . cognates.
association from the music
video.
"Talk Show Star"- Improv1sathn Challenge. :
o Students receive a card with a
Dramatization. Students . " .
. . . topic (e.g., "Lost at a music
interview a fictional performer R
. festival"). They must use 5 Classroom /
Speaking of the song (one of the . . .
. s . words from a previously studied ||Virtual
Development ||students), discussing their work, . . o7 .
. R . song in their improvisation. Whiteboard
lyrics, and inspiration. This e
. Fluency and the ability to
requires spontaneous use of . :
navigate a difficult speech
vocabulary and paraphrase. A
situation are assessed.

Digital Tools for Integration
The implementation of this approach is impossible without modern technologies:
Karaoke/Recording Apps: For self-recording and analysis of one's own pronunciation.
Interactive Platforms (Quizlet, Kahoot!): For creating game quizzes based on vocabulary from

songs.

YouTube and Streaming Services: For access to authentic musical content and music videos.
Results and Discussion
Implementing the musical-game approach yields the following results:

Significant Increase in Motivation: The learning process ceases to be routine and transforms

into an engaging activity.
Reduction of Anxiety: Play and music create a comfortable, non-critical environment, which is
especially important for developing speaking skills.

Comprehensive Competence Development: Linguistic (phonetics, vocabulary, grammar),

speech (listening, speaking), and socio-cultural competencies are simultaneously developed.
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Despite the obvious advantages, this approach requires the teacher to have a high level of
methodological flexibility, proficiency in digital tools, and the ability to adapt the material to the
students' age and proficiency level.

Conclusion

The musical-game approach is a powerful and innovative technology in modern foreign
language education. It does not just supplement but qualitatively transforms the educational process,
making it more humanistic, interactive, and effective. The integration of music and play with digital
learning tools opens new horizons for the development of a communicative personality capable of
freely and creatively using a foreign language.
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Annomauus. B nacmoswei cmamve WKOIA paccCMampusaemcs: KaK YeHmpaibHoe 36eH0 8
cucmeme adanmayuu Oemeil. AHATUBUPYIOMCA MeXaHu3Mvl, obecneyusaowjue Gopmuposanue
COYUANbHBIX KOMNEMeHYUll, UHMezpayuio 6 COYuymM U JUYHOCMHOEe pazeumue 6 YCI0BUSX
oopaszosamenvholl cpeovl. [loduepkusaemcs poiv neoacoeudeckou NOOOEePHCKU U 3HAYUMOCDL
WKONIbHO2O KIUMAmMa 6 YCnewHou coyuanusayuu odyuarowuxca. Onpedensiomes yciosus, npu
KOMOPbIX WKOAA MOJNCEem GbINOIHAMb (OYHKYUU NOO0OepHcCUsarowell U passusaroweil cpeovl,
obecneuugaroueli He MOLKO YCBOEHUE AKA0eMUYECKUX 3HAHUU, HO U NOIHOYEHHYIO COYUATUZAYUIO
pebenka c ocobvimu oopazosamenvhvimu nompeornocmamu (OOI). [Ipedcmasnensvt nedazocuueckue
MEeXHONI02UU, HANPABIeHHble HA PA38UMUE COYUATbHBIX HABLIKOS.

Knwueevie cnoea: coyuanuzayus, coyuanvhas adanmayusi, oemu c¢ OOII, dcusnenuvie
HABbIKU.

BBenenue

B ycioBusix coBpeMEeHHBIX COIMAIbHO-KYJIBTYPHBIX TpaHC(hOpMaIuil 1IKOJa BBICTYNAET He
TOJILKO KaK MHCTHTYT, 00€CIIEYNBAIONINI aKaJIEeMUUYECKYIO IMOATOTOBKY, HO M KaK KJIFOUEBOH areHT
couuanu3alnuu JUYHOCTH. VIMeHHO B 00pa3zoBaTenbHON cpele peOCHOK BIEPBBIE OCBAaKWBAET
COIMAJIbHBIC POJIU, BCTYIAET B MEKIMYHOCTHBIC B3aUMOJICUCTBHS C MPEIACTABUTEISIMU PAZTUIHBIX
COLIMAJILHBIX TPYIII, a TaKkKe (POPMHUPYET IEHHOCTHBIE YCTAHOBKH, HEOOXOUMBIE JIJIS1 TOJTHOLIEHHOM
WHKITIO3UH B OOIIECTBEHHYIO )KU3Hb. AKTYalIbHOCTh TEMBI ONPECIIICT HEOOXOIUMOCTHIO CO3aHUS
00pa30BaTeNIbHOTO TMPOCTPAHCTBA, CIOCOOCTBYIOIMIET0 S()(PEKTUBHON COIMANBHON aJanTaluu
YYaIUXcsi, OCOOCHHO C YyYeTOM pa3HOOOpa3usi WX WHIWBUIYaJTBLHOTO OIBITA, OCOOEHHOCTEH
Pa3BUTHS U BBI30BOB COBPEMEHHOM CPE/Ibl.

IMonsiTue conmaabLHON aganTanuu U ee ocooeHnoctu y aerei ¢ OOII

ConmanbHas ajanTtanus mpeacTaBiseT co0oii mpoiecce, B X0/1€ KOTOPOro UHIUBU OCBAUBAET
0a30BbIE HOPMBI, IIEHHOCTH M TIOBEJCHUYECKHWE TNPAKTUKHU, TPHUHATHIE B OOIIECTBE, C IICJIBbIO
3¢ (}HeKTUBHOTO (QYHKIIMOHUPOBAHUS B COLlMyMe. B ee CTpyKTypy BXOIUT OBIIaJieHHE HaBBIKAMH
MEXJIMYHOCTHOTO B3aMMOJICUCTBHS, y4acTHE B COIMAJIBHBIX MHCTHTYTaX, a TaKXe CIIOCOOHOCTH
CJIeI0BaTh YCTAaHOBJIEHHBIM HOpMaM U IpaBuiiaM noseaeHus. [Ipu s3Tom agantanms oxBaThIBaeT Kak
MPOIIECChl BKJIIOYCHHUS WHAWBHUIA B COIHUAIBHYIO Cpely, TaK U TpaHCHOPMAIMIO COIMAIBHON
CUCTEMBI B OTBET Ha €r0 MHIUBUyallbHbIe TOTpeOHOoCTH [1].

B mmpokom cMbIciie Tos conMaabHOM ajganTalieil MOHUMAETCs CIIOCOOHOCTh U TOTOBHOCTD
JUYHOCTh COOTBETCTBOBATh TPEOOBAHMSIM PA3NUYHBIX chep OOIIeCTBEHHOH >XU3HU (OBITOBOM,
oOpa3oBaTeslbHON, TTPO()ECCHOHATBFHON U JIp.), B KOTOPBHIX YEJIOBEK peaau3yeT ceOsi Kak CyOBeKT
COIIMAIbHOTO B3auMOeHCTBUS. Psa ccnenoBareneil HHTEPIPETUPYET ITOT MPOLIECC KaK aKTUBHOE
MPUCTIOCOOJICHNE WHAWBUIA K M3MEHSIOMMUMCS YCIOBUSM IOCPEACTBOM  HMCTIOJIB30BAHUS
colManbHBIX MexaHu3MmoB. Tak, A.B. IleTpoBckuii MOAYEPKUBAET, YTO CYOBEKT, H3HAYAIHHO
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OPUEHTHUPOBAH HA JJOCTHM)KCHUE BHYTPEHHEH 1€JIM, B COOTBETCTBUH C KOTOPON aKTUBU3UPYIOTCS €T0
MOBEJICHYECKHE CTPATETUH U aJIaIITUBHBIC MTPOTIECCHI [2].

Hecmotpst Ha dopmansHOe mpusHaHue Aeteil ¢ uHBanUAHOCTHIO W OOIl momHONpaBHBIMU
YYaCTHUKAMM OOILECTBEHHOM J>XU3HH, HA MPAKTHKE OHU CTAJIKUBAIOTCS C MHOTOYHCICHHBIMHU
Oapbepamy, BKIIOYas OTpaHMYEHHBbIE KOMMYHHUKATHBHBIE BO3MOXKHOCTH U HEJIOCTATOYHYIO
FOTOBHOCTh COIIMYMa K MX MHTEerpaunuu. BernencTBue 3TOro mnporecc Mx COLMalbHON ajanTaluu
TpeOyeT COrIacoBaHHBIX YCHIIUI CO CTOPOHBI BCEX YYaCTHHUKOB 00Pa30BaTEIBHOTO M COLUAIEHOTO
B3aUMOIEHCTBHA.

et ¢ OOII: norpedHOCTH M Oapbepbl COMAIN3ANUHT

OcobOnie  oOpazoBatenbHbie  motpeOHOcTH  (OOII)  oOycnoBineHbl  crienupuUecKuMu
(U3HYECKUMHU, TICUXHYECKUMHU, CEHCOPHBIMH WU IMOIMUOHAIBHBIMH OCOOCHHOCTSIMHU, KOTOPHIE
TpeOyIOT WHIAMBUAYAJIU3UPOBAHHBIX MMOAXOM0B B 00ydeHHMM M BocmuTaHUU. OcCO3HaHHE H3THUX
MOTPEOHOCTEH M UX CHCTEMATHU3aIUs SBJSIIOTCS HEOOXOAMMBIMHU YCIOBHSIMH ISl IPOSKTUPOBAHHUS
Ka4eCTBEHHOT0 00pa30oBaTeNbHOTO Tporecca [3].

[IpakTrueckuit ombIT JgeMOHCTpUpyeT, uTto Yydamuecs ¢ OOIl dYacTo HCHBITHIBAIOT
3HAQYUTEIIbHBIE TPYJHOCTH B PELLIEHNN ITOBCEIHEBHBIX 3a/1a4: OT MOJIb30BAaHUS CPEJICTBAMH CBSI3H J10
yIpaBJeHUsl JIMYHBIM OIOJKETOM. B 3THX yCIOBHSX IIKOJIAa CTAHOBUTCS OCHOBHBIM — a WHOTJA U
€MHCTBEHHBIM — HICTOYHUKOM (DOPMHUPOBAHUS COIIMAIbHBIX HABBIKOB. B OTJIMYKE OT CBEPCTHUKOB C
TUMUYHBIM PA3BUTHEM, KOTOPBIE MOJYYaIOT COIMAIbHBIE KOMIETEHIIMU W3 PA3HBIX HMCTOYHHKOB,
netu ¢ OOIL, B cuny KOrHUTHBHBIX OTpaHUYEHUH, YaCTO HECTIOCOOHBI CaMOCTOSITEIbHO OCBOWTH
HEOOXOAMMBIE JJIs1 COLMAIN3AUHN 3HAHMUS.

CormacHo muenuto JI.I'. babueBoii, ycrenrHoCcTh COIMAIbHOM MHTETPAIMA O0YJarOIIUXCs ¢
OTKJIOHCHHMSIMU B PAa3BUTUU OMPEACIACTCS HE TOIBKO CHEIU(UKON 00pa3oBaTEIbHBIX MPOrpaMM U
MIPUMEHSIEMBIX TEXHOJIOTHI, HO U COLMAIbHBIM KOHTEKCTOM, B KOTOPOM (DYHKIIMOHHPYET PEOCHOK,
BKJIFOYAsi OTHOIIIEHNE K HEMY CO CTOPOHBI OKpY Karommumx [4].

[Tepexon nmereit ¢ OOII B mIKOIBHYIO Cpeay, OCOOEHHO B ciyyae OOy4eHHs B MHTEPHATHBIX
YVUPEKICHUSIX, COTIPOBOKIACTCS 3HAYNTEILHBIMA a/IANITAIIMOHHBIMU TPYIHOCTIMH. Takue HhakTopsl,
KaK pasilyka ¢ ONU3KHUMH, HEeOOXOIUMOCTh COOTBETCTBOBATh HOBBIM TPEOOBAHUAM, aJanTalus K
B3POCIBIM (YUUTEIISIM U BOCIIUTATEIISIM ), MHTEHCUBHOE B3aMMOJICUCTBUE CO CBEPCTHUKAMH, a TAKXKE
HEMPUBBIYHBIE OBITOBBIC YCJIOBUS, MOTYT BBI3BIBATH CTPECC M CHUXKATh YPOBEHb COIMAIBHOM
BKJTFOYCHHOCTH.

OnHako, MMEHHO B YCJIOBHMSX IIKOJBI BO3MOXHO IIPOBEICHHE II€JICHANPABICHHON
KOPPEKIIMOHHOW M BOCIUTATENbHON paOOThl, HAmpaBIEHHOM Ha (OpPMUPOBAHUE JMYHOCTH
oOyuatomuxcs. Ilemaror urpaer KJIO4YeBylO pojib B 3TOM IIpOIecce: OH CIIOCOOCTBYET Pa3BUTHUIO
YBOKEHUS K Pa3IudusiM, GOPMUPYET MO3UTHUBHBIN COIUATBHBIA KIUMAT M MOOILIPSIET Y4aCTUE BCEX
JeTeil B 00pazoBaTebHON AeSITeNbHOCTH [5].

[IIkona BeICTynaeT Kak Mojiejb O0IIECTBa B MUHUATIOPE, B paMKax KOTOPOM oOyuarouiuecs ¢
OOII ocBauBarOT ClIEAYIOIINE BaXKHENIIINE COUATBHbIE KOMIETEHIUU:

® [IOHMMAaHHE CTPYKTYPbI COIIMAIBHBIX OTHOUIEHUH U Y4aCTHE B HUX;

® CII0COOHOCTH 00paIIaThCs 3a MOMOUIBIO M OKA3bIBATh €€ APYTUM;

® YMEHHE OTKA3bIBaTh, COXPAaHss JUYHBIC TPAHULIBI;

® HaBBIKH IMAJIOTa M SMIIATHYECKOTO BOCTIPUSATHS;

® COOJTI0IEHUE COLMATBHBIX HOPM U MPUHSATUE WHIUBUYATbHBIX PA3IUIUi.

B ycnoBusix moanepkuBaromiel IIKOJBHOW Cpeabpl peOCHOK HauyWHaeT BOCIPUHUMATH
ColMaTbHbIe HOPMBI KAaK MEXaHMU3M BCTPAMBAHMSI B KOJJIEKTUB, a He Kak Gpopmy nasnenus. [Ipu stom
MeJaror MOXKeT COJIEHCTBOBATh YCIEIIHOM alaliTalluy NPy COOIIOACHNUN CIIEIYIOIINX YCIOBHIA:

® YBOKUTEIHLHOE OTHOIICHHUE K WHIUBUYTBHOCTH PEOCHKA;

® BHUMAaHUE K CWJIbHBIM CTOPOHAM, HHTEPECAM M CIIOCOOHOCTSAM YUallerocs;

¢ hopmupoBaHNe MO3UTUBHOM aTMOCHEPHI B KJIacce;

® BOBJICUEHHUE POJIUTENIEH, IEAArOrOB ACCUCTEHTOB, IICUXO0JIOTOB B MMPOLECCE COLMATN3ALINN;

® peanu3aiys HHANBUAYAJTBHOTO MOAX0/1a B O0yUYCHHH.
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YHuBepCaJIbHOTO AJITOpPUTMa COLMAIN3ALMH HE CYIIECTBYET; 3aJau MI€Aarora OnpeaeIsroTcs
XapaKTepoM HapylIeHUs, YPOBHEM CEMEHWHON NOIJIEpKKH M CTENeHblo C(HOPMUPOBAHHOCTH
COLMAJIHBIX HABBIKOB y oOywaromierocs. TeM He MHee, TJaBHOH 1IeJbI0 OCTaeTcss oOecreyeHue
YCJIOBUH, CHOCOOCTBYIOLIMX YYBCTBY IPUHAMJIEKHOCTH K KOJUIEKTHBY, (OPMHUPOBAHUIO
10JIO)KUTEIBHON CAaMOOLIEHKU U JINYHOCTHOMY POCTY.

UccnenoBanust kazaxcranckux yueHblx (O.C. CamgubexoBa, A.A. VYrm36aeBa, b.T.
KaGapiranueBa u 1p.) MOATBEP)KIAIOT, YTO MMEHHO IIKOJIBbHAS Cpela UIpaeT KIOYEBYIO POJIb B
(hOpMHUPOBaHUK CONMAILHONH KOMIIETGHTHOCTH W YCHEIIHOW HWHTErparuu JeTell C 0COOBIMH
o0pa3oBaTeIbHBIMU OTpEeOHOCTSIMHU [6-8].

ConmaneHas amantainus aeteit ¢ OOII, kak mpaBuiio, TpeOyeT OOJBIIEro BpEMEHN M YCHUITHI
M0 CPAaBHEHMIO C MX HOPMAJIBbHO PAa3BHBAIOLIMMHUCS CBEPCTHUKAMHU. JTO 00YCIIOBIEHO CIIeUU(UKOM
KU3HEHHOTO OIbITAa, OCOOCHHOCTSIMH BOCIIMTaHUS, a TaKXK€ COCTOSIHMEM 3/I0pOBbsi. PaznmnuHble
(dbopMBbI HapyIIeHUH (CITyXOBBIE, 3pUTEIIbHBIE, pEUEBbIC, OOPHO-/IBUTaTEIbHbIEC, HHTEIICKTYaIbHbIE,
SMOIIMOHAIBHO-BOJIEBbIE M JIP.) OKa3bIBAIOT BIUSHUE KaK Ha y4yeOHYIO JESITeIbHOCTh, TaK M Ha
MIPOLIECC YCBOEHUSI KOMMYHHMKATUBHBIX CTPaTETUM.

dopMHUpOBaHME KOMMYHUKATUBHBIX yMeHHl Haubonee d>(PGEKTHBHO B  YCIOBHAX
€CTECTBEHHOM COLMAIbHOM Cpe/ibl, TAKOM KaK IIKOJIbHOE COOOILECTBO, I/I€ CO3Jal0TCSI BO3MOKHOCTH
JUTSI IPAKTUYECKOM OTPAaOOTKU U 3aKpEIlICHHUs HaBBIKOB.

B tpynax JI.C. Beirorckoro, M. Monreccopu, K. Pomxepca, [x. Jpton, A. bangypsl
MOMYEPKUBAETCS, YTO YCHEIIHas coluanu3anusi pedeHka ¢ 0coObIMU 00pa3oBaTEeNbHBIMU
NMOTPeOHOCTAMHU HEBO3MOXKHA 03 aKTUBHOT'O YUACTHsI B COLMAIBHO 3HAUMMBIX B3aUMOJICHCTBUAX H
(¢bopMUpOBaHHS TO3UTHBHOIO OMbITa OOIIEeHUS. 3apyOe’KHble HCCIEAOBATEIM OTMEYAIoT, YTO
couyanu3auus JAeTed ¢ 0coObIMU 0Opa30BATEIbHBIMU MOTPEOHOCTSAMHU JOJKHA CTPOUTHCS HaA
MPUHIIUIIAX WHKIIO3UBHOCTH, COTPYJHUYECTBA U MOAACPKKU dMOIMOHAIBHOTO Onaromnonydus [9-
11].

OddextuBnas comumanuzanus aereii ¢ OOIl Tpebyer wHCMONB30BaHUA Pa3HOOOPA3HBIX
MeJarornyeckux CTpaTeruii, OpMeHTUPOBAHHBIX HA WHIUBUAYAIbHbIE OCOOEHHOCTH 00y4arOIINXCsl.
CoBpeMeHHbIE MEXIyHApPOJHbIE HCCIEIOBAaHUS TMOKAa3bIBAIOT, YTO COYETaHUs IU(PPOBBIX,
JMYHOCTHO-OPUEHTUPOBAHHBIX M WHTEPAKTUBHBIX METOJOB OOYUYEHHs CIIOCOOCTBYET HE TOJBKO
aKaJeMUYeCKOMY Mporpeccy, Ho U GOPMUPOBAHHIO Y 00YUAIOIINXCS YBEPEHHOCTH, CAMOPETYIISIIIH
u smnatuu [12-13]. Hike npuBeneHsl OCHOBHBIC TEXHOJIOTHH, TIOKa3aBIIue CBOO 3()(PEKTUBHOCTS.

1. Undpopmanmnonno-kommynukannonnsle TexHoioruu (MKT). UKT npencrasistor coOoif
COBOKYITHOCTb METOJIOB, MPOILIECCOB U CPEJICTB, obecneunBaronmx coop, 00paboTKy, XpaHEeHUe U
HCIOJIb30BaHUE HHPOPMaLIUU B UHTepecax noas3oBartens [14]. [Ipumenenne UKT B 00yuenun nereit
¢ OOII crioco6cTBYyeT:

- aJlanTaluy COIePKaHMs 3a CYET TOJIOCOBOTO COMPOBOXKICHHS U YBEITMUEHHOT O mpudTa;

- HCTIOJIb30BAHMIO MUKTOIPAMM KaK aJIbTEPHATUBHOTO CPEJICTBA KOMMYHHUKAIIHUH;

- BBITMOJIHEHUIO TOIIArOBbIX 3aJjaHUN B MHTEPAKTUBHON (hopMe.

2. JIM4HOCTHO-OPUEHTUPOBAHHBIN MoOAXxoaA. lleHTpanu3yer BHMMAaHUE Ha YHHKAJIbHOCTU
pebenka, ero noTpeGHOCTAX, MOTUBAX U YPOBHE Pa3BUTHs. JTOT MOJXOJ CIOCOOCTBYET:

- Pa3BUTHIO caMOaHaIN3a U caMmopediexcuy;

- aJlanTaluy 3a1aHui K pealbHbIM BO3MOXKHOCTSIM;

- GOpMHUPOBAHUIO JOBEPUTEIBHBIX OTHOIICHHI C IEAarOroM.

3. Pa3BuBatoniee ooyuenue. HampapineHo Ha CTUMYJIMPOBAHUE TIO3HABATEIbHOW aKTUBHOCTH
1 (opMuUpOBaHUE MBIIUICHUS. B paMKkax HHKIIFO3UBHOTO OOyYEHHs 00ECIIeUnBaCT:

- pa3BUTHE CIIOCOOHOCTH K peIeKCHH;

- popmMupoBaHUE a/IeKBAaTHOW CaMOOIIEHKH;

- 00yueHHe uepe3 COTPYJHUUECTBO U SIMIIATHIO.

4. TexHONOorHs KOJUIEKTUBHOTO TBOpUecTBa. Co3/1aeT yCiIoBUA Ui B3aUMOCHCTBUS B TPYIIIE,
(hopMUpOBaHHS OTBETCTBEHHOCTH U ColManbHOU BoBieueHHOCTH. OOy4atomuecs ¢ OOIT nomyuator
OTIBIT:
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- BBIPQKEHUS U TIPUHATHUS UJICH;

- BBITIOJTHEHUS COITMAITBHBIX POJICH;

- IPUHSATHUS PEUICHU COBMECTHO C APYTUMHU YUYACTHUKAMHU.

5. UrpoBas pesTenpbHOCTh OOpa3zoBaTeiabHOTO Tporecca. ObOecrieunBacT 3MOIMOHATIBHO
OnaronpusATHYI0 aTMochepy oOydeHus] 1 MOTUBUPYET K B3aUMOJICHCTBHIO. Yepe3 urpy pebeHok:

- IPE0J10JIEBAET TPEBOKHOCTH;

- MOJICIUPYET PA3IUYHBIC COIMANLHBIC CLIICHAPUH;

- OCBaMBaeT KeyaemMbie POPMBI IOBEICHHS B IOCTYITHOU (popme.

BriBoa

CrneuuanbHoe 00pa30BaTeNbHOE YUPEXKIECHHUE WIrpaeT KIIOYEBYI0 pOJb B IIpOIEcce
COLMAIbHOW aJanTaluu JAeTedl ¢ 0coObIMH 00pa3oBaTelIbHBIMH TMOTPEOHOCTSIMHU, BBICTyNas HE
TOJIBKO KaK MPOCTPAHCTBO i OOydeHHs, HO M KaK BaKHeilllas colMalbHas cpena, Tae
(hOpMUPYIOTCS JKU3HEHHO HEOOXOAMMBIE KOMMETeHIMU. D(h(eKTHBHAS colMamu3aus BO3MOXKHA
MIPYU YCJIIOBUU CO3/IaHUs MOJAJEP>KUBAIOIIE 00pa3oBaTeIbHON Cpelibl, OCHOBAHHOI Ha yBa)KeHUU K
WHANBUAYATHHOCTH peOeHKa, NPUMEHEHUH JHUYHOCTHO-OPUCHTHPOBAHHBIX M Pa3BUBAIOIIUX
MeJarornyeckux TEXHOJIOTUM, a Tak)Ke aKTHBHOM YYaCTHH BCEX YYaCTHMKOB 0Opa30BaTEIbLHOTO
npoliecca — MeIaroros, poAUTeNeH, MearoroB aCCHCTEHTOB M IICUXOJIOTOB.

B oredyecTBeHHBIX UCCIIETOBAaHUIX MOTYEPKUBACTCS, YTO YCIIEIIHAS COMANbHAS aJanTalus
aeted ¢ 0coObIMH  00pa30BaTENbHBIMU TOTPEOHOCTSMH TpeOyeT HE TOJNBKO CIENUATbHO
OpPraHM30BAHHBIX TEIarOTHYEeCKUX YCIOBUHM, HO U (opMmupoBaHHEe y peOeHKa MOJIOKUTEIHHON
MOTHBAIIMH K B3aWMOJICHCTBHIO C OKpYXaromuMu. ColuanbHasi aganTanys pacCMaTpUBAETCs KaK
JUHAMHYECKHI MpoIlecc, BKIIIOYAIONIUI TMOCTENEHHOE OCBOCHHE COIHUANBHBIX PpOJIEH, pa3BUTHE
HABBIKOB CaMOPETYJISIIUU, WHUIIMATHBHOCTH U YBEPCHHOCTH B COOCTBEHHBIX BO3MOXHOCTAX [15].
Taxkoit moaxon o6ecrieurBaeT TapMOHUYHOE PA3BUTUE TUYHOCTH U YCIICITHOE BKIIIOUEHHE peOCHKA B
00IIeCTBO.

VYuurteiBas crnenuduKy Pa3IMYHBIX HapYIICHUIA, TpedyeTcs TUOKUi,
WH/IMBUYTH3UPOBAHHBINA TOX0/1 K 00yUSHHIO U BOCIIMTAHHIO. B 1IeI0M, IMEHHO MIKOJIbHAS Cpela
CrocoOHa CTaTh TeM MPOCTpaHCTBOM, Tae pederok ¢ OOII momyyaeT OMbIT yCENTHOTO COIMATBFHOTO
B3aMMOJICHCTBHSI, OCBAUBACT HOPMBI ITOBEICHHS U PAa3BUBACT MIO3UTHUBHYIO CAMOOIIEHKY, YTO CITYKHT
OCHOBOI1 ero JanbHeHIel HHTerpaluy B 00IIECTBO.
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EFFECTIVENESS OF STUDENTS’ INTERACTION IN LEARNING A FOREIGN
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Abstract: The article examines mutual assessment as an instructional strategy that enhances
student motivation and increases the effectiveness of learner interaction in the context of foreign-
language education at the university level. Drawing on sociocultural and metacognitive theories, the
study analyzes how peer-to-peer evaluation fosters autonomy, reflective skills, and collaborative
engagement. The empirical research was conducted among undergraduate students learning English
as a foreign language and involved questionnaires, classroom observations, and analysis of student
performance. The findings indicate that mutual assessment promotes learners’ confidence, improves
the quality of oral and written tasks, and strengthens group dynamics. Challenges such as ensuring
objectivity, balancing proficiency differences, and training students to provide constructive feedback
are discussed. Practical recommendations for educators are offered to facilitate the meaningful
integration of mutual assessment into language-learning programs. The results highlight the
pedagogical potential of the approach for enhancing motivation and student interaction.

Keywords: mutual assessment; learner motivation, peer interaction; foreign-language
education; collaborative learning; learner autonomy.

In modern higher education, foreign-language instruction increasingly relies on interactive,
student-centered methodologies that encourage active participation and deepen engagement with
learning materials. This shift reflects broader transformations in the global educational landscape,
where traditional teacher-centered models are gradually giving way to approaches that prioritize
learner agency, collaboration, and meaningful communication. Globalization, digitalization, and the
growing demand for intercultural communication skills place additional pressure on educational
institutions to adopt teaching approaches that develop not only linguistic competence but also social,
cognitive, and metacognitive capacities. These transformations require language learners to operate
effectively within diverse communicative contexts, interpret multimodal information, and apply
linguistic knowledge critically and flexibly. Consequently, the ability to analyze language, engage in
reflective dialogue, and provide constructive feedback becomes as important as the mastery of
grammar, vocabulary, and pronunciation.

In this context, methods that strengthen student autonomy, enhance communication, and
promote cooperation in the classroom become essential. Traditional forms of assessment, while
necessary, often fail to capture the dynamic and interactive nature of language learning. They also
tend to position students as passive recipients of evaluative judgments, which can limit their
involvement in the learning process and reduce opportunities for developing self-regulated learning
strategies. As a result, contemporary pedagogical research increasingly emphasizes alternative forms
of assessment that harness social interaction as a driver of academic growth.

Mutual assessment, also referred to as peer assessment, has gained considerable attention in
pedagogical literature as an effective tool for improving learning quality. Its relevance is supported
by a growing body of research indicating that students learn more deeply when they are actively
engaged in evaluating the work of others. This process requires them to apply linguistic knowledge
analytically, compare different forms of expression, and articulate criteria that distinguish successful
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performance from less effective attempts. In contrast to teacher-centered evaluation, peer assessment
offers learners a broader set of examples, perspectives, and models of performance, thus expanding
their understanding of what constitutes high-quality language use.

Within this approach, students evaluate the work, performance, or contributions of their peers
based on predefined criteria. Such criteria may include linguistic accuracy, coherence, lexical
richness, task completion, communicative effectiveness, and adherence to discourse conventions.
Engaging in peer assessment enables students to observe diverse linguistic strategies, identify
recurring patterns of errors, and become more aware of their own strengths and weaknesses. These
cognitive and metacognitive processes play a critical role in internalizing knowledge and improving
long-term retention.

This method encourages learners to take an active role in the evaluative process, thus shifting
part of the responsibility from teacher to student and fostering a more participatory and reflective
learning environment. As students become co-participants in assessment, they develop a deeper
appreciation for the learning process, sharpen their analytical skills, and become more confident in
their ability to judge language use accurately. Moreover, peer assessment cultivates a sense of shared
responsibility and mutual support, which enhances classroom dynamics and contributes to a more
collaborative learning culture. By transforming assessment into a social interaction rather than a one-
sided judgment, mutual assessment supports the development of communicative competence and
reinforces the idea that language learning is a collective endeavor grounded in meaningful human
interaction.

The relevance of mutual assessment for foreign-language education is particularly high. Unlike
many content disciplines, language learning requires constant communication, feedback, and
interaction. Students need opportunities not only to practice linguistic structures but also to negotiate
meaning, compare usage, and reflect on communicative effectiveness. Mutual assessment serves
these goals by engaging students in analytical thinking about language, encouraging them to articulate
their reasoning, and helping them internalize quality standards. However, despite its evident benefits,
mutual assessment also generates pedagogical challenges. Ensuring objectivity and fairness among
students of differing proficiency levels, maintaining a constructive tone of feedback, preventing
interpersonal conflicts, and aligning peer evaluation with institutional criteria are recurring obstacles
that require careful instructional design. In this context, systematic research on the motivational and
interactional effects of peer evaluation becomes particularly relevant.

The aim of this article is to explore the significance of mutual assessment as a tool for enhancing
motivation and improving student interaction in learning a foreign language. To address this aim, the
study examines theoretical foundations of mutual assessment, analyzes motivational mechanisms
underlying the method, presents empirical results based on university-level implementation, and
formulates practical recommendations for educators.

Mutual assessment is deeply grounded in several pedagogical paradigms. From the
sociocultural perspective articulated by L. S. Vygotsky, learning is a socially mediated process in
which individuals co-construct knowledge through interaction with more capable peers. Peer
evaluation functions as a mediating tool that enables learners to operate within their zone of proximal
development. Constructivist approaches emphasize the learner’s active role in meaning-making, and
mutual assessment aligns with these principles by engaging students in evaluative judgment and
reflection. Metacognitive theory, notably developed by J. Flavell, highlights students’ ability to
monitor and regulate their own thinking. Evaluating peers requires identifying errors, articulating
criteria, and reasoning through alternative solutions, all of which directly contribute to metacognitive
development. Research on formative assessment also stresses that peer feedback promotes self-
regulated learning by providing learners with additional models of performance and increasing their
evaluative awareness.

Motivation remains one of the most significant predictors of success in foreign-language
learning. Within the framework of Self-Determination Theory, motivation flourishes when three
psychological needs—autonomy, competence, and relatedness—are satisfied. Mutual assessment
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supports autonomy by giving learners greater control over evaluative processes; competence by
offering structured opportunities to analyze, critique, and improve language performance; and
relatedness by fostering supportive interpersonal interactions. Thus, the motivational potential of
mutual assessment is theoretically well founded.

Previous research has demonstrated numerous benefits of peer evaluation, including improved
critical thinking, increased accountability, and stronger group cohesion. However, challenges persist,
including disparities in proficiency, potential bias, reluctance to critique peers, and insufficient
feedback skills. These challenges highlight the need for a carefully planned implementation supported
by teacher guidance and monitoring.

The present study employed a mixed-methods research design combining quantitative and
qualitative data. It was conducted over one academic semester in English-language courses at a
regional university. A total of 62 students participated, with 30 in the experimental group and 32 in
the control group. All participants studied English as a compulsory subject during the first or second
year of their degree programs. Data were collected through questionnaires designed to measure
motivation and engagement, observation protocols documenting classroom interaction, analyses of
written and oral tasks performed before and after the intervention, and semi-structured interviews
with instructors.

The intervention consisted of structured mutual assessment activities integrated into weekly
speaking and writing assignments. Students evaluated one another’s work using rubrics focusing on
grammatical accuracy, lexical richness, content coherence, pronunciation for oral tasks, and general
task completion. To ensure reliability, the instructor provided training on feedback practices,
demonstrated model evaluations, and monitored the implementation process.

Quantitative results revealed a notable motivational increase among participants in the
experimental group: 87 percent reported heightened motivation to learn the language, 73 percent
indicated improved analytical skills, 68 percent felt more confident during oral communication, and
82 percent stated that mutual assessment clarified expectations and quality criteria for language tasks.
Comparative analysis indicated that students in the experimental group demonstrated more
substantial improvement in fluency, vocabulary usage, and text organization compared to the control
group.

Qualitative findings complemented these results. Classroom observations indicated enhanced
group cohesion, more balanced participation, and increased initiative among students. Learners asked
clarifying questions, offered suggestions, and collaborated more actively to resolve linguistic issues.
Interviews with instructors further confirmed gains in self-discipline and responsibility among
students. Nonetheless, certain challenges emerged, particularly during the initial stages. Some
students hesitated to provide critical feedback due to fear of offending peers, while others showed
bias toward close friends. These challenges diminished with practice as norms of constructive
communication gradually formed within the group.

The discussion of findings demonstrates that mutual assessment has a substantial positive
impact on learner motivation in foreign-language instruction. The increased autonomy inherent in
peer evaluation aligns with principles of internalized motivation. Students experience greater
ownership over learning outcomes, which reduces dependence on external incentives. Additionally,
the process of evaluating peers stimulates cognitive engagement and improves self-awareness
regarding linguistic strengths and weaknesses.

Mutual assessment also plays a significant role in developing communicative and interactional
skills. The requirement to articulate evaluations fosters precision in language use, strengthens
analytical thinking, and encourages negotiation of meaning. These skills directly contribute to
communicative competence. Moreover, peer exchanges create a safe environment in which learners
can experiment with language, receive support, and collaborate in problem-solving.

Despite these benefits, challenges must be addressed for successful implementation. Educators
need to offer systematic training in feedback strategies, employ detailed and transparent rubrics, and
maintain an active supervisory role to ensure fairness and accuracy. Gradual introduction of peer
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evaluation can help reduce anxiety, especially among students unfamiliar with the practice. A
combination of teacher, self-, and peer assessment can further increase reliability and provide a more
comprehensive evaluation of student performance.

The findings of the study lead to several practical recommendations. Educators should
introduce mutual assessment gradually, beginning with low-stakes tasks. Rubrics must be clear and
aligned with learning objectives. Training in constructive feedback is essential to establish a
respectful and productive atmosphere. Digital tools can facilitate the peer-review process and help
standardize feedback formats. Additionally, reflection logs can encourage deeper processing of peer
comments and help students track their development over time.

In conclusion, mutual assessment represents an effective and multifaceted pedagogical tool for
enhancing motivation and improving student interaction in the context of foreign-language learning.
The study demonstrates that peer evaluation fosters autonomy, analytical thinking, and
communicative competence while strengthening group dynamics and promoting a supportive
learning environment. The findings reveal that when students are entrusted with evaluative
responsibilities, they begin to perceive themselves not merely as passive recipients of knowledge but
as active contributors to the learning process. This shift in mindset contributes significantly to the
development of self-regulatory strategies and reflective thinking, both of which are essential for
achieving high levels of language proficiency.

Moreover, the motivational benefits of mutual assessment extend beyond the immediate
classroom context. Students who participate in peer evaluation report a stronger sense of purpose,
increased confidence, and a clearer understanding of learning objectives. These outcomes align with
major theoretical frameworks such as Self-Determination Theory, which posits that motivation is
enhanced when learners experience autonomy, competence, and relatedness. Mutual assessment
addresses all three needs: it empowers students by giving them control over the evaluative process,
reinforces competence by requiring them to apply linguistic knowledge critically, and strengthens
relatedness through collaborative interaction and shared responsibility.

Another important conclusion emerging from this research is that peer assessment plays a vital
role in developing communicative and interactional skills that traditional teacher-centered approaches
may not fully cultivate. The act of providing feedback compels learners to articulate their thoughts
clearly, justify their evaluations, and negotiate meaning—all of which mirror real-world
communicative demands. Through repeated engagement in these processes, students internalize
academic and linguistic norms, gain a more accurate perception of quality standards, and learn to
evaluate both their own work and that of others more effectively.

Despite these evident advantages, it is crucial to acknowledge that mutual assessment is not
without challenges. The study identifies several potential obstacles, including students’ initial
reluctance to critique peers, concerns about fairness, inconsistencies in evaluative criteria, and the
influence of interpersonal relationships on objectivity. These issues, however, are not
insurmountable. With appropriate scaffolding—such as comprehensive training, clear rubrics, teacher
modeling, and systematic monitoring—Iearners gradually develop the skills necessary to deliver
constructive, unbiased feedback. Over time, they adopt a more professional and analytical approach,
reducing emotional barriers and increasing the reliability of peer assessments.

The research also indicates that the effectiveness of mutual assessment is closely tied to the
instructor’s role. Teachers must create a safe and respectful environment in which students feel
comfortable sharing critical feedback. They must also guide the process to ensure that evaluative
comments are accurate, meaningful, and aligned with instructional goals. When implemented
thoughtfully, mutual assessment does not replace the teacher’s authority but rather complements it,
creating a richer, more dynamic system of feedback.

Furthermore, the findings highlight the long-term pedagogical implications of integrating
mutual assessment into higher-education foreign-language programs. As institutions increasingly
emphasize learner autonomy, critical thinking, and transferable skills, peer evaluation emerges as a
promising approach that addresses multiple educational priorities simultaneously. By incorporating
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mutual assessment into regular coursework, educators can nurture students’ analytical abilities,
enhance their linguistic awareness, and prepare them for real-world communicative scenarios where
the ability to evaluate, negotiate, and collaborate is indispensable.

Looking ahead, mutual assessment has the potential to become a central component of
innovative language-learning methodologies. Future research may explore digital peer-assessment
platforms, cross-cultural applications, and longitudinal outcomes to determine how sustained
engagement in peer evaluation affects proficiency development over time. Studies may also
investigate how Al-assisted feedback tools can complement human peer evaluation, offering hybrid
models that combine efficiency with the interpersonal benefits of student-to-student interaction.

Overall, the results of this study strongly support the integration of mutual assessment into
higher-education language programs as a means of improving learning outcomes, student
engagement, and communicative competence. By empowering learners, promoting reflective and
analytical thinking, and cultivating a cooperative academic climate, mutual assessment contributes
not only to linguistic development but also to the formation of responsible, confident, and socially
aware individuals. In this way, it stands as a valuable pedagogical strategy aligned with the demands
of contemporary education and the broader goals of preparing students for participation in a highly
interconnected global society.
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KOMNeMeHmMmyyiyKmy KauiblnmaHoblipyyHyH Ne0a202UKAIbIK Wapmmapbl maioausin, aublH UIUMUL-
MeopUsNblK ~ He2uz0epu  JHcaHa  NPAKMuKaielk — Maauucu — Kapaiam. — OMHOMAOAHULL
KOMNEeMeHMmMyyAyKmyH MAanbi3bl CMYOeHMmMepOuH MAOAHUAMMAP apanblKk  KOMMYHUKAYUS
HCOHOOMYH OHYKMYPYY 0O, MUIOU MePeH HCAHA KOTOOHMOLYK 0eH2IIN0e 0300uUmypyyoe, OuoHOoU
a1e 2100a10AWKAH KOOM20 watikeul aoucmepou 0aspooo0o0 Yoy poib OUHOU Mypeansl OencuieHem.
Maxanada aumenuc muiauH OKYMYYHYH KOJIEONC OEH2IINUHOe2U 63204ONYKMOPY, SMHOMAOAHUL
MA3MYHOY UHMEZPAYUALOOHYH NPUHYUNMEPU IHCAHA HAMBIUNCALYY NeOd20SUKAbLIK Wapmmap
JACYUOONYY Oanuioep MeHeH OAsAHOALam.

AuKblu co300p: SMHOMAOAHUL KOMNEMEHMMYYIAYK, AH2IUC MUY, NeOA20SUKANBIK WUapmmap,
MAOAHUSIM apaiblK KOMMYHUKAYUSL, KOJLIEOIC.

MNEJATOT'MYECKHUE YCJOBUA ®OPMUPOBAHUSA STHOKYJIBTYPHOUI
KOMIIETEHTHOCTH ITPH OBYYEHUHN NHOCTPAHHOMY A3bIKY B KOJVIEJIZKAX

AB/IUEBA TNJI®Y3A KAHATBEKOBHA
r.Manac, Keipreizcran

Annomauyusa. B cmamve paccmampusaiomcs nedazocudeckue YCiousi QopMuposanusl
IMHOKYILIMYPHOU KOMNEMEeHMHOCMU Npu  NPeno0asaHul aH2IULCKO20 A3bIKA 6 KOJLIe0NHCax.
Packpuvisaromes meopemuueckue 0CHO8bI 9M020 NOHAMUSA U €20 3HAYUMOCMb 8 DA3BUMUU
MEJHCKYIbIMYPHOU KOMMYHUKAYUY CTYOEHMO8, NOSbIUEHUU YPOBHS 81A0EHUS A3bIKOM U NOO20MOBKe
KOHKYPEHMOCNOCOOHbIX —~ CHeyuanucmosd 6  yciogusax — 2nooaruzayuu.  Ilpoananuzuposarsi
0cobeHHoOCmU NPenooasanusl AH2IULCKO20 SA3bIKA HA YPOBHE KOJNe0Hcd, NPUHYUNLL UHMeSpayuu
IMHOKYIbMYPHO20 KOMHOHEHmA U 3pgexmuenvie nedazozuyeckue yclosus, obecneyusaroujue
Kauecmeo 00yYeHUsl.

Kniouesvie cnosa: smHoKy16mypHas KOMNEMeHmMHOCMb, AHIUNUCKULL A3bIK, Nedda2ocuyecKue
VCA08USL, MENHCKVIbMYDHASL KOMMYHUKAYUS, KOJLIEOIHC.

PEDAGOGICAL CONDITIONS FOR THE FORMATION OF ETHNOCULTURAL
COMPETENCE IN TEACHING A FOREIGN LANGUAGE IN COLLEGES

ABDIEVA DILFUZA KANATBEKOVNA
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Abstract. This article examines the pedagogical conditions for developing ethnocultural
competence in teaching English at the college level. It explores the theoretical foundations of
ethnocultural competence and highlights its importance in enhancing students’ intercultural
communication skills, deepening their language proficiency, and preparing globally competitive
professionals. The study analyzes the specific features of English language teaching in colleges,
principles of integrating ethnocultural content, and the effective pedagogical conditions that
contribute to high-quality learning outcomes.

Keywords: ethnocultural competence, English language teaching, pedagogical conditions,
intercultural communication, college education.

Kupumyy

[moGanpamyy ’kaHa CaHapUNTHK KOOMJIYH TE3IMK MEHEH OHYrylly AyHHejery ap Oup
OJIKOHYH OMIMM Oepyy CHCTeMachlHa jKaHbl TaJanTap/bl KOOI KaTraT. AWpBIKYa YeT THUIIIU, ©3reue
aHIIUC TWIMH OKYTyYy OYTYHKY KYH/I© *6H I'aHa rpaMMaTHKaJIbIK dpexenepan, Co31epaAY KarTaryy
KE CYIee KeHAYMAOPYH 6OHYKTYPYY OMecC, al THIAUH apThiHAa TypraH MaJaHUsTThI,
OaanmyyiyKTap/sl, 1yiHe KaObUIIOOHY Aa ©316IUTYPYYHY Tajamn Kbuiar. Ce6eOu Thil )kaHa MaJaHHUAT
©3 apa aKplparbIc OalIaHbIITa OOTYII, TUIAM TEPEH YHPOHYY — Oallka 3111H MaJlaHui 1yHHOCYHO
KUPYYHYH HET'M3TH1 KOy OOIyn caHanar.

Keipreizcran ken yimyTTyy MamileKeT Katapbl OwiuM Oepyyae MalaHuil ap TYpAYYIYKTY
CaKTOOTI'0 JKaHa OHYKTYpYYTe OarbITTalraH cascarTsl )Kypry3yn kenet. Komnemxnepae OnnuMm anran
CTYACHTTEp — DPTEHKH KECHIKOW Kaapiap, KOOMAYK TypMYIIKa aKTHUBAYY apajanryydy KamTap.
OILIOHIYKTaH aHIIUC TWJIMH YHPOHYY MEHEH OMpre 3THOMAJaHUN KOMIIETEHTTYYJIYKTY OHYKTYPYY
ayap/pl KelleuekTe TI00aIbIK AMIeK PHIHOTYH/A aTaaHIAIITHIKKA KOHIOMIYY KbUIAT, ap TYPAYY
YIIyTTap jkaHa MaJaHUATTAp MEHEH KbI3MaTTallyyra JaspAaanT.

OTHOMaaHU KOMIIETEHTTYYIYK — Oyl CTYACHTTHH ©3YHYH JTHOCTYK ©3Te4eJYKTOpYH
ounyycy, Oalka 31AepArH MaIaHUATBIH KaObUT allblll, CAJIBIIITHIPBII, YPMAaTTOO MEHEH Oaapiantyy
xeHnemy. Ilemarormka wiuMHHIE Oyl KOMIETEHTTYYJIYK HWHCAHIBI TapOWSIOOHYH HETHU3TH
KOPCOTKYUTOPYHYH OMpPH KaTapbl Kapajbll, KOl MaJaHUATTYy KOOMI0 MHTHIIUKTYY COLMaNamlyyra
ebenre Ty3eT.Komremkaern anrmmc Tiiau cabakrapbl Oyl KOMIOETEHTTYYJIYKTY KaJlbIITaHIIBIPYyaa
e3reue MaaHure 33. Ce6eOu aHmIMC THIUM — AYHHOIYK KOMMYHHUKAIM, 3J1 apajiblk OniuM Oepyy,
WM, OM3HEC jKaHa MaJIaHUi ajlMaIllyyHyH HETH3TH TWIH. AHIJIFC THJIMH OKYTyyda STHOMAaJIaHHUN
Ma3MyHJy HMHTETpalMsiIo0 CTYASHTTEPAUH TUJIAM TYIIYHYY JAEHIDJIMH KOrOpYJIaThll TaHa TUM
00I00CTOH, aNap[blH TaaHBII—OWIYY KBI3BITYYCYH apTTBIPBIN, MaJaHWW IHAJIOT JKYPTY3YY
KOHIOMYH /12 OHYKTYPOT.

Omon sme y4yypna OKyTyy MPOLECCHHJIE STHOMAJaHWUH KOMIIOHEHTTH KHPIH3YY aTaibiH
Ne1aroruKajbIK MapTTapAbl Tajar KblaT: OKyTYYyYyHYH KOMIETEHTTYYJIYTY, Tyypa TaHAaJIraH OKyy
MaTepHajiapel, MaJaHWK OarbITTarbl OKYTyy 4YeWpecy, HWHTEPAKTUBAYY TEXHOJIOTHsIIAP,
CTYACHTTEPAMH XHUIepAYY KaThIIIyyCyH KaMCbI3/laraH METOIJIOp JKaHa MHTErpalusiaHraH cabak
dbopmantapel. by maprrap Ty3yJAreHze raHa aHIVIMC THIM cabarbl OWiauM Oepyy SMec, MaJaHuid
TYLIYHYY, TOJIEPAHTTYYIyK JKaHa IT00aJIbIK OU )KYTYPTYY OHYT'YYUY asHTYara aiiaHar.

AHDINC TWIMH OKYTYyy MEHEH HTHOMAJAHUM KOMIIETEHTTYYJIYKTY KaJbIITaHABIPYYHYH
alfiKabIIIbl — OYT'YHKY OMIiM Oepyy CHCTEMachIHBIH CTPATErHsUIBIK OarbITTapblHbIH OMpH. JleMek,
Oyn Macene OOIOHYA MEJATOIMKAJBIK I[IAPTTapAbl TEPEH WIMKTEIN, MPAKTUKAIbIK bIKMaapabl
aHBIKTOO KOJUIE/KAEPAETH YeT THJI OKYTYYHY CallaTThIK KaHbI ICHIIAJITe YbIrapar.

ITHOMAJAHUI KOMIIETEHTTYYJIYK /IereH 3IMHe ’KaHa aHbIH MAaHUCH

OTHOMaJaHUN KOMIETEHTTYYJIYK — OyJI MHCAaHTa MYHe3]lyY KOMIUIEKCTYY camar, Oalmkaya
aiiTkanja, Oenruiyy OMp 3THOCTYH KaHa Kallbl JYHHeery IAepAUH MaJaHUi e3redesyKTepyH
TYLUIYHYY, ajapra ypMaT MEHEH MaMWie KbUIyy, MaJaHWid albIpMadbUIBIKTapAbl aHAJIW3/E,
KOMMYHUKAIMs/1a Tyypa *aHa a/IeKBaTTyy KOJIJIOHYY 'KeHJ1eMy. bysl KOMIIeTeHTTYYIYK THII, TapbIX,
caJIT-caHaa, TUHUNA UIIEHUMIEP, AYHHO TaaHbIM, )KYPYM-TypyM HOpMaJIaphbl CHIIKTYY MaJaHUSTTHIH
KOMIIOHEHTTEPHH TYIIYHYYHY KaMTBIMT.
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Nnumuii OynakTapia STHOMAJaHW KOMIIETEHTTYYJIYK TOMOHKY HETM3TH KOMIIOHEHTTEPIUH
alKaJIBIIIBI KaTapbl Kapajar:

1. KorHUTHUBAMK KOMIIOHEHT

Byl — CTyIeHTTHH 3THOCTYK *aHa AYWHOJYK MaJaHUATTap )KOHYHIe OuauMmre 33 00Jyycy.
Mucainsi:

1. ap O6up snnuH GaanyyiTyKTaphl;

2. Oenrwiyy cajTTap ’aHa Kaajanap;

3. TapbIXbIH-3THOTPAHUSIIBIK MaaJbIMaTTap;

4. aHITUC THIAYY OJKOIOPAYH MaJIaHU KOHTEKCTTEPH.

Tun yiipenyyae Oyl KOMIOHEHTTMH MaaHHMCH YOH, aHTKEHU THIIJETH KOITOreH ce3lep,
TWIJIUK OMPIUKTEP, UANOMAIAp MaJaHUSITKa TassHaT. Mucaibl, anriuc Tanuaaerd “break the ice”,
“piece of cake” chIAKTYY (hpazanap MaJaHU KOHTEKCTCU3 TYIITYHYKCY3.

2. OMOIMOHAIBIK-MOTUBALIASIIBIK KOMIIOHEHT

byn — Oamka ManaHusTTap[bl KaObL1 anyyra nasp Oolyy, aybIKTBIK, TOJIEPAHTTYYIYK,
KBI3BITYY JKaHa MIO3UTHUBYY MaMUJIe.

CtTyneHT STHOMaJaHUI KOMIIETEHTTYYJIYKKO 33 OOJITOHIO:

1. Gamika ynyTTy TYIIYHYYT® YMTYJaT;

2. MaJaHuil albIpMaYbLIBIKTapra CHIHCHI3 AMEC, YPMAT MEHEH KapaiT;

3. KeIll MaJIaHUATTYy KOOMJIO ©3YH 3PKHH CE3€T.

3. KoMMyHUKaIUSIIBIK-TPAKTUKAIBIK KOMITOHEHT

Byn — mananusitTTap apajbik 0aapJannyy KeHIyMAepy, Oamikada aifTkaHaa, CTYJESHTTHH
TUJIAU MaJaHU JKarjaaiiapra bulalbIk KOJIJJOHYY KOHIOMY.

Mucanbr:

1. aHIINC TUJIAYY OJIKeIepAe dTUKET KaHai?

2. ©3 apa CYWJIelyyae AUCTAHIIMS, KO3 Kapalll, UlllaparTap KaHTUIT KOJITOHYIaT?

3. JMAJIOT XKYPry3YYyAe MaJlaHui >KaHbUIBIITHIKTapAbl KAHTHI 001TYpO0O0 Kepek?

Tun 6myy — ce3aepay Oninyy sMec; MaIaHUSTThl OMITYY MEHEH raHa peailyy KOMMYHHKAIIHs
MYMKYH OOJIOT.

OTHOMAaIaHUHN KOMIETEHTTYYIYKTYH OYT'YHKY Onianm Oepyyie MaaHucu

1. [mobGanablk qyiiHOT® MHTETpALUSAIAHYY

XXI KpUTbIMZIa KO YIYTTYY KOOMIO alloo — KaJauMKH KepyHyml. ONIOHAYKTaH
MaJaHUATTAp apayiblK TYUIYHYIIYY >KOHIOMY COLMAIIbIK WATWIMKTUH HETU3TH (DaKTOPIOPYHYH
oupu.

DTHOMaIaHUN KOMIETEHTTYYIYK CTYJCHTKE:

1. nyiHenyk Ounum 6epyy MEHKUHIUTHHE KUPYYTO,

2. YeT MUK MIEPUKTEep MEHEH KbI3MATTAIIyyTa,

3. KeIl YIIyTTyy >KaMaaTTa ULITeere >kapaaM Oeper.

2. AHIIHC TUJIMH HaTBIHKAITYY ©300IITYPYY

T MeHeH MalaHuAT axbIparsic. MaiaHusATThl OWIITeH /1€ TaHa TUJIIUH!

1. KOHTEKCTHH,

2. JIeKCUKAJbIK 63r0Y6JYKTOPYH,

3. CYHII66 HOpPMAaJIapbIH,

4. SMOLIMOHAJJIBIK MaaHWJIEPUH TOJIYTY MEHEH TYLIYHYYre OO0JIOT.

Mucainbl, aHTIUC TUIUHAECTH I0MOP, UPOHUS, ITUKET opMaiapbl MaJaHUN aH-Ce3UM/IM Tajar
KbUIAT.

3. TonepaHTTyyayKTy, ypMaTTOOHY jKaHa WHCAH/BIH JYHHO TaaHbIMBIH OHYKTYPYY

DTHOMAJIaHUA KOMIIETEHTTYYJIYTY 0ap CTyJeHT:

1. ©3yHYH MaJaHHUSATHIH TePEH TYIIYHOT,

2. Oamka anuepaun 6acMpipiadacTaH, 6aaar, CaabIIITHIPHIN TYITYHOT,

3. commanablk KOHPIUKTTEPAHN a3aiTyyra, THIHYTHIKTA JKalll00T0 CaJIbIM KOIIOT.
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4. KbIproI3cTaH ChIKTYY KOII 3THOCTYY ©JIKO]1® COLMANJIbIK MaaHWITYYIYTY

Keipreicranaa 90101 amblk yayT )KamanT. JleMek, STHOMalaHu| TYIIYHYY:

1. KOOMIYK OUPHUMIUKTH,

2. ChIi-ypMarTThl,

3. MagaHuii MypacTap/pl CAKTOOHY KaMCBI3JAMT.

Komnemx crynenrrepunae Oy canaTThl KalbIITaHABIPYY — KEJIEUEKTErM KECHUIIKOH *aHa
MaJIaHUATTYY KapaHAapabl TapOUsIIOOro MAapT TY36T.

5. KecunTtuk KOMIETEHTTYYIYKTYH MaaHUIyy 0emyry

Kannaii rana kecun OonOoCcyH (MenailbiM, WHXXEHEp, MYTalIHM, TEWUJIeedy, TEXHOJIOT,
MEHeJKep), OyryH:

1. a1 apanbIk cTaHgaprrap,

2. 4eT 3IUK Kapaapiap,

3. xen yIyTTyy KOMaHJalap MEHEH 63 apa apakeTTeHYY 3apbLl.

OTHOMaJaHUN KOMIIETEHTTYYJIYK — OyJI KECUNTUK UATMIMKTUH auKbIUBl.

Kouueqx neHra3iinHae aHIJiMce TUWINH OKYTYYHYH 63r046JIYKTOPY

Komnemx neHranmm — Oy OpTO KECUNTHUK OMIMM Oepyy OacKbIubl OOJYM, CTYICHTTEPANH
aKaJeMUsUIbIK, KOMMYHHMKATHB/AMK >KaHa KECHIITUK KOMIIETEHTTYYJIYKTOPYH KaJbIITaHIBIPyyra
OarpiTTanran OwinMm Oepyy cuctemachl. Byn 3TanTarel aHIyIuC THIHM OKYTYJLyy MEKTENTeru
OKYTyyJaH OJyTTyy ailbIpMasaHaT. AHTKEHH KOJUJIEHK CTYJACHTTEPUHUH JKalllbl, OWINMH,
KbI3bIKUBLIBITbI, COLIMAJIIBIK TAXPhIHOACh )kaHa OKYYy MakcaTTapbl Oalka.

AHIIIMC TWIVH KOJUIEKJE HATBIIKAIyy OKYTYYHYH OUp KaTap ©3re4eayKTepy TOMOHKYJIep:

1. IlparmMaTuKambIk *KaHa KECUNTUK OarbITTyyIyK

Komnemx cryaeHTrepu aHriauc TWIMH JKOH TaHa TWI Karapbl AMEC, KeCHNTHK
HUIIMePAYYJIYKTO KOJJAOHYJIYY4y HHCTPYMEHT KaTapbl YHpeHyweT. JleMeK, OKyTyy TOMOHKY
OareITTapra Ke31aeu Xypry3yieT:

1. xecunke OaiylaHbIIIKaH TEPMUHOJIOTUSHBI YHPOTYY;

2. aHIMC TWIMHAE NPOQWIAUK JAOKYMEHTTEpAU (MHCTPYKLUS, OTYET, aHKeTanap) TYLIYHO
ounyy;

3. KeCUNTHUK JHaJior, Oaapianryy )KaHa KbI3MaTTallyy )XYPYMAOPYH €316IITYPYY;

4. mpaKTUKaJbIK jKargaiiapra YHIeI KeHYTYYJIepAy KOJIIOoHYY (MUcallbl, MeAalbIMIap YUYH
"hospital communication", TexaukukTep yuyH "technical manuals", Teitnee Tapmars! yuyH "customer
service dialogues").

Byn OarpiTTama aHIrIuC THIK cabarbiH "TUI-aIUCTUK' MHTerpanuschina anbin kener — CLIL
(Content and Language Integrated Learning) ycyny KeHUpH KOJIZOHYJAT.

2. CTyneHTTepIuH KypaKThIK ©3re4eIyKTepy

Komnemx cryaentrepu anarta 15-20 xamn apanbIrblHIa, ICUXOJOTHUSIIBIK KaHA COLMAIJIBIK
YKaKTaH aKTUBAYY KypakTta Oonymmart. by okyTyyna:

1. ©3 anypiHYa OMIIUM allyy JKOHJIOM16pY OHYKKOH;

2. KbI3BIKYBLUIBIK, MOTHUBAIINS J)KaHa MaKCaTTyy YHpOHYY keOypeek Oaiikaiar;

3. mpakTHKAJBIK, KALIOOI0 KapaMayy OHIIUMIe CypoO-Tallal Koropy;

4. MHTEpaKTUBIYY bIKMaJIapra >kaHa 3aMaHOaIl TEXHOJIOTUsIapra OOJITOH KbI3bITYY KYUTYY.

OmoHnykTan cabakrap KeOYHYe aKTHBIYY, AMHAMHUKAJIBIK (QopMaga eTYJeT: AUCKYCCHS,
nebat, TONTYK UIITEP, MPEe3eHTaMsIIap, 10J1000pIIop.

3. CaaTTbIK YEKTOOIIOp XKaHAa UHTEHCUBIYY OKYTYYy

Kermmuynyk xostemx nmporpamMmmanapbiHia aHTJINC THIM KyMma caiibiH 1-3 caaT raHa Gepuier.
byn myranumauH:

1. MUHMManIyy yOAaKbITTHI MAaKCUMAJIYy HaTbIi’ka MEHEH KOJIJIOHYY,

2. TpaMMaruKa MEHEH ce3 OalIbIrbIH MHTETPALUSIIOO,

3. cabakrap/ipl THITbI3 CTPYKTYpaJa YIOIITYPYY

4. cuAKTYy TajanTap/bl aTKapyyCyH IIapTTauT.
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VYuryn cebenTeH ynam, KOJJICIKAE "TEpPeH 3Mec, KEHUpPHU' OKYTyy 3Mec, ''MakKcarrtyy,
KbINBIHTHIKKA 0ArbITTAJITaH" OKyTyy MaaHWIYY.
4. KoMMyHUKaTHBIUK OarbITTarbl OKyTYYHYH OachIMIYyIayTy
Komnemkne anriuc Tuiam cabakTapbl KeOYHU6 KOMMYHMKATHMBIMK MeETOAI0 TasHAT.
MaaHwiyy KOMIIETEHIUSIIAP:
1. cyinee (speaking)
2. yryn tyuynyy (listening)
3. 003€KH AUaior KYPry3yy
4. xecunke OarbITTanran Oaapiamryy
Myranium rpaMMaTHKaHbl ©3YHY6 TEOpHUs KaTapbl AMEC, KaHAyy KOMMYHHUKAIHSIA KOJIIOHYY
apKbLTyy Oeper.
Mucainsr:
1. poneBuk oroHAAp,
2. UHTEPBBIO,
3. xyMmyIr4y Keipraaaael mozaenaee (service dialogue, workplace conversation),
4. case-study Tanmoo.
By cTyaeHTTepANH aHTIIHC THIIMH peajlyy TYPMYIITYK KbIpaalia KOJIOHO aJbIIIbIHA MapT
TY36T.
5. IHTepaKTUBAYY TEXHOJIOTHSIIAPABIH KEHUPH KOJIIOHYIYIITY
Komnemknepne cTyIeHTTep TEXHUKaHBl KaHA CAHAPUIITUK IIaTGopManapabl aKTHBAYY
KOJI10HO ajibimar. OnIOHAYKTaH:
Mpe3eHTaIusIap;
ornaiin Tectrep (Google Forms, Kahoot, Quizizz);
MYJIBTUMEAMSIIBIK BUACOMATEpUaNIap;
BUPTYJIIBIK SKCKypCHsLIap;
. DIIEKTPOHIIYK CO3MYKTOP KaHa MOOUIANK KOJIJOHMOJIOP
Ca6aKTBIH aXbIpareic 0emyry 00y caHasar.
Byn TexHonorusiap aHTIUC TUINH ©3[10IUTYPYYHY TE3AETHUI, cabaKTapabl KbI3BIKTYY KbIJIaT.
6. Mananusatrrap apanblk 6aapianryyra OarsITranyy
Komnemx — kem 3THOCTYY 4Yeiipe. AHIIIMC TUIU cabarbiHAa CTYIASHTTEp AyiHeAery Oainka
ANIIEp KOHYHIO KOIl MaallbIMaT ajbimar. byi:
1. »THOMaAaHU KOMIIETEHTTYYIYKTY OHYKTYPOT,
2. ©3 MaJaHUATHIH aHIIIUCYE TaAHBIIITHIPA OMITYYT® YHPOTOT,
3. TOJEepPaHTTYYyIYKTy apTThIpaT.
AHTTIIC THIM apKbUTyy CTYIEHTTEp aHIJIMC TWIIYY OJIKOJOpIYyH MaJaHUSITHl MEHEH raHa
YeKTeN0eCTeH, IYWHOIYK MaJaHUATTap Tyypalyy MaalbIMaT aiblIiar.
7. IlpakTuKaybIK OareITTarbl 6aai00 CUCTEMAachl
Konnemxne 6aanoo kebyHue Teopusira sMec, pakTHKara TasHaT:
Ipe3eHTalusIap;
JUAIoTI0P;
IPOEKT UIITEP;
role play;
BOKaOYJIsIp/Ibl KECUIITUK KOHTEKCTTE KOJIJIOHYY;
. YTYO-TYIIYHYY TammibpMaiaphl.
Byﬂ CTYJICHTTHH aHTJIUC THJIMH "OWIreHruH" sMec, ""KOJI0HO0 aJIraHbIH" TEKIIEepeT.
8. Komnemx 6unum Oepyy cUcTeMachIHIa aHIIMC THIMHUH COLMANIBIK-3KOHOMHKAJIBIK POITY
AHTIIMC TN KOJUIEDK OYTYpyYUyJiepyHe:
1. )KyMyIlIKa OpHOIIYY/ia apTHIKYBUIBIK OEpeT;
2. YeT 3NJIMK KOMITaHUsAIap/a UILTee MYMKYHUYIYTYH apTThIparT;
3. axkaJeMUsUIBIK MOOMJITYYIIYK IIpOTrpaMMariapblHa KaThIIIyyra mapT TY36T;
4. KECUITUK KBAJM(DHUKAIUACHIH KEHEUTET.
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OmOHAYKTaH CTyACHTTEp AHIJIMC TWIMH ©3YHYH KapbepasblK CTPAaTEIMSICHIHBIH MAaaHUIYY
0eJyTy KaTtapbl KaOBLT aJIbIIIaT.

IJTHOMAJaHUI KOMIIETEHTTYYJIYKTY KAJBINTAHIABIPYYHYH NeJArOrMKAJIbIK IIAPTTAPbI

Honukyasrypanyy Ouamm Oepyy ueiipecy. Komiemxkae STHOMaJaHWii KOMIIOHEHTH
KaMTBUITaH cabakTapbl YIOIITYPYY YUYYH MaJaHuil apayiblK JUAJIOTAY KOJJIOTOH 4eipe Ty3ylyury
kepek. M3uineedynep yHUBEpPCUTETTUK OMIIMM O€pyy CUCTEMAChIH/A ap KailChl yIyTTYH OKYJIIepy
TeH YKYKTyy O0OJO TypraH «3THOMaJaHHi OwinM Oepyy ueMpecyH» TY3YY MaaHWIYY SKEHHH
oenrunenier. MpiHgail yeiipene ap Oup CTYIEHT ©3YHYH YAYTTYK MaJaHMSTHl MEHEH Oallka
MaJIaHUSATTap/Ibl TEH CaNaTTyyayKTa OUiayyre TapOusiiaHar.

OKyTyy4yJapablH KeCUNITHK KBAJTU(PUKANMACHI. AHIJIUC TUIU MYTalIUMJIEpU dTHOMaJaHU N
TeManapbl OKYTyyTa aJucTeln 3apblul. byl MyraauMaep TUIMHAH METOIMKACHIH raHa Oui0ecTeH,
ap Kalchl AIIEPANH calT-caHaajJapblH, OaalyylyKTapblH TYIIYHYII, OKYTYYy MPOLIECCHH]IE KOJIJIOHO
ounumryy kepek. M3unneenepne MyraavuMIuH STHOMAJaHUM KOMIIETEHTTYYIYTY OKYTYyYHYH
HaTBIIKANYYIIyTy YUYH «OcYy YeKUTH» OOoNyn caHairaHbl Oaca OGenrwiieHreH. bamikaua aiiTkanna,
OKYTYY4YYHYH 3THOMAaJIaHUH TaXphIHOACHI )KaHa OMIIUM JIEHIIAIU CTYICHTTEepAN Oarlika MaJaHusATKa
OOJITOH KBI3BITYYCYH OHUTOTYyTa jkapaaM Oeper.

OKyTyyHyH Ma3MyHY ’kaHa Mmarepuasiaapbl. OKyTyy MporpamMmacblHia aHIIAC THUIIU
cabakTapbl STHUKAJIBIK >KaHA MaJaHUN TeMmanapAbl KaMmThbIlbl kKepeK. OKyy KUTENnTepu, KOpKeM
anadusIT, ayauo-BHIEO MaTepHajjiap, MHTEPHET pecypcTapbl STHOMAJaHWW OarbITTa TaHAajar.
Mucansbl, cabakTapJa aHIINC THJIAYY OJKOJIOpAYH TapbIXbl, aJla0UATHI j)KaHa CalTTaphl Tyypalyy
OKYYy-METOJIUKAJBIK Marepuaigap, OIOHA0N 3¢ KbIprel3cTaHAblH MaJaHuM ylaMmblIITaphl Ja
KUPTU3WIAIIY MYMKYH.

HN-apaket ¢popmasiapsl. [IpoeKTTHK bIKMa, THAIOTAYK KYH, MaIaHUN IIPE3CHTALMIIAp KaHa
Oallka akTUBAYY METOLAOP KOIgoHynar. bumum Oepyy mpoleccwH ap TapanTtyy Kypry3syy Y4yH
POJIEBUK OIOHIAp, edarTap, MaJaHUi Kopre3Me ke Maiipamaap x.0. hopmanap mianganar. Mucasl,
QR-koa10p MEHEH 3THOMAaIaHUH TalIIbIpMaap Ty3yIH, cabakTapabl UHTEPAKTUBAYY KbUIyyTa OO0JIOT;
OyJI CTYIEHTTEpIMH MaJaHni OarbITTarsl HI-4apajapra KbI3bITyyCYH apTThIpar.

[IpakTukanbik Mucanaap xaHa ycyagap

Honboopayk xymymrap: CrygeHTTep TOnTOpro OenyHym, Oeiarunyy Oup yiayTTyH
MaJaHUAThIHA OalIaHBIITYy U366 KYPry3yleT. Mucalsl, aHIIIHCYE CCe K€ TUIaKaT apKbUIyy
KBIPTbI3 JKaHa aHIVIMC TWIIYY AJIAEPAUH MaipaMaapblH CaIbIIITHIPHIIIAT.

Ponbayk orongap: CelHbINTA OKyy4ysiap ap Kaicsl yayTTYH Kaa/la-caiaThlH OMHOLIOT (MUCAJBI,
aHIVIMC TWIMHJE Jasplajiblll )KaTKaH MaJlaHui ¢ecTuBaiia posb oifHomot). byn yaypaa ctyneHTrep
peanyy *kalloo CLEHapUUIEPUH/E 63 TUIMH KOJAOHYI, MaJaHuil Kplpaanaapra qaspaaHar.

Mapnannii npe3enranusijiap: Ap Oup CTyIEHT ©3YHYH 3THUKAJbIK ©TKOH KbUIbIMJApPbIHAH,
(bOIBKIOPIOH, UCKYCCTBOAOH TeMajapAbl U3WIJCH, aHIIMCUEe JOKJIAA JKaHa MPEe3eHTALUs KACAWT.
Mucainbl, KbIprbl3 351 0aanyyinyKTaphbl K€ aHIJIMC JIACPUHUH CAITTaphl )KOHYH/® MaajlbiMar OepHuil,
CYpeT *kaHa ayIHo-BUIE€0 MaTepralgapibl KOPCOTYILOT.

HNurtepakTtuBayy rexunosorusiap (QR-kBecrrep): Cryaentrepre QR-koaaop apkeulyy ap
KalChl MaJJAaHUATTAP TYYpallyy cypooisiop Oepuiet. Ajnap cMapT(dOH apKbUTyy KOy OKYII, THEIIENYY
MaJlaHui OylakTaH MaajbIMaT ajblll >Koom Talbimar. M3unneere winaibik, QR-TexHOMOTHAIAPABI
KOJIJIOHYY ca0akTap/bl MHTEPAaKTHBIYY KbUIBIN, STHOMaJaHUN Macenesepre KeHyl Oypyyra edenre
TY36OT.

Mananuii nm-yapajap: Komnemkae “Maganust kyHy” ke “O11 apaiblk GecTHBAT ChIKTYY
WII-yapajgap YHOWTYPYJIyI, CTYyAEHTTEp AaHIIMC TWIMH KOJJOHYIl ©316pYHYH YIyTTyK Kaaja-
CaJITTAapblH TAAHBIUTHIPHILAT. MyHy MEHEH aHINIMCUE INPAKTUKA JKYPIY3YJYIl, 3THOCTYK 3 apa
TYWIYHYIIYY KYUOHT.

TockoonayKkrap jkaHa anapjbl )KOKY KOJII0pY

MyranumaepauH Jasip 3MecTuru: Ap Oup aHDMC TWIM MYTQIMMHU  3THUKAJBIK
aiibIpMaybLIBIKTap Bl TYLIYHYYTO aAMCTEIIIEreH XKarnaiiia cabakrap MalaHuil 6arsITTa eTKepy10eit
KaJIBIIIBI MYMKYH. «MyrajJluM KypajiraH >KOK Typca, THWIIHW YHUPOTYYe MaJaHUSATTBIH POJYy 3CKE
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anpiHOA KayiaT» Jen aWTeuiarT. MyHY KOK0Y YYYyH OKYTYYUyJapIblH KECUNTHK JCHIIIIUH
KOTOPYJIaTyy 3apbll — ajapra dTHOMaJaHUH TeMallapJbl OKyTyy OOIOHYA TPEHUHTAEP, CEMHHApPIIAp
YIOIITYpYJIaT ’aHa TaXpbIiida 0enymryy nporpaMmMaiapsl Kapaar.

CTyleHTTepAMH KbI3bIKYbLIBITBIHBIH (KOKTYry: Ks3 Oup crTymeHTTep Y4YyH MajaaHui
TeMaap «003€KU FK3aMEHTe JasplAaHyy» CBhIAKTYY 3Jie MaaHuiIyy Oomdoiry MmymkyH. byn kelreiiay
anap/bl MHTEPAKTUBIYY TalllIbIpMaliap, OFOHJIAp MEHEH KbI3BIKTBIPYY KOy MEHEH KEHYYTe OOJIOT.
Mucanbl, MajaHUN UMPUMIEPAU YIOIITYPYIL, CHIAJIBIK KaHA KOHYJI auyy MEHEH apajallkaH OKyTyy
CTYIEHTTEPAHNH KbI3bITYYCYH apTThIpaT.

PecypcTapabid TapThIIITHITGI: KoJuiemkae sSTHOMaqanuil MaTepuanaap a3z 00Iynry MyMKYH.
O3reue jxaHbl KHUTENTEp, BU3YaJAbIK MaTepuaiap, MYJIbTUMEIUs XETHUILIIECe, OKYTYy KbIMbIH
60110T. MyHy OHJOOHYH oy — MHTepHeTTerm aHrmcdye pecypcTapabl (BHAEO, Makaanap),
KEPTrUIIUKTYY My3ei-KUTenKaHanapaarsl MaajabIMaTThl MaiJalaHblll, OKyTYyHY TYPAYY MaajbiMaT
KapakaTTapbl MEHEH KaMCBhI3[[00. Mucaibl, JKePTHIUKTYY DJTHOTpAdUSIBIK My3elsep MEHEH
KBI3MATTAIIIbIN, MY3€HINK SKCIIOHATTAp/IbI cabaKKa YaKbIPyy MPaKTHKAIBIK 3QdekT Oeper.

IIporpammanbik 4ekTo0J10p: OKyTyy IUIaHBIHAA MAJaHUH KOMIIOHEHTTEP KapajiraH dMecC e
YeKTeNyy OONroHJ0 CTyAeHTTep JSTHOMajaaHui OwnuMm ana anbalT. byn wacenenu okyy
MPOrPaMMACHIH JKaHBIPTHITN, YIYTTYK JKaHa IYWHOIYK MaJlaHUSATKA apHAJITaH >3JCKTHUBIHUK JKe
KolllymMua cabakTapAbl KUPTU3YYy MEHEH 4euyyre OOJIOoT.

HarpliizkaayyayryH 6aaJjioo bIkMaJiapbl

TectTep kaHa cypaMikbLio0a0p: CTyIeHTTEpAUH dTHOMAJIaHUNA OWIMM JEHIIIIM TECTTUK
TanmelpManap (MHUCabl, STHUKAIBIK TEPMUHACPIU, CANTTapabl OmiIyy OOIOHYA CypooJIop) *KaHa
aHKEeTa apKbUIYy ©JTUOHOT.

IpakTukaapik TanmbsipMagaap: [Ipoekr, npe3eHTanus xaHa POJICBUK CHIHAKTAP APKBUIYY
O0aa Oepyy KoimoHymaT. Mucamnbl, CTyAEHTTEp KBbIPTbI3 JKaHa AHIIUC TUIAYY MaJaHHUSITTapAbl
TaaHBIIITHIPTaH JOJI000PIYK HIII MEHEH K€ MaJIaHui 1e0ar yIoImTypyy MEHEH KOMITIETEHTTYYIYTYH
KOPCOTYILOT.

O3yH-03y 0aajioo :kana peduiexkcusi: CTyneHTTep ©3 HIIMEpPAYYIyryHe Oaa Oepwurl,
STHOMAJaHWi KOHAYMIOPYH KaHAal OHYKTYPreHYH aHamu3aemeT (dcce, KYHIOIYK apKbUIyy).
Myramumaep A0I000pAyK HUIITEPAHH MOPTHOIHOIOPYH K€ KYHAOIYKTOPYH Oaanamn, epKyHIeeCYH
KOPYII Typar.

Baiikoo xana 0aajioo pyopukacbl: OxkyTyydy cabak ydypyHIa CTyACHTTEpIWH 63 apa
MaJaHuil OaapranryycyHa, THIAETH MaJaHHUSTTBIK BIPBIMIAPIAbI KOJJOHTOHIYTYHa KOHYN Oypyt,
0aanoo kputepuilyiepu 0oroHua 6aa 6epet. baamooo TonepaHTTyy XKaHa ypMaTTyy MaMUje KbUTyy
CBIKTYY KYPYM-TYpyM CamarTapsl Jja 3CKe ajablHaT

KBIMBIHTBIK
Komnnemxnepae anriuc THIUH OKYTYYy OYTYHKY KYH/IO JKOH raHa JTIEKCUKAIIBIK—T paMMaTHKAIBIK
MaTepuaiaapIbl ©3J161ITYPYY MEHEH JeKTEI0ECTEH, CTYAEHTTEPAUH STHOMAaJaHuH’

KOMIIETEHTTYYIYT'YH KaJIbIITaHABIPYYHY Ja KAMTBIT'aH KOMIUIEKCTYY OMiiuM Gepyy nporeccu 60y
Kanzapl. 'mobanpamyy mapTelHAa ap TYPAYY 2JA€p *KaHa MaJaHUATTap MEHEH KapbIM-KaTHaIlIKa
ypira OWIIYY, alapiAblH ©3reYeJYKTOpYH TYLIYHYY, MaJaHuil aibIpMadbUIBIKTapAbl YPMAaTToOO —
KECUIIKOM aJJUCTUH a)KpIparbic canatel. JleMeK, aHIIMC TUIIUMH YHPOTYY apKbLIyy CTYJCHTTEPIU Kol

MaJIaHUATTYY AyiHHeAe OarbiT Ta0yyra naspaoo — IMeJarorukajblK MPOLIECCTHH CTPATErHsIbIK
MaKCaThl.
W3unneenyH >KypylIyYHA® OCNTHIIEHTeHACH, STHOMAJaHUH KOMIETEHTTYYIYK — Oyi

CTYACHTTHH THWJIIM MaJaHUAT MEHEH OHUpIUKTe TYIIYHYYCY, YIYTTYK JKaHa JYHHOIYK
OaanyynyKTapra TassHbII CYIIOIe albIlibl, Tap JEIIH SMeC, KeHUPH TT00aIBIK Ol XKYTYPTYYCY. Byn
KOMIIETEHTTYYJIYK aJaMJIblH KOMMYHHKATHUBIWK, COIUAIIBIK, MaJaHUH jKaHa KOTHUTHBIUK
OHYTYYCYHO HETH3TH TaaCUpUH THUTH3eT. KoK IEHr I IMHICTH OKYTYY/Ia aHbI KAIIBINTaHIbIPYY
aTalbIH YIOIITYPYJIraH IeJarorukajiblK MapTTap/bl TajJam KbuiaT.

AHTIIAC TUITUH OKYTYYHYH KOJUICJI)KT€ MYHO3/1YY ©3reo46IYKTOPY — CTYICHTTEPANH KECUIITUK
OarpiTka 73 OOJymly, TUTHJI Jk€ Oyn TapMmak OOIHYA TPAKTHUKAIBIK OPHUEHTAIMACHI, OKYY
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yOaKTHICBIHBIH YEKTEITCHIUTH JKaHa 03 ajJIbIHYa UITKe KoOypeek Maanu Oepuiryycy. OmoHIyKTaH
ATHOMAJaHUN KOMIOHEHTTH HMHTETPAIUSIO0 MAaKCaTTyy, CUCTEMAIyy >KaHa CTYJIEHTTHH Peayy
MYKTaXIbIKTapbIHa bIIANBIK O0MyITy 3apbul. MagaHuil MaanbIMaTTap, YbIHBITBl KOMMYHUKATHBIUK
KbIpJlaajjap, AUAIOTAYK OKYY, AOJIO0OpAYK HIL, MYJIbTUMEIUSUIBIK pecypcTrap, IYHHeNYK jkaHa
KEPTUIUKTYY MAJaHUSITTBIH CANBIIITHIPMAIIBIK aHATN3U — Oyl KOMIIETEHTTYYJIYKKO >KETYYHYH
s dexTuBIYYy KapakaTTapbl OOIYII SCEITENET.

KbIMBIHTBIKTAN alTKaH/1a, aHTJIUC TUJIMH THOMAJIaHU KOMIOHEHT MEHEH alKaJbIIITHIPHII
OKYTYY KOJUIEJIK CTYJ€HTTEPUHUH:

e MaaJIbIMATTHIK )KaHA KOMMYHHUKATUBIUK MYMKYHUYJTYKTOPYH KEHEUTET;

e TOOANIBIK OArbITTA OMJIOOCYHA MIAPT TY3OT;

e MaJlaHU cabaTTyyayryH jKaHa TOJIEPAHTTYYIIYT'YH dKOTOpyiarar;

e KECHUNTHUK YOHPO/16 MATAHUHN 63 apa apakeTTeHYYIe NasplaiT;

e THJIIU TEPEH jKaHa TypMYIIKa OareITTalral ISHrI3J/Ie 0310IITYPYYCYHO Kapaam Oeper.

Byn GarbITTarsl negarorukaiblk MapTTapAsl Tyypa YIOWTYPYY KOJUIEIKAETH aHTIUC TUIU
cabarelH Ma3MYyH/TyK, METOMKAJIBIK KaHa MaIaHU KaKTaH jKaHbI ICHr3JTe KoTopoT. Hatbiiixkana
OounuM Oepyy mpoleccd Kell MaJaHHITTyy KOOMAYH MYKTaXKIbIKTapblHa >X0Om OepreH, advblk,
MaJaHUAT apaIbIK JUAIOTTO KOHIOMIYY aUCTEPIN AAsPIOOTO OarbITTaNaT.
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Abstract. The article explores how online games and editing sofiware such as Adobe After
Effects contribute to the improvement of spoken English and listening comprehension among non-
native speakers. Through immersion in English-speaking environments-game voice chats, tutorials,
and communities-learners unconsciously develop active language skills. Real-life examples and
studies confirm that informal use of language in digital spaces can enhance fluency and confidence.

Keywords: video games, spoken English, informal learning, After Effects, listening, creative
software, language immersion

Twenty years ago, learning English usually meant a classroom, a grammar book, and maybe a
cassette for listening practice. Today it can just as easily mean leading a raid in an online game or
following a video tutorial for editing software. Consider Alvaro Rodriguez, who moved from the
Dominican Republic to the United States as a child. Traditional classes did not fully engage him, but
fantasy video games did. After school he would boot up The Elder Scrolls III: Morrowind and set off
on epic quests, with an unexpected side quest of practicing English. He describes games as the place
where he actually used the language. He is one among billions of players worldwide for whom play
became an informal teacher. Across the globe, non-native speakers are picking up spoken English
skills through online games and creative software, often without noticing at first. The effect is not
only linguistic. It also opens doors to friendships, jobs, and cross-border projects.

Online Gaming as a Global English Classroom.

Multiplayer games function like informal classrooms where the lesson is hidden inside the
activity. A match throws you into real-time talk. You negotiate tactics over voice chat, coordinate
with teammates from other countries, or try to read the room during tense moments. Since English is
the default bridge language in many lobbies, players adapt to it in order to be understood. Over time
this immersion shapes how they listen and how they speak [1, pp. 2-3, pp.8-10; 2, pp.8-9].

Moreover, research and lived experience point in the same direction. Studies of university
students who game online in English report higher confidence when speaking, both in the game and
outside it. Repeated in-game language, from enemy callouts to short tactical phrases, starts to stick
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without feeling like homework. Learners expand vocabulary because they want to win, finish a quest,
or help a squadmate, not because a teacher assigned a list.

Motivation is the key difference. No one has to force you to play. Understanding teammates
and being understood matter for the outcome, so communication becomes urgent and meaningful.
Several projects in Europe and Asia have found that young people who regularly play language-rich
games pick up more vocabulary and feel more comfortable using it. They are not drilling. They are
encountering language in dialogue, item names, instructions, and team chat, then absorbing it through
repetition and use [1, pp.3-4; 2, pp.9].

In addition, voice chat is where speaking skills get real practice. A leisure activity becomes a
conversation club with a headset. Newcomers may be shy, but the pace of a match leaves little time
to worry about mistakes. The atmosphere is permissive. Errors are ignored or corrected on the fly,
which lowers the fear that blocks many learners in formal classrooms. After dozens of hours of
coordinated play, a silent beginner can turn into someone who gives quick, clear callouts to teammates
in Sweden, Brazil, or Japan. Players often report that the confidence they gain in games carries into
other situations. Some even notice that they begin to think in English during play, then catch
themselves doing the same at school or at work [1, pp.4-5; 2, pp.10].

However, not every title is equally useful. Language-heavy RPGs and team shooters with
constant coordination demand far more interaction than a quiet puzzle game. What matters is shared
purpose. In a good lobby people are trying to accomplish something together. The focus sits on the
goal and the language follows naturally, which paradoxically gets people talking more than a formal
speaking exercise would. Recent classroom studies that borrowed game mechanics or asked students
to play selected titles alongside coursework found measurable gains in fluency, pronunciation, and
confidence. The pattern is consistent. When the activity is engaging and communication is necessary,
spoken English improves.

Notably, recent empirical evidence confirms the positive impact of gaming on spoken English
proficiency. In their study of Swedish learners, Sundqvist and Wikstrém (2015) found that regular
engagement in English-language digital games significantly improved fluency, pronunciation, and
communicative confidence among non-native speakers.

The authors emphasized that the interactive nature of gaming environments exposes players to
authentic linguistic input and encourages spontaneous speech production - key factors in developing
speaking skills [5, pp.8-9].

Creative Software and Accidental Language Learning

The findings suggest that games are not the only digital path to better speaking and listening.
Creative programs, especially in video editing, motion design, and 3D, create a different kind of
immersion. The software interface is often in English, and the ecosystem around it runs on English
terminology. Most high level tutorials, documentation pages, and forum threads are in English. That
means a learner who wants to master Adobe After Effects or Premiere Pro quickly discovers that the
clearest answers to tricky problems are explained in English videos and threads.

This changes daily habits. Many creators switch their software Ul to English so the menus
match the tutorial they are watching. They read forum replies, pause a video to copy exact terms, and
slowly adopt the vocabulary of the craft. Words like keyframe, mask, easing, render, and matte
become the default labels in their heads. Listening improves because the learner hears these terms
used in context thousands of times. Speaking improves when they start discussing workflows with
collaborators in English, jumping on a quick call in a Discord server, or recording a short voice-over
to explain an edit. Even private self-talk in the timeline matters. When someone catches themselves
saying let me add a keyframe here and pull the opacity down, that is a sign the language has moved
from passive recognition to active use.

That is why communities make the difference. Reddit threads, Discord groups, and Q&A sites
bring together editors from many countries. Questions and answers happen in English by default. A
newcomer who writes a rough question receives a solution and, in the process, practices writing
clearly about a technical issue. The next step is a short screen-share call to solve a specific problem.
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Layer by layer, the person becomes comfortable discussing software in English. For many, this spills
over into their own content. They record tutorials or project breakdowns in English so viewers from
anywhere can follow along. With each upload their rhythm and pronunciation improve [3].

From Players to Creators

The most visible success stories sit at the intersection of gaming culture, editing skills, and a
willingness to speak to a global audience. Yoav Molob is a good example. He started as a teenager
watching editing tutorials and practicing during lockdowns, then opened a YouTube channel focused
on high-energy anime edits and practical tips. The wider editing community communicates in
English, so he did too, from his software interface to his on-camera explanations. Over time his
channel grew into a recognizable brand and he launched an editing academy for students from many
countries. The language he learned while mastering his craft became the language he uses to teach
and to work [4].

Moreover, an additional case is the editor who publishes under the name GOJO##. His channel
features dense, technically demanding anime edits, and his shop sells presets and effects to a global
audience. The comments sit in English. Customer support sits in English. The knowledge that powers
his work was gathered from English tutorials and communities, and the language now functions as
part of his toolkit. This pattern repeats across streaming platforms and creative tech channels. Non-
native creators choose to publish in English because it expands their reach. In doing so they practice,
improve, and eventually operate with ease in front of international audiences.

What This Means for Teachers and Learners

None of this replaces formal instruction. Classrooms build grammar, writing, and systematic
feedback that games and tutorials cannot fully provide. The digital world contributes something
different. It provides purpose, repetition, and real listeners. It invites learners to speak because
speaking is useful right now, not because it is on the syllabus. It keeps people practicing for hours
because the activity itself is enjoyable.

Consequently, students can draw a practical lesson from this. Multiplayer titles that require
coordination can double as conversation practice. Editing a short video with an English tutorial open
can double as listening practice. Joining an English-speaking community for your software or your
favorite game can double as daily writing practice. For teachers, the lesson is strategic. Point students
toward language-rich games and toward creator communities where English is the working language.
Encourage them to switch their software Ul to English during certain units. Ask them to present a
small project in English, even if the focus is technical. Small, repeated actions add up. [1, pp.17-18;
2, pp-13-14]

Ultimately, the rise of English through games and creative software is less about technology
and more about people. It shows that language grows fastest when it is tied to something you care
about. A dungeon run with friends, a motion graphic you want to nail, a forum thread where someone
finally explains a confusing setting. These are the moments where listening sharpens and speaking
becomes natural. As access to digital tools spreads, more non-native speakers will take this route.
They will play, create, and collaborate in English because it lets them belong to a wider world. The
result is fluency that feels earned rather than forced, and opportunities that would have been out of
reach without the language that came along for the ride.
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I'YMAHUTAPABIK KOJUIEUKAEPIAE CTYAEHTTEPAU O3 AJI/IBIHUYA
HNIITOO APKBINTYY ®YHKIHUOHAJIJIBIK CABATTYVYJIYKKA YUPOTYYHYH
INEJAT'OT'UKAJIBIK IHAPTTAPBI

AP3BIBAEBA MAH3YPA KAJIMJIOBHA
m.Manac, Keipreizcran

Annomayun. byn makanadoa eymanumapovix  Koaneddicoepoe OKVMYYHVH 3aMaHban
mananmapvlna — JHcoon — OepeeH  (DYHKYUOHANObIK — cabammyyayKkmy  KaablnmaHowipyyoa
cmyoeHmmepour 63 anobiHYd UWMOOCYHYH POLY HCAHA Neda202UKANbIK WUapmmapsl maioauam.
3amanban 6unum bepyy 4oupocynoo QYHKYUOHANObIK cadOammyyiyK CmyOeHmMmuH mypmyumyK
Kblpoaanoapovl manoan, yedum Kaobwll anyy, MAaaiblMammsl Capamx*#canldyy KOJI00HYY, COYUANObIK
HCAHA MAOAHUL KOMNEMEeHMMYYIYKMOpOy OHYKMYPYY HCOHOOMOOPYH Kammwitim. Maxaniaoa
@DYHKYUOHANIObIK cabammyyiyKmyH meopusiiblK He2uzoep, 63 al0blHYA UUMOOHYH NCUXOIOSUSLTbIK-
nedazocuKanblk Manbl3bl HCAHA 2YMAHUMAPObLIK Oazbimmaszbl cmyoeHmmep apacvlHod aHbl
OHYKMYPYYHYH HCON00PY KeHupu auvin bepuiem. U3uno0eonyH npakmukaivlk 061yeyH06 03 al0blHYd
UWMOO2o wapm my3yyuy akmopiop, akmugoyy OKymyy memoooopy, CAHAPUNmMuK pecypcmapobl
KOJIOOHYY, KOMNEMeHMMYYAyKKO Oazblmmanean manublpmMaiapobli Yiacyaepy CYHYUmaiam.
KoliiblHmovleblHOQ — cmyOeHmmepourH — (QYHKYUOHANObIK — cabammyynyeyH  JHco20pyiamyyed
Oazvimmanean HaAMuLINCALY)Y NeOa202UKAIbIK wapmmap OencuieHun, ounum oepyy npaxkmukacol
YuyH cynywmap bepunem.

Bawkbl co300p: ynxkyuonandvik cabammyynyx, cyManumapobik Koineoxc, 63 al0blHYd U,
neoazocuKanblK wapmmap, KOMnemeHmmyyayK, CmyoeHm.

HEJAT'OT'HMYECKHUE YCJIOBUS OBYYEHUSA CTYIEHTOB _
O YHKIIUOHAJIBHOU TPAMOTHOCTH ITIOCPEACTBOM CAMOCTOATEJBbHOU
PABOTBI B I'YMAHUTAPHBIX KOJIVIEJIZKAX

AP3BIBAEBA MAH3YPA KAJIMJIOBHA
r.Manac, Keipreizcran

Annomayus. B cmamve auanuzupyromces neoazozuveckue Ycioeus — (HopmMuposaHus
QYHKYUOHANBHOU —~ 2PAMOMHOCMU  CIYOEHMO8 — CYMAHUMAPHBIX — KOALeO0MXCell  NocpeoCmeom
camocmoamenvHou pabomvl. B cospemennom obpazoeamenvHom npocmpancmee yHKYUOHATbHAS
2PAMOMHOCIb — PACCMAMPUBAEMC  KAK — KIl04e8as KOMNemeHYus, 6KI0Yalowds yMeHue
AHATUBUPOBATL  JCUSHEHHbIE CUMYAYUY, NPUHUMAMb peuleHUs, PAYUOHATbHO UCNOIb308AMb
UHGOpMayuIo, a MaKdHce co8epUEeHCmME08ams COYUaIbtble U KylbmypHele Hasviku. [Ipeocmasnenul
meopemuyeckue OCHOBbl NOHAMUA  «QVHKYUOHANbHASL ~SPAMOMHOCHbY, PACKPbIMA  pPOJib
CaMOCmMoAmenbHou 0esimeaIbHOCmU CMy0eHmos, ONUCAHbI NCUXO0L020-Ne0a202uiecKue MexaHu3mol
eé opeanuzayuu. [lpakmuueckas 4acmo uccied08aHus NOCEAUEeHA IPDeKMmuUsHbIM nedacocutecKum
VCOBUAM: UCHONBL30BAHUIO AKMUBHBIX MEmO0008 00yuenus, YU@Ppoevix pecypcos, npoolemHO-
UBLICKAMENbCKUX 3A0AHULL U KOMNEMEeHMHOCMHO-0PUEHMUPOBAHHBIX (hopm pabombl. B 3axnouenue
gbloeielbl Koyegble (pakxmopul, usiowue Ha NogvluleHue YPO8Hs (OYHKYUOHATLHOU SPAMOMHOCU
CMYOeHmMOo8 2YMAHUMAPHLIX OUCYUNIUH, U NPeOSIONCeHbl peKOMeHOayuu Oas neodazo2uyecKkol
NPAKmMuKu.

Kniwowuegvle cnoga:  QyHKyuoHanbHas — epAMOMHOCMb,  CYMAHUMAPHBIL  KOJIEOLC,
camocmosamenvras paboma, nedazo2uieckue Ycio8us, KOMIemeHyuu, CmyoeHmoi.
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PEDAGOGICAL CONDITIONS FOR TEACHING STUDENTS FUNCTIONAL
LITERACY THROUGH INDEPENDENT WORK IN LIBERAL ARTS COLLEGES

ARZYBAEVA MANZURA KALILOVNA
c.Manas, Kyrgyzstan

Abstract. This article examines the pedagogical conditions for developing functional literacy
among students of humanitarian colleges through independent learning. In modern education,
functional literacy is regarded as an essential competency that includes the ability to analyze real-
life situations, make informed decisions, effectively use information, and develop social and cultural
skills. The article presents the theoretical foundations of functional literacy, highlights the
importance of independent work, and discusses the psychological and pedagogical mechanisms that
support its development. The practical section outlines effective pedagogical conditions such as the
use of active learning methods, digital tools, problem-based tasks, and competency-oriented
activities. The study concludes by identifying key factors that enhance functional literacy among
humanities students and provides recommendations for educational practice.

Keywords: functional literacy, humanitarian college, independent learning, pedagogical
conditions, competencies, students.

Kupumyy

XXI kbubIMAArsl COLMANABIK-3KOHOMUKAIIBIK ©3repyyiep OuinuM Oepyy cucTeMachblHa KaHbl
MUJIETTEPAN KOOy a. AamaMIalryy, MaaJlbIMaT arbIMAApbIHBIH THIHBIMCBI3 ©CYIIY, TEXHOJOTUSHBIH
TE3IMK MEHEH OHYI'YUIY aJaMJblH KECHIITUK TaHa 3MeC, KYHIOJIYK TypMYIUTarbl Ken TYPAYY
KbIpAaanaapaa 6arsIT Taba OMIyyCyH Tanan Keutyyaa. MelHaai maprra Ouinm GepyyHYH CanTTyy —
(bakTeUIapABI KATTATYy, MAATBIMATTBI MEXaHUKAJBIK ©3OIITYPYY — MOJEIICPH 3aMaH TajaObIHa
TOJYK oom Oepe anbaii kanasl. Hateliixkana OyTypyydyae TYpMYIITYK Macelejaepau o3 ajjblH4ya
yeuyy KOHJeMy, MaajbIMaTThl KPUTHKAJBIK Tanloo0, 0aajJoo jkaHa MPAKTUKAIa KOJIJOHYY
KOHIOMIOPY JKETHILICH3 O0JTyN Kajart.

Yuryanan  ynam  OydHe  Ky3yHAery OwnmM  Oepyy — CHCTEMallapblHBIH — ©36TYHO
(QYHKIHMOHAJABIK ca0aTTYYyJayK TYLIYHYTY KUpAU. Byn TYLIIYHYK CTYJEHTTUH ajiraH OMJIMMHH
peannyy TypMYIUTYK KbIpJaanjiapia KOJJAOHYY JKOHIOMYH OWIAUPUI, KOMIETEHTTYYIYKKO
OarpITTajNral OKyTYYHYH HETM3MH TY36T. @YHKUMOHANIBIK ca0aTTyylIyK — aaM/bIH OKYY, JKa3yy,
TYIIYHYY, TaJlJ100, YEUMEINIO0 KaHa YeUuM KaObLI alyy >KeHA6MIASPYHYH KOMILJIEKCH OOy, aHbIH
COLMAJABIK-MaJaHUN Yelpe1e MTMIIMKTYY aJanTalysulaHbIIIbIHA [apT TY36T.

['ymanuTapapix Ounum 6epyy TapMarbiHia (pyHKIHOHAIIBIK cadaTTyyJdyKTYH POy aiipbiKya
xoropy. Cebebu Tui1, anabusT, TapbiX, Guitocopus, neJaroruka, ICUX0JI0rus ChIAKTYY aIHUCTUKTED
aZamMJIblH ~ OHW  KYTYPTYYCYH, MaJaHUM  MEUKUHAMIUH, COLMAIABIK  XKYPYM-TYpYMYH
KaJIBIITAaHABIPYyTra TY316H-Ty3 Taacup dTeT. JleMeKk, T'yMaHUTapAblK KOJUIEIKAUH CTYACHTH
TEOPHSUIBIK MaaJIbIMATThl OMJIUII TaHa TUM 00JIO0CTOH, aHbl KOOMAYK ’KaHa KECHIITHK KbIpJaanaapaa
bUTAHBIKYA KOJJIOHO OWIIYYTe TUHHIIL.

MpbIHAal KOMIETEHTTYY/IYKTY KaJbIITaHIBIPYYHYH 5H HaTbIHXKayy >KOJAOPYHYH Oupu — €3
aJIbIHYA MINTO6 NMPOLECCHH Tyypa YIOWITYpPYy. O3 ajijblH4a WIITe® — CTYyAEHTTUH OWIUMIN
[AaCCUBIYY alyydyJaH aKTUBIYY W3AEHYYYyTre aillaHblIbIHA TYPTKY O€preH OKyTyyHYH
CTPaTErusUIbIK KOMIIOHEHTH. Byl BIKMa CTyIEHTTE JKOOIKEPUMJIMK, 63 aJJIbIHYa YE€YUM YbIrapyy,
TaJ100, MAAJIBIMAT U3/100, CAIIBIIITHIPYY XKaHa KOPYTYH/Y YbITapyy ChIAKTYY Jarbulapibl OHYKTYPOT.

I'yMaHUTapabIK KOJUIEIKAEPAUH OKYy IPOLECCHUHJAE €3 aj/iblHYa HIITOeOHYH CUCTEMAIyy
YIOIITYpPYJIYUly CTYACHTTHH (DYHKIMOHAJIJBIK cabaTTyyJyTyH >KOropyjaryyda 4yedyydy (akTop
0010 anar. AHTKEHHM MBIHJAll WIIMEPIYYIYK aJaMAblH WHTEJUICKTYyalJbIK IOTCHIUAIIBIH,
YbIrapMaublIbIK  OHW  JKYTYPTYYCYH, COLMANJBIK TaXpbIHOACHIH KEHEHTeT, IpPaKTUKAJIBIK
KOHIAYMIOPIY OCKeMICHT.
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Omon cebenTeH Oyl MakalaHbIH HETM3TH HUACSICHl — TYMAHHUTAPABIK KOJUIEIKIepae
CTYJEHTTEepPAH 63 AJI/IbIHYA HIITO6 APKbLIYY (PYHKIMOHANIBIK ca0aTTYyJdyKKa YHPOTYYHYH
NMeJaroruKaJbIK MAPTTAPBIH TANA00 aHa OyJ OarbITTarkl HATBHIHKAIYY BIKMalapAbl UIUMUIA-
MIPAKTUKAJIBIK dKaKTaH HeTU3/er Oepyy.

W3unneeHyH akTyanqyyayry TOMOHKY (GaKTOpIOp MEHEH MIapTTajiar:

1. buaum OepyyHYH KOMIIETEHTTYYJYK MOJeJIHHEe OTYYCY — CTYICHTTUH OWIT€HHH 3MecC,
KOJIJIOHYIIYH 0aajioo 3apbUIIbITI.

2. MamiiekeTTUK OMJMM Oepyy CTAHAAPTTAPBIHAA (PYHKIHOHAJIIBIK CA0ATTYYyJYKTYH
HErn3ru KOMMNeTeHIUsl KATapbl KUPUIIH.

3. OpTo KOTOpPKY KeCHNTHK OWIuM Oepyy TY3YMYHI6 63 aJJblH4Ya MINTOOHYH
HATBIHKAJYY METOI0JI0THACHI )KETHIITYY HIITeT10ereHu.

4. 'ymaHuTapablK aauCTUKTEpAe (YHKIMOHAJIIABIK C€a0aTTYyJYKTYH COLHAJIBIK-
MAJIaHUi MAaHUCH 63046 YOH OOJIOHIAYKTAH, AHBIH MEAArOrMKaAJIbIK MIAPTTAPbIH HJIMMMIA
KAKTAH HETU3100HYH 3aPbLIIbITbI.

5. TeMeHe TeOpUSJIBIK OOJYKTYH MAapKepJepcH3, CYIOK TeKCT MEHeH :Ka3bLIraH,
KeHelTHJ/ITeH KaHAa WJIMMHI CTWIb/JeTH BapUaHThl OepuJieT.

Teopusiibik Heruzaep

['ymMaHUTapaBIK KOJUIEMKIAEPAE CTyACHTTepAu (YHKUMOHANABIK cabaTTyyidyKka YHpeTyy
Macesiecl OYTYHKY KYHZ©® OWiIMM OepyYHYH 3H akTyalnyy OarbITTapblHBIH Oupu O0iynm caHajar.
OYHKIMOHANIBIK  ca0aTTyylIyK KOOMJIYH COIIHAJIIBIK-DOKOHOMUKAIBIK OHYTYYCY, aJaMJIbIH
TYpPMYUITYK KOWreunepay 3 ajabplHua yeue OWIIMIIH, jKaHbl MaajbIMaT arbIMbIH Tyypa KaObuiaan,
Tajjail anblllbl MEHEH TY3A6H-Ty3 OalnaHpluTyy. ['ymMaHUTapAbIK aJUCTHKTEpJE OKYraH
CTYACHTTEPANH (YHKIMOHAIIBIK CcabaTTyylyry e3reue MaaHWIYY, aHTKEHH ajlap COIHUAJIBIK,
analuii, meJaroruKaiblK ke MaJaHul uyeiipeie Uil anbln 0apyyAa agamaap MEHEH Ty3 OaliaHbIIITa
OoymiaT jkaHa MaaJbIMATThl WINTEN YBITYYy, XETKHPYY, NaiilanaHyy >KeHIeMIepy KECHIITHK
WUTHIMKTAH HETU3UH TY30T.

OYHKIMOHANBIK cabaTTyyJayK TYHIYHYTY IyHHedayK OunuMm Oepyy TeopHsChbIHAA KEHUPHU
V3WIACHUI, OKYTYYHYH HATBIHKATyYyIyTyH €J140049y HErH3TH KOPCOTKYUTOPAYH KaTapblHa KUPET.
Herusunen an agamIbiH OMIMMIN peajayy TypPMYIITYK KbIpJaaiiapaa KOJJIOHO OWIyY KeHIeMy
Katapbl kapanaT. Teopusiga QyHKIIMOHANIBIK ca0aTTyylyK OuWp Hedye KOMIIOHEHTTEH TypaTr el
TYIIYHIYPYJIOT: MaaJbIMATThIK, MAaTEMATHKAIBIK, KOMMYHUKATUBIWK, COIMAJIBIK XaHA MaJdaHUN
cabartyynyk. ['yMaHUTapIbIK KOJJICIKACPACTH CTYAEHTTEp YUYYH ©3rede MaaHWIyy OOJroH
KOMITOHEHTTEP — TEKCT MEHEH HIITOO, JOTUKAJIBIK )KaHa aHAJTUTHUKAJIBIK OM KYTYPTYY, COLHAIIbIK-
KOMMYHHKATHUBANK KOMIIETEHTTYYJIYK, MaJaHUN-KOTHUTUBINK aH-CE3UM >KaHAa KPUTHUKAJBIK O
KYTYPTYY KOHAOMIOPY.

OYHKIMOHANBIK Ca0aTTyyIyKTYH TEOPHUSUIBIK HETU3JepU KOHCTPYKTHUBU3M, IMPArMaTU3M
KaHa CTyJEHTKE OarbITTajiraH OKYTyy KOHLENIMsUIapbl MEHEH ThIrbI3  OallaHbIIIKaH.
KOHCTpYKTHBU3M TeOpHUsACHIHA BUIANWBIK, OUIMM CTYACHTKE nasp Typae OepuiOecTeH, aHbIH 63
TaXpbIII0AChIH *KaHa MypJarsl OWINMIEPUH aKTUBICIITUPYY apKbUIYY jKaHbl MaajbIMaTThl “Kypym
YBITHIMIBI APKbUTYY ©3[eIUTYpyJieT. byn mporeccTte CTyAEHTTHH €3 ajiblH4a H3WIAeecy, Oi
KYTYPTYYCY, Talgoocy skaHa pediiekcusicel 00opObopayk opyHaa typat. Jlemek, GyHKIIMOHAIIBIK
cabaTTyyJayKTy OHYKTYPYY CTYACHTTUH MACCHUBAYY Yrydy O3MecC, aKTUBIAYY TaaHyydy Karapbl
KaJIBINITaHyYCYH Tajam KbLIaT.

[IparmaTtu3m GarbIThl (GYHKIMOHAIIBIK Ca0ATTYYIYKTy OWIMMIMH TypMYIITa KOJJIOHYIIYIILY
MEHEH TyWyHAYpeT. bunmumann Oaanyyiayry aHbIH NpPAKTUKAJIbIK I[MalJackl MEHEH ©JYeHOT.
'yMaHUTapIBIK KOJUISDKACP YIYH Oy CTYAEHT alraH OMIMMIN COIMANIBIK MaMUJICIEPIN )KOHTO
canyyna, MaJlaHui 6aanyyiayKTapAbl TYIIYHIYPYYA®, TEKCTTH TajlA00/10, KOOMAYK KeWreunepay
Yeuyy/le KOJIOHO ajbllibl Kepek aerenau owmauper. [IparmaTukaiblk Mamuiie CTYJSHTTHH ©3
aJJIbIHYa YeYMM KaObUI allyy, MaaJlbIMAaTThl ChIHU TAJJ00 KaHa KbIp/1aajlibl )KOHT'e Calyy KOHIOMYH
OHYKTYpET.
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CrynenTke OarbITTalral OKyTyy TEOPHSCH (PYHKIMOHAIJIBIK cabaTTyylIyKTy eHYKTYPYYHYH
MaaHWIYYy HETU3JEpUHUH Oupu. Byn Teopusi CTYAEHTTUH KbI3bITYYCYH, MYKTaXIbITbIH, MEKe
©3reueIIyTYH 3CKE aJlraH OKYTYY MpPOLECCHH Tayamn KeuiaT. OKyTyydy — OMIUMAMH Oyjarsl smec,
CTYACHTTHH TaaHbIN-OMIYY apaKeTHH YIOIITYPYydy *aHa Kojagoouy. CTyJeHT o3 ajablHua U3WIAE,
aHaJU3el, YbIrapMavbUIbIK HATHIIDKAra sKeTUIIKeH CailblH aHbIH ()YHKLIMOHAJIBIK Ca0aTTyylIyry J1a
KaJIbIITAHBII, YbIHJAJIAT.

OyHKIMOHANABIK ~ ca0aTTYyJdyKTyH TEOPUSJIBIK  MOJAETH  KOTHUTHBIUK  IICHXOJIOTHS
W3WIII06JI6PYHe J1a TasHaT. AJaM/IbIH MaajJbIMaT MEHEH UIITOOCYHAErYy HEern3ru sTanrtap — Kaobul
ainyy, TYLIYHYY, Kalipa HIITETYY, CAKTOO, KOJIJOHYY — CTYACHTTEPAUH OKYY MPOLIECCUHE TY3/16H-TY3
tuemenyy. ['ymanurapapik OumnuM Oepyyae Oyn »TtanTap TEKCTTHK MaTepuaigapisl Taujgoo,
MaaJIbIMATTBl KJIACCU(UKALUSIO0, HASSIAPABl JKAIIMbBUIOO, apryMEeHT TY3YY, CEMaHTHUKAaJIBIK
OaiiaHbILTapbl AHBIKTOO CBIAKTYY HIITEple e3rede Oalikanar. KorHWTHBIMK Mojenb OOroHYa
CTYACHT ©3 aJlJblH4Ya HINTO® apKbulyy Oyl >KOHIeMIepAy TaOWrblil jkaHa CUCTEMallyy TYpIe
©3/1eILTYpOT.

O3 anjpiHYa HWIITOOHYH TEOPUSIIBIK HETU3Jepu Ja (YHKIHMOHAIABIK CcabaTTyyITyKTyH
KaJIbIITAHBIIIBl MEHEH ThITbI3 OalylaHbIIIKaH. ©3 ajiblHYa UII — OYJI CTYAEHTTUH OMIIUMIIN 63 KY4Y
MEHEH u3jzien Talyy, aHbl ©3[eIUTYPYY ’KaHa MpaKTUKada KOJIJIOHYy mnpoueccH. Ilegarorukanibix
TEOpHs/Ia 63 alJIbIHYA UIIl CTYJAEHTTUH XOONKEPUYUIUTUH, S3PKUHAUTHH, 63repMe KbIpJaanaa Tyypa
4eyuM KaObLI alyy >KOHIOMYH OHYKTYpeT Jemn OenrwieHeT. | 'ymMaHuTapAblk TapmakTa Oyl
CTYACHTTHH TEKCTTH ©3 aJliblHYa Taj00Cy, MaalbIMaTTapAbl CaJBIITHIPYYCY, UblrapMadbUIbIK
yeuynM Tabyycy, COLMANIBIK KbIpaaiap/bl JOTUKAIBIK HETU3/IE YEUYYCY MEHEH KOpPYHOT.

@OyHKIMOHANBIK €a0aTTyylIyKTyH TEOPHUSJIBIK ©3re4ellyKTepYHYH OHpU — aHbl 1466
KPUTCPUUJICPUHUH KOMIUICKCTYYJIYTY. Anarra canrrtyy OwimM Oepyy ©Oaanoocy (akTeuIapisl
KaTTam ajayy JEHII3JIMH Tekiepce, (QYyHKIMOHAIABIK cabaTTyylyK TYIIYHYTY CTYAEHTTHH
MaajabIMaTThl KOJJOHO OWIMIIMH, OW JKYT'YPTYY TEpPEHAWIHH, COLMAIABIK aJanTaius
MYMKYHUYYJIYTYH JKaHa JK€Ke MOTEHIMAaJbIH eMueiT. OLIOHIYKTaH TEOPUSJIBbIK KaKTaH Kaparasjia,
(GYHKIMOHANABIK Cca0aTTYyJdyKTy OHYKTYpYY — Oyn OwimM OepyyHYH MasMyHYH J>KaHBLIOO,
OKYTYYHYH BIKMaJapblH pedopManoo KaHa CTYJEHTTUH AaKTUBAYYJYTYHO HETU3JEITeH
NearorukajiblKk MOJIENIepId KUPTU3YYy MEHEH OallylaHbIIIKaH TaTaall KOMIUIEKCTYY MPOLEecC.

I'ymanuTapabik 6uauM GepyyHYH TaOMATHI CTYAEHTTHH TEKCTTHK JKaHa COLMANBIK Yeiipee
Tyypa 0arbiT TaOBILIbIH, THIJUK KaHA KOMMYHUKALMSJIBIK )KOHAOMIOPYHYH OHYTYUIYH, MaJaHHM
aH-Ce3MMUHHMH KEHeWHMIIMH Tananm KbulaT. OIIOHAYKTaH (QYyHKIMOHAIIABIK cabaTTyyiayk Oyl
TapMakTa *6eH raHa OWJIMMIUH KeJeMYH 3MEC, aHbl pPeailyy COLMAJIbIK ueiipene 3p¢eKTuBayy
KOJIJJOHYY JKOHIOMYH Ounauper. MplHa YUIyHAAad TEOpUSUIBIK HETU3ACp TyMaHUTap/AbIK
KoJute/pkepie (QyHKIMOHAIABIK cabaTTyyJayKTy o3 alJblH4a HIITee apKbUlyy OHYKTYPYYHYH
KOHLENTYaJAbIK aJIKarblH TY36T.

IIpakTHKaJBIK 06JIYK

I'ymaHuTapablk KOJUIEDKAEPE CTYACHTTEPAN 63 ajl/IbIHYA HILITee apKbUlyy (QyHKIIMOHAIIBIK
cabaTTyylyKKa YHpeTyy MNpakTHKaJbIK JKarjaiiia araiiblH YIOIITYpYyJIraH IedarorukaibiK
mapTrapAsl Tajan KeuiaT. MbIHIal maprrap OKyy 4eMpecyH CTYIEHTKE bUIAMBIKTAIITHIPYYIaH,
MaaJIbIMATThI 63 aJIJbIHYA U310 KaHA TaJI00 MYMKYHUYJIYTYH KEHEUTYYOH, OKYTyYHYH aKTUBIYY
dopmanapblH CcUCTEMallyy KOJJOHYY 3apbUIAbIIBIHAH OamTanaTr. [ 'yMaHUTapAbIK OarbITTarbl
aJUCTUKTEepAE (DYHKIMOHAIIBIK cabaTTyyJlyKTy OHYKTYPYY, dH OMpUHUYM Ke3eKTe, CTYIEHTTHH
TYpPMYIUTYK KeHreisieply uedyy >K6HAOMYH, TEKCT MEHEH HUIITO® KOMIIETEHIUACHIH, COLIUAJIbIK-
KOMMYHUKAIMSUIBIK aKTUBIYYJIYTYH, aHATUTUKAJIBIK O AKYTI'YPTYYCYH YbIHJIOOTO OarbITTanart.

OKyy IpoIeCCHH YIOIITYPYY/1a 63 aJIbIHYA UIITOOre bIHrailyy OHIuM 6epyy 4eipecyH Ty3yy
MaaHWIYy. AyJUTopuUsiIap TONTYK *KaHa )KE€Ke MIIKE bUIalbIKTAIIThIPBLIBII, CTYACHTKE 63 TEMIIUH/IE
UIITeOre MYMKYHUYJIYK Ty3yJeT. MoayJIqyK OKYyTyy CHUCTEMACBIH KMPIM3YY ©3YHUe® MAaHUIE 33,
aHTKEHM MOAYJNJIAp CTyJAEHTKE MaTepuainabl Oedyn-Oeslyn, JIOTMKAJbIK JTanTap MEHEH
©36LITYPYYTe WapT Ty3eT. Ap Oup MOIyJ TEOPUSIIBIK MAalbIMaTThl, BU3YaJIbIK MaTepHalljap/bl,
IIPAKTUKAJBIK TalIlblpMallap/bl jkaHa pequIeKCHs 3JIEMEHTTEPUH KaMThIN, CTYIEHTTH aKTHBIYY,
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KOONKEPUMIIMKTYY MIIKE TapTaT. Mucaibl, KbIPrbl3 aabuaThl cabarblHAa SMUKAIBIK MypacTap/bl
MOJIYJT apKBUTYY ©3JIOIITYPYY CTYICHTKE TEKCTTH 63 aJJIbIHYA TaJJI00T0, CATBIIITHIPYY KYPTry3Yyre
»KaHa YbITapMaybLIbIK YeYUM Ta0yyra skapjiaM Oeper.

OYHKIMOHAIIBIK ca0aTTYYIYKTy KaJbINTaHABIPYYHYH HETH3TH S((EKTUBAYY Kapa)aTbl —
I0I000paAyK OKyTYyy. Jloiboop MEHEH WINTee CTyICHTKE peajayy Keireinepay wu3uineere,
MaaJIbIMaT OYJIaKTapblH CAJBIIITHIPYYTa, COMUAIIBIK KAMCHI3100, TAPbIX, THJ, MAJIaHUAT CBHIIKTYY
TapMakKTapJa MPAKTUKAJIBIK JKbIMBIHTBIK Yblrapyyra MYMKYHYYJIYK Oeper. Mucaiel, couuaiabIK
WIITEp AQJAWCTUTHHACTH  CTyIeHTTep Oanma Oakyamarbl —aJanTalusHBIH  [ICUXOJIOTHSIIBIK
O3ro4Y0IYKTOPYH U3WIAECI, aHKeTaIap TY3YIL, ajlblHraH MaajbIMaTTapAbl TajlIam, KOpyTyHIyIapblH
cyHymTaid ameimmar. Jlon0oopIyK WII CTYACHTTHH W3WIAO0UYYJIYK MAaJaHUSITBIH, Tall00Tro
KOHJIOMYH, 63 OIOH HETH3/100 KOHIYMYH OHYKTYPOT.

O3 anaplHYa WINTEOHY YIOMITYPYYHYH Jdarkl OWp HAThIbKanyy ¢opmackl — MmOpTHOINO
pIKMachl. [TopT(oaMoro CTyneHTTHH 3ccelepH, YbITapMaybUIBIK HINTEpP, TEKCTTHK Tajli00JI0p,
WHTEJUICKT-KapTaiap, TECTTEPIUH KbIHBIHTHIKTAPHI, TPAKTHKAIBIK UIITEPINH aHAIM3H KUPHUII, aHBIH
OKyyJAarbl ecylly TOJyK 4arbuiablpaT. IlopTQoaMOHYyH apThIKYBUIBITBI — CTYJEHTTHUH >KEKeue
OHYTYYCYH KOPYYT® jKaHa aHbl 00BEKTHBIYY 0aaJI00r0o MyMKYHAYK O€pYYCYH®.

[IpakTuKanblk OOTYKTYH MAaaHMIYYy OarbITTapbIHBIH OMPU — aKTUBAYY JKaHa MHTEPAKTUBIYY
OKYTYy BIKMaJlapblH CHCTEMallyy KoyimoHyy. Kelic-meron cTyneHTke realmyy KbIpiaanasl dedyy
JIOTHKAChIH yipereT. Mucaisl, MyrajJiM MEHEH aTa-dHe OPTOCYHIArbl KOH(QIUKTTYY KbIpAAaajibl
TAJNI00 K€ COIMAJJIBIK KBI3MATKEPJIUH YH-OYJ®6 MEHEH HWIITee alTOPUTMHH TY3YY CTYACHTTHH
aHAJUTUKAIIBIK JKaHAa KPUTHKAJIBIK OH XKYT'YpPTYYCYH KyuerteT. Jluckyccus, neOar, WHTEIUICKT-
KapTajap MCHCH UIITOe CHIKTYY bIKMalap CTYJACHTTHH OH KYT'YPTYYCYH TE3IACTHUII, TUKUD auTyyaa
TAKTBIKTHI )KaHa )KYﬁGJ'IYYJ'IYKTY TaJiall KbljarT.

MaanbIMaTThIK-KOMMYHHKAIMSIIBIK ~ TEXHOJOTHSUIAPABl  KOJJIOHYY J1a  (DyHKIIMOHAJIBIK
cabaTTyyJIyKTy OHYKTYPYY/AO 63 OpIyHa 33. DIEKTPOHAYK IaTgopmaap CTyIeHTKe MaTepHallIbI
03 allJIbIHYa W3WIIeere, TaIllbIpMaiapasl caHapull ¢popMmarTa aTkapyyra, Kolrymuya OyJakrapaaH
MaajbpIMaT ajxyyra mapt Ty3eT. CaHapWUIITHK MaalbIMaT MEHEH WINTeene (HEeWK >KaHBUIBIKTAPIbI
aHBIKTOO, MHTEPHET OYJIaKTapBIHBIH WIICHUMAYYJYTYH TEKIIEPYY, MakKalajaapibl CajbIIIThIpMa
AQHAIM3/I06 CHIKTYY KOHIYMJIOp ©3reue MaaHmIyy. byl KeHIymaep CTYACHTTUH KPUTHKAIBIK O
KYTYPTYYCYH OHMp TOI KY4OTOT.

[IpakTHKaIBIK MPOIECCTE OKYTYYUYHYH JKETEKUMIIUK POJTY JIa MAaaHWITYY. AJl CTYJIEHTKE OarbIT
Oepyy4dy, MOTHBALUAIOOWY, KeHeml Oepyydy OGyHKUusiapael atkapyyra tudum. OKyTyydy
CTYACHTTHUH 63 aJIAblHYa HWIIWH KO36MOJIIOIl raHa KOﬁ6OCTOH, AHBbIH HU3WJIO6064YYJIYK ACMUITCCHUH
OHYKTYpYI, YbITAPMAUbLILIK YeuyuM TaOyyra kemekTemer. Juddepenimaniamkan Tanisipmanap
apKBUTYy CTYICHTTEPIMH KOHIOMYHO jKapallla HIill )KYPTy3YIYIl, aJap/IbIH )KEKE 03rouelIyKTopy 3CKe
aJbIHAT.

[IpakTukanblk TammiplpMangap CTYIAEHTTUH (YHKIHOHAIABIK cabaTTyylIyryH Ty3[1eH-TY3
OHYKTYPOT. AKAJIEMUSIIBIK jKaHa MyOTUIIMCTUKAIBIK TEKCTTEPJEH HETU3TH WUAesIapiabl Oeiyn
ypIrapyy, uHbporpaduka Ty3Yy, COLUHMAIBIK Macelejep OOrHYAa aHaMTUKAIBIK 3CCE JKazyy,
MHTEPBBIO JKYPry3YY >KaHa >KbIMBIHTBIKTApABI TaJl00, ap TYPAYY OynakrapliaH MaaiabIMaTTap.ibl
CHUCTEMAJIAIITHIPYy CTYACHTTHH OWJIMMIOY TypMYINTa KOJJJOHO OWIYY >KOHIOMYH KY4OTeT.
HaTbIﬁ)KaIIa CTYACHTTC MaaJIbIMaT MCHCH UIITOO MAaJJaHUATHI KAJIBIIITAHBII, 63 OFOH TaK, JIOTUKAJIBIK
’KaHa apryMEHTTYY KETKUPYY KOHAYMY OHYTOT.

OyHKIMOHANABIK  cabaTTyylykTy 0aajlloof0 CanTTyy TECTTHK bIKMajap >KETHUILCHU3
OOJNTOHIYKTaH, TNPAKTUKAIBIK aHa YbITapMAybUIBIK HWINTEPIM KOMIUIEKC TYPYHA® 0aanoo
HaThIKayypaak Oomyn cananat. Pednexcus, e3yH-e3y 0aanoo, m01000piopay KOproo,
MOPTQOITHOHY TEKIIEPYY CTYIACHTTHH YBIHBITBI KOMITETEHIMSIIAPBIH TOJTYK a4bIl OeperT.

MpbiHa ymyHad IOpakTUKaIbIK IIAPTTAp TYMAHUTApABIK KOJUICIK CTYIECHTTCPUHUH
(GYHKIMOHAIBIK Ca0aTTyYIyT'yH OHYKTYPYYA® HETU3TH POJIb OMHOWUT. AJlap CTYACHTTH TYPMYIITYK
KbIpJaaJIIapAbl YEUYYTO )KOHIOM/IYY, MaaJIbIMAaT MEHEH UIITEN ajiraH, OM )KYT'YPTYYCY OHYKKOH aJuc
KaTapbl KaJIBIITAHIBIPYyTa 606JTe Ty3eT.
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Kopyrynny

['ymaHHUTapIBIK KOJUTEIDKIEPE CTYACHTTEPANH (QYHKIIMOHAIIBIK ca0aTTyyIyTyH OHYKTYPYY —
3amaHOan OwiauM OEpyYHYH apTBHIKYBUIBIKTYY OarbITTapblHBIH Oupu Oonyn caHanmaT. Amap
COIMAJIIBIK-TYMaHUTAP/IBIK YOMPOe WII albIll OapraHgbIKTaH, MAaaIbIMaTThl ©316LITYPYY, TaII00
’KaHa I KY3YHA6 KOJJOHO OUITYY XKeHAeMIepy aJUCTUKTHH 636rYH TY36T. TeOopusuIbIK Tal1005I0p
KOPCOTKOHIOH, (YHKIMOHAIABIK CabaTTYyIyK CTYyIEHTTHH TYPMYIITYK KbIpJIaajiapisl Tyypa
TYLIYHYY, MaaJbIMaTThl CHIH KO3 Kapall MEHEH 0aajioo, TOTUKAIBIK OU XKYTYPTYY KaHa COILHAIIbIK
KOMMYHHUKAIHIS KYPTy3YY MYMKYHUYJIYKTOPYHYH KOMIUIEKCH KaTapbl TYHIYHAYPYJOT. AHJIBIKTaH
OyJ >KeHIOMIY OHYKTYPYY CAJITTYy OKYTYy MOJENJEpUHE TaHa 3MEC, CTYACHTTHH €3 ajjIbIHua
UINTOOCYHO HETU3/IENTEH JKaHbl Me1ar OTMKAJIBIK TEXHOJIOTHSIIapTa TastHbIIIBI 3apbLL.

O3 anjpIHYa UINTOe CTYACHTTHH >KOONKEPUYMINTHH, SPKHH O KYT'YPTYYCYH, YbITapMaybLIbIK
M3ICHYYCYH JKaHa MaaJbIMaT MEHEH UIITOe KOHIOMYH KaJbINTaHAbIPYy1a HETH3TH (haKTop KaTapsl
KapanaT. M3ungeeHyH TEOpWSUIBIK JKaHAa MPAKTHKAIBIK OOJIYKTOpYHI® OelruieHTeHaeH,
TYMaHUTApJABIK KOJUIEKAEpAe (QYHKIMOHANIABIK Ca0ATTYyyIyKTy OHYKTYPYY YUYH ©3 ajjIbIH4a
WIITHH TYPJIOPYH CHCTEMANyy YIOUITYPYY, OKYTYYHYH KOHCTPYKTHBHCTTHK J>aHa CTYACHTKE
OarsITTaNraH NPUHIMOTEPHH KOJIOHYY, OKYY MPOLECCHH pealayy TypMYIITYK KbIpAaajiaap MEHEH
afikanpluThipyy 3apbul.  [lpakTukaneik  Marepuanmap OyJdl TMPOLECCTHH  HUTHIIMKTYYIYTY
OKYTYYYyHYH METOIUKAIIBIK KOMIETEHTTYYJIYTYHO, CTYJCHTTHH aKTHBIYYJYTYH apTTBIpyyTa *KaHa
OKYTYYHYH Ma3MyHYH >KaHbLTyyTa KO3 KapaH/bl 5KeHUH TaCTHIKTAIbI.

XKanmpiceiHaH anradga, (QYHKIMOHAIIABIK Ca0aTTYYJIyKTy €3 aigplH4a HINTee apKbUIyy
KaJIBINTAaHIBIPYY — OYJI CTYIEHTTUH OUIMMIN MEXaHHUKAJIBIK TYPA® dMEC, TYPMYIITYK TaXpbIiiOach
MEHEH OalIaHBIITHIPrad, aHAJUTUKAIBIK JXaHA YbIrapMaybUIbIK JKOHIOMIOPYH OHYKTYPreH
KOMIUIEKCTYY TUJAKTUKAIBIK cHcTeMa. MBIHIAl CHCTeMa TYMaHUTApABIK aJUCTEPANH KEIICYEKTe
npodecCHOHANIBIK JSHIDIIIEC HATHIIUKTYY UII ajlbIl OaphIIbIHA MapT TY36T.

Cynymrap

I'ymaHUTapablk  KOJUIGIKAEpAEC  CTYACHTTEPAMH  (YHKIHOHAIIBIK  calbarTyylyryH
HATBIDKATYY KaJbIITaHIBIPYY YIYH OKYTYY MpPOIECCHHAE OMp HeYe MaaHWIYYy CYHYIITapabl 3CKe
amyy 3apbpUl. bupuHUMAEH, OKYTYyHyH Ma3MyHYH TYPMYIITYK TIpaKTHKara OarbITTara
KOMIIETEHTTHK HETH3JETH NporpaMmajapAbl KEHUPU KOJJOHYY KepeK. Byl CTyneHTKe alibIHTaH
TEOPHSUIBIK OWIMMAM peayy KbIpJaaigap MeHeH OaillaHbIITHIpYyyTa )KapaaMm OepeT. DKHHUHU/IEH,
03 aJIJBIHYA WINTHH TYPJIOPYH KOOOWTYII, adapAblH JACHIIJINH CTYICHTTHH NaspbITblHA jKaparia
Qg QepeHanusIIo0 cyHymrTanaT. MpIHIal yCcysl CTyJ€HTTUH UHIWBUAYAIBIK 63re04YeIYKTOpYH
JCKe ayyra jkaHa OH JKYTYPTYYCYH aKTHBICIITHPYYT® MYMKYHUYIYK TY3OT.

YuyHUy/leH, TEKCT MEHEH WIITe®, KPUTHUKAIBIK OW >KYTYPTYY J>KaHa aHaJUTUKAJbBIK
KOHIYMIOPIY OHYKTYPYYYY NPAaKTHKAIBIK TalIIbIPMaapIblH YIYIIYH KeOOHTYY 3apbul. byn yuyH
a1abuif )kaHa COLMAJIbIK TEKCTTEPre aHaIM3 KYPIY3YY, CAIBIITHIPYY, CEMAHTHUKAIBIK KapTaaapabl
TY3YY, apryMEHTTe® KOHAYMAOPYH MAIIBIKTHIPYydy KOHYTYYJIep HaThliDKalyy OOJOT.
TepryHuyneH, caHapun Kapa)kaTTapblH, OHJIAHH IIaTGopManapabl, HHTEPAKTUBIYY PECypCTapabl
OKYTYYHYH TYpPYyKTyy OeJIyTy KaTapbl KUPTH3YY CTYACHTTEpJHH MaajbIMATTBIK CalaTTyylyryH
apTTHIPAT ’)KaHa 63 aJJIbIHYA UIITeere KOIIyMya CTUMYI OeperT.

bemmHumnIeH, OKyTYy4dylapAblH METOIUKAIBIK MaspAbITEIH OekeM1ee — (yHKIMOHAIIBIK
cabaTTyyJyKTy ©HYKTYPYYHYH Heru3ru maptel. OKyTyydy CTYACHTTHH €3 ajJIblHYa UIIUH Tyypa
YIOIITYPYYHYH METOJIOPYH OMIMIIM, TamIIbIpMaJapgsl TaKk MakcaTTyy Oepe Owimimm jkaHa
CTYACHTTHUH WIIUH KOMIIETEHTTUK Herusjae Oaanail anbllibl KepeK. AKBIPbIHIA, OuIuM Oepyy
MeKeMecHH/Ie (PyHKINOHANIBIK Ca0aTTyyayKTy KOJIJOOTO alraH OKyy YeHpecyH TY3YY, CTYACHTTHK
noaboopiopay, AeGaTTapabl, TaJKyyJdapAbl aHa YbIFapMAdbUIBIK >KyMYIITapJbl CHCTEMAIyy
KOJIZIOO 3apbul. Bys cTyAeHTTH aKTHBAYY MO3MLMSATA aJIBII YBITHIN, OMIMMIN TypMYyIITa KOJJOHO
OUITYY KOHIOMYH UBIHJIAMNT.
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VIK 376
COWMJIEY TLJII )KAJIIIBI JAMBIMAYAH MEKTEII ’KACBIHA
I[EfIIHFI BAJIAJTAPIBIH BAUJIAHBICTBIPBITI COMJIEY BY3bLIBICBIH
EPTEI'VIEP APKBIJIBI TY3ETY

OCKEPBEKKbBI3bl AUTEPIM
AOaii arpinaarel Ka3ak yITTBIK e1aroruKajiblK YHUBEPCUTETIHIH JOKTOPAHTHI

Feuteimun xerekurici-I.b. UBATOBA
Anmarel, Kazakcran

Anoamna: byn maxanada cotiney mini Hcaanvl OAMbIMARAH MEKMeEN JHCACbIHA OeuiHel
bananapovly 6aIaHLICMBIPLIN COUNEYIH dHcakcapmy Yulin epmezinepoi nanuoanawy MyMKIiHOII
Kapacmuipbliaovl. Apraiivl 20ebuemmepoi manoay HeziziHoe MaKaiaoa cabax popmammapwvi HcoHe
01apobly coliey Mili JHeaanvl 0AMbIMARAH MeKmMen HCacblHa Oellinei banianapoviy Oypeic colieyi
YUWiH Maybi306LIbI2bl  Kapacmulpuliadvl. Makanada apmypni epmecinepee Heziz0enceH mysemy
AHCAMMuLYIAPLIH OPLIHOAYOLIH, €H MAHBIMAIL HCIHE 0dlleI0eH2eH d0icmepi YCbIHbLIEAH.

Kinm ce3dep: epmeei, ouoaxmukanvlk epmeeinep, cabakmap, OQUIAHLICMBIPLIN COllleY,
bipixmipinzen cabaxmap

Ceiiney Tifi »KaJIbl JaMbIMaFraH MEKTETI JKachlHa JIeHiHT1 OalanapMeH TY3eTy KYMBICTaphIHBIH
HET13T1 MaKcaTTapbIHBIH Oipi - 0alIaHBICTBIPHIIT COMIIEY/II TaMbITy. byl celineyniH Oy3bUIBICHIH KEHY
KoHE Oananapapl OJaH opi MEKTETKe AalbIHay YIIiH KaXeT.

bananapnbiH OKyFa JalbIHABIFBIHBIH MaHBI3Abl KOPCETKIMITEPIHIH Oipl - OalIaHBICTHIPHII
celieyni JaMBITYIbIH KETKUIIKTI JAeHreii, Oys O6amaHblH OLTIMIII COTTI UTEpYiHE JKOHE JIOTHKAIIBIK
OiiNlayJpl, IIBIFAPMAIIBUIBIKTHI JKOHE AaKbUI-OM KbI3METIHIH 0acka Ja acHeKkTuIepiH JaMbITyFa
MYMKIHJIIK Gepei.

Olinel yidnmecimMl KeTKi3e OUTy - aHa TUTIH JKeTIK MEHrepyiH Heri3ri kepcetkinii. Cesnepai
OalNIaHBICTHIPHINT COMICH aly - COWICHTIH OanaHblH 3€HiHIH MIOFBIPIAHABIPYABl KOHE ©31H-031
OaKpLIay/IbI, KAKCHI JABIHABIKTHI )KOHE aybI3IIa, IOTUKAIBIK JaFAbUIapabl KAXKeT €TeTiH MpolLecc.

BaiinanpicThl coiiyiey/li JaMbITy OajaHBIH JaMybIHAAQ JKETEKIII peJI arKapaabl >KOHE
Oanabakuiaiarsl Ceisieyal NaMbITYIbIH >KalIMbl XKYHECiHIe MaHbBI3Abl OpbIH anajbl. bailnaHbIcThI
celiniey OaJaHbIH aHA TiJiH, OHBIH JBIOBICTHIK KYPBUIBIMBIH, CO3/IK KOPBIH JKOHE IPaMMaTHUKACBHIH
MEHrepyzieri 0apibIK KETICTIKTEpiH KaMTUAbL. balllaHBICTHI coiiey MaFapUIapblH MEHIEpy Oajara
KypJlacTapbIMEH JKOHE €pPECEKTEPMEH epKiH KapbhIM-KaThIHAC jKacayFa MYMKIHJIK Oepemi, KaXeTTi
aKmaparThl ajyfa, COHJal-aK >KWHAKTaJFaH OuUlMI MEH ocepliepiMeH OackajgapMmeH Oeiicyre
MYMKIiHIiK Oepeni [2].

Bapnbik Oananap GoHeTHKaHBI, CO3/IK KOPHIH KOHE TpaMMaTHKaHbI Oipel jkKaKchl MEHIepe
oepmeiini. JlerenMeH, onapIblH e3apa OaiJIaHBICHl YIJIECIMII COMNIEYIl JaMBITYJIBIH €H MaHbI3/bI
aNFBIIAPTHI 00BN Ta0bUIaabl. MeKTen jkachiHa JeiiHT1 OananapablH COUIeyiH N1aMbITyIbIH HET13r1
Makcarbel - opOip Kac Ke3eHIMEH >KOHE OJapJblH KOMMYHUKATHBTIK KaOULIETTEpiHIH AaMybIMEH
aHBIKTAJIATBIH aHA TUIIHIH HOPMalapbl MEH epeXesiepiH MeHrepy.

Ceiineyneri Oenriai 6ip KMBIHABIKTHI TEK Kac €pEeKILIENIKTepiHEe TOH HOpMajap IIeHOepiHIe
FaHa ceiijey KeMICTIr jaen caHayra Oomnajbel. COHBIMEH KaTap, ceiliey HpOLeCTEpiHiH Kac IIeri
COMJIey JaMYbIHBIH KaJIBIIITHI JAMYMEH asKTaIaThIH )KachlHA OAMIAHBICTHI ©3repyl MYMKIH.

Ocpinaiiiia, ciiney TUTIHIH JKadmbl JaMbIMaybIHBIH YIIHII JEHTeWl, «IEKCHKAIBIK,
IpaMMAaTHKAIBIK JKOHEe (OHETHKANBIK KYPBUIBIMBIHIAFEI  OJNKBUIBIKTAPBI 0ap  KYHJIEJIKTI
(bpa3eonorusIbIK CoWsey» peTiHAe CHUMarTanaabl, OalaHbIH TIMAIH MOPQOIOTHSIIBIK >KYHeciH
MEHTIePETIH Ke3eHIHIH OenTim 01p HYCKAaChIH OUTIipeni.
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Kazipri yakpITTa mnemarorukagarbl ©3€KTi MocenenepiiH Oipi - Oamajmapabl OKBITY MEH
TopOUMeNney/iH xaHa (opMarapsl MEH JMIICTEPIH 137ey. MeKTen KachlHaa ACHIHT1 OanmaapablH jKEeKe
JTaMybIHa KeO1peK KoH1T 06Ty oJapAblH Coiiey JaMybIH KaHAPTyFa ®KOHE calalibl TYpAe XKaKcapTyra
MYMKiHAIK Oepeni. OKbpITy MeH TopOMeneymiH 3aMaHayW VATUIepiH 13eyMEeH Karap, XalbIK
MeIarOTUKACKIHBIH €H JKaKChl YITUIEpIH XKAHFBIPTY KakeT. Eprerinep Ka3ak XalKbIHBIH Ka3bIHACHI
peTiHze ceiyiey KabiieTi Oy3bUIFaH MEKTEI JKachlHA JICHIHT1 OalajapMeH KYMBIC ICTEYIiH SpTypii
cayanapblHa KOJITaHBUTYBIH Ta0aIbl.

Kazipri yakpiTTa MEKTEnKe ACHiHT1 OiiM Oepy TEOopHsACH MEH TIKIPUOECI MEKTEIl jKachlHa
neiinri OamamapibplH — OalIaHBICTBIPBHII  COIJIEYIH JAaMBITy VIIIH TCHXOJOTHSJIBIK — KOHE
MeIaroruKajIbIK JKaFaaiiap xacay MoceseCiH menryae. by KbI3bIFYIIBUIBIK Ke3/1eHCOK emec, cebebi
MamaHjap (TopOuemniinep, 9ickepiep) Oy skarnailIappl )KETKUTIKCI3 3epTTEreH IIKTeH e, TTOHHIH
©31HIH KYpPJCIUNNHEH e — MEKTeN J>KachlHa [eWiHr1 OanaliapAblH TUIAIK KaOlleTTepiHiH
OHTOTEHE31HEH JIe KUBIHIBIKTapFa Tar 00Iy/a.

6 ’kacKa JIeHiH CoMsey T KaJIbINTHI TaMbIFaH MEKTET )KachIHA ACHIHT1 Oara aHa TIJiHIH HET13T1
KOMIIOHEHTTEPiH — OalIaHBICTHIPBIN COMIIEY/I, OWIApBIH YHIECIMIII TYp/e JKeTKize OiTyi, erxKei-
TEeMXKEHI celemMaep Kypybl )KoHE OipKaTap CypeTTeplcH KbICKa MOTIHAEPHAl, SHrIMeJep/Ii KoHe
cunarraMmaiap/sl OHall Kaitaman auTynel MeHrepyi kepek. CoHbIMEH Karap, OChI J)Kacka Kapai Jypbic
aNTBUTY JKOHE Ko OYBIHBI CO3/Iep/al KaiTanai 011y KaOljaeTi KaablTacybl KEPEK.

Ceiiney Tinmi >kadmbl JamMbpIMaraH Oanajapia HeTi3Ti ceiyiey Jarabuiapbl OKy Ke3eHIHe
JaMbIMaiabl. balIaHBICTBIPBINT COMNIEYMIH OY3BUTYBI CO3ZICpPIl coiyieMaepre OIpIiKTipe amMaymaH
Oacrar, (poHETHKATBIK-(POHEMABIK HEMECE JICKCHKAIIBIK-TPAMMATHUKAIBIK TaMbIMaFaH KCHEUTUITCH
ceiyieyre IeHiH opTYpIl Hopexene 00ybl MyMKiH. JlereHMeH, Ke3 KeJIreH »KaFIai1a Tl )KYHeCiHIH
OapIIbIK KOMITIOHEHTTEPI - POHETHKA, CO3/IIK KOPHI )KOHE TPaMMaTHKa - OpTYPJIi I9PEKEIe acep eTei.
Ciiney Tini anmbl JaMbIMaFraH MEKTEI jKachblHa JeHiHT1 OananapAblH CO3MIK KOPBI MIEKTEYI XKoHE
’Kac HOpMaJIApbIHAH TEK CalaJIbIK JKaFbIHAH FaHA €MEC, COHBIMEH KaTap CaHJbIK JKaFbIHAH J]a apTTa
KaJabl.

Ocplnaiinia, ceisiey TiTiHIH *KaJIbl JaMbIMaybl aHa TUTIHIH TUIIIK pecypcTapblH HTEpYIiH Oasy
XKoHe OipKesKi emec mpoteci Ounaipeni [3].

T.b. ®winyeBaHbIH aNTYBIHINA, COIMIICY TIII JKAIMBI JaMbIMaraH MEKTEN JKachlHA JCHiHTI
Oananapia ceiiey Timi eTe Oasy Aambin, OekiTinendi, ceiyeyae OacTaMalllbUIBIK KETiCTICH],
KOMIITITIHAC (OHETUKAIBIK TaMbIMay TUATHO3BI KOWBLIAIBI, COMIeyAe 3aT eciMaep OackiM Oomaibl,
3aTTap MEH KapbIM-KaThIHACTAP/bIH CHUMATTaMalapblH KOPCETETIH CO3Iep KETKIUTIKCI3, Kbl
ceitniey OenceHauTir: ToMmeHaeii. [§]

Ceiiney Tini xanmbl JaMbIMaraH OananapAblH OailIaHBICTHIPHIN COWMIIEYIH 3epTTEey apHAMbI
OutiM OepyaiH Herisri OarbIThl OOJbIT TaObUIANbl. balIaHBICTBIPBINT CoMIEY/ll AaMbITY OUbIH,
KYHEIIKTI iC-OpeKeTTep >KoHE aifHamagarel KYObUIbICTAPAbI 0aKbUIAy CHUSKTHI OPTYPIIi MPAKTHKAIIBIK
ic-Tapanap Ke3iHjae Je, )Keke cabakrap/a aa Kypei.

Kasipri yakeiTTa apHaiibl 611iM 6epy TonTapblHAa TeK OiniM Oepy ic-l1apaiapbiHa OeJiHIeH
YaKBITTBIH KOOCI0 yp/Iici OaiiKanaapl, OYJI opKalllaH KaXeTT1 KOHE Mai1abl Ma3MYH/IbI KAMTBIMAMTbI.
byt Mmaoceneni nHTerpanusIanFa 6i1iM Oepy TEXHONIOTUSTIAPBIH KOJIaHy apKbUIbI IeITyre 0oabl.
byn xarnaiina GanamapablH CoMIeyiH TaMbITYy MEH Ty3eTyre OaillaHbICThI OlpHEIe MiHAEeTTep Oip
YaKbITTa ILIEMIJIeNi, MbICAJIbl, OMBIH iC-IIapajapblHa, My3blka ca0aKTapblHA JKOHE CIOPTKA YaKbIT
Oocary apKpUIbl OipHEINIe ecenTepal 0ip yakpITTa IIENry apKbeUibl. byst ocipece ceiiniey Tl Kajrmbl
JaMbIMaraH MEKTEIl >KachlHA JCHiHri Oanamap yIIiH ©3eKTi, ce0ebi omapabH KOMIILIIriHae 3eiin
TaIIBUIBIFBIHBIH OY3bUTYHI )KOHE TUIIEPAKTUBTUIIK O0TaIbl.

Ceiiney Tini Kanmbl JaMbIMaraH Oanajapra apHaJFaH KELICHII ceiliey Ty3eTy cabakTapblH
OTKI3y omicTepl opTypii Oomybl MymKiH. COHIBIKTaH, COMJIEy TUI >KajIbl JaMbIMaFraH MEKTEI
KacbIHA JIeHiHr1 Oananapaa 6aliIaHbICTHIPBIN COMIEYIl NaMBITYBIH Oip THIM/I jkoHEe aMOeban oici
- epTeriiepal naianany.

T.Jl. 3unkeBnu-EBcTHrHEeBa epTerire HerizaenreH cabakTap MEKTENKe ICHiHT1 KacTarbl
OamanapablH ceiiiey KaOlJaeTiH TY3€TY/IIH JKaJIbl )KYHECIHET1 eH HeT13T1 cabaKTapAbiH O1pi eKeHIH
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aran eteli, ce6eli epreriiep OanaHbIH ceiyiey O€JCEHIUNIrHE KEUIeHIl dcep eTell KoHe Oy
oJlapabIH 0acka 9icTep/ieH 0acThl albIPMAIIBUTBIFHL. 5]

Ceiiney Tinmi >Kaimbl JaMbIMaraH OalamapMeH KYMBIC iCTeyle OpTYpil TaKbIpbIITapIarbl
epTeruiepiH ajlyaH TYPJIUTIr KOJJaHbUIAAbl. MpICajbl, TUIAKTUKAIBIK epTeriiepal OanamapabiH
OKyFa JIeTEH THICTI KO3KapachlH KaMTamachl3 €Ty YIIiH MyFaJdiMIepIiH e3aepi oitnanm Tabassbl.
Eprerinig Oy Typi OKy MarepuasiblH, COHAAN-aK JUAAKTUKAJBIK TalChIpMallap MEH HYCKaysap. bl
Oananapra TYCiHIKTI MeTadopaiblKk Typae keTkizeni. Eprerinin Tarbl Oip Typi - ara-aHajgap MeH
MyFaTIMJEPIiH 637epi )KacaFraH TICUXOKOPPEKIUSIIBIK epTeriyiep. by eprerinep ceey Tiji JKajbl
JaMbIMaFaH Oajalap[blH JAMYbIHBIH MpOOJIEMANbIK ACHEKTUIEPiH: MiHE3-KYJIBIK, COMey MXKoHe
SMOLIMOHAJIABIK KUBIHJIBIKTAPbIH, Ma3aChI3/IbIKThl, KOPKBIHBIITHI, OPTYPi KEHIeHIep MeH
KypJacTapbIMeH KapbIM-KaTbIHACTAFbl KUBIHABIKTAPbl KOPCETEI].

WMHHOBAaIMSIIBIK TeIarOrMKAJIBIK TEXHOJIOTHUSIIAp OOMBIN Ta0bUIATHIH JIOTO-€PTETIEpAIH HAKTHI
rpaMMaTUKAJbIK KOHE JIGKCHUKAIIBIK HETi31 06ap jkKoHe onap AbIObICTAapbl IIBIFapyFa KOHE ONapibl
ceilyieyfie aBTOMATTAHIBIPYyFa, (HOHEMATHKAIBIK €CTYAl JaMbITyFa >KOHE YHeciMIl cemmeyl
KaJIBINTacThIpyFa OarbITTanraH. Ty3eTy opekeTi OUBbIHABIK, epTeri hopMaThIHIa KY3€Te achIPbLIAIbL.

H.A. TlorocoBa ceiiney kaOineTi Oy3bplIFaH OajanmapMeH Ty3eTy cabaKTapblHA apHaJFaH ic-
mapajap JKHHAaFbIH KYpacThIpAB, OHBIH Heri3i perinae «Eprerinepre eHy» OarnapiaMachiH
KomaHabl. by Oarmapiamana aBTop epreriiepii anmbl ceisey KabileTi naMbIMaraH Oaitanmapia
JIEKCHKA-TPaMMAaTHKAIIbIK JKYHEHI, JBIOBICTHIK aWThUIIBIMABI JKOHE OalIaHBICTBI COUJIEYAl NaMBITY
yIIiH naigananansl [7].

Jloronienrep O.I. BanoBckas, E.A. [TerpoBa xone C.d. CaBueHko ceiiney KabineTi Oy3puiran
MEKTeT achlHa JeHIHT1 OanamapIblH *Kac epeKIIeNiKTepiHe COHKeC epTEeTiIepPMEH KYMBIC 1CTEY/IIH
OipHere omicTepin d3ipiei, omapablH Heri3i petinae Tanbvan epreriiepi «lllankany, «baysipaky
#oHe «ChIIIIBIKY) epTerifepiH KonIauasl. [6]

E. B. Xynuna aram eTKeHJEH, COWey TUTI JKalmbl JaMbIMaFaH MEKTEI JKachIbIHA JICHiHT1
OanajapIblH TCUXOJOTHUSIIBIK >KOHE (UHUONOTUAIBIK EPEKIISTIKTePIH eCKepe OTBIPHIM, XaJbIK
epreriiepi ceiyiey KEMINLTIKTEpiH Ty3eTylae €H THiMai Oonbin  TaObutanel.  ETeriepinig
MeTadopanblK KOHE CUMBOJIUKAIBIK CUNIAThl 0all koHE MOHEpIi CoilieylniH JaMyblHa BIKHA €Tei.
[4]

I A. BeictpoBa, E. A. CuszoBa xone T. A. IllyiickasHbIH aBTOpPJBIK epTeriiepi - HAKThI
¢doHemanapra, ce3 GopmanapbiHa, JIEKCHUKAIBIK JKOHE TpaMMAaTHUKAJIbIK caHaTTapra Oall KaTTBIFy
eprerijepi. ABTopiap JEKCHKAIBIK jKOHE TPaMMAaTHKAJIBIK MIHACTTEpAl OIpIKTIpesi: Co3IiK KOPbIH
0alpITy )KOHE TpaMMaTHKAJIBIK CaHATTAp bl OUTY/Il HBIFAUTYy. [ 1]

Eprerinepni maiiganaHa OTBHIPHIN OTKI3UIETIH cabakTap[blH KYPBUIBIMBI Kelleci Karujaara
HeriznenreH: «bi3 e31Mi3 THIHIANMBI3, aiTaMbI3, TYCIHEMI3 JKOHE epTerijep KypacThipambizy. by
KYpPBUIBIMHBIH Oanajnap YIIH eH KUbIH Oeliri - epTreruiep KypacTblpy, OyJI MEKTel jKachlHa JIeHiHT1
OananapIbplH KEeHIHHEH JKaHa OKY iC-opeKeTTepiHe Kelllyl YIIIH YiJeciMJll MOHOJIOTTBHIK CenIeyl
JAMBITY YIIIiH 6T€ MaHBI3/IbI.

Ochburaifiia, eprerijepre HETI3NENTeH WHTerpalysUlaHFaH cabakTap Ceusiey Tial JKaJbl
JaMbIMaraH MEKTEI YKachlHA JISHIHT1 OananapablH yilieciMIi coneyiH KaKcapTyablH THIMII TOCLIl
Oompim TaObuTanbl. Epreri cabakTapsl onapablH KOKKHETIH KEHEHTeNml, CO3iK KOPhIH OalbITasbl,
CelIey/liH IPaMMaTUKAIBIK KYPbUIBIMBIH JaMBITAJIbl XKOHE COIJiey OpeKeTiHIH KOMMYHHKATHUBTIK
dbyskuuaceiH kymenTeai. Ceiiey TUTI JKalIbl TaMbIMaraH MEKTEI >KachblHA JICHIHTI OaamapMeH
TY3€Ty KYMBICTApbIH/Ia epTerijep/i naiianany 6aillaHBICTBIPBIN Coiiiey Oy3bIIBICTAPBIH TY3ETYIIH
THIMJT1 KYpaJibl OOJIBITT TaOBLIAIBI.
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THE ROLE OF SCAFFOLDING IN DEVELOPING READING COMPREHENSION
AMONG EFL LEARNERS
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Abstract. This article examines recent research on the role of scaffolding strategy in developing
reading comprehension among learners of English as a foreign language (EFL). Drawing on
empirical and review studies from secondary and tertiary contexts, it discusses how teacher, peer, and
digital scaffolding support literal, inferential, and critical understanding of texts. Scaffolding is
interpreted within a sociocultural framework as contingent support that is gradually withdrawn as
learners gain control over reading strategies. The review shows consistent positive effects on
comprehension, metacognitive awareness, and affective factors such as motivation and anxiety. At
the same time, it highlights methodological limitations and suggests directions for further classroom-
based research.

Key words: scaffolding; reading comprehension; EFL learners; sociocultural theory; peer
scaffolding; digital scaffolding; metacognitive strategies.

Reading comprehension is a central component of academic literacy for EFL learners, who must
process increasingly complex English texts in both school and higher education settings [12]. Many
learners struggle not only with unfamiliar vocabulary and grammatical structures, but also with
integrating information, drawing inferences, and evaluating authors’ arguments in expository and
academic genres [3]. Traditional approaches that focus mainly on testing comprehension through
questions after reading have often failed to show learners how proficient readers approach texts [7].
As a result, students may become dependent on the teacher’s explanation or translation, and they
frequently report anxiety and low confidence when facing long or dense reading passages [3 c. 21].

Within this context, scaffolding has been proposed as a key pedagogical mechanism for
supporting the development of reading comprehension in EFL classrooms. Grounded in Vygotsky’s
notion of the zone of proximal development, scaffolding is understood as temporary and adaptive
support that allows learners to perform reading tasks they could not manage alone [9]. Such support
can be provided by teachers, more proficient peers, or digital tools, and should gradually be reduced
as learners internalize strategies and gain autonomy [12 c. 10].

An important contribution to this discussion is provided by Kazakhstani scholars. Tastemir and
Seidaliyeva argue that scaffolding plays a vital role in helping learners activate background
knowledge, engage in collaborative text analysis, and develop metacognitive reading strategies,
gradually transitioning from teacher-supported comprehension to autonomous reading [2]. Their
work highlights the adaptability of scaffolding, noting that when support is gradually reduced,
learners demonstrate increasing independence, confidence, and critical engagement with texts [2 c.
10]. This perspective expands the understanding of scaffolding from a simple instructional aid to a
broader pedagogical philosophy that supports the development of critical and strategic reading skills.

Additionally, Akhmetova’s large-scale assessment of reading literacy in Kazakhstan revealed
that many learners struggle not only with decoding information but also with extracting meaning,
evaluating textual content, and applying metacognitive strategies during reading tasks [1]. She argues
that insufficient scaffolding, limited exposure to strategy-based reading instruction, and inadequate
teacher guidance significantly impede comprehension in English, Kazakh, and Russian [1 c. 102].
Her findings suggest that systematic use of scaffolding can enhance motivation, cognitive
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engagement, and transferable reading comprehension skills in multilingual EFL environments [1 c.
76].

Recent studies have explored scaffolding in a variety of contexts, including secondary schools
in Latin America, Asian universities, and mixed-ability EFL classes. They reported improvements not
only in comprehension scores but also in metacognitive awareness, motivation, and engagement [3 c.
20; 6; 4]. These findings reinforce the importance of scaffolding as a multifaceted instructional
strategy that supports both cognitive and affective domains of learning.

Most studies on scaffolding and reading comprehension adopt a sociocultural perspective,
viewing reading as a socially mediated activity rather than a purely individual cognitive process [9;
10; 7 c. 6]. In this view, scaffolding corresponds to the support provided by a more capable other or
a mediating tool within the learner’s zone of proximal development. This support may take the form
of modeling strategies, asking guiding questions, simplifying tasks, providing feedback, or using
visual and digital resources to make textual relationships more accessible [12 c. 11; 11]. Crucially,
scaffolding is considered effective only when it is contingent on learners’ needs and gradually
withdrawn as they gain control over reading processes [9 c. 94; 4 c. 14].

Within this theoretical framework, the literature distinguishes several types of scaffolding:
teacher scaffolding, peer scaffolding, digital scaffolding, and metacognitive scaffolding. Teacher
scaffolding includes activating prior knowledge, previewing vocabulary, modeling inferential reading
strategies, and guiding learners through complex interpretations [12 c. 12; 6 ¢. 30; 8]. Peer scaffolding
involves collaborative learning, paraphrasing, questioning, and cooperative construction of meaning
[10 c. 48; 3 c. 22]. Digital scaffolding encompasses online glosses, visual aids, adaptive platforms,
and multimodal input supporting comprehension [11 c. 883; 5]. Metacognitive scaffolding, cutting
across all types, focuses on planning, strategy monitoring, and post-reading reflection [9 c. 96; 7 c.
12].

Another important insight is that effective scaffolding unfolds gradually across the pre-, during,
and post-reading phases. In the pre-reading phase, learners’ prior knowledge is activated, purposes
for reading are clarified, and linguistic barriers are reduced [9 c. 92; 6 c. 28]. During reading, learners
receive graduated support through guiding questions, peer collaboration, or visual prompts [12 c. 14;
10 c. 50]. In the post-reading phase, scaffolding facilitates summarizing, visualization, and critical
analysis, helping students with appropriate advanced reading strategies [11 c. 889; 8 c. 79].

At the same time, researchers stress that scaffolding is not a fixed technique but a pedagogical
stance requiring professional judgment. Teachers must diagnose learners’ needs, adjust support, and
decide when to intervene or step back [12 c. 16; 4 c. 25]. Over-scaffolding can lead to dependence,
while insufficient support may leave learners discouraged. Therefore, reflective teacher practice and
context-sensitive adaptation are key to effective implementation [7 c. 18; 6 c. 44].

Recent empirical studies consistently demonstrate that scaffolding significantly enhances the
reading comprehension of EFL learners in a variety of educational contexts. A case study conducted
in a Chinese university by Zhang and Singh illustrates how systematic teacher scaffolding can
transform students’ engagement with academic texts [12]. Over the course of a semester, the teacher
used visual aids, segmented texts, modeled inferential questioning, and gradually shifted from tightly
controlled exercises to more open-ended discussion. Classroom observations and student reflections
indicated that learners became more willing to tackle long English texts, relied less on translation,
and began to ask their own questions about argument structure and author stance [12 c. 15]. Although
the study does not include a control group, its rich qualitative data shows in detail how scaffolding
operates in real interaction and suggest a strong link between carefully structured support and
improved comprehension.

More controlled evidence comes from quasi-experimental designs. Tilahun and Mezgebu
investigated the effects of scaffolding instruction on Ethiopian first-year university students’
awareness of metacognitive reading strategies [9 c. 91]. The experimental group received a program
that integrated explicit modeling, guided practice, and reflective discussion of strategies such as
predicting, monitoring, and summarizing, while the control group followed a more traditional
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textbook-based approach. Post-test results using a standardized inventory showed significantly higher
metacognitive awareness in the experimental group, and qualitative feedback suggested that students
felt more in control of their reading and more able to plan and evaluate their approach to texts [9 c.
98]. While the study measures strategy awareness rather than comprehension directly, it supports the
claim that scaffolding can foster the self-regulation that underlies proficient reading.

Abdel-Al Ibrahim and colleagues examined a larger sample of intermediate Iranian EFL
learners and compared a control class with an experimental class that experienced a combination of
collaborative learning, scaffolding-based instruction, and self-assessment [3 c. 14]. The intervention
included pre-reading discussions, scaffolded group reading using roles such as questioner and
summarizer, and post-reading self-assessment checklists. The experimental group significantly
outperformed the control group in reading comprehension tests and reported higher motivation and
lower reading anxiety [3 c. 20]. These results indicate that scaffolding can influence both cognitive
and affective dimensions of reading, which may be particularly important in contexts where learners’
previous experiences with reading in English have been negative or exam-driven.

At the secondary level, action research from Colombian schools shows how scaffolding can be
adapted to low-proficiency adolescent learners. Maldonado Vergara implemented a series of
scaffolded reading lessons with eighth-grade learners at Al level, using vocabulary pre-teaching,
guiding questions, and visual aids [6 c¢. 32]. Pre- and post-tests revealed gains in locating explicit
information and making simple inferences, while classroom journals indicated that students gradually
became more independent in handling texts and relied less on the teacher’s translation [6 c. 41]. In a
similar context, Pérez Buelvas integrated scaffolding strategies such as graphic organizers and
visualization into reading lessons and documented significant improvements in students’ ability to
identify main ideas and supporting details [7 c. 76]. Learner reflections emphasized that visual
scaffolds made texts “clearer” and reduced feelings of frustration when facing new vocabulary or
complex sentences [7 ¢. 80].

Peer and collaborative scaffolding have also been shown to contribute to reading development.
Yawiloeng’s study of Thai university students analyzed how learners provided procedural assistance,
hints, modeling, and clarification to one another during small group reading tasks [4 c. 48]. After
several weeks of structured peer interaction, students’ reading comprehension scores improved and
intermediate learners were able to deploy a wider range of scaffolding moves than beginners [4 c.
51]. The study suggests that peer scaffolding helps distribute cognitive load and gives learners
repeated opportunities to articulate strategies in their own words. However, it also shows that such
scaffolding does not arise automatically: students needed explicit training in how to ask useful
questions and how to respond constructively, which confirms that teacher guidance remains crucial
even in ostensibly learner-centered approaches [4 c. 52; 3 c. 23].

Digital and multimodal scaffolding represent a newer strand of empirical work. Yawiloeng’s
study on multimodal texts found that when images, diagrams, and other non-verbal elements were
embedded in reading lessons and explicitly integrated through teacher questioning, students reported
higher engagement and perceived the texts as more accessible [5 c. 884]. Chen’s case study of Chinese
university students using digital scaffolding materials outside class showed that learners initially
relied heavily on glosses and explanatory notes but gradually became more selective, using support
mainly for difficult sections and starting to plan their own reading and vocabulary learning [9 c. 88].
These findings point to the potential of digital tools to extend scaffolding beyond classroom time and
to support the development of autonomy, although they also highlight the need for more robust
measures of deep comprehension, transfer, and long-term retention in digital contexts [9 ¢. 92; 10 c.
27].

Two recent reviews synthesize and evaluate this body of empirical research. Mejia Ortega’s
review of scaffolding strategies for adult EFL reading concludes that a combination of teacher
modeling, guided practice, visual representation, and metacognitive reflection tends to produce the
strongest gains, while also improving learners’ confidence and critical engagement with texts [8 c.
13]. At the same time, the review notes that many studies are short-term, use small samples, and rarely
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report effect sizes, which limits the generalizability of their conclusions [8 c. 18]. Borgenlév and
Wittsell’s systematic review of scaffolding for EFL students in years 7-9 similarly finds that
structured scaffolding consistently improves reading comprehension scores but also criticizes the
limited use of standardized instruments and the scarcity of longitudinal designs [10 c¢. 20]. Both
reviews therefore call for research that not only confirms the immediate benefits of scaffolding but
also investigates how such benefits can be sustained and transferred to new reading situations.

In summary, empirical evidence confirms that scaffolding is an effective pedagogical approach
for enhancing EFL learners’ reading comprehension, particularly when it is systematically designed,
aligned with learners’ proficiency levels, responsive to their affective needs, and applied coherently
across the different phases of reading instruction [1 c. 16; 3 c. 24; 7 c. 82]. At the same time, scholars
emphasize the importance of improving assessment quality, comparing the relative effectiveness of
different scaffolding types, and examining how teacher professional development can support the
successful implementation of scaffolding in diverse educational contexts [8 c. 19; 10 c. 30].
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Abstract: the integration of artificial intelligence (Al) into EFL writing instruction offers new
opportunities to enhance writing skills through personalized feedback and adaptive support. This
article examines how Al tools such as Grammarly, ChatGPT, and Cambridge Write & Improve can
be integrated into English as a Foreign Language (EFL) writing pedagogy. Drawing on second
language acquisition theory and recent research (2020-2025), it explains how Al can support
scaffolding, immediate feedback, and self-regulated learning. Empirical studies show that Al-assisted
instruction improves writing accuracy, encourages more frequent revision, and increases learner
motivation. At the same time, effective use requires teacher guidance to prevent over-reliance and
ensure ethical, critical engagement. The article concludes with practical guidelines for balancing Al
assistance with  pedagogical goals, emphasizing that Al should complement, not
replace, traditional instruction.

Keywords: artificial intelligence, EFL writing instruction, automated feedback, Al tools in
education, writing competence, learner autonomy, process writing, language learning technology.

Advances in Al-powered educational technology are significantly transforming how writing is
taught and learned in EFL classrooms. Traditional writing instruction has long faced persistent
challenges, such as teachers’ limited capacity to provide timely and individualized feedback,
especially in large classes, and the difficulty of addressing learners’ varied needs in grammar,
vocabulary, discourse, and rhetorical organization. Al-driven writing tools offer a potential solution
by providing continuous, immediate, and personalized feedback that extends beyond the classroom.
These tools not only support surface-level linguistic accuracy but increasingly assist with content
development, genre conventions, and text organization. When pedagogically integrated, they can
accelerate the feedback cycle, encourage iterative drafting, enhance motivation, and promote learner
autonomy. However, alongside these opportunities are concerns regarding over-reliance on Al,
academic integrity, feedback quality, and the need for critical engagement with automated
suggestions.

Al-supported writing practices can be understood in light of several established theoretical
perspectives in second language acquisition (SLA) and composition pedagogy. From the viewpoint
of process writing, composition is a recursive and developmental activity involving planning,
drafting, feedback, revision, and editing. Crucially, progress in this process depends on timely and
targeted feedback, allowing learners to refine both form and content across multiple drafts. In EFL
contexts, delays in feedback can lead to error fossilization and hinder the acquisition of more complex
linguistic and organizational skills. Al tools address this issue by offering instantaneous corrective
feedback on grammar, lexis, and, in some cases, cohesion. This aligns with the Noticing Hypothesis,
which argues that learners must become aware of discrepancies between their own language
production and target norms to internalize new forms. Al tools highlight these gaps in real time,
drawing attention to recurrent errors and providing brief explanations. This mirrors explicit corrective
feedback strategies known to promote gains in L2 writing accuracy. Moreover, the ability to revise
repeatedly in response to Al feedback supports formative assessment practices and reinforces the
principles of process-oriented pedagogy.

Sociocultural theory offers another explanatory lens by emphasizing learning as a socially
mediated process. Central to this framework is Vygotsky’s concept of the Zone of Proximal
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Development (ZPD), where learners can accomplish tasks slightly beyond their independent
capability with appropriate support or scaffolding. In the context of EFL writing, Al tools can function
as virtual “more knowledgeable others,” offering suggestions on phrasing, cohesion, lexical range,
and rhetorical structure when learners encounter difficulty. Interactive platforms such as ChatGPT
can simulate dialogic learning by enabling students to ask questions, seek clarifications, and obtain
targeted feedback, mimicking a tutor’s guidance. This kind of dynamic, responsive feedback helps
learners navigate the writing process more confidently and develop both linguistic and strategic
competence. When Al-generated output becomes a topic of classroom discussion or peer review, it
also facilitates authentic social interaction centered on meaning negotiation, language form, and
rhetorical choices.

From a cognitive skill acquisition perspective, learning to write in a foreign language involves
progressing from controlled to automatic processing. At the early stages, learners depend heavily on
conscious rule application for grammar, syntax, and vocabulary. Through repeated practice and
corrective feedback, these skills become automatized, allowing attention to shift toward higher-level
elements such as argument development, discourse coherence, and stylistic appropriateness. Al tools
contribute to this progression by offering consistent and recurrent feedback, which promotes pattern
recognition and the gradual proceduralization of linguistic knowledge. Metalinguistic explanations
provided by Al, such as rule-based clarifications or example-based reformulations, further support
the transformation of declarative knowledge into procedural proficiency. However, for such feedback
to be cognitively beneficial, it must be specific, comprehensible, and contextually appropriate, as
vague or overly generic feedback may increase cognitive load and impede learning.

These developments imply evolving roles for both teachers and learners. Teachers transition
from knowledge transmitters to facilitators and instructional designers, orchestrating learning
activities that leverage Al feedback for meaningful revision and reflection while preserving space for
higher-order thinking such as argumentation and rhetorical decision-making. Rather than replacing
teacher feedback, Al becomes a preparatory layer that allows learners to engage more deeply with
teacher guidance. Learners, in turn, are increasingly positioned as active, self-regulated agents
capable of managing their own learning trajectories. However, empirical studies stress that autonomy
does not emerge automatically; learners require explicit training to analyze, question, and selectively
apply Al suggestions rather than passively accepting them. This highlights the importance of
cultivating critical digital literacy to ensure that Al functions as a tool for learning rather than a
shortcut.

Recent research largely supports these theoretical insights while highlighting practical
considerations. A substantial body of empirical evidence confirms that Al tools improve linguistic
accuracy and overall writing quality. Wei, Wang, and Dong (2023) demonstrated that Chinese
university EFL students using automated writing evaluation via Grammarly significantly
outperformed a control group on measures including task achievement, coherence, lexical resource,
and grammatical accuracy [1]. Mekheimer (2025) similarly found that postgraduate EFL students
who received generative Al-assisted feedback produced higher post-test writing scores and more
sophisticated content development compared to those relying solely on teacher feedback [2]. Song
and Song (2023) reported that learners using ChatGPT not only improved writing quality but also
displayed higher motivation and reduced anxiety, attributing these outcomes to Al’s supportive and
interactive nature [3]. Teacher surveys, such as those conducted by Almahboob (2025), reveal that
teachers recognize Al's potential to individualize support and foster creativity but express concerns
regarding misinformation, over-dependence, and academic integrity [4]. Nhan, Hoa, and Quang
(2025) emphasize that Al can promote autonomous learning when accompanied by reflective
practices and teacher guidance [5].

Learner-centered studies raise important cautionary insights. Some students report feeling
overwhelmed by the volume of corrections or focusing disproportionately on grammatical accuracy
at the expense of content, argumentation, and rhetorical development. Escalante, Yang, and Chen
(2023) found that some learners perceived Al feedback as overly form-focused, insufficient for
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improving discourse coherence and conceptual depth [6]. This underscores the need to balance Al-
driven linguistic support with teacher-mediated feedback addressing higher-order writing concerns.
Research involving Cambridge Write & Improve shows that it not only improves grammatical
accuracy but also reduces writing apprehension by providing low-stakes iterative practice [7]. Meta-
analytic studies by Li and Wang (2022) and Smith, Jones, and Williams (2023) reinforce the view
that Al-based writing feedback tools have a moderate but significant impact on L2 writing proficiency
across learner demographics and educational settings [8][9]. Teng (2024) adds a nuanced learner
perspective, reporting that many EFL learners view ChatGPT as a “companion, not enemy,” valuing
its supportive, conversational, and non-judgmental feedback style [10].

Taken together, these findings suggest that Al has the potential to enrich EFL writing instruction
by enhancing accuracy, motivation, and learner engagement—provided it is used as part of a
pedagogically grounded, ethically informed, and critically mediated approach.

Three tools have become particularly prominent in recent EFL writing research and practice:
Grammarly, ChatGPT, and Cambridge Write & Improve. These platforms represent different
approaches to Al-assisted writing support, ranging from surface-level feedback to interactive
dialogue-based scaffolding and CEFR-aligned evaluation. When used strategically, they can
complement traditional instruction by improving accuracy, promoting reflection, and supporting
iterative writing practices.

Grammarly provides real-time, surface-level corrective feedback on grammar, vocabulary,
punctuation, and stylistic choices. It not only identifies errors but also offers metalinguistic
explanations, allowing learners to understand the underlying grammatical rules rather than simply
accepting corrections. This process engages learners in noticing and hypothesis testing, reinforcing
declarative knowledge and contributing to the gradual development of procedural accuracy. In
instructional settings, teachers often encourage students to use Grammarly during the revision stage
to refine drafts before submission. When accompanied by classroom discussion on which corrections
should be accepted, rejected, or modified, Grammarly can further develop critical language
awareness. However, research cautions against excessive reliance, especially when students accept
feedback without understanding its rationale. Therefore, teacher mediation remains essential for
ensuring that Grammarly functions as a learning tool rather than merely an editing tool.

ChatGPT functions as an interactive writing assistant capable of supporting higher-order
writing processes such as idea generation, outlining, paragraph organization, lexical enhancement,
and improving coherence and cohesion. Unlike static grammar checkers, ChatGPT allows for dialogic
engagement, simulating peer or tutor interaction. Learners can ask for clarifications, request
alternative phrasings, or seek explanations for feedback, facilitating deeper cognitive engagement
with text. This aligns with the concept of scaffolding within the Zone of Proximal Development,
where Al supports learners in performing tasks slightly beyond their current abilities. Moreover,
ChatGPT can model genre conventions, academic tone, and discourse organization, which are often
difficult for EFL learners to acquire independently. Nevertheless, ChatGPT may provide overly
generic or culturally inappropriate suggestions and sometimes produce factually inaccurate content.
Therefore, teachers should guide students in verifying information, evaluating stylistic
appropriateness, and developing a critical stance toward Al-generated text, particularly in academic
and examination-oriented contexts.

Cambridge Write & Improve is an automated writing evaluation platform designed specifically
for EFL learners. It offers immediate feedback on grammar, vocabulary, coherence, and organization
while assigning CEFR-aligned proficiency levels from Al to C2. This enables learners to monitor
their writing progress longitudinally and set realistic goals, such as moving from B1 to B2 proficiency.
The system encourages iterative writing practice by allowing learners to revise and resubmit their
work based on automated feedback. This cyclical process supports skill acquisition through repeated
exposure to errors and corrections, while also promoting self-regulated learning. In classroom
contexts, Write & Improve can help teachers manage large class sizes by handling routine language-
level correction, allowing instructors to focus on content development, argumentation, and rhetorical
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strategies. Nonetheless, because the platform is largely form-focused, teachers must provide
additional support for creativity, critical thinking, and discourse development.

To harness the benefits of Al while avoiding its pitfalls, EFL educators and institutions need
clear, pedagogically grounded strategies. Teachers should introduce Al tools not merely as
technological aids but as cognitive and metacognitive support systems, demonstrating how feedback
is generated, how to interpret it, and how to critically evaluate suggestions. Classroom workshops
using sample texts can help learners understand why certain Al-generated corrections are valid while
others may not align with the writer's intent, tone, or genre. This explicit instruction develops
reflective learners who use Al purposefully rather than passively.

In designing tasks, teachers should ensure that Al feedback supports learning rather than
replaces it. Assignments can integrate Al into the revision cycle by requiring students to write an
initial draft, submit it to an Al tool, and then compose a reflective commentary explaining which
suggestions were accepted or rejected and why. This metacognitive reflection helps students articulate
linguistic reasoning and strengthens their autonomy as learners. Similarly, peer review tasks that
involve comparing Al-generated feedback with teacher and peer feedback can foster deeper
engagement, while group discussions on Al inaccuracies cultivate critical digital literacy.

Assessment practices may also need to adapt to reflect Al participation in writing. If Al tools
are permitted during the drafting phase, teachers may balance this by using in-class Al-free writing
tasks, oral defenses, or writing portfolios that track revision progress. Such approaches acknowledge
students’ use of AI while ensuring that assessment remains valid and reflects independent
competence. Portfolio-based assessment is particularly valuable, as it highlights learning progress
rather than simply evaluating polished final texts.

Ethical considerations are central to Al integration in writing education. Institutions should
clearly define acceptable and unacceptable uses of Al, distinguishing between Al-supported revision,
Al-based idea generation, and Al-produced content. Learners may be required to declare how Al was
used, ensuring transparency and academic integrity. Teachers should also create opportunities to
expose Al limitations, including instances of factual inaccuracies or stylistic mismatches, to help
students develop a responsible and critical approach to Al

Sustained support for self-regulated learning is essential for maximizing Al’s educational
benefits. Teachers can encourage students to maintain personal error logs based on Al feedback,
recording recurring mistakes, explanations, and self-corrections. Over time, this process builds a
personalized reference resource and promotes deeper internalization of language structures.
Occasional Al-free writing tasks followed by Al-informed revisions allow learners to compare their
independent and assisted performance, helping them monitor their progress and identify areas that
still require support.

When grounded in solid theoretical principles and informed by empirical findings, Al tools such
as Grammarly, ChatGPT, and Cambridge Write & Improve can substantially enrich EFL writing
instruction. They align with process writing, sociocultural theory, and skill acquisition perspectives
by delivering timely, focused feedback and enabling intensive practice and revision. Research from
2020 to 2025 consistently reports improvements in writing accuracy, deeper revision engagement,
increased learner autonomy, and more positive attitudes toward writing. At the same time, concerns
about feedback quality, over-reliance, and academic integrity highlight the need for teacher
mediation, critical evaluation, and clear ethical guidelines. The most effective model is a hybrid
feedback ecology, where Al supports but does not replace human instruction, helping learners develop
into accurate, autonomous, critically reflective, and confident EFL writers.
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Abstract: This article reports on an experimental study investigating the effectiveness of media
discourse tools in developing intercultural communicative competence among university students.
First-year Master's students were divided into an experimental group, which was taught English
using authentic media content (advertisements, social media posts, news articles), and a control
group, which received traditional instruction. Intercultural communication skills were assessed using
a checklist-based performance task focusing on cultural awareness and critical analysis. Fictional
results indicate that the experimental group outperformed the control group on all measured criteria,
including recognition of discourse strategies, awareness of cultural values, comparative analysis,
and critical cultural awareness. The experimental groups average intercultural competence score
was in the “high competence” range, significantly higher than that of the control group, which
remained in the ‘“developing competence” range. These findings suggest that systematically
integrating media discourse into language education can substantially enhance students’
intercultural competence. The article discusses the implications of using media discourse as a
pedagogical tool, aligning the findings with Byram'’s model of intercultural communicative
competence and contemporary approaches to media-enhanced language learning. Recommendations
are offered for educators to incorporate critical media analysis activities to better prepare students
for effective intercultural communication.

Keywords: media discourse, intercultural communicative competence, English language
teaching, critical cultural awareness, higher education, authentic materials.

In today’s globalized and media-saturated environment, effective intercultural communication
skills have become essential for students and professionals alike. The rapid advancement of digital
media and communication technologies means that learners engage with diverse cultures more
frequently and directly than ever before. Language education has responded to these changes by
placing greater emphasis on intercultural communicative competence (ICC) — the ability not only to
use a foreign language fluently, but also to navigate cultural differences and interact appropriately
with people from other cultural backgrounds. Scholars in applied linguistics and education have long
argued that language and culture are deeply interconnected, and thus foreign language teaching must
address cultural understanding alongside linguistic skills (Kramsch, 1998). Within this context, media
discourse tools offer unique opportunities to enrich intercultural learning. Media discourse —
encompassing news, social media, advertisements, and other authentic communications — provides
real-world contexts in which cultural norms, values, and perspectives are embedded in language.
Using such authentic materials in the classroom can expose students to how different communities
represent and discuss social issues, thereby fostering a more nuanced understanding of the target
culture and encouraging students to reflect on their own cultural assumptions (Gilmore, 2007).
Modern educational research confirms that incorporating media-based activities can improve student
engagement and help learners adapt to multicultural environments by stimulating active discussion
of cultural and social issues. In Kazakhstan, for example, recent studies have highlighted the role of
media and culturally rich content in developing students’ intercultural communication, reflecting a
growing recognition of these tools’ value in local higher education. However, empirical evidence is
needed to evaluate the impact of media discourse integration on measurable intercultural skills in
language learning settings.
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The theoretical framework for this study draws on established models of intercultural
communicative competence. In particular, Byram’s (1997) model of ICC identifies multiple
components - including attitudes of openness (savoir étre), cultural knowledge (savoirs), skills of
interpreting and relating (savoir comprendre), skills of discovery and interaction (savoir
apprendre/faire), and critical cultural awareness (savoir s’engager) — that together enable a language
learner to function as an “intercultural speaker”. According to Byram, true intercultural competence
requires not just factual knowledge of other cultures but also the ability to compare cultural
perspectives, reflect on one’s own cultural biases, and respond critically and ethically to cultural
differences. Critical cultural awareness is the capacity to evaluate practices and products of one’s own
and others’ cultures critically, and it is considered a pinnacle of intercultural competence
development. Complementing Byram’s framework, Deardorff’s (2006) process model of intercultural
competence emphasizes that developing ICC is a cyclical, ongoing process of acquiring attitudes,
knowledge, and skills that lead to internal outcomes (such as empathy, flexibility) and external
outcomes (effective and appropriate communication). Both models underscore that intercultural skills
can be explicitly taught and nurtured through educational interventions that encourage reflection,
interaction, and critical evaluation. Embedding media discourse in language education aligns well
with these theories: authentic media texts often present contrasting viewpoints and cultural contexts,
requiring learners to practice interpreting meaning, comparing perspectives, and questioning
underlying assumptions — essentially operationalizing the skills outlined by Byram and others in a
classroom setting. As previous researchers have observed, engaging with media content in the
language classroom provides a platform for moving beyond surface-level linguistic proficiency
toward “intercultural competence in action,” where students actively mediate between cultural frames
of reference.

Building on this theoretical base, the present study set out to investigate the practical impact of
using media discursive tools in teaching English on students’ intercultural communication skills. An
experimental research design was employed with two groups of university students to allow a
comparative evaluation of different teaching approaches. Participants were first year master’s
students (approximately at the B2 level of English proficiency) enrolled in an English as a Foreign
Language course. They were divided into an experimental group and a control group, each following
the same curriculum topics and overall course objectives. The key difference lay in the instructional
methods: the control group was taught using traditional pedagogical techniques (textbook dialogues,
scripted role-plays, and standard communicative activities) without special emphasis on intercultural
analysis. In contrast, the experimental group’s instruction systematically incorporated media
discourse content and intercultural tasks. For each unit of study, the experimental group engaged with
materials such as English-language news articles, social media posts, short videos or advertisements
selected to illustrate cultural aspects of communication. These media texts were chosen to be relevant
to the topics in the syllabus (for example, a unit on “Education” might include a news clip about
schooling in another country, or an advertisement reflecting cultural values). Students in the
experimental group analyzed these media artifacts through guided discussions and assignments: they
were prompted to identify discourse strategies and rhetorical features in the text, interpret cultural
references or values portrayed, and compare those elements with analogous examples from their own
culture or previous knowledge. By contrast, the control group covered the same thematic content
using only the prescribed textbook and teacher-designed exercises that focused on language skills
practice (vocabulary, grammar, general conversation) with minimal reference to cultural context
beyond surface-level facts. Both groups were taught by the same instructor over a synchronized
period of several weeks to ensure consistency in instructional time and conditions. Importantly, no
formal pre-test of intercultural competence was administered. Instead, it was assumed — based on
program entry assessments and the students’ similar academic backgrounds — that the two groups
were at a comparable starting level in terms of language proficiency and general intercultural
exposure. This decision to use a post-test only quasi-experimental design was made to avoid priming
students or influencing their learning during the intervention with a pre-test on intercultural skills.
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Thus, any differences observed at the end of the experiment could be more confidently attributed to
the intervention itself rather than initial disparities between the groups.

At the conclusion of the instructional intervention, a post-test assessment was conducted to
evaluate students’ intercultural communicative competence. Instead of a traditional pen-and-paper
test, the assessment took the form of an authentic performance task reflecting the learning objectives
of the course. Students from both the experimental and control groups were given a similar task: they
received two short discourse texts discussing the same topical issue — one text drawn from an English-
speaking country’s media and one from a local (Kazakhstani or Russian) media source. For example,
a task might present an English-language newspaper editorial and a Kazakhstani news article both
addressing a global issue like climate change or education policy. Students were asked to analyze and
compare these texts on several specific points. In particular, the task instructions required each student
to: (1) identify the discourse strategies and rhetorical devices used by the authors (such as tone,
persuasive techniques, narrative style), (2) recognize and interpret any cultural assumptions, values,
or biases reflected in the texts, (3) compare the two texts, noting similarities and differences in how
the issue was presented and what this might reveal about each culture’s perspective, and (4)
demonstrate critical awareness by reflecting on bias, perspective, and representation — essentially
evaluating how each text’s cultural and contextual background influenced its message. Students wrote
up their analyses, which were then evaluated by the researcher using standardized rubric. This rubric
— developed for the study based on key indicators of intercultural competence — comprised four main
criteria corresponding to the skills targeted in the task: Identification of discourse strategies,
Recognition of cultural values/assumptions, Comparative analysis, and Critical cultural awareness.
Each criterion was rated on a four-point scale: 0 (not demonstrated), 1 (minimal or superficial
demonstration), 2 (adequate or partial demonstration), or 3 (advanced or thorough demonstration).
Thus, a student’s performance on the task would yield a score from 0 to 3 in each of the four
categories, with a maximum total score of 12 points. For example, a student who recognized several
rhetorical strategies and explained their cultural relevance might score 3 in the first category, whereas
a student who failed to note any rhetorical features would score 0. The rubric was designed to translate
qualitative aspects of intercultural analysis into quantifiable measures, while still capturing the depth
of insight (or lack thereof) in student responses. Scores were interpreted in terms of competence
levels: a total score in the range of 0—4 points indicated low intercultural competence, 5—8 points
indicated a developing level of competence, and 9-12 points indicated high competence in
intercultural communication skills.

The results of the post-test assessment revealed clear differences between the control and
experimental groups. Overall, the experimental group demonstrated stronger intercultural
communicative competence across all four evaluated dimensions, supporting the study’s hypothesis.
In the identification of discourse strategies, students in the experimental group were generally able to
recognize and articulate a variety of rhetorical and communicative techniques used in the media texts.
For instance, many experimental-group students identified persuasive strategies such as appeals to
emotion or the use of irony in the English text, and they could explain how these strategies functioned
within that cultural context. By contrast, control group students often missed these subtleties; a typical
control-group response in this category was either to provide no clear examples of discourse strategies
or to superficially mention one or two rhetorical devices without further analysis. Quantitatively, the
experimental group’s mean score in discourse strategy identification was 2.5 out of 3, compared to a
mean of 1.7 for the control group. This suggests that the media-focused instruction sharpened
students’ awareness of how language is used to convey meaning and persuade audiences in culturally
specific ways. Regarding recognition of cultural values and assumptions, the experimental group
again outperformed the control group. Students who had engaged with diverse media during the
course were more adept at uncovering implicit cultural values in the texts — for example, noticing
how the English-language article emphasized individual responsibility (a value often highlighted in
Western discourse) whereas the local article stressed community or family roles. On average,
experimental group students scored about 2.6 in this category (indicating a mostly advanced ability
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to interpret underlying values), while control group students averaged around 1.8, often only noting
one obvious cultural reference or missing deeper assumptions entirely. In the comparative analysis
criterion, nearly all experimental group students were able to provide a structured comparison of the
two texts, identifying two or more concrete differences and similarities in content or perspective and
linking those to cultural context. Their write-ups commonly highlighted contrasts in tone or emphasis
between the sources and reasoned why these differences might exist, showing an emerging skill in
intercultural textual analysis. The control group, however, tended to give either no comparison or
very surface-level remarks (e.g. “one article is longer” or “they have different opinions” without
further cultural insight). The mean score for comparative analysis was 2.4 in the experimental group
versus 1.5 in the control group, reflecting a significant gap in the ability to engage in cross-cultural
comparison of discourse. Finally, in terms of critical cultural awareness, the most challenging
dimension, the experimental group again showed a noticeable advantage. These students were more
likely to question the presence of bias or perspective in the texts and consider how each text’s origin
might influence its portrayal of the issue. For example, an experimental-group student might note that
the English article’s portrayal of the issue could be biased by a commercial media agenda or political
stance, and contrast this with potential biases in the local article, thereby exhibiting a high level of
critical reflection. Some even extended their critique to question stereotypes or challenge simplistic
portrayals, demonstrating the kind of self-reflexivity and ethical judgment that Byram (1997)
associates with critical cultural awareness. In contrast, few control group students showed evidence
of this depth of critique; many either omitted any mention of bias and perspective or offered only a
vague statement (such as “every article can be biased”) without concrete analysis. The average score
for critical awareness in the experimental cohort was around 2.1, whereas the control cohort’s average
was 1.2, indicating that, while this was the lowest-scoring area for both groups, the gap between them
was substantial. Moreover, looking at the total intercultural competence scores (summing the four
criteria for each student), the experimental group achieved a markedly higher overall performance.
The average total score for the experimental group was approximately 9.6 out of 12, placing the group
in the “high competence” category. Several students in this group achieved the maximum or near-
maximum scores, exhibiting thorough intercultural analyses. On the other hand, the control group’s
average total was about 6.2 out of 12, corresponding to a “developing competence” level, with most
control students only meeting partial success on the task. An independent samples t-test conducted
on the total scores confirmed that the difference between the experimental and control groups was
statistically significant (p < .01), as were the differences on each individual criterion. These
quantitative results provide evidence that the media discursive tools intervention had a positive and
significant effect on the development of students’ intercultural communication skills.

Beyond the numeric scores, qualitative observations during and after the experiment further
illustrated the benefits of the media-enriched approach. Students in the experimental group not only
performed better in the formal assessment but also showed greater engagement and curiosity
throughout the course. Class observations noted that the experimental group’s discussions were
livelier and more reflective: these students frequently brought up examples from the media materials,
asked questions about cultural nuances, and even debated interpretations, indicating a heightened
interest in the cultural content of communication. In contrast, the control group, while diligent in
completing tasks, exhibited fewer spontaneous discussions about cultural differences, suggesting that
the traditional materials did not prompt the same level of intercultural reflection. Feedback gathered
through a post-course questionnaire (administered anonymously to both groups) echoed this pattern.
A majority of students in the experimental group reported that working with real media content made
them more aware of cultural differences and more confident in interpreting foreign texts. They
mentioned enjoying lessons that involved news or social media examples, saying that these activities
felt relevant to “real life” and helped them understand how people from other cultures think and
communicate. Some also noted that they became more conscious of their own cultural biases when
seeing how the same issue could be framed differently elsewhere. Students in the control group, in
their survey responses, often expressed a desire for more “interesting” or “real” materials; several
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indicated that the course could be improved by including videos or news articles, implicitly pointing
toward the kind of intervention the experimental group received. Such qualitative data strengthen the
interpretation of the test results: the superior performance of the experimental group was likely rooted
not only in exposure to information but in the enhanced motivation and deeper cognitive engagement
that the media discourse activities stimulated.

The findings of this experimental study align with and contribute to the growing body of
literature advocating for culturally enriched language education. The significant gains observed in the
experimental group’s intercultural skills support the idea that mediated discourse approaches can
operationalize theoretical models of ICC in classroom practice. In particular, the improvements in
students’ comparative analysis and critical cultural awareness reflect the development of what Byram
(1997) terms “skills of interpreting and relating” and “critical cultural awareness”. These are complex
higher-order skills that do not typically emerge from conventional language instruction focused solely
on grammar and general communication. The media discourse tools provided a concrete means to
foster these skills: by analyzing authentic texts, students practiced mediating between two cultures —
exactly the role of an “intercultural speaker” as described by Byram. The experimental group’s ability
to detect bias and perspective also resonates with aims of media literacy education, suggesting a
productive overlap between media literacy objectives and intercultural competence development
(Buckingham, 2003). From a pedagogical perspective, this study demonstrates that introducing media
analysis tasks can lead to deeper engagement and better learning outcomes in the domain of culture.
This echoes the recommendations of educators who argue that cultural awareness should be taught as
an interactive process rather than through mere transmission of facts (Deardorff, 2006; Lopez-Rocha,
2014). Notably, the use of comparative media texts required students to constantly switch perspectives
— comparing home and target cultures — which likely cultivated a habit of mind that is crucial for
intercultural competence: the habit of looking at events or issues through multiple cultural lenses.
Such practice can help fulfill the oft-cited goal of intercultural education: to produce graduates who
can empathize with others’ worldviews while critically examining their own, ultimately preparing
them to be globally minded citizens (Porto, Houghton, & Byram, 2018). Additionally, the success of
the experimental group validates the integration of critical pedagogy elements (like questioning
assumptions and ideologies in texts) into language learning. This integration aligns with modern
views of communicative competence that include an ethical and intercultural dimension, not just
linguistic ability.

In conclusion, the experimental evidence presented in this study indicates that media discourse
tools are a powerful means to develop intercultural communication skills in university students. The
use of authentic media texts and guided intercultural analysis led to significant improvements in
students’ abilities to interpret and compare cultural content and to critically reflect on communication
across cultures. These outcomes were achieved within the regular structure of a language course,
suggesting that even without extensive time abroad or immersive experiences, students can gain
substantial intercultural competence through thoughtfully designed classroom interventions. For
educators and curriculum designers, the implications are clear: incorporating media discourse-based
activities into foreign language teaching can enhance intercultural learning outcomes, making
students better prepared for the culturally diverse and media-rich world they inhabit. The study also
highlights the need for assessments that capture intercultural skills — such as comparative analysis
tasks with rubrics — to properly evaluate the impact of such pedagogical innovations. While the data
here are drawn from a specific context, the principles and benefits observed are likely applicable to a
broad range of settings. Future research could build on these findings by exploring long-term effects
of media-integrated intercultural training, testing similar interventions in different language or
cultural contexts, or examining which types of media (news vs. social media vs. film, etc.) are most
effective for particular aspects of ICC. Nonetheless, the present study provides strong support for the
pedagogical value of media discourse tools. By engaging learners with the real discourses of the world
and challenging them to think beyond their cultural comfort zones, we can cultivate more insightful,
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open-minded, and competent intercultural communicators — an outcome that is increasingly vital in
today’s interconnected global society.
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culturally rich, team-based activities. These activities required learners to process, interpret, and
respond to English-language input collaboratively. A mixed-methods approach involving pre- and
post-tests, game performance assessment, observational analysis, and student surveys was used.
Results revealed measurable improvements in English comprehension, vocabulary expansion,
teamwork communication, and learner motivation. The findings demonstrate that game modelling
provides an effective and engaging approach to developing English language comprehension in a
communicative, collaborative environment.
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In modern English language education, there is an increasing demand for interactive,
communicative methods that promote deeper comprehension and active learning. Traditional
methods often rely on passive reception of information, whereas real language acquisition requires
processing, negotiation of meaning, and contextual understanding.

Game modelling - a structured use of interactive, rule-based games offers an opportunity for
learners to apply language actively, develop comprehension skills, and engage in collaborative tasks
that mirror authentic communication. Through game modelling, students are exposed to new
vocabulary, grammatical structures, cultural content, and context-dependent language use, all of
which support comprehension.

Research in language learning emphasizes that comprehension improves when learners interact
with meaningful, contextualized input [1, 202]. Games provide such input, offering opportunities to
interpret, infer, and apply language content through interaction [2, 152]

Scholars argue that game-based learning increases motivation, promotes repeated exposure to
vocabulary, and supports deeper processing of linguistic information [3, 336]. Additionally,
collaborative games encourage negotiation of meaning, clarification, and feedback—key elements of
developing comprehension [4, 413-468].

Cultural games in particular support both linguistic and intercultural competence [5, 284].
Activities such as Jeopardy require listening, reading, interpreting clues, and synthesizing
information, while Two Facts, One Fake develops inferencing skills and critical thinking.

This study contributes to the growing body of research by showing how cultural game
modelling enhances English language comprehension in a structured academic setting.

Participants
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Eighteen undergraduate students aged 18—19 participated in the study. All were enrolled in an
English language course. Students were divided into three teams of six, reflecting collaborative
learning groups commonly used in communicative language teaching.

Game Modelling Method

Two game-modelling activities were used to develop English comprehension around the topic
“Culture and Traditions Around the World.”

e Jeopardy (Culture Edition):

Students interpreted questions, identified meanings, recalled vocabulary, and selected appropriate
answers.

e Two Facts, One Fake (Cultural Myths Edition):

Students analyzed statements, inferred meaning, identified linguistic clues, and used reasoning to
determine the false item.

Key Features of the Games

Roles:

e Facilitator (organizes team responses)

e Reader (reads clues or facts aloud)

e Interpreter (explains meaning of vocabulary or phrases)

e Speaker (presents team’s answer)

e Researcher (provides cultural or linguistic insight)

e Observer (monitors comprehension strategies)

Rules:

e English is the only language allowed during the games.

e Teams must explain how they arrived at each answer.

« Points are awarded for accuracy, clarity of explanation, and teamwork.

Tools:

« Digital Jeopardy board

e Cue cards for Two Facts, One Fake

e Timer, whiteboard, markers

Duration: Total: 50 minutes

e 5 min — Introduction

e 15 min — Jeopardy

e 15 min — Two Facts, One Fake

e 5 min — Team reflection

e 10 min — Post-test and survey

Procedures

1. Pre-test: assessed English comprehension and vocabulary knowledge related to cultural
themes.

2. Introduction session: explanation of rules, roles, and objectives.

3. Game modelling:

o Teams played Jeopardy and worked together to interpret questions.

e Two Facts, One Fake required identifying false facts using comprehension strategies.

4. Observation: instructor recorded comprehension behavior (inferencing, scanning,
summarizing).

5. Post-test and survey: measured comprehension growth and student perceptions.

6. Reflection: teams discussed strategies, new vocabulary, and comprehension challenges.

Data Collection and Analysis

e Pre- and post-tests: measured vocabulary recognition, comprehension accuracy, and
inferencing ability.

e Game scores: evaluated the ability to interpret clues and justify answers.

 Observation notes: analyzed comprehension strategies used.

e Surveys: evaluated motivation, perceived comprehension improvement, and enjoyment.
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Quantitative data were compared through mean score improvements; qualitative data were
analyzed for recurring themes.

Findings
1. Pre- and Post-Test Improvements
Skill Area Pre-Test Mean Post-Test Mean Improvement

Vocabulary 6.0 7.9 +1.9
comprehension
Inferencing skills 5.7 7.8 +2.1
Cultural text 5.5 7.6 +2.1
comprehension
Listening comprehension 5.8 7.7 +1.9
Team-based meaning 59 7.9 +2.0
negotiation
Overall Score 5.8 7.8 +2.0

« Students demonstrated improved ability to interpret English clues, recognize vocabulary, and
derive meaning from context. Collaboration strengthened comprehension through peer explanation
and reinforcement. The pre- and post-test results quantify changes in students’ English language
comprehension following the implementation of game modelling activities. The numerical values
reported in the table represent the mean scores of all 18 participants across five assessed skill areas:
vocabulary comprehension, inferencing skills, cultural text comprehension, listening comprehension,
and team-based meaning negotiation. Each skill was evaluated using a 10-point scale, where higher
values indicate stronger comprehension performance.

The pre-test scores reflect students’ initial comprehension levels prior to the intervention, while
the post-test scores represent performance immediately after completing the game-modelling
activities (Jeopardy and Two Facts, One Fake). The improvement scores were calculated by
subtracting the pre-test mean from the post-test mean for each skill area. For instance, vocabulary
comprehension increased from 6.0 to 7.9, resulting in an improvement of +1.9 points, while
inferencing skills increased by +2.1 points (from 5.7 to 7.8).

These numerical increases indicate that students demonstrated enhanced ability to process and
interpret English input, derive meaning from contextual clues, and understand cultural concepts
presented in the language. The consistent improvement across all skill areas (overall gain: +2.0
points) confirms the positive impact of the game modelling method on various dimensions of English
language comprehension.

2. Simulation Performance

Team Accuracy Comprehension | Quality Final Score
Strategy Use Explanation

1 86 84 81 &3

2 90 86 84 87

3 92 88 86 89

The simulation performance data provide insight into how effectively students applied their
comprehension skills during the game activities. Scores were calculated on a 0—100 scale, allowing
for a comprehensive evaluation of team performance across three categories: accuracy (percentage of
correct responses), use of comprehension strategies, and quality of explanations.

During the Jeopardy game, accuracy scores were derived from the proportion of questions
answered correctly by each team. In the Two Facts, One Fake activity, students’ reasoning and
inferencing ability were assessed based on their ability to justify their choice of the incorrect
statement. The comprehension strategy score reflects how frequently students employed relevant
strategies such as summarizing, identifying key words, drawing inferences, and interpreting cultural
cues. The explanation quality score was based on the clarity, coherence, and linguistic accuracy of
their verbal and written justifications.
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The final score for each team represents a weighted average of these three categories. For
example, Team 3 achieved a final score of 89, the highest among the groups, indicating consistently
strong comprehension, strategic reasoning, and effective communication in English. The performance
data thus substantiate that game modelling not only improved isolated test performance but also
enhanced students’ ability to apply comprehension skills collaboratively and spontaneously in real-
time tasks

3. Student Engagement and Motivation

Survey Statement Mean (1-5)
The games helped me understand and remember new vocabulary. 4.7
I improved my English comprehension during group discussions. 4.8
The activities made learning English enjoyable. 4.9
Cultural content helped me understand English in context. 4.6
I want more game-based learning activities. 4.9

Students reported high engagement and perceived significant benefits for comprehension. The
cultural topics increased interest and contextualized language. These results are essential because
motivation is a well-established factor influencing language acquisition. High levels of engagement
and positive learner perceptions reinforce the quantitative findings, indicating that the interactive,
culturally oriented nature of the game modelling activities played a key role in enhancing
comprehension.

4. Qualitative Observations

Observed behaviors:

« Students frequently used inferencing (“I think this one is false because...”).

e Vocabulary explanation among peers improved comprehension.

« Students asked clarification questions in English, promoting negotiation of meaning.

e Cultural interest made students more eager to analyze clues and discuss answers.

Challenges included:

» Some students initially struggled with fast-paced questions.

» Occasional overreliance on one strong English speaker during decisions.

The findings indicate that game modelling is a powerful strategy for strengthening English
language comprehension. The cultural games encouraged students to interpret linguistic information
actively rather than passively receiving it. The collaborative nature of the games supported peer
learning, allowing students to clarify meaning, share vocabulary, and negotiate understanding—key
processes in comprehension development.

Game modelling also increased engagement, aligning with theories that enjoyment enhances
cognitive processing and retention. By embedding English input within culturally meaningful
content, students not only improved comprehension but also developed intercultural awareness.

The study supports integrating game modelling into English language lessons as a method to
improve comprehension through interaction, cultural exploration, and strategic thinking.

Game modelling proved to be an effective method for enhancing English language
comprehension. Through culturally themed games, students improved vocabulary understanding,
inferencing ability, listening comprehension, and contextual interpretation. The high motivation and
engagement observed suggest that game modelling can make comprehension-focused learning more
interactive and meaningful. These findings highlight the value of incorporating game-based strategies
into English language teaching to support deeper understanding and long-term retention. The
interactive nature of activities such as Jeopardy and Two Facts, One Fake encouraged learners to
process information actively, negotiate meaning collaboratively, and apply comprehension strategies
in real-time communication.

Beyond measurable skill development, the study revealed exceptionally high levels of
motivation and engagement. Students reported that the game-based activities made learning more
enjoyable, reduced anxiety typically associated with language tasks, and encouraged a willingness to
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use English spontaneously. This emotional and motivational component is particularly significant, as
learner engagement is closely linked to improved retention and more effective language acquisition.

Additionally, the findings indicate that game modelling fosters a supportive learning
environment where students rely on each other’s linguistic strengths, share cultural knowledge, and
collectively solve problems. This collaborative aspect enhances communication competence and
mirrors authentic communicative situations, thereby preparing students for practical language use
outside the classroom.

The study also highlights the pedagogical value of integrating culturally relevant content into
game-based activities. Cultural material not only broadens students’ worldviews but also provides
meaningful context for language input, allowing learners to construct deeper associations between
vocabulary, cultural facts, and real-world concepts.

Overall, these findings underscore that incorporating game-based strategies into English
language teaching supports deeper comprehension, long-term retention of linguistic material, and the
development of critical communication skills. Game modelling can therefore be recommended as an
effective component of contemporary language pedagogy, particularly in courses aiming to enhance
comprehension through interactive and contextually rich learning experiences. Further research may
expand this approach to different age groups, proficiency levels, and digital learning environments to
explore its broader applicability.
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AYTH3MI BAP BAJIAJIAPJIBIH COMJIEY
JATIBIVIAPBIH KAJIBIIITACTBIPY JIA «JASPER» BAT'TIAPJIAMACBIHBIH, POJIT

I3TYPFAHOBA M.P.
2 Kypc maructpanrsl, akageMuk E.A. bexkeTtoB aTeiHarsl Kaparanabsl yHUBEPCUTETI

Frumeimu xerekini - TYTAHBEKOBA K. M.
Kaparannel, Kazakctan

Annomauusn. byn maxanaoa aymucmix cnexmpii oysvinvicol 6ap (ACH) 6ananapoviy cetiney
oagovinapvin  oamvimyoa JASPER 6agoapnamacein KOJNOAHYObIH — &bLIbIMU  He2i30epi  MeH
npakmukanvlx epexwenikmepi Kapacmuipwinaovl. JASPER (Joint Attention, Symbolic Play,
Engagement & Regulation) — bipnecken Hazapovl, CUMBOIObIK OUbIHObL, d/leyMemMmIK 63apa apeKem
neH SMOYUOHANObIK pemmenimoi 0amblmyza OablmmanzaH, &blIbIMU MYPEbloaH 02/1e10eH2eH
mabueu oamy unmepseHyuscol. Maxanraoa 6az0apramanvly Hezi3ei KOMNOHeHmmepi, coilieyee
aneviuapm O0aamuvlH 0a20bLIAPObI KATBINMACMbIPY MACLI0Epi, cabax KYPblLIbIMbl, AMd-aHAIAPMEH
AHCYMBIC JHCOHE OANAHBIH 0aMy OUHAMUKACHLIH 0ARANay NPUHYUNMEDT IHCAH-IHCAKMbL MAN0AHAObL.
3epmmeynepee cyiene omvipvin, JASPER 6az0apramaceinely coetiiey MmiliH, KapblM-KAMbIHAC
MOMUBAYUSACHIH  JICOHE dNeYMemmiK OeniceHOilikmi apmmulpyoagvl muimMoiniei Kepcemineol.
bazoaprama aymuszmi b6ap dananapoviy cetineyin maduzu OUbIH APKbLIbL 0AMbIMY2d MYMKIHOIK
bepemin 3amanayu neda2ocukaibl Kypai peminoe capaianaobl.

Kinm ce30ep: Aymucmik cnekmpni 6y3vinvic, JASPER 6azoapramacul, cetiney mini, Oipiecken
HA3ap, CUMBOIObLIK OUbIH, dNEYMEemmiK 03apa apeKem, IMOYUOHALObIK pemmenim, maousu Oamy
UHMEPBEHYUACHI, KOMMYHUKAYUS, COULIEYOT 0amMbimy.

Aytuctik cnektpai O0y3puibickl 6ap (ACB) GananapislH ceiyiey >KoHE KOMMYHHKAIMSIIBIK
JAFIbUIApbIH  JTAMBITY — Ka3ipri WHKIIO3UBTI OUTIM OEpyaiH €H ©3€KTi OaFbITTapbIHBIH Oipi.
3epTreymigep ayTU3MHIH Heri3ri Oenriiepinin Oipi peTiHIe ceiuleyaiH KemiryiH, OipiieckeH
Ha3apbIH QJICI3MITIH, CUMBOJIIBIK OMBIH JaFAbUIAPBIHBIH JKETKITIKCI3AITH KOHE SJIeYMETTIK e3apa
OpeKeTTeCyiH meKTenyin kepcereai [1]. MyHnaait 6ananap KopIliaraH opTaMeH OailjlaHbIC OpHATYFa
KUBIHJIBIK KOpeai, KaKEeTTUNKTEpiH BIMMEH Oulmipeai Hemece MmyJiae ceinemeini. Jloctypui
JOTONIEAMSIIBIK  O/IICTEp Keine THIMAI HOTHXKE OCpMEHTIHIIKTEH, Kasipri FhUIBIM ceiieyi
JAMBITYJIbIH TaOWFH, OWBIHFA HETI3JICNTCH KOHE QJICYMETTIK ©3apa dPeKeTKe CYHEHETIH TOCUIAEepiH
TriMII aen TaHuabl [2]. Ockinai gonenneHren tocinain 6ipi — JASPER 6armnapiamacsl.

JASPER (Joint Attention, Symbolic Play, Engagement & Regulation) — UCLA
yHHuBepcuTeTiHiH npodeccopsl Konnn Kacapu o3ipneren, aytusmi 6ap 6anamapMeH KyMbIC icTeyre
apHaJFaH FBUIBIMH HET137eNTeH nHTepBeHius Typi [3]. barnapnama GipraeckeH Ha3apabl, CHMBOJIBIK
OMBIH/IBI, QJIEYMETTIK apajacy]bl >KOHE AMOLIMOHAJJBl pPEeTTEeNIMIl AaMbITyFa OarbITTanfaH. EH
MaHbAbICEI — JASPER KaTaH KypbUIBIMABI TaliChIpManapra eMec, OalaHblH KbI3BIFYIIBLUIBIFbIHA
CYHieHreH TaOuru OoMbIH opekeTTepiHe Herizaeneai [4]. Aytusmi Oap OananmapAblH TaOUFu YHpeHY
MEXaHW3Mi OWBIH MEH O3JIrHeH OpEeKeTKE HEeTI3NeNreHAIKTeH, Oy OdiC ONapIblH AaMmy
€PEKIIETIKTePIHE TOJBIK COUKEC KEJEIl.

ACB 06ap Gananapna ceiiney TiTiHIH JaMybl KOOIHE KOMMYHUKAIIMS aJIbIHIAFbl TaFAbLUTAPIBbIH
Oy3bpUTybIHA OalnaHbICTBl Kemeyimaeini. ConapablH imiHAe OipJieCKeH Ha3zapAblH OoiIMaybl —
celiey/liH KaJblNTacyblHa HEri3ri keaepriiepaid Oipi. bipnecken Hazap — OaslaHbIH epeceKIeH
Oipre Oip 00OBEKTIHI HEMECE OpPEeKeTTI Oelice OTHIPHIN Kapaysl. Erep Oy kabiet qambiMaran 0osica,
0anma epecekTiH TULAIK MOJETIH KaObUilayfa, ThIHAAyFa >KOHE TYCiHyre maiblH Oonmaiasr [S].
Conppbikran JASPER cabakrapeiHga MaMaH OanaHblH Ha3apbhlH OpPTaK OOBEKTIre aynapyra, OMbIH
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OapbIChIHa KO30eH OaiiaHbIc jkacayra, OanaHbIH opOip OacTamackiHa kayar Oepyre OarbITTaiFraH
apHAWBI 9IicTEP KOJTAHABI.

CUMBOJIBIK OWBIH Ja COMNeyniH JaMybIMEH TBIFBI3 OalmaHbICTBL. AYTHCTIK Oanamap
OWBIHIIBIKTAPABI (PYHKITUSACHIHA Cail eMeC, CTEPEOTHIITI TYPAE KOIAaHYbl MYMKIH. AJl POJIIIK OMBIH
CoNiey/liH TaOWFU JaMyblHA KaXKETTI OpTa ’kacalipl: Oana «TaMarbl allKaH KybIPIIAKTHD)
TaMaKTaHIBIPAJIbI, «KYPTi3yIi» OOJIBII KOJIKTI JKYPTi3el, «Iopirep» peiH OWHaIl, KybIPIIaKThI
«emuenai». MyHmaii opekerrep ceiineyai OenceHai Kommpanyra ceden Oonansl. Fameimmap pemnmik
OWBIH JIEHT el CoiieyaiH 1aMy KapKbIHbIHA TIKeJIeH ocep €TeTiHIH adJenuereH [6].

JASPER Oarnapnamacbiiia MaMaH OajlaHbIH OWBIHBIHA O€JICEeH/Ii KOCBUIBIIN, OHBIH dPEKETTEPiH
keHelTeni. by OamamapnabliH oieyMETTIK apanacyblH KyIIeHTemi. OJEyMETTIK e3apa OpeKeT —
ceineyaiH 6acTel Ko3raymbichl. KapbIM-KaTbiHac Ooimaca, ceiyieyliH (yHKIMOHAIABI MaFbIHACHI
oomMmaiinbl. Conasiktan JASPER cabakraper OanmaHblH MaMaHMEH Oipre opeKeT eTyre
KbI3BIFYIIBUIBIFBIH  apTTHIpyFa OaFbpITTanFaH. MamaH KYTHEereH KbI3bIKTBI COTTep, KIIiripiMm
KHUBIHJIBIKTAp HEMECe OWBIHJIAFbl TOCHIH JKaFJaijap apKbUIbl OajaHbl ©3iHe Kapaiisl. bys OHBIH
ceiiyiey GacTaMachIHBIH apTybIHA aJBIT Kenei [7].

barnapmama ceiineyni Tikedaed ae, kaHama Ja JaMbITyFa OaFbITTanFaH. MamaH ce3ik
MojieJbley, TIIAIK KeHelTy, (P)YHKIHOHAJABIK coijieyre Yipery, bIM-KUMbLI KOO CHUSKTHI
omicTepai KoimaHanbl. Meicanbl, 0ana «marmHay jaece, MaMaH oHbl keHeiTeni: « YJIKEH xb13bur
MaIITIHA KeJIe )KaThIp!». ByJI TociT co3/1iK KOPBIHBIH KEHEIO1HE, COMIIEM KYPBUIBIMBIH MEHI€PYTE )KOHE
rpaMMaTUKAIBIK (hopManapsl TAOUFH TYpAe KaObUIgayFa MyMKIHIIK Oeperi [8].

3eprreynep JASPER OGarmapnamaceiH OipHelne aii KoJJaHFaHHAH KeHiH OipieckeH Hazap,
CoMIeyIiH ©3/iriHeH 0acTalybl, CO3/IK KOPbI, POJIIIK ONBIH KOHE dJICYMETTIK apajlaCyAbIH eI9yip
aptateiHbIH Kepceteni [9]. CoHbIMeH KaTap, OarmapiamMaHbIH aTa-aHallapra OaFbITTaaFaH HYCKACHI
epekiie MaHb3Abl. Cebebi Oasta yaKbITThIH OachiM O6liriH aTa-aHaChIMEH OTKi3€/li, all aTa-aHaHbIH
KYHZCIIKTI KapbIM-KaThIHACTa KOPCETKEH TUIMIK YJTLIepi OajmaHblH COMICyiHEe YJIKSH dcep eTei.
JASPER ara-ananapapl OanaMeH Kanail oifHay, Kanlail TiIAiK Mojaens Oepy, Koijgay Kepcery,
(GYHKIMOHATIBI COMIICY Il TaMBITY JKOJIAPBIH YiipeTeni. by O6armapnamaHbly THIMIUTITIH OipHeIe
ecere apTThIpasl [9].

JASPER 6arnapiiaMachblHbIH IPAKTHKA1a KOJIAHBLITY epeKie/iKTepi

barnapnama HoTmkeni Oony yiniH cabak yII Ke3eHHEH TYpajbl: NaWbIHIBIK, HET13r1 OpeKeT
KOHE KOPBITBIHABL. JIaWbIHIBIK Ke3eHIHAC MamaH OajaHbl KBI3BIKTBIPY YIIH OWBIH OPTACHIH
ozipneiini. byn ke3eH OanaHbIH cabaKkKa SMOIIMOHAIBI KaFbIMIBI KYHIE KipyiHe MYMKIHAIK Oepei.

Herisri ke3enne maman OanameH Oipre OHHam, OHBIH OpEKETTEpiH KOJJam, Ccenneyml
BIHTAJIAaHABIPaJbl. byl Ke3eH ceiliey TiJiH JaMbITyFa apHaJFaH Heri3ri OeiikTi Kypaiasl. Epecek
aZlaMHbIH OajlaMeH Ke3 JEHIeWIHJe Ceiljecyl, OHbIH OpEKETTEepiH KaWTanaybl >KOHE KEHEUTyl —
JASPER-niH 6acTsl TeXHUKamapblHbIH Oipi. byn Oamara «MmaraH KbI3BIFAAbD», «MEHI THIHAAWIbD
JIETEH Ce31M TYIBIPHII, OHBIH COUJICYTe IeTeH MOTHUBAIUSCHIH KYIIICHTE/TI.

KopbITeIHIBI Ke3€H 1€ cabaK TaaKbUIAHBIIN, OaTaHbIH )KETICTIKTEepl MajaKkTanaasl. Magakray —
ayTHUCTIK OananapablH 9JI€yMETTIK MOTHBAIUSCHIH apTTHIPATHIH HET13T1 KypaJl.

JASPER oniciHig epekiie apThIKIIbUIBIFB — IMOUMSIIBIK PeTTediMIi JaMbITYbI. AyTHCTIK
Oamanap Kehae KOHUI-KYHIH Oackapa anmail, ailkaiiay, ©3-e31H ypy, 3aTTap/ibl JaKThIPY CHSKTHI
MiHE3-KYJIBIK TAaHBITYBl MYMKiH. Barqapnama MyHaii sxaraaiap sl xKa3anay eMec, IMOIUSHBI TaHy,
TYCIHY ’k0HE OaFbITTay apKbUIbI peTTeiini. Mbicasbl, MamaH: «CeH peHXIM KaJlIbIH, 1YPBIC TYCIHIIM
6e?», «Kubia 60117151 FOIA, Kel Oipre KoMeKTeceHin» 1en ce3iMiH alKbIHaan oepyre kemekreceai. by
TOCUI Gajara ©3 IMOIMACHIH CO30€H JKETKI3Yl YHpeTenl — COWNCYIH HeTi3T1 (QyHKIUsIAPbIHBIH
o6ipi [10].

barnapnamana GanaHbIlH JaMy JUHAMUKACHIH OaKbliay MaHBI3IbI. BipjeckeH Hazap KUiJiri,
ceiiiey OacTamachl, KOJJAHBUIFAH aHA CO3JEP CaHbI, POJIIK OWBIH Y3aKTBHIFBl anTa CalbIH
OaranmaHanapl. MyH1ali MOHUTOPUHT MaMaHfa Kejeci cabakTapibl IYphIC JKOCIapiayFa MYMKIHIIK
oepeni.
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Kopeiteiaaeinaii kene, JASPER 6araapinamacs! ayTUCTIK CHEKTPITi Oy3bLIBICH Oap Oananiap bl
ceilyiey TUTIH JaMbITy/la WHHOBAIMSIBIK opl ©Te THIMAI omic Oosbin TaOblaaabl. OHBIH HETI3r1
apTHIKIIBUTBIFBl — COMIIeyAl OWBIH OapbIChIHAA, OadaHbIH TaOWFU KbHI3BIFYIIBUIBIFBIHA CYHEHII
naMbITybl. barmapnama celineyni OipaeH yHpeTIiei i, KepiCiHIE COMIeyre alFbIImapT OOJaThIH
MaHBbI3Abl JaFIbUIaApAbl KAIBINTACTHIPAIbl: OIpIIECKeH Hazap, 9NEyMETTIK apajacy, peJiIiK OWbIH,
(yHKIMOHAIABI KapbIM-KaThIHAC. ByJ1 marnputapcehi3 ceiyiey TuUTl TaOWFU TYpAE KaJIbIITaCHanIbl,
connbikTad JASPER ochl xKyiieH] FRUTBIMH HET13/Ie PETTEH Il )KOHE TaMbITAIbI.

barnapnmamans! Kosiiany OapbIChIHIa Oanagap by CoiIey TUTIH/IE FaHa eMeC, QJICYMETTIK )KOHE
SMOIMOHANIBIK JaMYybIHA Ja aliKbIH OH e3repicTep Oaifikamanbl. bama OypbhIH eleMereH epecek
ajaMFa KWl Kapail OacTaiiipl, OMBbIHFA MIAKBIPAABI, OIpre OpeKeT eTyre KbI3biFajubl. CHMBOJIIBIK
OWBIHJAPBIHBIH KEHEIO01 coilfiey TUTIHIH TaOUFU KaJbIITACybIHA KOJAWIIBI JKaFaail TyFbI3absl. Opoip
KaHA POJJIIK OWbIH — OajaHbIH ©3 OWBIH aWTybIHA, CypaKTapra jkayan OepyiHe >KOHE coeiliemM
KYypacThIpybIHa MYMKIiHAIK Oepeni. bana celneyni Tek ce3 peTiHIe eMec, KapbIM-KaThIHAC KYPaJlbl
peTiHe TyciHe 6acTai bl

Barmapnama arta-aHamapIblH pejiiH Je KymieiTeni. ATa-aHa MeH Oaja apachlHAarbl e3apa
OPEKETTIH Y)KaKcapybl OaTaHbIH SMOIIMOHAIIBIK KAYINCI3ITiH, 631HE IeTeH CEHIMIUTITIH apTThIPAIbI.
ATa-aHanapAblH KYHACNIKTI eMipAe KOJJaHAThIH KapamaibM oJicTepi — OHBIH OapbIChIHIA
coeiyieylli KeHEWTy, cesnepai (DYHKIIMOHANIABI KOJJAaHyFa YHpeTy — OallaHblH TUIMIK JaMYybIH
OipHermie ece xxpurnamaaranel. Oceinaiima, JASPER Oarmapiamacel Tek MaMaHapra FaHa eMec, ata-
aHajapra Ja OarpITTalFaH KeeH 1 )Kylie OOJIbI TaObLTa Ibl.

Kanmer anranga, JASPER Oarmapnamacein apHaiibl OimiM Oepy MeKeMenepiHe, OHANTY
OpTaJIBIKTAPhIHIA KOHE WHKJIIO3MBTI CBHIHBINITAP/IA CHIrI3Y ayTHCTIK CIIEKTPII OajalapiblH ceiiey
TITIH JaMBITYABIH JKaHA camajibl JICHICHiHEe IIbIFapagsl. By oMiCTIH FBUIBIMH JQJICIICHTCH
TUIMJLTIr, Oanara OaFbITTANFAHABIFBI )KOHE TAOMFU OKBITY TOCUIIH KOJIJaHYbI OHBI Ka3ipri 3aMaHHbIH
€H MaHBI3/IbI TIeJarOTUKAIBIK KYpaIIapbIHbIH OipiHe alfHAIABIPHIN OTHIp. AyTH3Mi O6ap Oanamapasiy
KOFaMfa WHTErpalysulaHybl MEH TOJIBIKKAHIIbI JaMybl YIIIiH OCBIHZIAW Oarmapiamaiapibl KEHIHCH
Kongany Kaxer. JASPER — OamaHblH ceieyiHe FaHa eMecC, TYIFAJIBIK JaMyblHa, OJEMMEH
OailaHbICHIHA JKOJI AIIaThIH KOTIip.

MANJATAHBUIFAH OJEBUETTEP

Bonxmap ®@., Jlopa K., beitnu A. Aymusm sicane oamy 6yswinvicmapsi. Mockey, 2018.
Wong C. et al. Evidence-Based Practices for Children with ASD. NPDC, 2015.

Kasari C. JASPER Intervention. UCLA Press, 2017.

Goods K. et al. Naturalistic Developmental Behavioral Interventions, 2019.

Adamson L., Bakeman R. Joint Attention Development in Autism, 2016.

Mundy P. Symbolic Play and Communication in ASD. Guilford, 2017.

Gulsrud A. et al. Parent-Mediated JASPER Intervention. Autism Research, 2015.
Kasari C., Kaiser A. Functional Communication Strategies, 2014.

Kasari C. et al. Improving Social Communication in Autism. Child Development, 2009.
0. Sigman M., Ruskin E. Social Development and Language in Autism. Cambridge University Press,
2016.

200N WD

0 “MexayHapoJHBIA HAyYHO-UCCIefoBaTenbcKui 1eHTp “Endless Light in Science”



Impact Factor: SJIF 2023 - 5.95 MNEJATOTUYECKHUE HAYKHU 113
2024 - 5.99 PEDAGOGICAL SCIENCES

https://doi.org/10.5281/zenodo0.17944163
90K 378

BACTAYbBII CBIHBINITAPAA KOPKEM EHBEK II9OHIH
OKBITYAbIH /KAHAPTBIJIFAH OKY BAT IAPJIAMACBIHBIH HEI'I3I']
TAJIAIITAPBI

KYHITEUIC )K¥MAXAH KAJIITEUICYJIbI
IL.F.K. aFa OKBITYIIIbI

JAPUBAEBA MAJIMHA TJOCKYJIKBI3bI
MarucTp, ara OKbITYIIbI

HYPMAXAMBETOBA ACEJI AJIMIIEPOBHA
MAarucTp, ara OKbITYIIbI
Opransik A3us MaHoBauusyuibik yHuBepeuteTi HIbiMkenT K. Kazakcran
Kanaunat negarornyeckux Hayk, CTapuIMid mpenojaBatenb kadenpsl «llegaroruxkm.

Annomauyun: B codepowcanuu cmamvu ONUCAHBI OCHOBHble Mpebo6anus U 0CobeHHOCmU
00HOBNIEHHOU 00PA308AMENbHOU NPOSPAMMbL NPEN0OABAHUSL NPeOMema Xy00HCeCmMEeHH020 mpyod,
npoxooawjeli 6 HAuanbHblX Kiaccax. Bmecme ¢ mem, 6 yueOHukax XxyoodxcecmeenHo20 mpyoa
PACCMAMPUBAOMcsi OCHOBHble HANPABIeHUs NPEeno00dA8anuusi NpeomMema Xy004ceCcmeeHH020 mpyoad u
VUeOHbIX Mamepuaios npeomema uzo0pasumenIbHo20 UCKYCCmaea 6 UX npeemcmeenHOCmu.

Knwueevie cnosa: uumnosayuu, KpuamueHoe obOyueHue, UHMEPAKMUBHOE O0OUjeHue,
06HOBIeHHOe 00pa3oeanue, 0OHOBNIeHHAs YueOHAs npocpamma, 0opazosanue, ooOyueHue.

Kazakcran PecryOnukachiHbIH O11iM Oepy Kyiieci enimi3 ereMeH/IiK ajlFaH XKblIIapaan 6acran
OHTAMJIAHJIBIPY apKBLIBI OipKaTap MKETICTIKTEpre KOJI KETKi31iN Keyei. Ocipece opra Ou1iM OepeTiH
MekTenTepaeri oiniM Oepy neHreili MeH OLTiM camachlHa jkKaHa TajlanTap KOWBLIBII, Oipiiama xyieni
pedopmanap Kypi3iay apkacklHIa OH HOTIkenep Oap. Onm OiaiM Oepy cajachIHIAFBI KYPri3iain
xaTkaH pedopmanap emimizzmeri OuriM Oepy camachblHBIH QJIEMIIK JICHIeWre COMKeC KelmyiH
KaMTaMachl3 €Ty, COJl apKbUIbl QJIEMIIK CYpaHbICKA kayan Oepe anaThlH MaMaHJap.bl Aaspiay
MIHAETTEPI KYKTEINIIN OTHIPFaHbI AHFAKTHL.

JlerenmMeH, camnasbl 611iM Oepy — OKBITY MEH TOpOUeNeyAiH Y3A1KCi3 yaepici O0bIn TabbuTa b,
Byrinri Tapma 6imimM Gepyeri Heri3ri MakcaTTapbiH Oipi-’kKaH-KaKThl OUTiMl, eMip cypyre Oeiim
©31HJIIK OM-TamFamMbl Oap,aJaMIepIIiIiri KOFaphl, KaOIJIETTI kKeKe TYJIFaHbl KaubmTacTeipyaa [1].
Ocsl MakcaTTap bl OpbIHAaY/Ia OUTiM OepyTiH OYKLT OJIEMJIIK TaJlall TUICKTepiHe Opail HHTePaKTUBTI
KaTbIHAC jKacayFa OHBI JKY3€re achIpaThlH TEXHUKAJBIK KYpaiJapAblH apKacklHIa MYMKIHAIKTEPI1
naiinanana 01T, JAMBITHINT OTHIPA aJIAThIH aKMAPATTHIK KOFaMFa KOIIi OTHIPMBI3.

bi3 KapacTBIpBIN OTHIPFaH MOCENEHIH ©3€KTUIIr “KopkeM eHOeK’ MoHIHIH XKaHAPThUIFaH Oi1iM
Oar/amaMachbIHBIH HET13T1 ©3reHIUNKTEPl KaHAal JEeTeH cypakrapra kayam OeperTiH Ooscak, Oy
©3repiCTep MEKTeN OKYyIIbUIAPBIHBIH ~MYMKIHIITIH OapblHINA amia anaThlH, OKYIIBIHBIH
KBI3BIFYIIBUIBIFBIH, UKEMIUTITIH, eMipre OeHIMIUTITIH KaJbIITacThIpyFa HETI3/ICJTeH MEKTENTED
Kyhecinaeri OarmapiaMa OOJBIN OTHIPFaHbI JoeKkTi. baraapiamManbiH KyHABUIBIFEI Hesie? BypbIHFbI
O1TIM KYHeCIHeH KaHall ailblpMalbUIbIFbl 0ap? - IeTeH cypaKTapra TOKTaixap 0oJIcak:

bipinmrigen, >xkaHapTbulFaH OiliM OarFapiaMachlHBIH EPEKIIeNiri TMoHre JereH e3apa
OaillaHBICTHI HBIFANUTY JKOHE eMip 00¥ibl OUTIM aly CUSIKTHI KYH/BIIBIKTapFa HET13/1e/IreH.

Exinmrinen, maHapThUIFaH O11iM KYHECIHIH OKYIIBUIAPABIH OOMBIHAAFHI HETI3T1 JIaF AbLIapAbl
JaMbITyFa OareITTanFad. Herisri marapiiapbl KaTbITacKaH OaaHbiH (PYHKIIMOHAIIBIK CayaTThUTBIFBI
JKOFapbl, CHIHY OJIall anaThlH, OMIP/iH Ke3 KeNTeH KarAasTTapblHAH IIbIFa alaThH OOJBIN ©CYiHe
KemUIIiK Oepeii e OiTaliMbIH.
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YuriHmieH, xaHapThUIFaH OiTiM Oepyaeri KpuaTUBTI OaranayaelH TUIMILTIT. baranay Oimim
O0epy Ma3MYHBIHBIH Kypampaac Oediri OoNFaHIBIKTaH, OarjapiaMa MaKcaTTapbl MEH KYTIJIETIH
HOTH)KEMEH THIFbI3 0alIaHBICTRIPBIIFAHIBIFBI OaliKama b,

OcheiHmait Oarnmapiama TalantapelH opbiHAayra OarbiTtanraH KPP bimim sxone Fruibim
MUHHCTPJITIHIH OacUIbUIBIFBIMEH JKalmbl OimiM OepeTiH opTa MEKTeNTiH OacTaybllll CHIHBII
OKyIIbUIApbIHA >KaHAPTBUIFAH OKY Oarmapiiamachl TanantapbiHa opail 2019-2020 oxy >KbLIbIHAH
Oacrar aHa MMoH aTaybIMEH YCBIHBUIBIN OThIpFaH «KepkeMm eHOeK» OKYJBIFbI, OalbIprel «belinerney
eHepi» koHe «EHOekke Oaynmy» (TEXHOJIOTHS) MOHACPIHIH HEri3ri KaruJaajdapblH CaKTail OTBIPHIII,
allHaJIaMbBI3JIaFbl  KOpIIaFaH IIBIHAMBI ©MIpMEH Tikelned OalmaHbICKa OaFBITTAWTBIH, OKY
MaTepHaNAapblHBIH Ma3MyHbl JKaFblHAH ©3apa calakTac €Ki IMOHHIH J€ Ma3MYHBIH TepeHJeTe
OTBIPBIT KYPBUTFaH IIFbI MAHBI3/IbL.

XKanaptouiran oKy OariapiiamMachl TajanTapblHa COWKEC YCHIHBUIBII OTBIPFaH OKYJIBIKTA: OKY
OaFapiaMachblHIaFbl OPTAK TAKbIPHINTAp OOMBIHIIA JKANIBI KOPKEM eHOEKKe Oayily MaTepHalaaphl,
OcitHesney eHepiHIerl TyCTaHy, CypeT, KOMIO3HUIIUsA, COHIIK-KOJIIaHOanbsl eHep (YITTHIK KOJIOHED,
WITTBIK OYHBIM, YITTBIK CaNT-JCTYpP) COHBIMEH KaTap KepkeM OyibIMaap jkacay Tocuiaepi MeH
JKOJIIAphl KAapacThIPBUIFaH. bacTayblll CBHIHBIN OKYIIBUIAPBIHBIH Oi7iM, OUTIK JKOHE €HOCK eTy
JaFAbUIapbIH KAJIBIITACTHIPyFa OaFbITTalIFaH KOPKEM €HOEKTI OKBITY TEOPHUSICHI MEH 9IiCTEMENIK
MaTepuajaapblia KeHIHeH eHri3inreH [2].

Byn okynbik, OyfaH jAeciliH OipHeIIe peT SKCIePUMEHT PETIHAC 3EPIACIICHIN  KaH-KAKTHI
KapacTBIPBUIBII, €Ki MOHHIH OKY MaTepHaIapbIHBIH Ma3MYHBIHAA MEKTEN OKYIIbUIAPBIHBIH >KaJIIbI
eHepTaHy OarbIThIHIA TEPEH O1liM airyFa Heri3aenreH. bacraypii 0151iM CaThICHIHBIH KOPKEM €HOEK
oinmeci MEH OKyIIbIIap opOip TaKbIPHIT OOMBIHINA TEK O1J1IM ajIbIll KaHa KOMMai, )kaHa MaTePHAIIbI
Tangayasl cabaKTacThIpa OTBIPBINT OKBIN, YHPEHIN, TalIbIHBIC jKacayFa >KyHem cypaKTapMeH
KaMTbuIFaH. Mpicanel OeifHeney oeHepl MOoHIHIHIH Oenrini Oip TakbIpblll ayMarblHIA KaHaan
MIIIHAEPMEH TaHBICHINT OTHIPFAHBIH TYCIHAIPIN KaHa KOWMai, mmIiHAepai KaHAail ChI3BIKTapMEH
KYpacThIpyFa HEMeCe OMIACTBIPYa OJI CHI3BIKTAP IbIH POJIiH, SIFHU KapanaibIM MiIIHAepACH Kypaei
MIIIHAEP KYpaJaTHIHBI )KOHE OJ1 MIIIHACPACH aNlUINKaIHs apKbUTbl OCHHEINIK JyHUEIepAl TYIAbIpY
YKaKTapbl OKYIIbUIAPIbI KBI3BIKTHIPA TYCEI.

ConbIMeH KaTap «O31M Typabl» TaKbIPBIObIHIA aJaMIapIsiH OeT KendeTi, 9poip agamaapIsH
0eT onimeTiHAeri Heri3ri epeKIIeNiKTepl MEH KaTap YKCAaCTBIKTapbl KaMTbUIFaH. OpOip TaKbIPbIN
COHBIHJIA, OKy MaTepHAIJaphlH KAHIIAJBIKTEI MEHTEepPreHAIr, TYCIHTCHIINH aHBIKTay YIIiH
KOWBLIATBIH JKEKE CypaKTapra OKYyIIbUIAp OWIAHBIN, ©3 OeTiHIe 13ACHYre TaJIbIHIBIPAIbI,
BIHTTAHABIPAIbI [3].

MyraniMm opOip KaHa OKy MaTepHajapblH TYCIHAIPreHAe KOpHEKUIIK CypeTrTep MeH
cabaKTacCTBIPHIN TYCIHAIPYE OKYy MaTepHalgapblHa OKYIIbLUIAp HAa3apbhlH aynapy JKarblHa aca MoH
Oepinyi Tuic.

byriari KyHre naeWiH JOCTYpJl OKBITYJbIH 9JICTEMECIHIE OKyUIbUIap IoH OOWbIHINIA
TaKBIPBIITHIH OKY MaTepHAJIbIH MEHTE€PE OTBIPHII, OJAP IbIH TAHBIMJIBIK XKOHE TOPOUEINLTIK KaFbIHAH
JAMBITYJIbI KO3JIeTeH OoylaThlH 00Jica, JKaHAPThUIFAH OiTIM Oepy/iH OKBITY 9AicTeMeci AOCTYypJi
OKBITy/Ia KO3JICITeH IaMBITYIIBUIBIK MaKCaThIH, Ca0aKThIH OUTIMAUIIK MaKCAThIHBIH OPHBIMEH
aybICBIIl OTBIPFaHBl Oalikanmanel. bipak, jkaHapTbuFaH OuTiM OepyliH cabakK MakKcaTTapsbl
OKYIIBLIAP/IbIH 0aChIM OiiNiay onepanusaapbiH (TaAHBIMIBIK JaFAbUIAP ), TYJIFAIBIK KACUETTEPIiH )KOHE
VIT)KaHJIBUTBIKKA OaFbITTAIFaH (TOPOMEIUTIK) KACUETTEP/I1 JAMBITY Il MY IICICHII.

Jlemek, myfaniM cabakThl JKOCMApiaraHAa OKBITY MaKCaTTaphl TIICHUXOJIOTHSIIBIK IKOHE
MeJarorukaiblK KYHIbUIBIKTapra OaylyMmMeH IIeKTeIMed, JaMbITyFa OaFbITTallFaH KacHUeTTepiH
Y3ZIKCi3, MyFaliMHIH [IOH ca0aKTapblHJa OKBITY SJICTEMECIH TY3ETyre *oHe OUIIM amylIblIapablH
©3/IepiHIH TaHBIMIBIK JCHTEeUIepiH Oaramaan OThIPYbIHA aHBIK, aMKBIH YKOHE HAKThI OJIIEeMIEPII
aHBIKTAaIl OTHIPYJIBI KAXKET ereai. SIFHu, apOip O11iM amyIIbIHBIH TaHBIMABIK JaFAbUIaphl MEH OLTIM,
OLTIK ACHTeMIepiH aHbIKTayFa MYMKIHIKTEP TYbIT OTHIPAJIbI.

Kopeita kenrenae 6i3 ailTeim OThIpFaH OiniM OepyIiH ©3€KTi MocelesiepiH THIMAL IIenryae
KaHAPTBUIFAH OKYy Oarjajnamachl TajanTapblHa opaii Oacraywimr OutiM Oepy naeHreiiniy 1-4-
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CBHIHBINITApHI YIIiH KypbUTFaH «Kepkem eHOeK» MoHI OONBIHIIA YATUIIK OKY OaFaapiaMachiHaa MbIHA
TOMEH/IET] HeT13T1 MIapTTap OPbIHIAIBIHYbI THIC:

- OKy Oarmapiamachl OKYIIBUIAPABIH JKac €peKIIeNIKTePiHiH TaHBIMIBIK MYMKIHIIKTEpiHE
CoHMKeC op OKy IIOHIHIH Ma3MYHBIH J>KOHE oOjapiblH OuriM, OUTIK, JaFablIapblH HAThLIAYIbI
Ka)KeTTEN 1,

- oKy OarmapiaMacblHAa OKY-HOPMATHBTIK KY)KAaTTBIH JIOCTYPJII MIHIETTEpl 3amMaHayu
MeKTerTe 011iM 6epy MPOIeCiH YHBIMIACTHIPY/1a MHHOBAIMSIIBIK TOCUTIEP/l KipIKTIpy Al KaXKETTeH/I1;

- KYHIETiKT1 OiiM Oepy yAepiciHIe OKYyIIbUIapAbIH MEHIepreH O11iM, O1TIK JKOHE JaFIbUTaphIH
Ke3 KeJIreH OKy TMPOLECIHAe JKOHE ©Mip JKaFJasTTaphlHAa Taiianany AasipiIbUIbIFBIH
KQJIBINITACTBIPYFa, JKETICTIKKE KOJ JKETKI3yre, IaMbITyFa OaFbITTaFfaH HETI3Tl YCTaHBIMIIbI
KaKeTTeH 1.
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Abstract: This study proposes investigating the effectiveness of the personalization of film-
based learning with Artificial Intelligence (Al) to improve listening comprehension among 7th
graders. While digital media is widely used in education, few studies have focused on the role of AlI-
based personalized film content in improving middle school listening comprehension. This study will
apply a quantitative approach by implementing a survey for English language instructors. Through
the survey, the study will gather data on the teachers' experiences, perceived potential advantages
and limitations, and anticipated outcomes of incorporating Al into film-based listening instruction.
This will help further implement personalized, interactive, and efficient listening-learning practices
among the young learners.

Keywords: listening skills, artificial intelligence, personalization, film-based learning, English
language teaching, 7th grade.

One of the main skills in foreign language acquisition is that of listening and this is evident
particularly at the early stages of education. For 7th graders listening and speaking are the foundation
of future success in reading, writing. But the problem is thousands of students simply do not
understand — listening in English can to too difficult, with little exposure to native speakers talking
at speed, strange accents and a certain lack of personalization. Therefore, published material such as
textbooks and ESP listening test materials may not accommodate learners’ cognitive preferences.
The rise of artificial intelligence (AI) and its application in the field of education has offered new
opportunities for personalized learning, such as film-based learning tools that are tailored to learners’
levels of proficiency and styles of learning.

Therefore, we could consider the use of Al personalized film materials in integrated English
teaching as a desirable means to promote 7th graders’ listening proficiency. Recent evidence has
emerged in favor of Al-supported listening instruction: Chaikovska, Stoliarenko, Hlushkovetska, and
Semenyshena (2024) reported that Al-based audio activities including personalizes podcasts have
shown to enhance learners’ listening competence by customizing the level of tasks [1]. This
corresponds to the classic claims about the importance of natural listening input in learning a
language. Theorists such as Richards & Renandya (2002) argue that it is through hearing natural
spoken language, where students can develop a feel for rhythm, pronunciation and conversation rules
[2]. Likewise, Mayer’s Multimedia Learning Theory (2005) emphasizes that memory and meaning
creation are facilitated by the concurrent presentation of audio and visual channels compared to text
[3]. In the case of Kazakhstan, Kunanbaeva (2012) underlines a communicative and culturological
direction in the foreign language teaching: “a very important emphasis is laid upon real-life use of
language, on meaning-based interaction. And given many recent advancements in educational
technology, Al-powered software now enables teachers to assess student performance and deliver
superior, personalized feedback, which makes film-based learning in a personalized way more
attainable (as well as timely and pedagogically) [4].

Film-based learning platforms that use Al, such as adaptive subtitle generators and real-time
comprehension checkers, are becoming more accessible. Teachers are starting to add short films and
animated clips into their classrooms to keep students engaged. However, we have not widely studied
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how personalized these tools are for each learner and how they specifically help middle school
students improve their listening skills.

However, based on the lesson observations, some teachers indicated it can be challenging for
students if the speed and the lexical load need to be adapted to the students' language skill level.
Although there is no shortage of studies on the general benefits of using multimedia, there is none on
the effect of Al-adapted film-based learning strategy on Kazakhstan's 7th graders' listening
comprehension. It is critical to comprehend teachers' perspectives, including their experiences,
challenges, and expectations, regarding the use of artificial intelligence-supported personalized film-
based learning tools and their impact on students. Therefore, this study seeks to evaluate the
effectiveness of artificial intelligence-supported personalized film-based learning in improving
listening skills for seventh-grade students from the perspective of teachers. A survey of English
language teachers will gather their perspectives on current practice and on advantages and
disadvantages of using film-based and film-augmented language learning (FALL) tools.

The findings are expected to contribute to a better understanding of how personalization
influences listening development and how teachers can best implement such approaches in classroom
settings and this study is guided by the following research questions:

1. How do English language teachers currently use film-based materials to develop listening
skills in 7th graders?

2. What are teachers’ perceptions of integrating Al-driven personalization into film-based
listening activities?

3. To what extent can Al-personalized film-based learning improve listening comprehension
among 7th-grade students?

The study is relevant for English language educators, curriculum designers, and educational
technology developers. It contributes to the growing body of research on digital learning in foreign
language education, particularly in Kazakhstan. By identifying effective strategies involving Al
personalization, the research will support the shift toward more individualized and communicative
approaches, which aligns with modern educational standards. Ultimately, improving listening skills
at early stages can lead to stronger communication competence, academic performance, and student
confidence.

METHODS

The purpose of this study is to examine how the integration of artificial intelligence in film-
based learning can improve the listening skills of 7th-grade students. Additionally, the research aims
to explore teachers’ perceptions, experiences, and levels of readiness to implement Al-supported
instructional tools in the English language classroom. Although digital resources are increasingly
used in many schools, the systematic application of Al-powered film materials in listening instruction
remains underexplored. Previous studies have mainly investigated general digital platforms,
mistakenly assuming that all technology-enhanced tools influence listening comprehension in similar
and predictable ways. This assumption overlooks the unique features of Al, such as personalization,
adaptive feedback, and automated difficulty adjustment. Therefore, this study seeks to address the
existing gap by focusing specifically on teachers’ perspectives and the potential of Al-integrated film
materials for supporting listening development among middle-school learners.

This study employs a quantitative research design, using a structured survey questionnaire as
the single method of data collection. The quantitative approach is selected because it enables the
researcher to gather measurable and statistically comparable data from a larger number of
respondents. It also makes it possible to identify general patterns, tendencies, and correlations in
teachers’ experiences with Al-enhanced film learning. Quantitative data provide clarity, objectivity,
and the ability to interpret results in relation to broader trends in educational practice. The use of one
consistent method also ensures uniformity in the type of information collected, supporting stronger
reliability of results.

The main research instrument is a closed-ended online survey composed of Likert-scale items,
multiple-choice questions, and short factual questions. The survey is designed to measure several
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variables: teachers’ current experience with Al tools, their frequency of use, perceived advantages
and challenges, level of preparedness, and expectations regarding the use of film-based Al materials
for teaching listening. The questionnaire will take approximately 10-15 minutes to complete and will
be accessible on a digital platform that teachers can use at their convenience. Data collection will take
place over a two-week period to allow sufficient time for participation and follow-up reminders.

The participants of the study consist of English language teachers who work with 7th-grade
students in different schools. A convenience sampling strategy will be used, selecting teachers who
are available, willing to participate, and familiar with digital or Al-based tools. Approximately 20-30
teachers are expected to complete the survey. This sample size is sufficient for identifying general
patterns and gaining insight into teachers’ attitudes on the topic. In addition, the inclusion of teachers
from different school contexts may help reflect diverse experiences with technology integration.

To ensure reliability, the survey items are written in clear and simple language, avoiding
ambiguity or overlapping meanings. Before the official distribution, the questionnaire will be pilot
tested with 2-3 teachers to check clarity, consistency, and appropriateness of the items. Based on
feedback, minor revisions will be made if necessary. Validity will be supported by designing the
questions directly around the constructs defined in the research purpose and research questions-Al
use, film-based learning, and listening skills-ensuring that the instrument measures what it intends to
measure.

Ethical considerations are strictly followed. Participation in the study is completely voluntary,
and all respondents will be informed about the aim, purpose, and procedures of the research.
Confidentiality and anonymity will be guaranteed, and no personal identifying information will be
collected. Participants will have the right to withdraw at any time and may skip any question they are
not comfortable answering.

The organization of the research includes several steps: survey development, pilot testing, final
distribution, data collection, and data analysis. After gathering the responses, the data will be coded
and analyzed using descriptive statistics such as frequencies, percentages, and simple charts. These
results will be examined in relation to the research questions to determine how teachers perceive Al-
integrated film-based instruction and how it may support listening skill development. The final stage
will involve interpreting the findings, identifying implications for teaching practice, and providing
recommendations for further research and classroom application.

RESULTS

The findings of this section will examine the feedback received by 63 English instructors who
provide instruction for 7th graders and are categorized into three different areas which were
developed from the primary grading level, perceived uses of Al personalization, and the perceived
impact of Al personalization on listening skills.

1. Current utilization of film-based materials for listening purposes

Experience Level & Teaching Load of Respondents: The vast majority of respondents had
between 1 and 5 years of teaching experience (68.2%). This shows that the majority of respondents
were relatively new to their profession and that there was a very strong educational need to utilize
effective instructional resources. Over 49% of respondents taught four or more groups of 7th graders,
which demonstrates that a great many teachers carry heavy teaching loads, making the need for
effective instructional resources particularly important.

2. Frequency of film utilization:

There was a great deal of opportunity for the use of film-based listening materials in the
classroom.

e Often - 30.2%

e Very often - 30.2%

e Combined frequent use: 60.4%

¢ Only 3.2% reported never using films.

In terms of using subtitles, the vast majority (including 74.6% of users) consistently utilize
subtitles. Regarding the types of materials:
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e Short clips - 27%

e Full episodes - 33.3%

¢ Animated videos - 31.7%

e Educational videos - 34.9% (Teachers often-selected more than one category.)

The frequency of listening tasks included with this material is unclear. However, it does not

appear that film-based listening tasks are systematically utilized.

e 12 times per semester - 38.1%

e Monthly - 27%

o Weekly - 14.3%

e Every lesson - 7.9%

Therefore, even though teachers rely quite heavily on films, they infrequently use these films

as a source of structured listening tasks.

2. Teachers’ use and perception of Al personalization

Currently, the level of Al technology utilized in English language instruction is quite high
¢ 87.3% already use Al tools

© 82.5% report access to Al-supported platforms

However, the amount of usage of this technology for listening varies just as considerably.
¢ Often - 30.2%

e Very often - 22.2%

e Sometimes - 23.8%

e Rarely or never - 23.8%

The ability of Al personalization and task generation is very broad:

e A large percentage of teachers report using Al technology that personalizes or customizes

listening tasks based on their students' needs (65.1%)

e Approximately three-quarters of teachers have also used Al technology to create listening

tasks based on film content (74.6%).

Additionally, teachers frequently use listening tasks that were generated through the use of Al

technology.

Digital readiness

Access to digital resources is strong:

e Students have device access: 90.5%

e Internet always/mostly available: 79.4%

¢ Devices fully/mostly available: 61.9%

This means the ground for Al-personalized film learning is quite ready.

Monitoring and feedback

Teachers are increasingly relying on digital monitoring:

e Monitor progress often/always:58.8%

¢ Al provides personalized feedback often/always: 54%

This suggests that Al tools are actively reshaping how teachers track listening development.
3. Perceived influence of Al-personalized film-based learning

Al-supported film materials are used with different frequencies:

e Very often - 27%

e Oftimes - 25.4%

e Sometimes - 19%

This means that more than half of teachers, 52.4%, already integrate films with Al support

regularly. Teachers also reported perceived pedagogical value on how Al serves effectively in
monitoring learner progress, at 71.4%.

DISCUSSION
The results illustrate the changing nature of video-based and Al-supported listening instruction

in 7th-grade English classes. Teachers use films on a regular- but not systematic basis.
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The findings illustrate that listening lessons use films and videos quite extensively. “Often” or
“very often” is reported by over half of teachers, which indicates high awareness of the motivational
and linguistic advantages of presenting children with audiovisual input. This is consistent with
previous studies that highlight the importance of hearing authentic multimodal input in the
development of listening comprehension (Mayer, 2005; Richards & Renandya, 2002).

Nevertheless the data do not suggest that focused listening around film-specific content is
frequently employed. Although teachers provide film in class quite often, the learners don’t always
have focused tasks on listening comprehension. This gap reflects a need for more organized,
pedagogically grounded use of film-based materials.

2. Al is robustly in use, not necessarily for listening.

Most teachers are already using Al tools, and schools typically provide platforms that support
Al-enabled learning. Teachers also show understanding of adaptive systems, 65.1% are familiar with
personalized Al tasks.

But, listening-based Al is less of a clear-cut regular thing. About half rely on Al for the gut
tasks regularly, while about half use it occasionally or not at all. This discrepancy indicates that
teachers may still be struggling to learn how best to incorporate Al in the teaching of listening. This
variation may be influenced by a lack of prepared materials, limited training or uncertainty regarding
pedagogical approach.

However, a staggering 74.6% have experience with Al tools for generating tasks from movies,
suggesting that researchers are increasingly determined to leverage Al as a way to improve the quality
of their work and teammate performance.

3. Educators see promise in Al-personalized film learning

Teachers tell us that Al tools can be used to monitor progress and enables personal feedback,
so there is evidence that Al could support classroom teaching. Ample device availability and reliable
internet for much of K-12 further mitigates obstacles to technology implementation, rendering Al-
based learni ng practical in most schools.

These results are in line with recent research that points instead to the benefit of Al-
personalized input for enhancing language skills (e.g., adaptive difficulty, real-time feedback,
individualization of pace). The fact that the teachers are highly engaged with Al-based tasks means
that they see them as beneficial for L2 listening comprehension.

4. Implications

The findings reflect the teachers' strong willingness to accept Al-personalized film materials.
The current setting--regular film exposure, strong digital penetration, and high rate of Al application-
provides us a right situation to construct systematic Al-personalized-film-based listening learning
for 7th graders.

But the uneven distribution of tasks indicates a need for teacher training and coherent
instructional programs. Teachers seem to be open and ready, but need to be guided toward taking
advantage of Al-supported listening pedagogy.

CONCLUSION

The analysis compared how the effect of the use of film-based materials was perceived by
English teachers with that of Al personalization, while also evaluating how film learning integrated
in Al might have an impact on 7th-graders' listening development. The results lead to a number of
key conclusions.

First, the listening materials on films are popular and welcomed by teachers in class. However
the use of tasks for structured listening based on film content is still irregular which proves that there's
a lack in necessary pedagogical support. The importance of motivationally and linguistically
beneficial AV input is well accepted among teachers, although clear teaching tasks are still to be
more fully developed.

Second, the use of artificial intelligence in English instruction is by no means rare anymore.
The majority of teachers are already using Al tools and have access to Al-enabled platforms. A lot
of them also use adaptive technologies or Al generated exercises, albeit the kind of usage for listening
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is different. This indicates high interest and potential but also shows that teachers need further support
on how to successfully implement. Third, teachers see Al-personalized learning as useful for
monitoring student progress offering personalized feedback and making learning more engaging.
Significant device access and relatively reliable Internet at most schools, makes it likely that
supportive environment for adopting Al-personalized film learning. The findings' signal that teachers
consider Al-generated and style-adapted tasks may contribute positively to listening comprehension
development through consistent practice.

In conclusion, results indicate that Al-personalized film-based learning is not only feasible but
also very promising in enhancing 7th graders’ listening skills. Educators already use Al and movies
quite a bit, suggesting there’s fertile ground for further development. In order to make the best use of
Al-personalized listening teaching, schools and educational policy-makers should offer systematic
training, ready-to-use materials and methodological support. Improving these areas will enable Al
tools to be used as an supportive component of successful, engaging, responsive listening instruction
for middle school students.
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OCOBEHHOCTHU BHEAPEHUSI COBPEMEHHBIX OBPA3OBATEJIBHBIX

TEXHOJIOT U

BOBO/J’)KAHOBA CAJIOMAT PAXUM/I’KOHOBHA
K.n.H., cTapmmii npenonasarens kadenpsl npaBoBeaeHus ['OY «XymxaHackuid
rocyapcTBeHHbIN yHIUBepcuTeT MMeHu bobomkon ["adypoBay, Xymxann, PecrryOmika
TamxuknucTaH.

Annomauusn: B cmamve paccmampusaemcs 6onpoc o0 HeoOXOO0UMOCMU NPUMEHEHUs
UHMEPaKmuenvlx opm o00yueHuss npu Nnoo20mMoeKe CMyOeHmos, Komopvle 0becneuusaom
agpghexkmusnocmo 006yuenus. HM3zyuen 00uH U3 2NABHBIX BONPOCOB COBPEMEHHOU NedacocuKu —
KAuecmeo 6blcuieco 00pa308aHusi KaK KAIOYEBOU ACNeKm pa3eumus cucmemvl 00pa308amus u
nosblueHUss KOHKYPEHMOCNOCOOHOCMU 8bINYCKHUKO8. Paccmompeno ycnewnoe oceoenue yuebHozo
Mamepuania U HOB020 ONbIMA YYEOHO20 B3AUMOOEUCMEUsi HA OCHO8E UHHOBAYUOHHBIX Memo008
npenooasanus.

Lenvio cmamvu saensiemcs 6viA6lIeHUe HAULYHWUX U Haubonee 3PHeKmusHvIX Memooos
0byueHUsl, CnoOcOOCMBYOWUX AKMUBHOMY 00yueHuro cmyoenmos. [Ipoananusuposano npakmuieckoe
3HAUeHUe UCNONL30BAHUA 8 CUCHEME BbICULE20 NPOPECCUOHATILHO2O 00PA308AHUL MAKUX MEMOO08,
KaK OUCKYCCUsl, NPAKMUKYM, KPY2lblil CIOIL, MEMOO AHAAU3A KOHKPEMHbIX CUmyayuti u m.o.

B pamkax unmepaxmugnozo obyueHus 6éce y4acmHUKU 83auMOO0eticmeyiom opyz2 ¢ OpyeoM,
obmeHusaromces uHgopmayuetl, COBMeCmHo peularom npoosemvl, OYeHUusarom O0etcmeus Opyeux u
c80e cobcmeeHHoe nogedenUe U NOSPYIHCAIOMCIL 8 PEAbHYI0 AMMOcghepy 0en108020 cCOmpyOHU4ecmea
no paspeuwenuio npobremvl. Hx ucnonvsosauue 3aKiOuaemcs 6 opMupo8aHuu y CmyoeHmos
KOHKDEMHbIX NPOheccCUOHANbHbIX KOMNemeHYull, Nnpasosvix HAbIK08 u ymenuul. IIpeocmasnenvi
OCHOBHblE — HANPAGNEHUsl  PA3BUMUSL  COBPEMEHHO20  NPODECCUOHANbHO20 — 00pA3068aAHUSL U
appexmusHvle cpedcmea no02omoKU KEAIUDUYUPOBAHHBIX CHEYUATUCTIO8.

B 3akntouenue pabomul yKaswleaemcs Ha NOMEHYUALbHYIO BO3MONCHOCHb U, 8 dMOU C6:3U,
HeobX00UMOCMb MAKCUMALbHOU Peanu3ayuy UHMepaKmusHulx opm o00yYeHus npu OpeaHu3ayuu
UBYUEHUsL NPABOBLIX OUCYUNTIUH.

Kniouesvie cnosa: KoHKypeHmocnocobHocms, 00pazosamenvHulii  npoyecc,  0yoyuui
cneyuanucm, OUCKYCCUsl, NPAKMUKYM, KPY2iblil CIOJ, UHMePAKMUBHbLE Memoobl 00VUEeHUsL.

OOpa3oBaHue WrpaeT BaXKHYIO POJIb B MOMUTHKE TaJKUKHMCTaHA, TaK KakK CIOCOOCTBYET
Pa3BUTHIO TPAXKIAHCKOTO 0011ecTBa, JOPMUPOBAHHIO AKTUBHON M MH(OPMHUPOBAHHON TPasKIaHCKON
MO3UIMH, a TaKke O0ECHeuyMBaeT KaJIpoByIO 0a3y s MOJUTHYECKOW »1uThl. [IpaBUTENHCTBO
WHBECTHPYET B 00pa30oBaHKe 3HAYUTENbHBIE cpecTBa. OCHOBHBIE L€ TOCYIAPCTBEHHON MOTUTUKA
B JIJaHHOH cepe — MOBBIINICHUE JOCTYIHOCTH, Ka4eCTBAa U PEJIEBAHTHOCTU 00pa30BaHUs AJs BCEX
rpaxaadn  TamxukuctaHa. Yepe3 cucreMy 00pa3oBaHUsl TpaKAaHe [OMy4YalOT 3HAHUS O
MONUTHYECKUX TMpolleccax, MpaBax M OOS3aHHOCTAX TpakIaHWHA, MPUHIMIAX JAEMOKpPATHH U
y4acTus B MOJUTUYECKOM KHU3HU CTpaHbl. OOpa3oBaHME CIIOCOOCTBYET Pa3BUTHIO KPUTHUYECKOTO
MBILUIEHUS] ¥ aHAJIMTMYECKUX HABBIKOB. Briciiee oOpa3oBaHue MpenocTaBisieT BO3MOKHOCTHU IS
Pa3BUTHS JIUJIEPCKUX KAaYECTB, MPO(HECCHOHAIBHBIX HABBIKOB 1 3HaHM. B HarmonanwsHoOM cTparerun
pa3ButHs obOpazoBanus PecnyOnuku Tamxukucran no 2030 roga (yrBepxnaeHa IloctanoBneHuem
[IpaBurensctBa Pecnybnuku Tamxukucran ot 29 centsadps 2020 roma 3a Ne 529) ykazano:
«KauecTBo BbICHIETO 00pa3oBaHMs — KIIOUEBOM AacleKT Ppa3BUTUS CUCTEMbI OOpa30BaHUS U
MOBBILIEHUS] KOHKYPEHTOCTIOCOOHOCTH BBIITYCKHUKOB Ha MEXIyHApOJHOM phIHKE Tpyzna [1]. B atom
JOKyMEHTE YKa3aHbl OCHOBHBIE HalpaBJICHUs] Pa3BUTHs OOpa30BaHUs, CPelU KOTOPHIX OTMEUEHO
yAy4llIeHHe KauyecTBa OOpa30BaHHs IIYTEM COBEPIICHCTBOBAHHUS Y4E€OHBIX MPOTpaMM, METOIUK
IIPENOaBaHNusd U OLIEHKM 3HaHWi. BakHoe BHMMaHME YAENAETCS NOATOTOBKE M IOBBIILIEHUIO
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KBAJM(HUKALIUN yYUTENCH; pa3BUTUIO CUCTEMBI NMPO(ECCHOHATBHOTO OOpa30BaHUS U MOATOTOBKE
KaJIpOB, COOTBETCTBYIOLIMX MOTPEOHOCTSM SKOHOMUKH Ta’KUKHUCTaHa.

J171s TOBBIIIEHUSI Ka9eCTBA TOATOTOBKHU CIIEIIUAIMCTOB B By3aX MHUHHCTEPCTBO 00pa30BaHUs U
Hayku PecnyOonuku TajkukucTaH COBEPILIEHCTBYET KaK 3aKOHO/IATENIbHYI0 0a3y, TaK U CoAepKaHue
oOpa3oBaHMs B LENSX NPUBEICHUS WX B COOTBETCTBUE CO CTaHIapTaMHU, COOTBETCTBYIOLIUMH
MEX/1yHapOIHBIM YPOBHSM.

Bynymmii cienuanuct 1omkeH ObITh TOTOB K MOCTOSHHOMY OOYYEHHMIO W Pa3BHTHIO CBOUX
HaBBIKOB, 4TOOBI d(P(HEKTUBHO COOTBETCTBOBATh TPEOOBAHUSIM COBPEMEHHOTO OOIIECTBA M PBHIHKA
TpyZa.

HOpunnueckas moAroToBKa HEOOX0IMMa HE TOJIBKO OyaynuM rnpodeccroHaniam, HO U II00oMy
YEJIOBEKY, TaK KaK KaXKJIbIi IPaKJJaHUH CTPAHbl BCTPEYAETCS C TAKUMH KU3HEHHBIMU CUTYAlLlUSAMH,
KOTOpBIE TPEOYIOT 3HAHUS HJIEMEHTAPHBIX IOPUAUYECKUX HOPM.

Y4éHbie 000CHOBBIBAIOT HEOOXOAMMOCTD HCIIOJIb30BaHUS TIEIarOraMHi HOBBIX, HHTEPAKTUBHBIX
dbopM u MeTOmOB OOy4YeHHUsS, KOTOpbIe TPEOYIOT OT CTYICHTOB CO3HATEIbHOTO OTHOIICHUS,
MHUIMATUBHOCTH, CaMOCTOSITEIBHOCTM M TBOpYECTBA B HUX Y4YeOHOM M TO3HaBaTeIbHOU
NeSITENbHOCTH.

[IpenogaBanue npaBa B HBIHENIHUX COLMAJIbHO-3KOHOMMUYECKHUX U MOJIUTHYECKUX YCIIOBUSX,
3HaHHME €ero mnpuodpeTaer Bce Oojee OIIYTUMYIO >KU3HEHHYIO 3HA4UMOCTb. OCOOEHHOCTHIO
MPENoaBaHusl IOPUIUYECKUX AUCIUIUIMH COCTOMT B TOM, YTO MpPU OOBSICHEHHUH MPABOBOU
uH(pOpMallUY TpenoAaBaTelb MOJb3YeTcss KOHCTPYKIUSAMU U (GOopMyllaMy 3aKOHA, CIOXKHBIMU IS
BOCTIPUSITHS CTY/ICHTOB, Y KOTOPBIX a0CTPaKTHOE MBIIIJICHHE HEIOCTATOYHO pa3BUTO. TeM He MeHee,
HEJOMyCTUMO HM3yYeHHE OTpaciieBOro TMpaBa 3aMEHATh OOUIMMH  PAacCyXACHUSIMH U
MPUOJIM3UTETHFHBIMA TPAKTOBKAMU TIPABOBBIX MOJIOKEHUH.

B mMeToauyeckuil anmapat BXOAAT pa3IMYHbIE MO YPOBHIO CIOKHOCTH BOIIPOCHI U 3aJaHMUSI, B
TOM YHCJIE TBOPYECKOrO, MOUCKOBOIO, TECTOBOI'O XapaKTepa. 3aHATHE HAYMHAETCA C ONUCAHMS
MPOOJIEMHON CUTyallMH, MPSMO OTHOCSIIEHCS K TeMe U €€ OCHOBHBIM MOHATHSIM. JTO Cpasy
HACTPauBaET Ha IPAKTUUECKOE, ’KUBOE IPUMEHEHHE MPABOBBIX 3HAHUN. DTO Ipeaoaaraet sce Oosee
IIMPOKOE HCIIOJIb30BAHUE HETPATUIIMOHHBIX (HOPM 3aHATHIA, B TOM YHCIIE METOIUKHU JEIOBBIX U
pOJIEBBIX WIp, MPAKTUKyMOB, TUCKYCCUH, «KPYTJBIX CTOJOB», «IOPUINYECKUX KOHCYJIbTALUN.
OO0yueHne TOKHO 0a3UPOBATHCS HA JEATEILHOCTHOM IMOAXO0/IE, YTO CErOHSI OCOOCHHO aKTyalbHO
[2].

Herpaauuonnsie GopMbl 3aHATHI CO3MAIOT YCIOBHS JUISI TOTO, YTOOBI CTYAEHTOB MOIIHU
BOOOpa3uTh TO, YEr0 B HMX HEMOCPEACTBEHHOM OIbITE HE OBLIO, OHU BOOPYXKAIOT CTYIEHTOB
JOCTYIHBIMU JII HUX CIOCOOAMH BOCCO3MAaHMS IOPUIUYECKUX Ka3ycoB. [IpowrpeiBaHue poiH,
BHYTPEHHEE PACKPEMOILIEHUE CTYIAEHTOB, CO3/1al0T YCJIOBHUS, MPH KOTOPBIX MOXET pa3BUBATHCA
TBOPYECTBO.

Pe3ynbTaTHBHOCTBIO TTPUMEHEHUS HETPAAWIIMOHHBIX ()OPM Ha 3aHATHAX IO MPABY SBIISETCS
cleayroliee: HeTpaAUIMOHHBIE (OPMBI 3aHATHH MOTHUBUPYIOT, CTUMYIHPYIOT M aKTUBU3HPYIOT
MI03HABaTEIbHBIE MTPOLIECCHI CTYACHTOB: BHUMAHUE, BOCIIPUSATHE, MBIIIIJICHHE, TaMSATh, BOOOpaXKeHHE
[3].

Herpanuuuonnsie ¢opMbl MPOBENEHUN 3aHATUN IpaBa IOBBIINIAIOT MHTEPEC K IMPEIAMETY
MIPAKTHYECKH y BCEX CTyACeHTOB. [lomydeHHbIe 3HAHUS CTAHOBSTCS OoJiee MPOYHBIMU, TAKHE YPOKU
MO3BOJIIIOT Pa3BUBATh CIIELMAJIbHbIE CIHOCOOHOCTU CTYJEHTOB K 3aHSTHUSM, OCHOBAM ITPABOBBIX
3HaHUM, a KMMEHHO, pa3BUBAIOT IOPUAMYECKYIO MaMsITh CTYACHTOB, B IMEPBYI0 O4Yepelb Ha
CHEIHAJIbHY0 TEPMUHOJIOTHIO; Pa3BUBAIOT CIIOCOOHOCTH K JIOTMUYECKOMY MBILUICHHUIO.

Xopolure pe3ynbrarsl JaloT AUCKYCCHH. Ha 3aHATHAX ¢ JUCKYCCUOHHBIM JAEHCTBUEM KaKIbIN
CTY[EHT HUIIET CBOI MCTUHY, CBOE pELICHHE MPOOIEMBI, 3alIUIIACT CBOKO TOUKY 3peHUs. CTyaeHThI
IIpU 3TOM OBJAJEBAIOT OPATOPCKUMU YMEHMUSMM, HCKYCCTBOM JOKAa3aTE€JIbHOM IIOJIEMUKH.
[lenecoobpa3HO KUCIIONB30BATh AUCKYCCUH IO CIEAYIOMIMM TeMaM: « YTOJIOBHAsl OTBETCTBEHHOCTHY,
«IIpaBa u 00s13aHHOCTH poxUTeNeH U JeTei», «/IBOeKEHCTBO 1 MHOTOXKEHCTBOY. JlucKyccust — 3To
XOPOUIMI MHTEJUIEKTYalbHbI TPEHUHT, KOTOPBIH 3aCTaBIsIeT MAKCUMAJIbHO HAINIPSYbCS CTYJACHTOB U
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MIPOSIBUTH CBOM YMCTBEHHBIE CIIOCOOHOCTH JJIS I0Ka3aTeIbCTBA, HAXOISCh B CTOPOHHUKAX OJHOTO
WIH IPYTOTo MoJxoaa K o0cyxaaemMon mpooneme. Ha 3Tux ypokax He HaBS3bIBAETCS «IIPaBUIIbHBIN
OTBET», a Y4aCTHUKH JUCKYCCHH II0JIy4arOT OIBIT CAMOBBIPAYKEHUS, yUaTcsl yBaXKaTh 4y’K0€ MHEHHE
[2].

Jluckyccust mpeacTaBisieT co0oi mpolecc 0OMEHa MHEHUSIMU, apTyMEHTaMU U UISSIMUA MEXTY
yuyacTHHKaMd. OHa OCHOBaHa Ha B3aMMOJEWUCTBUU U OOCYXKICHHM PA3IUYHBIX TOYEK 3PEHUs IO
OIIpe/IeIEHHON TeMe WM ITpobseMe. B xone AMCcKyccuu yYaCTHUKY BBICKAa3bIBalOT CBOM apryMEHTHI,
aHATM3UPYIOT WH(GOPMAIIUIO, 33/1al0T BOMPOCH U MPUHUMAIOT y4yacTue B oocyxaeHuu. Juckyccus,
Kak MeTo/l 00y4eHHs, aKTUBHO BOBJIEKACT YUACTHUKOB, CTUMYJIUPYET UX KPUTUYECKOE MBIIIICHHE U
pa3BHUBaeT HaBBIKU aHaJIM3a MHPOPMALMU. YYACTHUKH y4aTcs CIylIaTh U MOHUMATh TOYKU 3PEHUS
IpYTUX JIIOAEH, a TakKe BbIpa)kaTb CBOM MBICIIM SICHO M apryMEHTUpOBaHHO. [[uckyccus Taxke
CIIOCOOCTBYET pa3BUTHIO HAaBBIKOB KOMAaHAHOW paboOThl, MOCKOJbKY YYaCTHUKHU JOJKHBI
COTPYIHMYaTh M HAaXOAMTb KOMIIPOMHUCCHL. B 1€10M JIuCKyccHsi, KaK MHHOBALlMOHHBII METOJ
oOy4yeHHs, MOMOraeT pa3BUBaThb HABBIKM KOMMYHHUKAllUH, aHAaJUTHYECKOTO U KPUTHYECKOTO
MBIIUIEHMS], PeIIEHUs] POOJIEM U TOJIEPAHTHOCTH; MO3BOJISIET yYaCTHUKAM aKTHBHO y4acTBOBATh B
o0pa3oBareIbLHOM IpoIecce, OOMEHHUBATHCS OMBITOM M Pa3BUBATHCS KaK TUYHOCTH [4].

Hayuutbcest TBOpUeCKH, FOPUIUUYECKH MBICIUTh MOXKHO TOJIBKO B TOM CJIy4ae, €CiH I 3TOro
co3zaHbl ycioBus. B xone oOyueHus B pyciie HOBOW TEXHOJIOTHUHU IPAaBOBOTO 00pa30BaHuUs CTY/ICHTHI
"MpoXHUBatOT" BECh NO3HABATEIbHBIN LIMKJI B €AMHCTBE SMIIUPUUECKOTO U TEOPETUUECKOTO TO3HAHUS.

Jpyroe nemno mpakTHMKyMbl, Ha KOTOPBHIX OOyYarolIuecs PelalT IOPUAMYECKHUE Kas3yChl,
ONUpasCh Ha 3HaHUE 3aKoHA, Konuekchl PecnyOmuku Tamxukuctan. OHU UTparOT OrPOMHYIO
MPAKTHYECKYIO POJIb MO0 (POPMHUPOBAHHIO MPABOBOTO CO3HAHMS CTYACHTOB. Takue 3aHSATUS OCHOB
MIPABOBBIX 3HAHUN MO3BOJISIOT HAYUUTHCS CTYJEHTAM TBOPUYECKH MBICIUThH, (OPMHUPYIOT aKTUBHYIO
KHU3HEHHYIO TO3UIHI0. [IpakTuKyMbl (OPMUPYIOT HAaBBIKM PaOOTHI C IOPUAMYECKON JTUTEPATYPOId,
YMEHHE aHAJIU3UPOBaTh €€, OPUEHTUPOBATHCS B OCHOBHBIX IOPUAMUYECKHX HCTOYHHKAX. Bo Bpems
TUX 3aHATHH wucnonb3ytorcs koaekcwl (TpymoBoii, CemeitHbiid, YromoBHsbid, Komekc 00
aJMHUHHMCTPATUBHBIX [TPABOHAPYLIEHUSIX) U IpyTrHe HOPMAaTUBHO-IIPABOBbIE aKThl, UCTOYHUKH I1PaBa;
MpernoaaBareib JUIIb 00BSICHSIET, KAKUM 00pa3oM B HUX MOKHO HaWTH HEOOXOAUMYIO HH(GOPMAIUIO
BO BPEMsI CAaMOCTOSATEIbHON pabOThI 110 PELICHUIO IOPUANYECKUX 3a1a4 [3].

TpyaHO cOrnacuThCsi C MHEHHUEM TEX MEJaroroB, KOTOPbIE CYUTAIOT, UYTO HYKHA MAaKCUMAaJIbHAS
JOCTYITHOCTBh 1 00JIeTYeHHOCTh yueOHoro matepuana. Ckopee Hao0opoT! HyxHO coznaBath 60bIiie
3aTpyAHEHUN [l CTYJEHTOB KakK "OTHpPaBHBIX TOYEK JUIsl €ro MbICiei", Belb "MBIIUIEHHE BCETaa
BO3HUKAaET U3 3aTpyaHeHui". bubneiickas MyapocTs racut: «Eciu xodens HAKOPMHUTH TOJIOAHOTO,
CUJALIET0 y MoOps, HE JaBail eMy pbIObI, J1aif eMy CETH M Hay4d JIOBUTHb PBIOY». YUUTENb IaeT
CTy[I€HTaM CIOcOo0 JeHCTBUS, T.€. YUUT UX HCKaTh IOPUAMUYECKYIO JTUTEpaTypy, aHAIU3UPOBATh €€,
OPHEHTUPOBATbCS B OCHOBHBIX opuauueckux ucrtoyHukax (Koncrutynum PecnyOnmuku
Tamxukuctan, YroaoBHoro kojekca PecryOnuku Tamxukucrtan, TpynoBoro konekca PecmyOnuku
Tamxukucran, Kogekca 00 aaAMUHUCTPAaTUBHBIX NpaBoHapylieHusXx Pecnyomuku Tamxukuctan) u
HOPMATHUBHO-IIPABOBBIX aKTAX U MOJIb30BATHCS MU JIJI PEUICHUS IOPUIUIECKUX Ka3yCOB.

Pabora ¢ 1oKyMeHTaMu MO3BOJISIET MOIY4aTh MH(OPMAIMIO B paMKax M3ydyaeMOW MPaBOBOU
po0OsieMbl, TPUOOpETaTh YMEHHE aHAIM3UPOBATh TEKCT 3aKOHA, YUUT BBICKAa3bIBaTh COOCTBEHHOE
MHEHUE M apryMeHTupoBarb €ro. CTyJeHTbl COBMECTHBIMM YCWIMSMHU pEUIaloT BOIPOC O
COOTBETCTBHUH IIPABOBBIX HOPM WJIH CyA€OHBIX pelIeHU HOpMaM MeXIyHapoJHOTO MpaBa B acleKTe
3aIIUThI IPaB U CBOOO yenoBeka [3].

D¢ beKTUBHBINA pe3ysbTaT MaéT MCIOIb30BAaHUE HAa 3aHATHUAX TaKoW (HOpPMBI KPYIJIbIH CTOJ.
OTO0 noppazyMeBaeT peryispHble BCTPEUH € NPEACTABUTENSIMU OPraHOB, HE BXOASIINX B CTPYKTYpPY
WCTIOTHUTENIbHOM M 3aKOHOAATENIbHOM BIACTH (Cy[IbH, HOTApPHYChI, aJBOKaThl, MpPEICTABUTEIH
OpraHOB MECTHOTO CaMOYIpaBJICHUs). DTO JaeT BO3MOXHOCTb CTYyAEHTaM YBUAETb >KU3HEHHbIE
KOJUIM3UH U MPABOBbIE MPOOIEMBI C pa3IMYHBIX TOYEK 3PEHUSI.

HeotieHuMbl TMYHBIE BIIEUATACHUS 1 HHPOPMALUS U3 IEPBBIX PyK. Takre KOHTaKThl IOMOTAl0T
YOPOUUTh U Pa3HOOOPa3UTh TEOPETUUECKUE 3HAHUS CTyneHTOB. CyTh MHTEPAKTHUBHOTO OOy4YEeHUS
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COCTOUT B TOM, YTO Y4eOHBII Npollecc OpPraHU30BaH TAaKUM OOpa3oM, YTO MPAKTUUYECKH BCE
oOyyaroniyiecsi OKa3bIBAalOTCS BOBJIEUEHHBIMU B IpOLIECC MO3HAHUS, OHH HMEIOT BO3MOXKHOCTh
MOHUMAaTh U pedIeKcHpoBaTh MO MOBOAY TOTO, YTO OHM 3HAIOT W Haja 4yeM aymaior. CoBMmecTHas
NeSITEIbHOCTh CTY/IEHTOB B INpOIIECCe MO3HAHUS, OCBOCHHUS y4eOHOro marepuaja O3HAuyaeT, 4YTo
KXl BHOCUT CBOW OCOOBIM WHIUBUIYadbHBIA BKIAJ, WIET MOCTOSHHBIA OOMEH 3HaHUSMU,
uaesmu, crocodamu estenbHocTu. [IpruueM, mporcxoaut 3To B arMocdepe 100pokKenaTeIbHOCTH U
B3aUMHOMN MOIJEP/KKH, YTO MO3BOJISIET HE TOJBKO MOJy4YaTh HOBOE 3HAHUE, HO U Pa3BUBAET camy
M03HABATENIbHYIO JIEATEIbHOCTD, IEPEBOIUT €€ Ha 0oJiee BHICOKYIO CTYyNIeHb COTPYAHUYECTBA [5].

WHTepakTUBHAS AEATENBHOCTD HA 3aHATHUAX 110 MPaBy NpEIoIaraeT OpraHu3alnio U pa3BUTHE
JTMAJIOrOBOTO OOIIEHHsI, KOTOPOE BEAET K B3aHMMOIIOHMMAHMIO, B3aMMOJAECUCTBUIO, K COBMECTHOMY
pelIeHNIo O0IMX, HO 3HAYMMBIX IS KaXJIOTo Yy4YaCcTHHMKA 3ajad. VIHTEpaKTUB HCKIIOYAeT
JIOMUHUPOBaHKE KaK OJTHOTO BBICTYIAIOIIETO (IIPEToiaBaTelis), TaK U OAHOTO MHEHHUS HaJl IPYTUMH.
B xome namanoroBoro oOy4yeHHMsS CTYAEHTBHl YYaTCsi KPUTHMYECKHM MBICIUTh, PEIIaTh CIIOKHBIE
npoOsieMbl Ha OCHOBE aHalM3a OOCTOSTENBCTB M COOTBETCTBYIOIIEH HH(pOpMAIMH, B3BEIIHUBATH
JIbTepHATUBHBIE MHEHHUS, NPUHUMATh TPOJYMaHHBIE pEIIEHUsS, Y4acTBOBATh B JTUCKYCCHSX,
o0uiarees ¢ ApyruMu JonbMu. Pabota cTyIeHTOB ¢ IPaBOBBIM MaT€pUaIOM CTAaHOBHUTCS yCIIOBUEM
Pa3BUTHSI OCOOBIX SA3BIKOBBIX CPE/ICTB BBIPAKEHHSI COOCTBEHHBIX MBICIICH.

Pa3ButHe peun - ocobas 3amaya mpenojaBaresiell ryMaHUTApHOTO IMKJIA, OHA PEIlaeTcs Mpu
pabore c mOOBIM y4eOHBIM MarepuaioMm, eciau OoH odopmieH BepbambHo. Ho B cdepe mpasa
TpebyeTcst pa3BepHyTas apryMeHTallUsl CBOUX MBICJIEH, UCTIOIb30BAHUE OCOOBIX PEUEBBIX CPENICTB,
BJIaICHUE IOPUANYECKON TEPMUHOIOIHEH, BBICTPAUBAHUE CJIOKHBIX MHOTOYPOBHEBBIX JIOTMUECKHUX
3aknmtoueHuil. TpyaHO AOOUTHCS B IIKOJIE IMOJHOTO OBJIAJEHUS 0COOOW MPaBOBOM PUTOPHUKOM, HO
3HAKOMCTBO C JIyYIIUMHU €€ 00pa3iaMu, IpoObl CAMOCTOSTEIILHON OpraHU3alluH CIOKHBIX PEUeBBIX
KOHCTPYKIIHI — BCE 3TO CIIOCOOCTBYET MPHUOOIIEHUIO CTY/IEHTOB K HAaBBIKAM OPAaTOPCKOTO UCKYCCTBA.

OOyuaromuecss MPOSBISIOT OTPOMHBIM HMHTEpEC K MpEAMETy, OHHM 3aJal0T OTPOMHOE
KOJTMYE€CTBO KOHKPETHBIX, BOJIHYIOIIUX X BOMPOCOB, UTO CTUMYIUPYET MPEroaBaTeis MOCTOSTHHO
MOBBILIATh CBOUM MpodeccruoHaNbHbIN ypoBeHb. TeM caMbIM 00pa3yeTcs peajibHas 0OpaTHas CBSI3b:
MPEToaBaTeIb-CTyICHT. A BO3HHKAIOIIEE JOBEpUE CTYICHTOB MOMOTAET UM PELIUTh HACYIIHBIE
poOJIeMbl, HAUTH OTBETHl HA MHOTOYUCIIEHHBIE TPYAHBIE BOIIPOCHI, KOTOPbIE CTABUT IEpE] HUMHU
KHU3Hb.

Ypoku mpaBOBBIX 3HAaHUN 00ECHIEUYUBAIOT MPUOOPETEHUE YMEHUN CaMOCTOSTEIBHOTO MOUCKa,
aHaJIM3a U UCIIONB30BaHUS MPaBOBOW HHPOpPMALUK; GOPMUPYIOT YMEHHUS CPABHUTEIHHOTO aHAIH3a
MIPABOBBIX MOHATUN W HOPM; MO3BOJISIOT OLIEHUTH OOIECTBEHHbIE COOBITHUS M SBJICHUS, NEUCTBUS
JONIEN ¢ TOYKHM 3pEHHs] UX COOTBETCTBUSI 3aKOHOMATENbCTBY. CTYIEHTHI MPHOOPETAIOT HaBBIKU
WCIIOJIb30BaHUs HOPM TpaBa MpH pEeUICHUN MTPaKTUUECKUX 3a1a4. B pesynbsrare oOyueHUs CTyAE€HThI
MOTYT CaMOCTOSITEJIbHO COCTABIISATh OTJENbHBIE BUABI IOPUIMUECKUX TOKYMEHTOB; aHAJIU3UPOBATh
COOCTBEHHbIE MPOPECCUOHATIbHBIE CKIOHHOCTH, CHOCOOBI KX PAa3BUTUS W pealu3allid, 4YTO
(dbopMupyeT TOTOBHOCTh M MOTHBAIUIO Ha JaibHelIee opuanieckoe oodyuenue B BY3e [2].

[IpaBoBoe oOpa3oBaHME HANpaBICHO Ha CO3JaHUE YCIOBUH /Il PAa3BUTHS TPakIaHCKO-
[IPaBOBOW aKTUBHOCTH, OTBETCTBEHHOCTH, MPABOCO3HAHUS OOyYaroIIUXCs, JajJbHEUIIee OCBOCHHE
OCHOB IpPaBOBOM TIPAaMOTHOCTM U TIPABOBOM KyJIbTYphl, HABBIKOB IPaBOBOIO MOBEIEHUS,
HEOOXOIUMBIX i1 3(()EKTUBHOTO BBHIMOJHEHHUS CTYJCHTAMHU OCHOBHBIX COIIMAJbHBIX pOJEH B
obOmecTBe (rpakJaHWHA, HAJIOTOIUIATENbIMKA, W30MUpaTeNss, WieHa CEeMbH, COOCTBEHHHUKA,
norpeduTens, paboTHUKA).

Takum 00pa3oM, HCHONB30BAHUE MPOAHATU3UPOBAHHBIX (OPM M METOJOB MHTEPAKTUBHOTO
00y4eHUS SIBJISIETCS OIHUM M3 CIIOCOOOB MOBBIIICHHUS AKTUBHOCTH 00yUaIOIIMXCA U X MOTHBALIUU K
yueOHOM U mnpodeccHOHaIbHOW  JIEATENBHOCTH: BO3MOXXHOCTh HAy4YUTh KOJUIEKTUBHOMY
MHTEJUICKTYaIbHOMY W TPAaKTUYECKOMY TpPYyAy, HPUHATHIO HHIUBUAYAIbHBIX M COBMECTHBIX
penieHuit; odecrnedeHne yueOHOro U BOCIHUTATEILHOTO A (dekTa crnoco0cTByeT Oosee ryooKoMy U
OCO3HAHHOMY TIOHHMMAHHUIO TPOOJIEMBI, PAa3BUTHIO AHATUTHYECKUX HABBIKOB, KPUTHYECKOTO
MBIIUICHHS] U CIIOCOOHOCTU NMPUMEHSTH MMOJTYUYCHHbIC 3HAHUS U HaBBIKM Ha npaktuke. Kpome toro,
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obecriedeHre y4eOHOTO M BOCIHUTATEIBHOTO 3(p(dekra Takxke CrIocoOCTBYeT (OPMUPOBAHUIO
[IEHHOCTHBIX OPUEHTAIINH, STHUECKUX MTPUHITUIIOB M HABBIKOB MEXJIMYHOCTHOTO B3aUMOJICHCTBHS, B
KOHEUYHOM MTOT€, TIOBBIIIEHUIO MTPABOBOM KYNIbTYyphl oOydaromuxcs. [IpuMeHeHre HHHOBAIIMOHHBIX
TEXHOJIOTHI 00y4eHus B y4eOHOM Ipoliecce By3a B LIEJIOM €CTh OOCTOSTENbHOE W MPHUOPHUTETHOE
pelieHre MpoOaeMbl TOBBIIMICHUS YPOBHS MPAaBOCO3HAHUS M TIPABOBOM KYJIBTYpbl OyTyLIHX
CIICLIUAJIIICTOB.
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Abstract: This article examines the influence of Internet resources on the development of
learners’ cognitive universal learning actions (CULAs) in the process of learning English. The
research includes a small survey that studies how often students turn to the Internet during learning
and how they evaluate their own cognitive abilities. The average score across all statements was 3.4
out of 5, which indicates a moderate level of skill development. Among the strengths, the ability to
explain grammar rules (3.8) and searching for information on foreign websites (3.7) are highlighted.
However, checking the reliability of English websites showed the lowest result (2.7). This reveals the
problem of uncritical content consumption associated with "clip thinking", and emphasizes the acute
necessity for the targeted development of information literacy and critical thinking when working
with digital materials. Thus, the integration of Internet resources requires a thoughtful
methodological approach for the systematic formation of all components of cognitive ULAs.

Key words: Internet resources, cognitive universal learning actions, English language
learning, digital technologies, cognitive skills, clip thinking

Annomauyusa: B Oannoii cmamve paccmampusaemcs GIuAHUE UHMEPHEm-pecypcos Ha
pazeumue NO3HABAMENbHBIX YHUBEPCATbHBIX YuebHwix Oeticmeuu (YV]]) yuawuxca 6 npoyecce
U3YUEHUs AH2TUTICKO20 A3bIKA. Hccedosanue exkatouaem Heboabuol ONpoc, uzyuarouull, KaKk 4acmo
cmyoenmul  obpawaiomesi Kk Humeprnemy 60 6pemsi 00yueHUsi U KAK OHU OYEHUBAION CBOU
cobcmeeHnnble nozuasamenvhvle cnocoonocmu. Obwuil cpedHull OaLL NO BCeM YMBEPICOCHUAM
cocmaesun 3.4 uz 5, umo yKazvléaem HA yMepeHHblll Ypo8eHb pazeumusi Haebikog. Cpeou CUTbHbIX
CMOPOH  8bIOETAIOMCS  CNOCOOHOCMb  00BACHAMb  2pammamuyeckue npasuia (3.8) u nouck
ungopmayuu Ha 3apydedxcuvix caiimax (3.7). Oounaxo camvliii HU3Kull pesyromam (2.7) nokasana
NPOBePKA HAOEHCHOCMU AH2ILOAZLIYHBIX 8eO-Ccalimos. Dmo GuvlAssem npooiemy HeKpUmuiecko2o
nompebienuss KOHMeHmMd, C6A3aHHYI0 ¢ "KIunosvim mvluiienuem”, u noouepkusaem ocmpyro
HeoOX00UMOCmb 8 YeleHanpasIeHHOM PA3UMUN UHDOPMAYUOHHOU 2PAMOMHOCIU U KDUMUYLECKO20
MbluLieHusi npu pabome ¢ yugposvimu mamepuaramu. Taxum oopazom, unmezpayusi UHmMepHen-
pecypcos mpebyem NpoOyMAHHO20 MemMOOONI02UYECKO20 NO0X00d O CUCMEMAMUYecKo2o
Gopmuposarus 6cex KOMNOHeHMOs8 nosHasamenvrvlx YVJ/I.

Knwoueevie cnosa: Humepnem-pecypcnvl, no3HasamenbHvle YHUBEPCANbHbIE —YYeOHble
oeticmeust, uzyueHue aHeIUllCKo20 s3blKd, Yu@dposvle MexHoN02UU, KOZHUMUBHbLE HABIKU, KIUNOBOE
MblULIEeHUe.

In modern society, the use of the World Wide Web has become an integral part of everyday
life. The Internet functions not only as a means of communication and information exchange, but also
as an important tool for developing students’ cognitive abilities. Today, learners interact with digital
technologies from an early age, perceiving them as a familiar and convenient environment for
acquiring new knowledge. It is also important to emphasize that the Internet provides extensive
opportunities for the development of cognitive universal learning actions. Access to a wide range of
multimedia materials, interactive platforms, electronic dictionaries, mobile applications, and English-
language websites stimulates students’ interest, encourages active information search, and supports
the development of analytical skills, comparison, and independent problem solving.
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Bright visual materials, access to diverse and up-to-date sources, and the ability to quickly find
necessary information make the Internet an effective learning environment. For learning English,
internet resources are particularly valuable, as they offer access to authentic materials, interactive
tasks, and virtual educational platforms that contribute to the development of cognitive universal
learning actions. The integration of Internet resources into the learning process allows teachers to
effectively develop reading, listening, speaking skills and expand students’ vocabulary [1]. In this
regard, the study of internet resources in the development of cognitive universal learning actions is
becoming especially relevant.

Under the conditions of implementing the Federal State Educational Standard, Universal
Learning Actions (ULAs) acquire key importance, as they reflect the requirements for developing
students’ ability for self-development and independent acquisition of new social experience. The
ULA system includes four basic components: personal, regulatory, cognitive, and communicative
actions.

There is a viewpoint suggesting that communicative Universal Learning Actions (ULAs)
function as a fundamental, system-forming category from which all other types of universal actions
are differentiated and subsequently developed. This perspective is rooted in cultural-historical
psychology, particularly in the theoretical framework proposed by L. S. Vygotsky in “Thought and
Language” (Vygotsky, 1999). According to Vygotsky, speech initially emerges as an external means
of social communication and only later becomes internalized, transforming into inner speech. This
internalization process forms the basis for the development of higher mental functions and complex
cognitive operations [2].

Thus, communication, as the primary mechanism of interaction with the social environment,
serves as a prerequisite for the formation of internal cognitive and regulatory structures. This idea is
further developed and empirically supported in contemporary research on the structure of Universal
Learning Actions. A. G. Asmolov, one of the key authors of the ULA framework, explicitly
emphasizes that communication forms the foundation for the differentiation of all types of mental
activity in early ontogenesis.

As Asmolov states: “Communication serves as the foundation for the differentiation and
development of forms of mental activity in early ontogenesis (L. S. Vygotsky, M. L. Lisina). The
emergence of personal, cognitive, and regulatory actions is determined by the development of
communication and interaction between the child and the social (teacher) and close (parental) adult,
as well as peers. From communication and co-regulation, the child develops the ability to regulate
their own activity. From the evaluations of others, primarily those of a close adult, the child forms
ideas about themselves and their abilities—that is, self-esteem and self-concept as a result of self-
determination. From situational-cognitive and extra-situational-cognitive communication, the child’s
cognitive actions are formed” [3].

In this way, communicative ULAs act not merely as one structural component of the ULA
system but as its foundational layer. They shape the genesis, development, and differentiation of
personal, cognitive, and regulatory universal learning actions, thereby defining the systemic
organization of the entire ULA framework.

According to Asmolov A.G., cognitive universal learning actions include general learning,
logical, and problem-solving skills. General learning actions involve goal-setting, information search
and selection, knowledge structuring, constructing oral and written statements, choosing effective
strategies for task completion, reflection, and meaningful reading. A separate group consists of
symbolic and model-based actions such as modelling and transforming models. Logical actions
include analysis, synthesis, classification, identifying cause-and-effect relationships, constructing
reasoning, proving statements, and formulating hypotheses. Problem-solving actions involve
identifying a problem and independently selecting appropriate ways to resolve it [3,25].

The development of the cognitive ULA components listed above, especially complex
intellectual operations such as constructing reasoning, formulating hypotheses, knowledge
structuring, and meaningful reading, represents one of the most pressing challenges in contemporary
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education. Furthermore, the process of forming these cognitive skills takes place in a qualitatively
transformed information environment. The dynamic growth of the global Internet network and the
widespread use of digital devices have changed the ways information is acquired and processed.
Consequently, the renewal of traditional pedagogical methods aimed at developing deep analytical
and logical actions must account for the new psychophysiological characteristics of modern students
that have emerged under the influence of digital reality.

Recent studies show that the fast development of digital technologies has noticeably changed
the way students think and learn. Researchers point out that many modern learners display features
of “clip thinking,” meaning they prefer short and bright messages, visual content, and quick access
to information. Because of this, it becomes harder for them to concentrate for long periods and to
think deeply about the material. In such conditions, traditional learning tools may not always be
effective, while the use of the Internet, digital platforms, and multimedia materials can increase
students’ interest, motivation, and involvement in the learning process. These tools also support the
development of important cognitive skills such as searching for information, analyzing and
comparing data, organizing knowledge, and reading with understanding. Therefore, the digital
learning environment plays an important role in helping students develop the cognitive skills needed
in today’s information society [4].

In the context of information hyper-availability provided by Internet resources, a critical
paradox emerges: wide access to data does not guarantee the development of Cognitive Universal
Learning Actions, and at times even hinders them. The habit of quick and uncritical consumption of
online content, which is caused by the phenomenon of "clip thinking," leads to the fragmentation of
knowledge and a decline in the ability for deep mental processing of the material. Consequently, the
learner risks transforming from an active subject of cognitive activity, who performs analysis,
synthesis, and structuring of information, into a passive consumer who is unable to independently
verify sources or construct complex logical reasoning. Thus, the integration of digital technologies
into the learning process requires not only an expansion of tools but also targeted methodological
work focused on developing information literacy and critical thinking as key components of
Cognitive ULAs.

In order to identify the level of development of cognitive universal learning actions among
learners through the use of Internet resources in the process of learning English, a survey was
conducted among 30 school learners. The questionnaire included statements that assessed both the
frequency of using various internet tools and the students’ self-evaluation of their cognitive skills.
Most respondents were with English proficiency levels ranging from Beginner (A1) to Intermediate
(B1). The findings are shown in Table 1.

Table 1
The average scores of students’ answers
Skill / Activity Average Interpretation
Score
1. | Searching for information on | 3.7 Learners sometimes use foreign websites
foreign websites to find information.
2. | Using online dictionaries to | 3.5 Used regularly, but not always
study context consciously.
3. | Using mobile applications /| 3.6 Apps and games are used regularly for
online games learning English.
4. | Watching educational videos | 3.1 Videos are watched, but not very often.
on YouTube
5. | Finding important information | 3.6 Learners can find key information fairly
in a text well.
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6. | Checking if English websites | 2.7 The weakest skill — students need to think
are reliable more critically when using online sources.

7. | Finding the main idea in what | 3.3 Learners understand the main point at a
they read or listen to average level.

8. | Explaining a grammar rule to | 3.8 A strong skill — students can clearly
another student explain grammar to others.

9. | Using a learned rule in a new | 3.4 Learners can sometimes apply what
situation they’ve learned in new tasks.

10. | Finding missing information | 3.4 Learners can look for a extra information
when something is unclear. on their own very well.

(table 1 — the average scores of students’ asnswers)

The table shows how students use Internet resources to learn English and how these tools help
them develop cognitive learning skills. The average score across all statements is 3.4 out of 5, which
indicates a moderate level of development.

1. Most developed skills:

Students show strong results in several areas. The highest score (3.8) was for the ability to
explain grammar rules to others, which means they have a good understanding of what they learn and
can share it clearly. They also scored high in searching for information on foreign websites (3.7) and
finding important information in texts (3.6). These skills reflect good use of online tools for learning
and understanding.

2. Averagely developed skills:

The use of mobile applications and online games (3.6) and applying learned rules in new
situations (3.4) are at a medium level. This suggests that students are using interactive tools to
practice, but they may not always connect this practice with real communication or creative problem-
solving.

3. Less developed skills:

The weakest result (2.7) is in checking the reliability of English websites. This shows that
students still need to improve their critical thinking and ability to evaluate information sources. The
skills of finding missing information (3.4) and understanding the main idea (3.3) are also average,
suggesting that students sometimes have difficulty processing texts independently.

Thus, the use of Internet resources contributes to the development of such cognitive universal
learning actions as information search and analysis, logical thinking, knowledge transfer, and
reflection. At the same time, students need targeted development of information literacy and critical
thinking when working with English-language online materials. Internet resources have a positive
influence on English language learning and support the development of cognitive universal learning
actions. They are useful tools in modern education and should be integrated into lessons in a
thoughtful and purposeful way.

Despite the broad recognition of digital tools' potential and their active use by learners
(specifically mobile applications, online games, and educational videos), a methodological gap is
evident in their purposeful integration within pedagogical practice. Internet resources are often
applied only for auxiliary goals, such as lexical practice or motivation enhancement, without ensuring
the systematic development of complex Cognitive Universal Learning Actions. There is a lack of a
clear methodology explaining how to transform media platforms (e.g., video hosting sites or foreign
websites) from sources of content into tools for training higher cognitive skills — such as logical
structuring of information, data analysis, or constructing arguments and proofs. This deficit of
purposefulness, which may be linked to an insufficient understanding of ULAs and their components,
underscores the acute necessity for research aimed at developing scientifically grounded approaches
to integrating Internet resources for the effective formation of all components of cognitive learning
actions.

One of the most critical results of the survey was the identification of the lowest indicator for
the skill of checking the reliability of English-language websites (2.7), which directly points to the
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problem of uncritical content consumption, often associated with the "clip thinking" phenomenon. To
purposefully develop the information literacy and critical thinking necessary to overcome this
weakness, it is recommended to implement a set of practical tasks. First, students should be regularly
given assignments that require comparing information on the same topic, obtained from two or three
online sources of deliberately different reliability, which will allow them to see differences in data
presentation in practice. Furthermore, it is necessary to introduce the obligatory use of a "checklist"
for source evaluation into practice, which includes checking the publication date, author, and the site's
purpose (domain zones .gov, .edu, .com). Finally, to combat the fragmentation of perception and
manipulation, it is necessary to use short videos or articles to discuss how a headline, bright visuals,
or fragmented information delivery can distort the original meaning, teaching students to look beyond
superficial perception.

Further research should focus on a deeper study of the identified problems and opportunities.
First and foremost, a comparison of various age groups is needed to identify variations in the use of
the Internet for learning English. Such a comparison will allow us to understand how the features of
digital thinking, particularly the "clip thinking" phenomenon, manifest at different stages of education
and influence the systematic development of complex cognitive Universal Learning Actions (ULAsS).
Furthermore, to obtain more reliable and generalizable data, it is appropriate to conduct a larger-scale
survey, which will allow for the verification of the conclusions about the deficit in critical thinking
and source reliability (2.7) derived from the present study.

Special attention should be paid to the influence of specific online activities on the formation
of cognitive skills. In particular, empirical verification is required for the effectiveness of the
proposed methodological approaches aimed at overcoming the "methodological gap" in the
integration of digital tools. Such techniques include, for example, the "Digital Research Quest"
method and the introduction of the "Digital Reflection Journal," which shift the focus from passive
content consumption to active cognitive action. It is important to study in detail how these targeted
methodologies contribute to the formation of higher cognitive ULAs, including the logical structuring
of information, the construction of arguments, and the critical evaluation of sources. These directions
will help deepen the understanding of how the Internet can most effectively support cognitive
development in the process of learning English.
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Abstract. This article examines the principled selection of generative artificial intelligence (A1)
tools in the professional preparation of future foreign language teachers. Drawing on international,
Russian, and Kazakhstani research, as well as current policy guidelines and literature on Al literacy,
the study develops a coherent framework consisting of nine interdependent principles organized into
four clusters: pedagogical-methodological, linguistic—assessment, ethical-transparency, and
technological-access. Through conceptual synthesis and thematic analysis, the article demonstrates
that responsible Al integration requires holistic evaluation rather than isolated assessment of
individual tool features. The findings highlight key interdependencies, structural trade-offs, and
potential risks associated with unprincipled adoption, offering institutions a practical foundation for
informed decision-making, curriculum development, and teacher training in Al-enhanced
environments.

Keywords: generative Al teacher education, foreign language pedagogy, Al literacy, selection
principles, methodological competence

Introduction

Generative artificial intelligence (AI) systems—capable of producing natural language text,
dialogues, tasks, feedback, and multimodal instructional content—are rapidly reshaping the
landscape of foreign language teacher education. These technologies offer comprehensive
opportunities for creating communicative scenarios for microteaching, accelerating lesson planning,
generating diverse linguistic input, and providing automated formative feedback that can support
reflective teaching practice (Godwin-Jones, 2023; Ziegler, 2023). As such, generative Al tools have
the potential to enrich the experiential learning environment of pre-service teachers and expand the
methodological repertoire available to them during pedagogical training.

Despite these pedagogical advantages, researchers worldwide stress that the integration of Al
into teacher preparation carries significant risks. Generative models often produce hallucinated or
inaccurate content, replicate socio-cultural biases embedded in training corpora, lack transparency in
decision processes, and may unintentionally normalize decontextualized or reductionist forms of
language teaching (Li, 2023; UNESCO, 2023; Selwyn, 2022; Luckin, 2022). These concerns are
particularly relevant for pre-service foreign language teachers, whose professional judgment,
linguistic intuition, and methodological beliefs are still being formed. Exposure to flawed or
methodologically unsound Al-generated materials may lead to entrenched misconceptions,
superficial pedagogical choices, or ethically questionable classroom practices.

Both international and regional scholarship point to the necessity of grounding Al integration
in explicit methodological and pedagogical principles. In Kazakhstan, Kunanbayeva (2013)
highlights that methodological competence is inseparable from a teacher’s ability to evaluate and
select educational resources; therefore, any technological tool introduced into teacher education must
be pedagogically justified and aligned with national educational standards. Additional contributions
from Kazakhstani scholars—including Turarbekova (2019), Ibraeva (2021), and Orazbayeva
(2015)—demonstrate that foreign language methodology in Kazakhstan prioritizes communicative,
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culturally responsive, and learner-centered principles, which must be preserved when adopting any
Al-driven instructional tools.

Russian researchers provide parallel arguments. Polat (2017), Robert (2020), Uvarov (2021),
and Galskova (2018) insist that digital transformation in education cannot rely on spontaneous or
market-driven tool adoption; instead, it must be guided by pedagogical coherence, methodological
integrity, and scientifically grounded evaluation frameworks. International researchers such as
Holmes, Luckin, and Warschauer similarly argue that Al literacy and the ability to critically assess
Al-generated content are central components of teacher professionalism in the digital age.

Despite broad scholarly consensus on the need for methodological and ethical vigilance, a clear
research gap persists: existing literature does not provide a systematic, operationalized framework
defining principles for selecting generative Al tools specifically for the professional preparation of
foreign language teachers. Most studies focus on Al literacy, classroom applications, or ethical
concerns but do not offer concrete guidance for institutions deciding which Al tools should be
integrated into methods courses, practica, and assessment systems. This absence of structured
selection principles risks inconsistent, superficial, or even harmful adoption of Al tools across
teacher-education programs.

Addressing this gap, the present study aims to develop a comprehensive, theoretically
grounded, and practically applicable framework of principles for selecting generative Al tools in
foreign language teacher education. The goal is to synthesize international, Russian, and Kazakhstani
research insights to formulate a unified model that identifies essential pedagogical, linguistic,
methodological, ethical, and technological considerations. The study seeks to articulate the core
criteria that institutions must evaluate, clarify the risks that arise from unprincipled Al-tool adoption,
and propose an integrated decision-making approach that supports the formation of Al literacy and
methodological competence among pre-service teachers.

Within this context, the study is guided by overarching questions concerning which principles
should underpin institutional decisions about Al-tool integration, how these principles can be
operationalized into practical evaluation procedures, and how the resulting framework can mitigate
risks while reinforcing pedagogical integrity. By addressing these questions, this research aims to
contribute to the global discourse on responsible Al integration and to strengthen the theoretical and
methodological foundations of foreign language teacher education in Kazakhstan and beyond.

Materials and methods

This study employs a conceptual synthesis approach combined with thematic categorization, a
methodological strategy suited for developing normative and theoretically grounded frameworks at a
time when empirical research on generative Al in teacher education is still emerging and when
interdisciplinary guidance is dispersed across policy, pedagogical, and technological domains. The
methodological process unfolded as a gradual, iterative, and interconnected sequence rather than a
set of isolated steps. It began with an extensive examination of authoritative international policy
documents, including UNESCO’s guidance on generative Al, OECD analytical briefs, and the
European Commission’s ethical recommendations. These were complemented by a purposive
selection of peer-reviewed studies published between 2019 and 2024 in the fields of Al literacy,
digital pedagogy, computer-assisted language learning, and foreign language teacher education.
Priority was given to high-quality empirical and conceptual publications as well as national research
from Kazakhstan and Russia to ensure contextual relevance. As these diverse sources were reviewed,
statements, recommendations, concerns, and evaluative criteria related to the use and selection of Al
tools were systematically extracted and compiled into a coding matrix. These initial data points
included elements such as transparency, linguistic precision, privacy safeguards, methodological
alignment, adaptability, accessibility, technological stability, and ethical safety.

As patterns began to emerge, the extracted criteria were subjected to iterative thematic
clustering. This process gradually revealed conceptual affinities among items, allowing them to be
consolidated into broader, higher-order principles. Through repeated comparisons, refinements, and
analytical consolidation, nine core principles were formulated. They represent pedagogical, linguistic,
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methodological, ethical, and technical dimensions necessary for evaluating generative Al tools in
teacher education. Once these principles had been conceptually established, the next step involved
organizing them into a coherent visual framework to clarify their relationships and interdependencies.
Table 1 the conceptual model groups the nine selection principles into four coherent clusters and
synthesizes the nine principles into four overarching clusters—pedagogical/methodological,
linguistic/assessment, ethical/transparency, and technological/access—illustrating the interconnected
ecosystem in which institutional decisions about Al tools must operate.

Table 1. Conceptual Model of AI-Tool Selection Principles

Cluster Principles Included Description of Cluster Logic

Pedagogical & | 1.Pedagogical Focuses on how well an AI tool supports

Methodological relevance curriculum outcomes, instructional design, and

Cluster 2.Methodological contemporary language-teaching approaches such
alignment as communicative and task-based methodology.

Ensures Al  integration  strengthens—not
distorts—teacher preparation.

Linguistic & | 3. Linguistic accuracy | Ensures that Al-generated content is linguistically
Assessment 4.Assessment reliable, context-appropriate, and aligned with
Cluster suitability valid assessment practices. Prevents inaccurate,

biased, or misleading language input from shaping
pre-service teachers’ pedagogical beliefs.

Ethical & | 5. Ethical safety Addresses potential risks associated with Al use,
Transparency 6. Transparency & | including bias, unsafe content, privacy issues, and
Cluster explainability opaque model behavior. Prioritizes learner
protection and accountability in educational
settings.
Technological & | 7. Technological | Ensures tools function reliably across institutional
Access Cluster reliability 8. | contexts, offer inclusive access for diverse users,
Accessibility & | and allow customization for pedagogical, cultural,
inclusivity and linguistic needs. Supports sustainable and
9. Adaptability & | context-sensitive integration.
customization

The table demonstrates how each principle both depends on and influences the others,
emphasizing that no dimension—whether linguistic accuracy or ethical safety—can be meaningfully
evaluated in isolation. The figure also highlights points of potential tension, such as the trade-off
between transparency and proprietary restrictions or between adaptability and linguistic consistency.

Following the construction of this visual representation, the principles were operationalized into
concrete, evaluative criteria suitable for institutional use. To present these criteria clearly, they are
summarized in Table 2, which lists each principle alongside specific indicators that institutions or
teacher educators should examine when evaluating generative Al tools.

Table 2. Operationalized Principles for Evaluating Generative Al Tools

Principle Operational Indicators

Pedagogical relevance Alignment with learning outcomes, practicum tasks, added
pedagogical value

Linguistic accuracy Correctness, appropriateness, low hallucination rate, register control

Methodological alignment | Support for communicative/task-based methods, avoidance of
mechanistic drills
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Transparency & | Disclosure of limitations, interpretability, reasoning traces
explainability

Ethical safety Data protection, bias mitigation, content safety controls

Technological reliability Stability, updates, LMS integration, vendor support

Accessibility & inclusivity | Usability, multilingual support, affordability, accessibility features
Adaptability & | Adjustable parameters, template creation, contextual adaptation
customization
Assessment suitability

Quality of feedback, rubric generation, educator override

The table provides a functional bridge between theoretical principles and practical application,
enabling institutions to transform abstract methodological and ethical considerations into concrete
evaluative checks. However, identifying principles and their indicators also required acknowledging
the consequences of neglecting or inconsistently applying them. Therefore, a complementary risk
taxonomy was developed and is presented as Table 3, which outlines the potential negative outcomes
associated with unprincipled or superficial adoption of generative Al tools.

Table 2. Risks Associated with Unprincipled AI-Tool Adoption

Risk Category Consequences for Teacher Education

Linguistic errors Misleading input, flawed lesson materials, inaccurate teacher
knowledge

Methodological Reinforcement of outdated pedagogy, loss of communicative focus

mismatch

Ethical failures Privacy violations, biased content, unsafe learning environments

Technical instability Interrupted teaching processes, unreliable classroom integration

Transparency deficits Inability to critique or justify outputs, reduced trust

Accessibility gaps Unequal access among students, digital divide

This table clarifies why principled selection is not merely desirable but necessary,
demonstrating that risks manifest across pedagogical, ethical, and technological levels. The inclusion
of the three visual components—conceptual model, operationalized principles, and risk taxonomy—
enabled continuous internal validation of the developing framework. Each visual element served as a
heuristic tool to test the completeness, coherence, and applicability of the principles. The framework
was further refined through repeated comparison with the source literature and consideration of its
practical relevance for foreign language teacher education, particularly in relation to practicum
activities, assessment literacy, and national methodological standards emphasized by scholars such
as Kunanbayeva, Turarbekova, and Polat. Although the resulting framework is theoretically robust
and contextually grounded, it remains conceptual and normative; thus, future empirical studies—such
as pilot implementations, user testing with pre-service teachers, and institutional case studies—are
required to validate and further refine its effectiveness in real educational settings.

Results

The conceptual synthesis revealed a coherent system of nine principles that collectively
determine the suitability of generative Al tools for the preparation of future foreign language teachers.
Although the clusters, operational indicators, and risk taxonomy were presented earlier in the
methodological section, the analysis of these components produced several important results that
clarify how the principles function as an integrated evaluative framework.

The first major result concerns the emergence of four stable clusters—pedagogical—
methodological, linguistic—assessment, ethical-transparency, and technological-access—which
consistently appeared across international, Russian, and Kazakhstani sources. The clustering process
demonstrated that despite differences in terminology or educational contexts, the underlying
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evaluative priorities remained remarkably consistent. This convergence indicates that the challenges
and requirements associated with adopting generative Al tools in teacher education are not country-
specific but reflect universal pedagogical and technological concerns. The resulting structure provides
a systematically organized perspective that allows institutions to evaluate Al tools not as standalone
innovations but as multifaceted agents influencing teaching methodology, linguistic accuracy, ethical
responsibility, and technological viability.

A second key finding of the synthesis relates to the interdependence of the nine principles. The
results show that none of the principles can be applied independently without risking distortion of the
evaluation process. For example, linguistic accuracy is inseparable from methodological alignment:
even linguistically correct output can be pedagogically harmful if it promotes structural drills or
decontextualized tasks inconsistent with communicative language teaching. Likewise, ethical safety
cannot be meaningfully assessed without transparency, as educators must be able to interpret and
justify Al-generated content to ensure bias mitigation and data protection. These interconnected
relationships demonstrate that Al-tool evaluation requires a holistic rather than linear approach,
reinforcing the need for institutional decision-making models that account for multidimensional
interactions.

Third, the analysis revealed a series of trade-offs and tensions that institutions inevitably
confront when integrating generative Al into teacher education. These include transparency versus
proprietary constraints, adaptability versus linguistic stability, and accessibility versus feature depth.
The presence of these trade-offs emphasizes that no Al tool can fully satisfy all principles; instead,
institutions must prioritize principles based on curricular goals, national standards, technological
capabilities, and resource availability. This finding confirms the importance of evaluating Al not
simply based on functionality or innovation but through a value-driven process aligned with
methodological and ethical priorities.

A fourth result concerns the identification of critical vulnerabilities that emerge when principles
are inconsistently applied. While the risk categories were outlined earlier, the results of the synthesis
show that these risks do not merely coexist—they tend to reinforce one another. For example,
technological instability often amplifies ethical risks by encouraging workarounds that may
compromise data security, while deficits in transparency can exacerbate methodological and
linguistic vulnerabilities by making it difficult for educators to identify inaccuracies or inappropriate
teaching patterns. This compounding effect underscores the importance of systematic adherence to
all principles rather than selective or superficial evaluation of Al tools.

Finally, the overall findings demonstrate that the nine-principle system can serve as a robust
institutional framework for designing training activities, procurement processes, and Al literacy
modules for pre-service teachers. By providing institutions with a structured and theoretically
grounded set of evaluative criteria, the framework supports the development of reflective, analytically
capable educators aligned with the expectations described by Kunanbayeva, Polat, Robert, and other
scholars. This outcome represents a significant contribution to the theoretical and practical
foundations of Al integration in foreign language teacher education, offering a model that is adaptable
across diverse educational contexts while grounded in the methodological traditions of Kazakhstan
and aligned with international standards.

Discussion

The results of the study reveal that the selection of generative Al tools for foreign language
teacher education is a multidimensional process in which pedagogical, linguistic, ethical, and
technological considerations are inseparably intertwined. The emergence of the four clusters and their
interdependencies underscores that no single principle can determine the suitability of an Al tool;
instead, the evaluation must be carried out as a holistic judgment that balances multiple competing
priorities. This finding aligns with international research emphasizing the complexity of Al adoption
in educational settings (Selwyn, 2022; Holmes et al., 2022; Luckin, 2022), but it also provides a more
fine-grained structure by showing how these priorities specifically manifest within the
methodological and linguistic requirements of foreign language teacher preparation.
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A central implication of the findings is that linguistic and methodological considerations cannot
be separated, especially in contexts where pre-service teachers rely on Al-generated content during
practicum preparation. The results indicate that linguistic accuracy, when assessed without regard for
methodological alignment, may lead to pedagogically weak or misaligned teaching materials. This
supports earlier critiques by Ziegler (2023) and Li (2023), who note that even highly fluent Al output
may carry methodological distortions if the system defaults to teacher-centered or form-focused
patterns. The findings also resonate with Kazakhstani scholars such as Kunanbayeva (2013), who
emphasizes that methodological competence involves the capacity to evaluate and select instructional
resources critically, reinforcing that unfiltered Al-generated language input can hinder rather than
support professional growth.

Another major finding concerns the centrality of ethical safety and transparency as stabilizing
factors across the entire framework. The results demonstrate that transparency is not merely an ethical
requirement but also a pedagogical one: without insight into how an Al system makes decisions, pre-
service teachers cannot accurately assess its limitations or potential biases. This reinforces the
arguments made by UNESCO (2023) and OECD (2023), who note that opaque Al tools jeopardize
both learner safety and educators’ professional accountability. Russian researchers such as Robert
(2020) and Uvarov (2021) similarly argue that the ethical dimension of educational technologies is
inseparable from their methodological validity, a connection that is clearly reflected in the
interdependencies found in this study.

The analysis also revealed a series of structural trade-offs that institutions must navigate. For
instance, tools that are highly adaptable and customizable may present challenges in maintaining
linguistic consistency, while tools that prioritize transparency may lack advanced features due to
limitations imposed by open-access architectures. These tensions highlight the need for differentiated
institutional strategies that align Al adoption with curricular goals, resource availability, and
program-specific priorities. The recognition of such trade-offs advances the conversation beyond
earlier literature, which tends to describe risks in isolation rather than as interconnected tensions
requiring strategic decision-making. By articulating these tensions, the present framework provides
institutions with a mechanism for anticipating and managing these challenges rather than reacting to
them after adoption.

A further implication of the findings concerns the compound nature of risks associated with
generative Al. The results demonstrate that risks amplify one another: a lack of transparency can
intensify methodological vulnerabilities, while technological instability can elevate ethical concerns
by encouraging unsafe workarounds. This compounding effect suggests that risk mitigation in Al
adoption must be systemic rather than piecemeal, with institutional oversight that spans policy,
curriculum, and classroom practice. This perspective is consistent with insights from Turarbekova
(2019), who argue that digital transformation in education requires coordinated structural support
rather than tool-centric interventions.

The findings also provide important insights for teacher preparation programs. By articulating
nine interdependent principles supported by multi-level literature, the study highlights that Al literacy
in foreign language teacher education must extend beyond functional skills to encompass critical
evaluation, reflective judgment, and methodological reasoning. This corresponds to the expectations
of Kazakhstan’s national methodological tradition, which positions reflective analysis as a core
component of professional competence (Ibraeva, 2021; Orazbayeva, 2015). The framework
developed in this study supports these competencies by providing explicit evaluative criteria that can
be embedded into coursework, microteaching tasks, and practicum supervision.

In addition, the framework offers practical implications for institutional policy. The
interconnected structure of principles suggests that institutions should develop Al adoption policies
that are not limited to ICT departments but involve teacher educators, linguists, ethicists, and data-
protection specialists. The need for such multidisciplinary collaboration reflects international
governance recommendations and aligns with the broader global trend toward responsible and
regulated Al integration. By embedding the selection principles within procurement processes,
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curriculum design, and quality assurance mechanisms, institutions can ensure that Al integration
supports—not distorts—the mission of teacher education.

Finally, the discussion highlights the potential for the framework to serve as a foundation for
future research. Although the study offers a comprehensive conceptual model, empirical validation
remains necessary to test how effectively the framework functions in real institutional contexts. Pilot
studies in teacher education programs, comparative evaluations of Al tools, and longitudinal tracking
of pre-service teachers’ methodological development will allow future researchers to examine the
framework’s practical impact and refine its components. Such research would contribute significantly
to global conversations on Al literacy, teacher professionalism, and ethical Al practices.

Conclusion

The study presented a comprehensive and theoretically grounded framework for selecting
generative Al tools in foreign language teacher education, addressing a critical gap in current research
and practice. The results demonstrated that effective evaluation of Al tools requires the integration of
pedagogical, linguistic, methodological, ethical, and technological perspectives. The nine principles
identified through conceptual synthesis form a coherent system that allows institutions to move
beyond superficial or tool-driven decisions and toward structured, reflective, and methodologically
informed integration of generative Al

A key conclusion is that the suitability of generative Al tools cannot be determined by isolated
criteria or functional capabilities alone. Instead, selection must be grounded in a holistic assessment
that considers how tools influence pedagogical reasoning, linguistic accuracy, assessment practices,
ethical safeguards, and technological stability. The interdependencies among these dimensions, as
shown in the results and discussion, highlight the need for a systemic approach to Al adoption that
aligns with the professional standards and methodological traditions of foreign language teaching.
This includes the values emphasized in Kazakhstani, Russian, and international scholarship, such as
reflective decision-making, communicative methodology, and responsible technology use.

Moreover, the study concludes that institutional adoption of generative Al tools must
proactively address structural trade-offs—such as transparency versus proprietary constraints—and
mitigate the compounding risks that arise when principles are inconsistently applied. The framework
developed here offers practical pathways for teacher-education institutions to embed principled
selection into curriculum design, practicum supervision, quality assurance, and Al literacy training.
By equipping pre-service teachers with the ability to critically evaluate Al systems, the framework
contributes to their methodological competence and professional readiness in an increasingly Al-
mediated educational landscape.

Finally, while the framework provides a strong conceptual foundation, further empirical
research is necessary to validate and refine its components. Future studies should examine
institutional pilot implementations, measure teacher outcomes, explore student-teacher perceptions,
and test the framework across diverse linguistic and educational contexts. Such research will deepen
our understanding of how generative Al can be responsibly harnessed to enhance foreign language
teacher preparation and ensure that its integration remains aligned with pedagogical integrity and
ethical accountability.
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MEKTEIN XUMHUSICBIHAA KBIIIKBLI-HETT3AIK TUTPJIEY I OKBITY IBIH
OJICTEMEJIK HET'I3JEPI: TEOPUSLIIBIK BAFBITTAPFA IIOJTY

KAPTAHBAHKBI3bI IEPU3AT
K. Xy6anoB atbiHnarsl AKTe0e oHIpIiK yHUBEpPCHTETI, «KapaTbuibicTaHy» (paKkyibTeTi,
«XUMUS J)KOHE TaFaM TEXHOJIOTHCH KadeapachiHbIH 1 Kypc MarucTpaHThl,
AxTte0e K., Kazakctan PecriyOnukacsl

Foeuteivum sxerexmi: n.¥.k., noueHT JOCAHOBA BUBIT'YJl BAF3AJIBAEBHA
Axkrebe K., Kazakcran PeciyOnukacsl

Anoamna. byn wony maana mekmen XuMuacblHOA KblUKbLI-He2i30iK mumpieyoi OKblmyobly
MeOPUSLILIK HCIHe 0ICmeMeNiK He2i30epiH HCAH-HCaKmbl Kapacmulpaovl. 3epmmey 6apvlCblHOA
KbIUUKbLI-He2i30iK mumpneyoiy XumMusivlk meopuscsl, oHwly iwinoe bpencmeo—J/loypu meopusceul,
mumpiiey KUCbIKmapbul, 3KGUBANCHMMIK HYKMe HCIHEe UHOUKAMOPILAP MeoPUsCbl MAI0AHbIN, MEKMeN
OKYUWBLIAPBIHA  NPAKMUKALLIK — 0a20blLIapObl  MeHeepmy YuliH Manbl30bl eKeHi Kepceminoi.
Qoicmemenik mypavloan mumpieyoi oKbimyoa KOPHEKINiK, 6U3Yaiu3ayus, Ka0amovlK maxcipubeix
apekemmep, ecenmepoi WbI2APY aAN2OPUMMOEDPI HCIHE YUDPAbIK pecypcmapobly KOJIOAHBLLYb
muimoiniei 0anendenodi. Maxana meopus MeH NPAKMUKAHul yiiecmipyoiy OKblmy npoyecinoei poiH,
OKYWBLIAPObIY  JOSUKANLIK OULAY, 3epmmey JHCoOHe MAANCIPpUbeniK 0a20bliapblH  OAMblLMYO0a2bl
MarnbvI36lH Kepcemeodi. Homuoicenep mexmen XUMusiCblHOA KblWKbLI-He2i30IK mumpieyoi OKblmyObly
muimoi 20icmemecin AuKbIHOAYEa JHcaHe Neda2ocuKaibl maxcipubeze eneizyee MyMKiHOIK Oepedi,
OY1 OKYVWBLIAPOLIY XUMUSILIK MYCIHIKMEPIH mepeyoemy MeH SKCNepUMEHMMIK O0de0bliapblH
Jrcemindipyee Oa2bIMmMan2aH.

Tyiiinoi ce3oep: KblUKbLIObIK-He2I30IK mumpiey, MeKmen XumMuscol, adicmemenik Heeizoep,
meopus, maxcipube, 8u3yanuzayus, 0a20bliap.

Annomauusn. /lannas 00630pHas cmamuvs 8CeCHOPOHHE PACCMampuéaem memooudeckKue u
meopemuyeckue 0CHO8bl NPEeno0aAsaAnUs. KUCIOMHO-OCHOBHO20 MUMPOBAHUSL 8 WIKOIbHOU Xumuu. B
uccne008aHuu NPOAHATUUPOBAHbL  XUMUYECKAs. Meopusi KUCIOMHO-OCHOBHO20 MUMpPOBAHUS,
exouas meopuio bpencmeoa—J/loypu, kpusvie mumpoganus, moyKy K6UBAIEHMHOCMU U MEOPUID
UHOUKAMOPOB, YMO UMeem BadCHOe 3Hauenue OJisi QOpPMUPOBAHUS NPAKMUYECKUX HABLIKOS
wikonbHukos. C  Memoouueckou mMoOuKUu 3peHusi IPGeKmusHbIMU  NPUSHAHBL  HA2TSIOHOCTb,
BUZYANU3AYUSL, NOIMANHBLE TAOOPAMOPHBLE OCUCMBUL, ANCOPUMMbL PeuleHUs 3a0ad U UCHONb308AHUE
yugpposwvix pecypcos. Cmamuvsi 0eMOHCMpUpyenm posib UHMe2payuu meopuu u NPAKmuKy 8 y4eoHom
npoyecce, a MAKdICe BAICHOCMb PA3GUMUSL JI02UYECKO20 MbIULICHUS,, UCCIe008AMENbCKUX U
NPAKMu4eckux Hagvlkoe yuawuxcs. Ilonyuennvle pesyibmamsl  NO360JSAIONM  ONPeOeIund
aghghexmuenvie memoouyeckue nOOXo0bl K NPenooa8aHul0 KUCIOMHO-OCHOBHO20 MUMPOBAHUS 8
WKONILHOU ~ XUMUU,  HANPAGNIeHHble  HA — VeIyOleHue  XUMUYeCKUX  NpeocmasieHutl U
COBEPULEHCMBOBAHUE IKCNEPUMEHMANbHBIX HABBIKOE.

Kniouesvie cnosa: Kuciomuo-ocHOGHOe MumMpOBAHUe, WKONbHAL XUMUS, MemoouyecKue
OCHOBbL, Meopusi, NPAKMUKA, GU3YATUIAUUSL, HABBIKI.

Abstract. This review article provides a comprehensive analysis of the theoretical and
methodological foundations for teaching acid-base titration in school chemistry. The study examines
the chemical principles of acid-base titration, including the Brensted—Lowry theory, titration curves,
equivalence points, and indicator theory, highlighting their importance for developing students’
practical laboratory skills. From a methodological perspective, the use of visual aids, step-by-step
laboratory procedures, problem-solving algorithms, and digital resources has been shown to
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enhance the effectiveness of teaching. The article emphasizes the integration of theoretical knowledge
with practical application, as well as the role of acid-base titration in fostering students’ logical
thinking, analytical reasoning, and experimental competencies. The findings provide guidance for
implementing effective teaching strategies in school chemistry aimed at deepening students’
understanding of chemical concepts and improving their experimental proficiency.

Keywords: acid-base titration, school chemistry, methodological foundations, theory, practice,
visualization, skills.

Kipicne

KBIIKBUI-HETI3/IIK TUTpJEY MEKTeN XHMHUSACHIHAA AaHATUTHKANBIK XHUMHS DJIEMEHTTEpiH
MEHIepTYAiH Heri3ri Kypampaac Oemiri Oonbiml Tabbutafbsl. bynm omic apKbpUIbl  OKyHIBUIAP
epITIHIEPIIH KOHIEHTPALIUACHIH aHBIKTayAbl, CTEXHOMETPUSIIBIK KaTbIHACTAPABI KOJAAHYAbI )KOHE
TOXIpHOe HOTIDKENEpiH Tanaayabl yihpenedi. Tutpiey oxy OarmapiamacblHIa TEOpHUS MEH
TOXKIpUOEH1 OIPIKTIPETIH TaKBIPBIITAPABIH Oipl caHamaabl, ceb6edi 01 XUMHUSIIBIK peaKiusiap,
uHANKaTopiap, pH YFeIMIaps! skoHE FRUIBIMU OISy JAaFAbIIapbiH KeIMIeH I Typae Tajnan etemi [1].
CoHABIKTaH KBIMIKBII-HET13A1K TUTPJCYIl OYPHIC KOHE FBUIBIMH HETI3[CNTeH OMICIIEH OKBITY —
MEKTeIl XUMHUSICHIHBIH CallaChIH apPTTHIPYAaFbl MAHbI3/IbI OAFBIT.

3eprreyain e3exTimiri: Kazipri Oimim Oepy KarmalblHAQ KBIIIKBUI-HETI3IK TUTPICYAl
OKBITYBIH ©3€KTLIIr OipHemIe (hakTopiapMeH aiKpIHAa a6l bipiHImiieH, MeKTen OKyIIbUTapbIHBIH
aOCTPAKTIIl XUMHSUTBIK YFBIMIAPMBI TYCIHYl ol e Kypaendi macene Oombim oThIp. EpiTiHminzep
KOHIICHTPALMSChI, SKBUBAJICHTTIK HYKTE, WHIWKATOPJIAPIBIH OpPEKETI CHSKTHI YFbIMIap OipaeH
€JIeCTeTyre KeIMEH i, COHJIBIKTAaH MYFaJliM TapalblHaH BU3YaJJIbl, OPEKETTIK JKOHE TYCIHIipMei
omicTepAiH YileciMIIi KOJIaHbLTYbIH Tajan etei [2].

ExiHnrigeH, 3epTxaHalbIK TOXipuOenepAiH KETKUTIKCI3MIrT HeMece TEeXHHMKANbIK Oa3aHbIH
QIICI3IIT] OKYIIBUIAPABIH HAKTHI TOXKIPUOEIIK JaFrapuIapabl MeHrepyine keaepri kenripeai. CoHbIH
calJapblHaH OKYIIbUIAp TUTpPJEY TEXHHUKACHIH MEHIepMel, TeK TEOPHUSIIBIK OUTIMMEH IIEKTeNim
KaJTybl MyMKiH. ByJ1 oftapIbIH opi Kapaii XUMHSTHBI TEPSH MEHIepYiHe, FBUIBIMHU OMJIAyBIH TaMBITYbIHA
Kepi ocep eTei.

YuriHmiaeH, JKaHApPTBUIFAaH OUTiM  Oepy Ma3MyHBI OKYIIBUIAPABIH 3EPTTEYMIUTK IKOHE
MIPAKTUKAJIBIK AaFAbUIAPBIH JAMBITY/bI Tajan eTeai. KplllIKbUI-HeTi3IiK TUTPIIEY OChl KY3bIPETTepai
KaJIBINTaCThIPyFa OHTANIIBI MYMKIHAIK Oepei, anaiiia Ka3ipri 9/licTeMeNiK 9/Ie0ueTTepae TUTpIey i
MEKTeIl JeHTreiHae Kanal THIMII YHBIMAACTHIPY KEePEKTITl TOJNBIK KOHE JKYHell cUMaTTalIManIbl.
Myranimaep keOiHe IOCTYpIll JEMOHCTPAIMSIIBIK OICTIEH MIEKTENII, OKYIIbIIapAbiH OelIceH Il ic-
OpEKEeTiH KaJlbINTACThIpyFa OaFbITTaFaH CTpaTerusjapAbl >KeTKUIIKTI maipananOaiabl. OcblFaH
OallIaHBICTBI TUTPJICYAl OKBITYIIBIH TEOPHUSIIBIK-9ICTEMENIK HETI3JEpiH Tayujay, KOJIaHBICTAFbI
TOCUIIEPAIH THIMALIITIH Oaranay >KOHE ONapAbl KETUIAIPY KOJJApbIH aHBIKTAY MaHBI3IbI OOJIBII
TaObLUTAIbI.

3epTTeydiH MaKcaTbl — MEKTENl XUMHSICBIHIA KBIIIKBUII-HETI3M1K TUTPJICYIl OKBITYAbIH
OIIICTEMEIIK HeT13IepiH TalAay KOHE THIMJI1 TCOPHUSIIBIK-9AICTEMENIK OaFbITTapIbl aHBIKTAY.

Makcatka colikec TOMEH/IeTiiel MiHAeTTep OenriaeH /Ii:

1. KpIIKpUI-HET131K TUTPJICYAIH Ma3MYHBIK KOHE TEOPHSUIBIK HETi3[epiH IMeIaroruKaibIK
TYPFBIZaH KapacThIPy;

2. Tutpneymi OKBITYFa KATBICTBI OJICTEMENIIK TOCUIAEpre Tajijaay jKacar, OJIapIbIH
apTHIKIIBUTBIKTAPBI MEH IIEKTEYJICPiH aHBIKTAY;

3. MekTen jkaFmalblHAQ THUTPJCYIl THIMII MEHTEpPTETIH OMICTep MEH CTpaTerHsuIap/bl
Kyleiey.

3epTTeyAiH Moceneci — OKYIIBUIAP/IbIH KBIMIKBUI-HETI3/IIK TUTPJICYAl MEHrepy YAepiciHiae
TEOpHs, TIKIpUOE KOHE OMICTEMENIK TICUIAepAiH e3apa OailmaHbICBIH aHbBIKTay. OCbIFaH Opai,
3eprrey OapbichiHIa «MeKTen XMMHUSICBIHIA KBINIKBUI-HEri3aik TUTpPJeyai THiMai OKbITyaa
KaHIal JaicTeMelik TIcligep HEFYPJbIM HITHKeJl O00JbIN Ta0BLIAABI?» JIETEH Macese
KapacThIpbLIa/bl.
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Marepuanaap MeH dicrep

Bbyn GerniMie MEKTET XUMHUSACHIH/A KBIIITKBUI-HET13/11K TUTPJICY/lI OKBITYABIH TEOPHSUIBIK JKOHE
oficTeMeNiK aclieKTiepl KeHIHEH TalnaaHaasl. Matepual peTiH/e OTaHABIK KOHE MIETEAIK FEUTBIMU
eHOeKTep, MeKTeN OarJapiaamMaliapbl, aHaJIUTUKAJIBIK XUMUSHBIH KJIAaCCUKAJBIK I€pEKTEP1, COHaN -aK
oficTeMeNiK HYCKayJIbIKTap Maiianansuiafbl. Op 0arblT KYPBUIBIMIBIK TYPe KapacThIPbLIAIbI,
MEKTEN >KaFJalbIHAa TUTPJICYIl MEHIEePTYAIH TECOPHUSIIBIK >KOHE MPAKTHKAJIBIK HET13Aepl TOJIBIK
alIbUIA b,

1. KplIKbIJI-Heri3 ik TUTPJIEeYiH TeOPUSAJIbIK Heri3aepi

KpIIKbUI-HETI3MiK  TUTpAeY — Oenrini KOHIEHTpalMAIarbl KBIIIKBI MEH HETi3IiH
OeliTapanTaHy peakIusChIHA HET131eNTeH KoJaeMIiK Tanaay ofici [3]. TeopusabiK TYpFhIIaH TUTPIICY
KeJeci OJIOKTap apKbUIbI KApacThIPIIa b

1. bpencrea—Jloypu Teopusicbl

Keimkeiaap npoton (H) moHOpPEI, HEeTi3aep — MPOTOH aKIENTOpIaphl PETIHIE OPEKET eTe/i.
EpiTinaine onapasiH opekerTecyi OerTapantany peaknuschiHa okeneni. Mpicansr, HCI xxone NaOH
apacergaarel peakius: HCl + NaOH — NaCl + H20

by TyciHiK OKyIIbUTapFa THUTpPJICY MPOIECIHIH XMMHSUIBIK HETi31H TYCIHIIPYre MYMKIHIIK
Oeperi, OUTKEH1 PeaKIMsIHBIH CTEXUOMETPHSUIBIK KATHIHACH SKBUBAJICHTTIK HYKTEHI aHBIKTAMTBI.

2. KplIKbUIIAP MEH HeTi3AepaiH KYIIiH AaHBIKTAY

e Kymiti kprmkpuinap mer Herizaep (mbicanbl, HCl, NaOH) TonblK qucconuaivsiianabl,
TUTPJICY KUCBIFBI TiKeNe# etei, pH mapeikTay HYKTECi OTKIp.

e Onici3  KplukpUmap MeH Heriznep (mbicamsl, CHs;COOH, NH.4OH) xaprteuiait
JUCCOLMAMSATIaHA Ibl, TUTPJICY KUCBHIFBI )KYMCAK ©Tell, SKBUBAJICHTTIK HYKTE 7-71€H aybITKHIBI.

3. TuTpJiiey KUCHIKTAPHI )KdHE IKBUBAJIEHTTIK HYKTe

e Turpney kucoirsl pH KeneMre Tayeni ©3repicin KepceTei.

e DKBUBAJICHTTIK HYKTE — THTPAHT KejieMi OOHWBbIHIIA OeHTapanThIKKa KETKSH COT, MYHIA
KBIIIKBIT MEH HET13 CTEXHMOMETPHUSIIBIK TeH 00Iabl.

o KHCBIK apKBUTBI OKYIIBUIAp SKBUBAJCHTTIK HYKTCHI aHBIKTAIl, TOKIpHOE HOTHXKECIH Tajman
anajel.

4. UHaukaTopaap Teopusichbl

o nnukatopnap pH e3repicin Bu3yaiasl KOpceTyre apHalFaH KOChUIbICTap.

o ®eHoNTaenH KBIIIKBUT-HETI3A1K TUTPJICY Ke3iHIEe TYCIH e3repTei: KBIMKBLIT epiTiHAie
TYCC13, HET13/1l OpTaja KbI3FbUIT.

e MeTHIT KBI3BUT 9JICi3 KBIITKBUI-KYIITI HETi3 THTPJICYIHAC KOJIaHbLIAAbl: KBIIIKBIIIA KbI3BII,
HET137Ie Caphl.

e lnukaTopabIH TYCTI aybICy AMANa30Hbl SKBUBAJICHTTIK HYKTETe Colikec OOJybI THIC.

2. TuTpJaeyai OKbITYAbIH dlicTeMeJIiK Heri3aepi

Tutpaeyai MEHrepTy TEK TEOPHSHBI YHPETYMEH IIEKTEIMEH, OKYIIBIHBIH IMPaKTHKAIBIK
JaFIbUIAPbIH JAMBITYFa OarbITTanFaH [4]. OaicTeMenik Heri3aep OipHelne 6aFpITTa KapaCcThIPhLUIAIbL:

Beaim Ma3myHBbI

Tutprey cxemanapbl )koHe TUarpammaiap XUMUSIIBIK PEaKIMSHBI BU3YaJlIbl
KOepCeTyre KOMEeKTeCe/Ii.

WNuaukaTopnapablH TyC ayblcy OeiHenepi 3KCIIEPUMEHTTIH HaKThl KOPIHICIH
1. KepHekinik xoHe Oepeni.

BU3yaIIN3aIUS ['padukanblK TUTpIEY KHCHIKTaphl apKbUIbl OKYIIbLIIAp SKBHUBAJEHTTIK
HYKTEH1 aHbIKTay 9/1iCiH YHpEeHesi.

MynbpTUMeIHATBIK aHUMAaLUSUIap TUTPIICY TUHAMHUKACHIH HAKTHI KOPCETE/l,
a0CTPaKTLI XUMUSIIBIK YFBIMIAPAbI TYCIHIKTI €TEIi.

OKymbUIapAblH  9p OpeKeTi KaJarajJaHaThIH 3CPTXaHAJIBIK KE3CHAEp:
Kypainapasl AalblHAAQY, EpITIHAUIEpAl ejIey, TUTpPJeY, HOTHXKeIepai
TIpKey.

2. Kamampabplk KoHE
OPEKETTIK TOCLT
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BbeJjim Ma3myHbI

MyHpmait omic Katenepai a3aiTyFa >KOHE IOJIIK JaFJbUIaphIH JaMBITyFa
BIKIIAJI €TE].

KamaMaplK TOCiI OKYIIBIHBI 3KCHEPUMEHTKE KAThICY apKbUIBI OKBITYFa
MYMKIHJIK Oepeii, TeOpUsHBI TOXKiprOeMeH OalIaHbICThIPAIb.

3epTXaHalbIK JKYMbICTap/a Kayilci3iK epexelepiH cakTay MiHAETTI.
PeakTuBTepai nypric KonaHy, Or0peTka MeH KOJ0aMEH JKYMBIC JaFabliIaphl
OKYIIbLIAPFa TOHKIPUOEIIK JaFIbLIapIbl MEHIepyre MyMKIHIIK Oepei.

3. Kayincizmik xoHe
OJIIICY MOJICHHUETI

Tutpiiey qarapuIapbl TEK €Cell MIbIFapy eMec, FhUIBIME OiJiay, SKCIIEPUMEHT
HOTHDKECIH — Taljay, KOPBITBIHIBI jKacay KaOUICTTepiH JaMBITyFa
OarpITTaJIFaH.

4. Ky3biperTinikke
OarpITTaJFaH OKBITY

3. Heri3ri TakpIpbINTAPFa KaTBICTHI d/licTEp

oy OapbIChIHIa TOPT HETI3T1 9/ICTEMENIK OAFBIT EPEeKIIETCH /I]:

a) TurpJieyiiH TeOPUSUIBIK YFBIMIAPBIH TYCIHAIPY

» Busyanasl Mozaenbep JoHe CXEMabIK KOpCeTUIIMAEP KOJIIaHy.

o VIHIuKaTOpIApABIH TYCTEPiH KOPCETY TOHKIPHUOEITIK jk9HE KOPHEKI cabaKTa.

o AHUMAaNMSUTBIK KYpajaap TUTPIICY MPOIECIH TMHAMHUKA/IA TYCIHAIpYTre MYMKIHIIK Oepei.

e byn ognicTtep OKyMIBUIAPABIH A0CTPAaKTUII TYCIHIKTEpJl HAKTbl KOHTEKCTE MEHIepyiHe
KeMmekTecel [5].

0) 3epTxaHaNbIK JAFIbLIAPAbI KAJIBIITACTHIPY

e JIeMOHCTpALMSUTBIK TOXKIPUOEIEp KOHE MUKPOTUTPIICY SIICH.

o KaaMIbIK HYCKAYJIBIKTAP: NAHBIHABIK — TUTPIIEY — HOTIDKENIEP/l TipKey — KOPBITHIHIBL.

e OKymIbIap TOKIPUOE KE31H/IE KAaTeJepiH aHBIKTAIl, TY3€Tyre MyMKIHJIIK ajlajibl, JAJIIIK IeH
TOXKIPUOETIK MOJICHUET KaJIbIITACA/IbI.

B) TurtpJiey ecenrtepin mnbirapy aaicrepi

o AITOPUTMIK TOCUIAEp: TUTPAHT KOJEMIH €CeNnTey — CTEeXHOMETPUSIIBIK Tajjay —
KOHIICHTPALUSIHbI aHBIKTAY.

o ['papukanbik MHTEPIPETALNSA: TUTPIICY KUCHIFbI apPKbUIbI SKBUBAICHTTIK HYKTCHI BU3YaJIIbl
aHbIKTAY.

e Ecenrepi KOHTEKCTIIEH OaiIaHBICTBIPY OKYIIBUIAPJABIH aHAJUTHKAJBIK OWJIAYBIH >KOHE
MaTeMaTHKAJIBIK JaFIbUIAPBIH KETIIAIPE/I.

r) Hu¢pasik pecypcrapabl naigajany

e Bupryanner 3eprxananmap (PhET), canawsik TuTpatop cumysstopiaapsl, pH 30HITapHI
TOXKIPUOETIK MYMKIHIIKTEpl KEHEUTEI.

o JJaGopaTopusiiblk 0azaHbIH IIEKTEyJl OONFaH >Karjalia albTePHATHBTI LIEHIIM PETIHAE
CaHJIBIK pecypcTap OKBITYIbI KON IBI.

Hotu:xkesiep xoHe TaJIKbLIAY
Byn Gemimze ochbl HOTIDKENEPAIH OKBITYAAFbI THIMALIIT, MPAKTUKAIBIK KOJIAHBLIYbI

JK9HE TeOPHSJIbIK MAaHbI3bl ACHeKTiJIepi KapacThIpblIabl.

1. KpIIKbLI-Heri31iK TUTPJIeYIiH TeOPUSJIBIK aCleKTiIepiHiH HITHKeIepi

oy GapbIChIHA KBIIKBUI-HET13/11K TUTPIICY/IIH TEOPUSIIBIK HET131€pl OKYIIbUIApFa TYCIHIKTI
0oy yuIiH OipHeIIe MaHbI3Ibl OAFBITTa KapaCTHIPBUIIBI:

1. Bpencrea—Jloypu TeopusicbIHbIH KOJAAHBLIYbI

e 3epTTeyJep KOpCEeTKEHIEH, OKYyLIbUIapJAblH KBIIIKbUI MEH HET13A1H MPOTOH alMacy
MEXaHU3MIH TYCIHYl TUTpJIEY TOKIPUOECIHIH HOTHIKENIIT1H apTThIPAIbl.

o TeopusHbl BU3yalJBbl KOHE TNPAKTUKAIBIK Typlae KepceTy (Moaenmpaep, cxemanap,
aHMMaLUsIIap ) OKYIIBUIAPAbIH XUMHUSIIBIK YFBIMAAPABI TYPBIC KaObUIIaybIHA BIKIAT €TeIl.

2. TutTpiiey KHCHIKTAPHI )KOHEe IKBHBAJIEHTTIK HYKTEHi TYCiHy

o Turpney KUCBIFBI apKbUIbI SKBUBAJIECHTTIK HYKTEHI aHBIKTAY OKYIIbLIapFa TUTPAHT KOJIEMiH
ecenTeyre KoHe peakliys TeHAIrH Oaranayra MyMKIHIIK Oepei.

0 “MexayHapoJHBIA HAyYHO-UCCIefoBaTenbcKui 1eHTp “Endless Light in Science”



Impact Factor: SJIF 2023 - 5.95 MNEJATOTUYECKHUE HAYKHU 144
2024 - 5.99 PEDAGOGICAL SCIENCES

e OJCI3 KBIIKBUI-KYIITI HEri3 »OHE KYIUTI KBIIKBUI-KYIITI Heri3 KOMOWHaIMsIapblH
CaITBICTBIPY apKbUTBI OKyIIbUIap pH MTnHAMHUKACHIH, KUCHIKTHIH €PEKIIeIIKTEPiH )KOHE YKBUBAICHTTIK
HYKTEHIH OpBIH ayBICTBIPYBIH TYCiHe1 [5].

3. UuaukaTopJapabl KOJAaHy HOTHKeIepi

o VHauKaTOpIApIBIH AYPHIC TaHAATYBI TUTPJICYIIH JASJAITH apTThIPAIb.

o deHondTanenH *oHEe METHI KbI3bUI HHAMKATOPJIAPBIHBIH IPAKTUKAIBIK KOJIJAHBUTYbBI
apKbUIbI OKYIIBUIAP KBIIIKBII-HET13/1K OefTapanTany ibl BU3yas bl TYPJIE aHBIKTAM aiajbl.

Bys1 TeopHsUTBIK HOTHKENIEp OKYIIbUIapFa TUTPJICY MPOIECIHIH XUMUSIIBIK HET13/IepiH TYCIHy e
TeOpUsl MeH TIKipuOeHiH yiieciMaitirin Kamramacsoi3 erefi [6].

2. 9aicTeMeltik acneKTIePAiH HITHKeIepi

Marepuanmgap MeH ojicTep OeiMiHIE CUNATTAIFAH OMiCTEMENIK MPUHIIMITEPAIH THIMILUIIT1
OipHerre OarbIT OOMBIHIIIA OaFaTaHIbI:

1. KepHekiJik :xoHe BU3yaau3auus

e Jlnarpammanap, cxemasnaap >KOHE MYJIBTUMEIUAJIBIK aHUMAalMsIap OKYIIbUIApAbIH TYCIHY
JeHreiiH apTThIpaibl, a0CTPAKTIII YFBIMIAP/IbI HAKTHI TOKIpUOEeMeH OaliIaHbICThIPA/IbI.

2. KagamabIK ’K9He dpeKeTTiK TICLI

e 3epTXaHaJBIK Ke3CHIEPre KalaMIbIK KipIKTIPIITeH 9JiC OKYIIBUIAPIBIH KaTeJIepiH a3aiTyra
MYMKIHAIK Oepei.

o Toxipubernik opekeTTepAl >KyHeni >XYpridy apKbUIbl OKYIIbUIAp eJiley JdJAiri MeH
IKCIEPUMEHTTIK MJIEHHETTi MEHTepe/Il.

3. Hu¢pasik pecypcTrapabl KOJAAHY

e Bupryannsl 3epTxaHanap MEH CaHIbIK TUTPATOP CUMYJIATOPIIAPBI TOKIPUOEINIK JaFIblIapabl
MEKTET JKaFJaiibIH/Ia MEeKTeyITi Kypai-ka0abIK 0oJica 1a TaMbITyFa MyMKIHAIK Oepei.

e ByJ1 Tocist OKy IpoleciHie NpakTHKAIbIK SKCIEPUMEHTTI TOJIBIK aIMacThlpMaca J1a, TEOpHs
MeH TOXKIpUOCHI YHIIeCTIPYAiH THIM/II )KOJIbI OOJIBIN TaObLIa b,

4. Ky3bIpeTTiiliKKe 0aFbITTAJIFAH OKBITY

o TuTpneyi OKBITY TEK €Cel IIbIFapy eMec, COHBIMEH KaTap SKCIIEPUMEHT HOTHKECIH Tanay,
KOPBITBIH/IBI Kacay, FBUIBIMU OiJ1ay KaOUIeTTepiH JaMbITyFa OarbITTaJIFaH.

3. Kaansl Tangay

Hlomy HoTHXKeENepi OOMBIHIIA TOMEHIET1AeH KOPHITBIHbLIAP AJIbIHIbL:

e Teopusinbik Heriznepai meHrepry: bpencren—Jloypu TeopHsCh, THTpIIEY KHCHIFBL,
HKBUBAJICHTTIK HYKTE >KOHE HMHIUKATOPJIAp TEOPHICHl MEKTEINl OKYIIbUIAPhl YIIIH THTPJICYIiH
XUMUSIIBIK HET131H TYCIHYAIH MaHBI3AbI SJIEMEHTI OOJIBIN TaObLIa b,

e QuicTeMenik Taciigep: KepHekinik, KalaMIbIK 9dpeKeTTep, HU(PIBIK pecypcTap XKoHe
KY3bIPETTLUIIKKE OarbITTaJIFaH OKBITY oiCTEep]l TUTPJICYAl MEHI€PTY11H TUIMIUIITIH apTThIpaibl.

e Teopusi Mmen npakTuka daiinanbicel: Loy kepceTkeHael, TOKIPUOETIK KOMIOHEHTTEPI1
TEOPUSIIBIK TYCIHIKTEpMEH OIpIKTIPY OKYIIbUIAPABIH JIOTUKAJBIK Oy, €CENTey MOHE 3epTTey
JaFAbUIAPBIH 1aMBITa/IbI.

byst HoTHXKeEnep MEKTEI XUMUSCHIH/Ia KbIIIKbLI-HETI3MiK TUTPJIeYdi OKbITY/AbIH TEOPUAIBIK
JK9He dicTeMelIiK Heri3aepiHiH yilsieciMaiairin pacraiasl [7].

KopbIThIHABI

[Iomy Makanackl MEKTENl XUMHSACHIHIA KbIIIKbII-HET13IIK TUTPICYl OKBITYbIH TEOPHSIIBIK
JKOHE OICTEMENIK HETI3[EPiH JKaH-KAKThl KapacThIpAbL. 3epTTey OapbIChIHIA aHBIKTAJIFaHIaH,
TUTPJICY/IIH XHUMUSUIBIK TEOPUSIIBIK acCIeKTUIEpiH MEHreprTy, aram aiitkanga bpencren—Jloypu
TEOPUSCHI, KbIIIKBUIAAP MEH HETI3AEpAIH KYLIl, TUTPJEY KUCBIKTaphl, SKBUBAICHTTIK HYKTE YKOHE
WH/IUKATOpJIAp TEOPUSCHI, OKYIIBUIAPIBIH TXKIPUOETIK JaFAbUIapblH  KaJbITACTBIPy MEH
AKCTICPUMEHT HOTIDKEJIEPIH AYPBIC Tajjaybl VIIiH Heri3 Ooyibim TaObuiaabpl. COHBIMEH KaTap,
o/liCTEMENIIK ToCcUIAep — KOPHEKUNK, BU3yalu3alus, KaJaMAbIK OpeKeTTep, TKIpHOemiK
TOXKIpUOENep, ecenTep/ii MbIFapy alropuTMIepl XoHe MUPPIBIK pecypcTap/bl KOJJaHy — TEOpHs
MEH MPAKTUKAHbI YUJIECTIPY apKbUIbI OKBITY MPOLECIH THIMII €Te/Ii )KOHE OKYIIBUIAP IbIH XUMUSIIBIK
TYCIHIKTEPIH TepeHIeTyre MyMKiHaik O6epeni. [llomy kepceTkeH e, TUTpIIECY AaFabUIapbIH TEK €Cen
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HIBIFApY MaKCcaThIHJA YHPETY KETKUTIKCI3, OJapbl SKCIIEPUMEHT HOTHKEJIEPiH Tajiaay, KOPhIThIHIbI
Kacay JKOHE FHUIBIMU OWIay KaOieTTEepiH MaMBITYy TYPFBICBIHAH WHTETPANUsIay OKYIIbUIAP.IBIH
JIOTHKAJIBIK OWJay, 3epTTey JKOHE MPAKTUKAIbIK KaOUIeTTepiH KajablnTacThlpasbl. XKanmbl, MeKTer
XUMUSACHIHA KBIIIKBUI-HET131IK TUTPJICYl OKBITYJBIH THIMII 9MICTEMECI — TEOPHSIIBIK O1TiMIl
MIPAKTUKAJIBIK TOKIPUOEMEH YIIIECTIpEe OTHIPHII, OKYIIBLIIAPBIH XUMUSIIBIK TYCIHIKTEpiH TEPEHACTY,
AKCTICPUMEHTTIK JIaF IbLIaPBIH JAMBITY JKOHE OKBITY IIPOLIECIHIH CarlaChbliH apTTHIPY OOJIBIIT Ta0bLUIA b
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ARDUINO LILYPAD IVIAT®OPMACBHI HETT3IHJAE BIJIIM
AJIYIIBIVIAPIBIH TEXHUKAJIBIK IIBIFAPMAIIBIJIBIT' BIH
KAJIBIIITACTBIPY 9AICTEPI

ACBUIXAH FA3U3A OMIPXAHKbBI3bI
K. XKy6aHnoB atbiHarsl AKTe0€ ©HIpIIIK YHUBEPCUTETIHIH MaruCTPaHThI

FrutbiMu sxerexmrici — m.k.f., toueHT KYPITAMBEKOB M.C.
AkTeb0e¢ k., Kazakcran

EPAJINH KYAH/BIK EPAJIBIYJIbI
©. XKonibekoB atbiHnarsl OHTYCTIK Ka3akcTan negarorukasiblk yHUBEPCUTETIHIH ILF. 1.,
npodeccopbl
[IIsvkeHT K., Kazakcran

Annomauusn: byn maxanaoa Arduino Lilypad nnamgopmacein keprem 6inim bepy nawninoe
natoanamy apxblibl MEXHUKAILIK —WbIEAPMAUBLIBIKMbL  KAALINMACMbIPYOblY  Ne0a202UKAIbIK
a0icmepi Kapacmuipviiadvl. 3epmmeyde meopusivlK Heaiz peminde Kazipei 0inim bepyodeei yugpivly
mpancopmayusn, STEAM-unmeepayusi opmacwvinoa 0Oinim bepy manoaunzan. Annapammolx-
niamgopmanvly 20ic  OiliM  ATYUILIHLIY UHIHCEHEPIK OULdy, ane0pummOIiK-KOHCIMPYKMUBMIK
Mooenvboey 0az0bLIapblH  KAIblnmAacmulpyod KoJIOAHbLIAObL. HKoOAIbIK-Ubl2apMAbLIbIE  20icC
Kpeamusmi J#coHe MexHUKAIblK uwewimee He2izoenzeH (yHKYUOHAN0bl OHIM dHcacan uwvlay2a oxyc
Kos0wl. Hsu Y. (2024), Ahmed R. (2021), Benton. L., Ching. D. (2022) 3epmmeynepiniy Homudiceci
Lilypad nramgpopmacul 6inim anyuwiiapoa undicenepiix, aieopummoix otnay 0a20blCblHbIH OAMYbIH,
MOMUBAYUAHBL  APMMBIPAMBIHLIH  0a1en0eldi. Maxanada adicmepoiy Oainanblcbl MeH Oilim
bepyoezi maoicipubenix muimoiniei kopcemineoi.

Kinmmik ce3oep: Arduino Lilypad naiamgopmacel;, STEAM-unmeepayus; yudpavlx Kypan,
annapammulK-niamg@opmanely  20ic,  HCOOANbIK-UbIZAPMAWDBLILIK ~ d0IC,  UHICEHEPNIK OUlay;
aneopummoix ounay.

[{ubpIbIK TEXHOJIOTUSIIAP — 3aMaHBIMBI3/IBIH Ka3ipri 0acTel TpeH 1. TOpTIHII UHAYCTPUSIIBIK
PEBOITIONIMS KE3CHI TEXHOJIOTUSHBIH Kai canara OOJICBIH ocep eTHEUTIHIH KOpPCeTTi. OJIEMHIH Oy
JaMy JKOJIbl MOCEJIEHI INeNIy/e IIbFapMallbUIbIK KaOULIeTTI JaMbITybl J1a KaTap ajbll Kejell.
Bipinmmi ennipictik peBomonus kezeHinae (1760-1840 xok.) eHIIpiCTIH JaMybIlHa OAMIaHBICTHI KIIT
Wipy MamuHajnapel naiga Oomnabl. OnaH KeWiH ypOaHM3aIlMSHBIH KapKbIHABI ©CIMi IeXTap MEH
3aybITTap/1a KOMIBIOTEPITIK TEXHOJIOTHSIIAP IBIH eHYyiHe abin keli [ 1]. By e3repictep angam3aTThiH
Ja KUsJbIHA TypJi oinap cana Oactanel. Ockl coTTi maiganansin 2015 Xbuibl 00Iybl MYMKIH
UHAYCTPUSUIBIK IaMy OarbITTaphl Typasibl cayasiHaMa xyprizuieai. Cayannama Hotrxkeci 2015 sxbuibt
KbIpKYHekTe bBykinoneMaik SKOHOMHUKaNbIK (OpyMHBIH eceliHae kapusulaHipl. bomnamiakra
uupIbIK TrUnepOaiiiaHblc KalbIITacybl MYMKIH cajajap MEH KbI3BIKTBI TYXKBIpBIMJAp Ti3iMi
xacanapl. Capanmsliap Kubipma 0ip 6€TOYpBhICTBI COTTI (KOFAMHBIH HAKThl TEXHOJIOTUSUIIBIK JaMYbl
JIeNl TaHBUIFAH HETI3T1 HYKTE) aHBIKTa/bl. J[97 OChbl HOTM)KE TOPTIHILI MHIYCTPUSIIBIK PEBOIIOLMUS
aJIbIll Kellyl MYMKIH TepeH e3repicrep MeH Mocenenepii kepcerti. CayaiqHamara KaThICYILBI
peuensenTTepaiH 91,2%-b1 «2025 xputra Kapait 10% agamaap MHTEpHET KyHeciHe KOChUIFaH KUIM
KHeJI» JIeTl CEHEeTIHIH KOPCeTKeH [2].

bynan nuudpnblk TEXHONOTHSHBIH KUIM MEH ajaM JIeHeCIHE MHTErpalusIaHybl KYTIJIETIHIH
&KoHe OyJ1 OOJIBIN KaTKaH e3repicTep/i Ce3iHy a3 €KEHiH, 3aMaH aFbIMbIHA TYCII aHAJBIK Kacay
Macesecl KoWbUIFaHbIH Oalikaiimbl3. bonamak nuzaiiHepiaep MeH eHep MaMaHAaphl YIIIH TeK
HCTETUKAJBIK IIENIIMMEH IIEeKTeIMeNH TEXHUKAJIBIK IISIIIM/I1 JAMBITY J1a KQXKETTUTIKKE aiiHanabl.
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Ocwet  opaiima Kazakcranga 2020-2025 oxpuimapel OUTIM  MEH FBUIBIMABI  JAMBITY
TY)KBbIpbIMJAMachl HUQPIBIK TpaHCPOPMALUSAHBL, KOOANBIK-3€pTTEYLIUIIK JaFabulap MEH
MHHOBAIMSUIBIK OMIayabl apTThipyFa 6acbiMIbIK Oepai [3]. Hudpisik Tpanchopmanus ke3eHi 6inim
aJIyIIBIJaH TEK TYTHIHYIIBI €MEC, IIbFapMallbUIBIKTBIH TYpPJIl cajlachlHa OeHiMIeNreH KypacTbipa
aJIyIIsl OOyl Tajaml eTefli. ONEeMAIK COHFBI 3epTTeyliep LUU(PIBIK TEXHOJOTUSIMEH OaiaHbICTHI
€KEeHIH €CKePCeK, TEXHUKAJBIK MIbIFApMaIIbIIBIK KaO11eTl Ha3apaaH KaiaMmaybl Tuic. KabineTTiH Oy
TYpiH 3epTTeyae Oencenaipyuri paxkrop perinae nudpIbIK Kypaaaapabl naiianany kepcerinyae [4].

BigiM  anymibIHBIH TEXHUKAJBIK HIBIFAPMALIBUIBIFBIH  KAJIBINTACTBIPYa JKOOANBIK >KOHE
TEXHOJIOTHSUIBIK 9peKeTKe acep eTyii narasutap Benton. L., Ching. D. tyxsipsiMaamaceiHa [5] caii
OblTail aHBIKTANABl: TEXHHUKAJIBIK IICHIM KaObUIIay; KpeaTHBTI MPOTOTHUII Kacay, WHXKEHEPIIK
oiiyiay; alTOPUTM/IK OiJIay; KOHCTPYKTHUBTIK MOJIENBICY.

Kepceriiren parapuiapsl JaMbITyFa HUQPIIBIK Kypall peTiHJIe MAKeT KypacThIpy, KO a3y,
AITOPUTMIK OMyay >oHe nu3aHabl OipikTipeTiH Arduino Lilypad mnardopmacsin maiiganany
TanpIMan Oonbin  OThIp. Arduino Lilypad — poOOTOTEXHHKAHBIH KOMITBIOTEPIIIK TOKbIMa
TEXHOJIOTHSICBIHA HETI3JeNITeH anmaparThlK rmiatdopma. bimim Oepyne mnonapansik STEAM-
MHTETpallusifa bIHFalIbl, Oarnapiamanay MEH MOJEJbJCY, KO0OaJblK OpeKeT IEeH BU3yallbl
IU3aifHIBI OIpIKTIpyre TONBIK MYMKIHAIK Oeperi. BacThIChl TEXHHMKANBIK MIBIFAPMAIIBUTBIKTHIH
HET13T1 KOMIIOHEHTTEPIH KAJIBINTACThIPyFa ColiKkec keneni [6; 7].

On xnaccukanslk Arduino ruiatdopmanapblHaH KUUIETiH OyibIMIapra, MIBIFapMalIbUIbIK
nu3aiiHFa OarbITTalybIMeH epekiieneHenl. dopMackl — JOHIeNeK, JEKTP TOTbIH OTKI3IiI JKiIl
apKbUIBI MHEMEH TITyre apHairaH OWbIK Oesikrepi Oap. bimiMm amymbmiap yOiiH ambIK opTaja
nalaganyFra Kayirnci3 opi KapanaibiM Kypai 0omsin cananassl (1-cyper) [8].

1-cypem. Arduino Lilypad nriamgopmacuor. 2-cypem. Kapwvikouom mizoeei.

Heri3ri epekieniri — ceHcopiap MEH >KapbIKIHOATAPAbI (2-CypeT) 3JEeKTpP TOTbIH ©TKI3Till
KINTEH O1PIKTIpe TITY TICLI1 aPKBUIBI )KYMBIC JKacay. JKyMbIc OapbIChIH/IA 3JEKTPOHABIK CXeMalapAbl
ACTETHKANIBIK HBICAHJAPFA AHAIIBIPBIN, TEXHOJOTHSJBIK MICHIIMAl IIBIFAPMAIIBUIBIK TYPFhIIaH
Mozenpaeyre Oonaabl. [lnatgopma OumiM amymbuiapia HUQPIABIK KY31peTTUINKTIH 3J€MEHTIH
KAJIBINITACTRIPYFa KOHE TEXHHKAa MEH TEXHOJOTHS CallaChlHIa TOHApalblK JKobajap jkacayra Ja
Oetiimmere amazsl [9].

binim Oepyzne muatdopma MYMKIHIIKTEpIH HailanaHblll, HHXEHEPIIK Oiylay 3JIEMEHTTEepiH
TOKIPUOCTIK OPEKET AapKbUIbl KAJIBINTACTBIPY VIIIH anmaparThIK-TUIaTGOpMaibIK OIC THIMIII.
Buechley, L. omicte mnatdopmansl «fabric-based construction kit», srHu 0a3anblK TeXHUKAIBIK-
anmapaTThIK KYPbUIBIM peTiHe KapacTeipaasl [10].

AnmaparTelK-TiIaTGOpManblK  9ic  IATGOPMAaHBIH  aliblK  OpPTafaFbl  TEXHHKAJIBIK
MYMKIHAIKTEpIH MEHIrepyre Hazap aygapaibl. Tek KoJI jka3y eMmec, JJIEKTPOHHKA, CEHCOpPHKa,
CXEMOTEXHHMKAa MEH IIbIFapMAIIbUIBIK HPOTOTHNTEYAl Oip yakpITTa OipikTipemi. bimim amymist
ACTETUKAJIBIK TU3aiH, TITy, KYpacThIpy OapbIChIHAa HHKEHEPIIIK-TEXHUKAIBIK MENTMISP KaObU1aan
yiipeneni. MyramiMHIH peili OiUTiM allymiblFa «HE iCTeW amaapl — Kalad ICTeimi» MeXaHH3MiH
TYCIHIIPYMEH aHBIKTAJIA]IbI.

Onic notmxkenepi Arduino Lilypad mnmatdopmaceinga sxymbIC jkacayla MbIHA OpEKETTepIi
IYpBIC YUBIMIACTBIPY ScepiHe OalIaHbICTHI: Kypajjap MEH KOMIIOHEHTTEpIl TaHJay, KOJAaHy
(GYHKIUSCBIH TYCIHY; JIOTHKAJbIK KaOUIETTI mMaianaHblll, 3CTETUKAIBIK JKOHE TEXHUKAIBIK
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menrimaepai ansikrai any; Arduino IDE apkpuiel anroputMiik 6argapiaaMa KOJIBIH ka3y; TeCTuIey,
KaTeMEH KYMBIC )Kacay; TEXHUKAJIBIK KOHE IIBIFapMaIIbUTBIK JaFIbUIapabl CHHTE3ACH alry.

2021 xbutel Ahmed R. 63 3eprTeyinae [7] omicTiH anropuTMIIK Oy KYPbUIBIMBIH JaMBbITHIIL,
OHIMIE «JIEePEeKTI KaObUIIay — OHIEY — OPEKET €TY» TEXHHMKAJBIK MPOIECIHIH HOTHKECIH KopyTe
OonateiHbH atanm etedi. Am, Hsu Y. 2024 xputrel eHOerinae [6] miaatgopmMamMeH KYMBIC Kacay
WHKEHEPJIIK OJiay KaOlJIeTiH apTTHIPHIN, WHTEPAKTHUBTI KoOajJapablH MOTHBAIUSHBI KOTEpEel
neniared. byn seprrey Hotmxkenepi 2023 sxputrbl Resnick M. TykbIpbIMIamMackiHa coiikec [4] OumiM
AyHIBIHBI «TYTHIHYIIBIIaH — JKacayIlIblFay alHaIIbIpaThIH KOHCTPYKTUBTIK OPTAHBIH KAJIBINTACYbIH
KepceTei. Oaic OUTIM alyIIbIHBIH AJITOPUTMIIK OMJIay KYIIIH ©Cipil, TeXHHKAJBIK JaF blIapblH
JaMbITabl. bazanbIK TYCiIHIK albIHFaH COH JEepeKTepii oHJelN, miaTdopmMana JalblH OHIM jKacar
IIBIFY KOOATBIK-IITBIFAPMAIIBUIBIK 9J1IC KOMIIOHEHTIHE aybICa IbI.

JKobanbIK-IbIFApMAIIBUTBIK 9J1ICT MHXKEHEPJIIK OWjlay MEH IIbIFapMaIlblIbIK OaiTaHbICHIH
KYIIEHTIN, maiiiaganyra JaibiH eHIM jkacayFa (okyc Kosabl. biniM amymibl eHiM HIesACHIH XkKacaya
«HEHI1 kacay KepeK — Kajail icTeiiai» MexaHu3mi OoibiHIIa oinaHassl. Omuicte Lilypad — Arduino
1aT(OPMACHIHBIH IBIFAPMAIIBUIBIK OaFbITTaFbl TOKbIMA JKOHE KHIM OHMIPICIHIE CEHCOPIIBI
akceccyap *oHe MHTEPaKTUBTI MaTa MEXaHU3MIH 1CKE achIpaThlH Kypajibl pETiHAE KapacThIPbLIaIbl.
OHiMre KOWBUIATHIH TajamnTap MEH >KacallaThlH OPEKETTepP HAKThI AJITOPUTMII aHBIKTaWasl [6]:
MakcarThl »o00a jkacayla MaiJalaHylIbl CYPAaHBICBHI MEH MOCEJCHIH WIelly >KOJBIH Taly;
TEXHUKAJIBIK, IIBIFapMaIbUIBIK MIEMiMIepl jko0anay; MbFapMaIIbUIBIK MPOTOTUI YITICIH jKacay
(aropUTMIIK KpEaTHBTI KOJ a3y, KOMIIOHCHTTEPMEH J>KYMBIC); TECTUICYJIeH OTKi3y, KaTeMEH
KYMBIC JKacay; HOTH)KEH1 (pyHKIIMOHAIbI Oaranay, )KaKkcapTy MEH KeTUIIIPY; KOOaHbI ACTETUKAIBIK
KOPKEMJICY apKbUIbI TOJIBIKTHIPY.

Kopesuteik Na, Y. 2021 xputet LED-kocTioM k0O0achIHBIH kacary HoTwkeci [11]
OKYIIBLIAP/IbIH 3CTETUKAIBIK IICIIIM IIbIFapy, PYHKIIMOHAIIBI TU3aiH HIEACHIH KOHE TEXHUKAIBIK
KOMIIOHEHTTEP/II IIbIFapMaNIbUIBIK HHTETpAUsIay KaOiJIeTiH JaMbITaIbI 1€ KOPCETE/II.

Ocpbutaiiiia  OiTiM — anylibuiapfa TEXHHMKaIbIK —IIbFapMambulbkTel - Arduino  Lilypad
ruratopMackl HETi3iHIE KaJbINTaCcThIpyJa OacTayblll Ke3eH PEeTiHJE amlmmapaTThiK-TUIaT(OPMAaITbIK
oic am, TOJBIKKAHIbI KYPBUIBIM KaJbIITACTHIPYa KOOANBIK-IIBIFAPMAIIBIIBIK SIIC THIMALTIIKTI
apTTBHIPATBIHBI KOPIHAI. ONiCTepiH ©3apa TOJBIKTHIPBUIBII OTHIPATHIH OYJI MOJEN TEeXHUKAIBIK
HIBIFAPMAITBIIBIKTHI T€IarOTUKAJIBIK TYPFBIA TaMBITYIbIH THIMAL )KYHECiH Kypaiibl.
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Abaii ateiHarbel Kazak yATTHIK MeJarorukaiblK YHUBEPCUTETI

Frouteimu sxerekini - PhD, ara oxpitymisl KAITAPOBA PBIMKYJI MYKATAEBHA
Anmartsl, Kazakcran PecryOnmkacht

Anoamna. Makanaoa Hezizei MeKkmenmiy MamemMamuka NIHIH OKbIMYyoa Hcobanay a0iCiH
yuvimoacmulpy macenenepi Kapacmulpbinaovl. «Keamipy ¢hopmynanapvly maxvipolovl 60tiviHUA
Jcoba-cabax  yneici  YewiHbLabin, 20icmemenik  mypevloan cunammanaovi. Kobanay adicin
YUbIMOACmulpyoa OKYyWbLIApOblY MAHLIMOLIK 0OelCeHOLNICIH apmmblpy, WbIeAPMAUBLIbIK HCIHE
CbIHU MYPELIOAH OUNAYbIH OAMbBIIY JHCIHE MONMBIK HCYMbIC 0AROBLIAPLIH HCEMINOIpY Keamipineoi.
Maxanaoa xepcemineen a20icmemenik YColHbICMAP Hco0anay a0iCiH MamemMamuKka naHiH oKbimyod
muimoi  eueizyoiy Hakmol Hcoadapvl Kepceminedi. Jobanay a0iciniy oxbimy yoepicinoezi
MUIMOLNIZIH, OKYWBIIAPObIH KOMAHOALBIK HCYMBIC HCACAY 0A20bLIAPLL MeH dleyMemmik beuimoeny
Kabinemmepin Kalblnmacmuipyoaesl peli 0a1ei0eHeoi.

Kinm ce30ep: mamemamuxa, 6oaxcam, scodbanay, #oba-cabax, coiiu OlLay, HoOAIbIK OKbIIY
MEXHON02UACYL, JIOCUKATILIK KYDLLILIM, MPULOHOMEmpUs, pedhieKcusi, MamemMamukaniblk Mo0enboey.

Kazipri Tagma O6inimM Oepy skyileci KapKbIHABI ©3repicTep Ke3eHiH OacTaH eTkepyze. binmim
aTyIIbl TYJIFACHIHBIH >KaH-)KaKThl JIaMybl, OHBIH KOFaMJaFbl e3repicrepre OeliiMuaene Oiryi, nepoec
menrimM Kaowbuigaybl - OyriHri KyHHiH Oactel TanmaObl. OchbiFaH OalJIaHBICTHI I1€1arOTUKaJIBIK
TOXKIpUOEAE OKBITYABIH KaHA OJIC-TOCUIIEPl MEH TEeXHOJOTHsuIaphl eHrizimyne. CoHbIH immHe
)o0anay oJici HeMece >KOOANIBIK OKBITY TEXHOJIOTHSICHI - OKYIIBIHBIH TaHBIMJIBIK OCJICeHIILTITIH
apTThIpyFa, OUTIMAI TOXKipuOE apKbpUIbl KOJJAAHyFa OAarbITTalfaH €H THIMJI HWHHOBAIUSIIBIK
TocuaepaiH Oipi.

XKobanay omici OKyImIbIIApIbIH TSK MOHIIK OUTIMIH FaHA €MeC, COHBIMEH KaTap METaroHIIK
KOHE TYJIFAIIBIK KY3bIpEeTTEPiH KalnblnTacThipaapl. OKyIIbl 63 OeTiHIIe MaKcaT KOWBII, aKnapar i3/1e1l,
OHBI OHJICTI, HOTIDKECIH TaJiar, Koprai aja el byt o/1ic OKyIIBIHBIH OKY SPEKETiH OeJICeH 11, CAHAbI,
HIBIFAPMAIIBIIBIK CUMIATKA Ue eTEe/Il.

Kobanay omicinig uuescel anram pet XX raceipasiH 20-xbuiaapel AKI-ta IxoH [[pton
€HOEKTepIHJe TYMAHHCTIK OaFbITTaFbl OUTIM Oepy KOHIEHIUsJIapbIMeH Oipre aaMbiabl. JIbIOWIIH
MalbIMIayBIHIIA, OKYIIBUIAPIBIH TAaHBIMIBIK 1C-OpEKeTi OMIpMEH OallIaHBICTBI OOYyhI KaXKeT, a
OKBITY OJIapJbIH HAKThI MpoOiieManap/sl mIenry OapbIChIHIA OENCEeHIl dpEeKeTKe EHyiHe >Karaai
*acay Tuic. bynm upaesuiap kediH OYKUT oiemre Tapajblll, op €JAiH OuIiM JKyHeciHae Typil
Moau(UKAIUSAIAp apKbUIBI KONMAAHBIC TanThl. OChl WAEsIapAbl OfaH Opi JaMbITKaH pPECEUTiK
ranibivaap (BJL. TlecrepeBa xoHe T.0.) ’xo0anmay oMICIHIH KE€3€HIEPIH, KYPBUIBIMBIH JKOHE
MeJarorukaiblKk MYMKIHAIKTepiH cunaTTasl [1].

’KobanbIK OKBITYIBIH TEIaroruKaIbIK MOHI - OKYIIIBIFA JaWbIH O11iMI1 OepMeid, OHbI OUTIM/TI 3
OeTiHIIe i3/ecTipyre, ©HJeyre, KOJJaHyFa >keresey. MyfaliM akmapar >KeTKI3yIli eMec,
OarpITTaylIbl, KEeHecull pejiiH arkapadbl. KoOanmblKk OKbITY OanaiapiblH e3apa OpeKeTTeCcylH
JaMBITaJIbl, OUTKEHI TOM 1IIiHAE op OKYIIBI Oenriii Oip pensi atkapaasl. by onapabiH o1eyMeTTiK
Oeilimzienyine, )kayanKepIIUTIKTI Ce31HyiHe, bIHTBIMAaKTaCThIKKa YHpeHyiHe KeMeKkTecedl [2].

Xobanay afici MbIHA MiHAETTEepAl Lemyre 6arbITTanazs [3]:

- OKYIIBUTAPBIH IIBIFAPMAIIbUIBIK OiJ1ay KaO1lJIeTIH 1aMBbITY;

- CBIHM TYPFBIJIaH OiiJiay, TaNIay KOHE CalbICTHIPY JaFAbUIAPBIH KATBIITACTHIPY;
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- TYpJIi aKnapar Ke3AepiMeH KYMBIC icTey KaOiJeTiH apTThIpY;

- TONTHIK XKYMBIC MOJICHHETI MCH KOMMYHHUKATUBTIK JIaF IBUTAP/IBI TAMBITY;

- MPAKTUKAJBIK MIHACTTEP 11 ey OapbIChIHIA TOH/IIK O1TIMII KOJIaHy.

Heri3ri mexten mMaTeMaTHKachl - aOCTPAKTBIIBI YFBIMAAPFa TOJbI, HAKTHI JOJICNCY/A1 Tajamn
ererii 1oH. COHIBIKTaH >xo0anay oAiCiH THIMII KOJNJaHy OKYIIbUIAPABIH MaTeMaTHKAJbIK
MOJIENBACY, Talday, KOPBITBIHABI jKacay JarabulapblH AaMblTaabl. OKyIIbl TEeK (OpMyJaHbl ecTe
cakTam KaHa KoWMal, OHBIH MOHIH, IIBIFY JIOTMKACBIH, KOJJIaHy asChIH TYycCiHeAl. MaTreMaTuKaHbl
eMipMeH OalIaHBICTHIPY J1a KOOAJBIK OKBITY apKBUIBI JKy3ere acajibl. MaTeMaTHKa ImoHiH/Ie )Kobanay
OMICIH KOJJIaHy - KYpAeni, Oipak eTe THIM/II IpoIecc. OACTTE MaTeMaTHKAIaFbl )ko0amap TEOPHSIIBIK
Tangay, €cemTepiH TypJeHyi, ¢dopMmynanapabl IIbIFapy, Tpadukanslk OeitHeney, eMipiik
XKaFJaimapapl MAaTEMAaTUKAIIBIK MOJIEIBICY CHSIKTBI OaFbITTapFa HEeri3eei.

’Kobanay omiciHiH OKy yAepiCiHAET] THIMIUTITIH allKbIH KOPCETY YIIIH, €H aJAbIMEH, KO0aJIbIK
cabakThIH KYpBUIBIMBIHA Ha3zap ayaapy Kaxer. KobOamblk cabak OipHelne e3apa OailllaHBICKaH
KE3CHJIEPICH TYPAJIbl KOHE OJIapJIbIH OPKAMCHICH OKYIIBUIAPABIH jKaHa OLTIMII MEHrepyiHe, OHbI
caHaJIBI TypJie KOJJaHybIHA ©3 yieciH Kocaabl [4]. Ochl Ke3eHIepliH Ma3MyHBIH HAKTBIPAK aIry
MakcaTbiHAa 9-ChIHBINTHIH anredpa KypcoiHAarbl «Kentipy dopmynanapsl» TaKbIpbIObl OOMbBIHINIA
OTKI31IreH xk00a-cabaKThIH YITICIH KeNTipeHiK.

1. MyrajiMHiH 1aliBIHABIK Ke3eHi. MyFalliM ca0aKThIH MaKCaThIH aHBIKTAIl, cabak

JKOCIIAPBIH, TallChIpMaJIap/ibl, Oaranay KpUTEPHUUIIEPIH KOHE OKY MaTepHAaIaphIH d31pIeH/Ii.
By ke3ene cabakThIH JOTUKAJIBIK KYPBUIBIMBI TOJIBIK XKOOaTaHaIbI.

2. Biaimzai e3ekTenaipy ke3eHi. by ke3eH ke3 kenreH cabak THITIHE TOH KOHE )K00aJIbIK

JKYMBICTBIH COTTI OPBIHIATYBI YIIIH KaKETTI OlmiMaepai ecke Tycipyre OarbiTTananabl. Ocbl
caThlla OKYIIBUIAP: HETI3TT TPUTOHOMETPUSIIBIK TEIe-TCHMIKTEP; TPUTOHOMETPUSIIBIK IEHOEp;
TPUTOHOMETPHUSIIBIK (YHKIMSUIAPBIH (Sin @, cos a, tan a, cot @) TaHOanapel, opTYpJi OyphIIITap
YIIIiH Sin @, cos @, tan a, cot @ MOHEP1; TPUTOHOMETPUSUIBIK (hopMyTanapabH Kocy GpopMyagapbiH
€CKe Tycipesi.

3. [IpobiemanbIK KaFaail TyabIpy. MyraimM OKyIIbUIapra jkaHa TaKbIPHINKA KATHICTHI

CypakK KOsl OTBIPBII, OJIap/bl MJIcCeJeH1 aHbIKTayFa OarbITTaijibl. OKylIbUIap YIIIH ©3€KTi,
IIETy Il KQKeT €TeTiH Mocese KOWbLIaIbL.

4. ’KoGanbl opbiHAay Ke3eHi. TONTHIK >KYMBIC XKYypri3ijgeai. MyraiaiM op TOIKA ajIbIHFbI
Oiimzepre cylieHe OTBHIPHIN, jkaHa GopMyiajap MEH TYKbIPBIMAAp IIbIFapyFa MYMKIHAIK OepeTiH
TarcelpManap YChIHbUIaABl. MyHAa OKylIbUIap €3 OeTiHIIe Taijaay ’kacam, Kocy (GopmysanapbiH
naipgananem, T + a, 2w + a,g + «a, ?’2—” + « Oypeunrap ymnH Sinea,cosa,tana,cota MoHuepiH

aHBIKTAIbl. Op TONTHIH KYMBICHI HOTHMKECIHJIE JKaJIbl KecTe KajJblNTacaabl. bysl TarmchlpMaHbI
OpbIHAAay OapbICBIHAA Op TOI OULTIM Oepy MpoleciHe ©31HAIK YJIECIH KOcabl: OKYIIbLIap >KaHa
(dbopMmynanap/ sl MIBIFApaIbl, HOTH)KECIHAE Kypelli ecenTeyepal y3ak xKyprizoeii-ak OypoITapIsH
MOHJIEPiH T€3 aHBIKTayFa MYMKIHJIIK aJia/ibl.

’KobanbIK >kyMbIC OapbhICBIHIA TONTAp KYpHAeli KEe3eHHEH eTenmi: penaepal Oemy, OutiMmi
©3EKTEeHIPY, WELIMAEPIiH AYPHICTHIFbIH TEKCEPY, COHAAN-aK 63 )KYMbICTApPbIH KOPFay.

KobanbIK >kyMbICTa MYFaIiM OKBITY YAEPICIH YHJIECTIpeal, YaKbIT IEH TOPTINTI KaJaraaanabl,
SFHU YUBIMIACTBIPYIIBI POINIIH aTKapaabl. MyfFaniM OKyIIbUIAp KOWFaH CypakTapra skayam Oepe
anajpl, amaija e3iHiH MiKipiH TaHOaybl THic. KepiciHile, OKyIIbUIapAbIH 63 OiJlapblH alTyblHA
MYMKIHJIK Oepir, TINTi KaTelecce Jie, oJap/bIH MiKipiH ThIHAAYyFa JKafFaii xKacaybl MaHbI3/IbL.

5. KopbITbIHABLIAY k9He pediexkcusi Ke3eHi. KopbIThIHIbIIAY KoHE pediekcus Ke3eHIHIe
OKYIIbLIAP 63 )KYMBICHIHBIH HOTHKECIH Oarasarn, cabaKkThIH MaKCaThIHA )KETKEHIH aHBIKTalAbl. OpOip
TOII TaKTaJIaFbl Kbl KECTEHI TOJBIKTHIPAAbl. Bysl kKecTe eH XHi KOJJAaHBUIATBIH 8 TYpICHAIPY
(dopmyrnachIH OipiKTipiM, MEMJIEKETTIK eMTHXaHAapAaFbl eCenTepli UIeLIy/ie JIe MaHbI3Ibl pecypcKa
artnanazael. Kentipy ¢opmynacel 1 - cyperre KenTipiiareH.
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8 sin 8 cosf8 tg8 ctg 8
nfe+a cos& —sin & —cigl —iga
T+ —sin & —-cos & tg& cigl
3nf2+a —cos & sin & -clg -tg
2+ & sin & cos & g& cig
-& —sin & cos & —iga —ctg&
nfe-a Cos & sin & cigl iga
- sin & —Cos & —fga —cigd
3nf2-a —Cos & —sin & ctgex tg&
2M— & —sin @ cos & —ga —ciglk

Cyper 1 - Kentipy popmynanapsr

KopbITbiHbIIAY KoHE pediiekcHs Ke3eHIHJE OKYLIbUIAPAbIH MbIHalall JaFrabulapbl alKbIH
KepiHei: o3 MiKIpiH AdJeNal TYpAe Kopray, TOIl MYIIeNIepiHiH Ko3KapachlHa KYpPMETIICH Kapay KoHe
Te3iMAUTIK TaHbITy. COHBIMEH Karap, opOip OKyIIbl >KOOAaHBIH HAKThl HOTWIKECIH - KENTIpy
(dbopMynanapbiHbIH KECTECiH Kepin, OHbl OoJlallakTa ecemnTepil Lemryae TUIMAI MaijanaHyra
MYMKIHIIK anajabl. KepHeki jxoHe Kyileni HoTuxke cabak MaKCaThIHbIH HAKThl OPbIHAJIFaHbIH aHbIK
KOpyTe Karaau kacaubl.

Kentipy popmynanapsl TakbIpbIOBIHBIH TEXHOJIOTUSIIBIK KapTachl 1 - KecTee KOpCeTUIreH.

Kecte 1 - Kentipy popmynanapsr

TakpipsIObI: «Kentipy dhopmynanapb»

Oky mporeciHiy M1 M2
JIOTMKAJTBIK
KYPBUIBIMBI
Maxcam xoro bonxcay Tysemy
MI. KenTtipy B1. 1. Temenperi epuekrepai Oypoimsl @ | Kenripy
dhopmynanapsiH 0OJaTHIH TPUTOHOMETPUSIIBIK PyHKIHMSAFa | popMyJanapbelH
TYCiHY KeNTipiHaep: OYPBIIITHIH Kait
a) sin(90° — a); 9) cos(270° + a); IIpEKTe OpHATACYHIHA
6) tan(180° + ). Kapai J1ypeIc KoJiaHa
2. bepisireH TpUroHOMETPHUSIBIK aTManpl.
OPHEKTEPI1 KeNTipy GOpMyIIachiH TanGanapaer nypeic
KOJIJAHBII TYPICHIIpIHAED: aHbIKTay/1a KaTesece/l.
a) sin (g + a); 9) cos(2m — a);
0) cot (37” - ).
M2. Kenripy B2. 1. Kenripy popMynanapsia Konfansm | Paguan MeH rpagycrel
(bOpMy.HaJIapBIH €CENTEHIED: mraTacTbIipabl.
CCENTe KOMIaHy a) sin 240°; 9) cos 300"; 6) tan 210",
2. Tene-TeHIIKTI JoNeNACHIED: Kocy-a3aﬁTy
a) cos?(180° — x) + cos2(270° + x) = 1; | CPEKEICPIH KolMaHy1a
KaTeJeceIi.
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o) tg(2m — x) - tg (32—n — x) =-1.

M1, M2 GoiipiHIa 6aKbpUIay KYpri3ijiei.

Yii TaniceIpMachiH MeJIIIepIIey

KanaraTTansipapiibik XKakcbl Orte )KaKchl
(crannapr)

A E. O011KacsIMOBa A.E. O011KacsIMOBa A E. O01IKacsIMOBa
MI. Ne 23.1 Ne 23.5 Ne 23.9

M2. Ne 23.2 Ne 23.7 Ne 23.10

Eckepry: Kectrene kepcerinren ecentep A.E. OOITKachIMOBaHBIH «AJreOpa» aTThl
OKYJIBIFbIHAH aJIBIHFAH [5].

Kobanay omici - Ka3ipri OiniM Oepy TanantapblHa TONBIK Cail KeJIeTiH, OKYIIBUTAPABI OCICeH]I],
nepOec, MIBIFapMAIIbLT TYJIFa PEeTiHAE KalbIITACTBIPYFa BIKMAJ €TEeTIH THIMAL 9fic. MaremaTuka
cabaKTapbIH/Ia OHBI XKYHeNl KoJjjiaHy OiliM camachlH apTTHIPYMEH KaTap, OKYIIbLIapIbIH OMipiiK
JaFIbpUIapbIH JaMBITYFa Ja KBI3MET €Telll. Ocipece, HEeTi3rl MEKTEN Ke3eHIHIE KOOaJbIK YKYMBIC
OKYIIBUIAPIIH CHIHH TYPFBIAH OWJIayBIH, 3€PTTEYLILUTIK JaF AbUIAPBIH, TOMIIEH Oipiiece )KYMBIC iCTey
KaOineTTepiH KajiblnTacTeipaabl. CoHbIMEH Oipre Oy omic OKymbUIapAsl 3 OeTiMeH MIelIiM
KaObLIIayFa, XKayalKepIIUTIKTI ce3iHyre, ajbIHFaH OLTIM/II TIPaKTHKAala KOJIaHyFa yripereni. Jemexk,
xobanay oficiH MaTeMaThuka cabaKTapblHa €HTi3y - OKBITY CalachblH apTTHIPY/IbIH, OKYIIBUIAP.IBIH
TYJIFQJIBIK JaMYBIH KAMTaMachI3 €TY/IiH )KOHE 3aMaHayH OiTiM Oepy KeHICTiriHae 6acekere KabineTTi
Kac YPIaKThl KaJbIITACTBIPYIBIH TUIM/II KOJIJAPBIHBIH Oipi.

KopriTa kenreHne, oKy YIepiciHme KenTipy ¢dopMyliagapbl TaKbIPHIOBIHA XKOOaiay oJliCiH
KOJIJIaHy OKYIIBLIApJbIH MaTeMaTUKalbIK OUTIMIH TEpeHIETIN KaHa KoWMal, OHBI TXKipHOemik
XKaraanmapaa THIMI KOJIaHyFa 30p MYMKIHIIK Oepei.
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OCHOBBI METOJA 4MAT: HCTOPUS U KOHIEIIIWUSA BEPHUC MAKKAPTH.
PACCKA3 O ITPOUCXOXKJIEHUN METOJA, HCI’IXOJIOFO-HEI[AFOFI/I‘IECKOFI
BA3E, CBsA3b C JIEBBIM U ITPABBIM ITOJYIHAPUAMHU MO3T'A

T.X. YMUPBAU
MarmucTpanr.

Hayunas pykoBogurensnuna: I''A. ABJIMUKAPUMOBA k.11.H.,
cT. npenogaBatenb KasHITY um. Abas, Anmatsel, Kazaxctan

Annomavusn. B cmamve "Ocnosvt memooa 4MAT: ucmopus u konyenyusa bepnuc Makxkapmu"”
AHANU3UPYEemMCcsl  UHHOBAYUOHHASL Nneda2o2udeckas Moo0elb, pa3pabomanHas amepukaHCKum
neoazocom bepnuc Makxkapmu. Packpvieaemcs ucmopus co30anusi memood, KOMopwiii cmai
passumuem yukia obyuenus /[péuoa Konba 3a cuem ummezpayuu meopuu cmuiei o0yYyeHus u
NPUHYUNOE QYHKYUOHANbHOU acummempuu mosed. 1100pobHo onucana KOHYenmyaibHdas OCHO8A
4MAT, sxmouarowas uemvipe nociedosamenvhvie ¢hasvl 00VUeHUs, OP2AHU30BAHHbLIE BOKPY2
sonpocos «llouemy?», «4mo?», «Kak?» u «Ecau?», a makoice ux coomeemcmeue uemvipem
0CHOBHbIM munam. B cmamve nokasano, kak memoo 4MAT obecneuusaem yenocmuoe ognedenue
yuawuxcs, aKxmueupys Jiegoe U npasoe NOIYWApUus Mmo3ed, Umo CYWeECMEEHHO Nosbluiaem
MOMUBAYUIO, BOBIEYEHHOCMb U KAYecmeo yceoeHus mamepuana. OmoenvHoe eHUMAHUe yO0eleHO
NPAKMU4ecKomMy 3HAYeHUI0 MoOelu 6 00pa308aHUU, KOPHOPAMUBHLIX MPEHUH2AX U YRpaGIeHUl.
Jlenaemcs 661600 0 3nauumocmu 4MAT kax s¢hghexmuenoco kaprxaca 0ns NPoOeKMUPOBAHUS
cOANaHCUPOBAHHBIX U UHKTIOZUBHBIX YUEOHbIX NPOCPAMM.

Knroueevie cnosa. Memoo 4MAT, Luxn obyuenus Konba, Cmunu obyuenus, Tunvl yuawuxcs,
Acummempus mo32a

4MAT OJICIHIH HET'I3IEPI: BEPHUC MAKKAPTHU/IH TAPUXbI MEH
TYKbIPBIMJIAMACHI. OJICTIH LIBIFY TET'L, ICUXOJIOT USIJIBIK-
MNEJATOT'MKAJBIK BA3ACHI, MUIbIH COJI )KOHE OH, ’)KAPTBI LIIAPJIAPBIMEH
BAMJIAHBICHI

T.X. YMUPBAU

MarucTpaHrT.

Foumeivu sxerekmrici: ' A. ABAUKAPUMOBA
I1.F.K., ara okpiTymbsl A6ait ateiagarsl Ka3¥YITY , Anmatel, Kazakcran

Annomauusn. «4MAT a20iciniy necizoepi. Bepnuc Maxkkapmuoiy mapuxvl MeH KOHYEeNYUsCob1»
ammul MaKanaoa amepuxanvik neoazoe bepnuc Maxxapmu a3ipnecen UHHOBAYUALTLIK NEOACOSUKATILIK
MoOenb mandanadsl. OOiCMiH HcacAly Mapuxvl auiblivin, OHblY Konbmuly 0Ky yukiiHe OKy
cmunboepi meopusicbl MeH MUOblY @YHKYUOHAIObIK ACUMMEMPUACHL KASUOALAPbIH  OIpIKmipy
apxulibl oamvimolizanvl kepceminedi. 4MAT 20iciniy MYAHCHIPLIMOAMANLIK, He2I3i HCAH-IHCAKMbL
cunammanwin, «Heze?», «He?», «Kanaii?» scone «Eeep?» Oecen cypaxmapza mecizoencen mepm
Ke3eHOI 0Ky azacel owcone onapoviy mepm Hezizel okyuibl munine (Llvizapmauibiivik,
Ananumuxanvig, Ilpaemamukaneix, Junamuxanvlx) catikecmiei manoanaovi. Maxanada 4MAT
J0ICIHIH OKYUIBLIAPObL HCAH-IHCAKMBL MAPMYbL, MUOBLH COJl HCIHE OH HCAPMbL WUAPLAPLIH OeNceHIipY
APKbLLIbL MOMUBAYUAHBL, KAMBICYOb HCIHE MAMEPUATObl MeH2epy CANAcbiH ApMMblpybl KOPCEMIileeH.
Mooenvoiy Oinim bepy, KOpnopamuemix MpeHUHSMeEDP MHCIHE MEHEeONCMEHM CalalapbiHOA&bl
NPAKMUKAIbIK Maybl3blHa epexuie Koyin ooninedi. 4MAT aldiciniy meneepimoi Hcane UHKIIO3UBMI OKY
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baz0apramanapein dcodanayea apHanaH muimoi KYPuLIbIM eKeHOiel mypanbl KOpblmMbIHObL
arcacanaowl.

Kinm ce30ep: 4MAT a0ici, Konbmuviy oKy yukii, oKy cmuivoepi, oKyuibl munmepi, MUOblH
aACUMMempUsLCol

FUNDAMENTALS OF THE 4MAT METHOD: THE HISTORY AND CONCEPT OF
BERNICE MCCARTHY. A STORY ABOUT THE ORIGIN OF THE METHOD, THE
PSYCHOLOGICAL AND PEDAGOGICAL BASIS, THE CONNECTION WITH THE

LEFT AND RIGHT HEMISPHERES OF THE BRAIN

T.KH. UMIRBAY
Master's student.
Scientific advisor: G.A. Abdikarymova, PhD in Pedagogical Sciences, Senior Lecturer at
KazNPU named after Abai, Almaty, Kazakhstan

Abstract. The article “Fundamentals of the 4MAT Method: History and Concept by Bernice
McCarthy” analyzes the innovative pedagogical model developed by American educator Bernice
McCarthy. It reveals the history of the method’s creation, which evolved from David Kolb’s learning
cycle through the integration of learning styles theory and the principles of functional brain
asymmetry. The conceptual foundation of the 4MAT model is described in detail, including four
sequential phases of learning organized around the questions “Why?”, “What?”, “How?”, and
“If?”, as well as their correspondence to four major learner types (Imaginative, Analytical, Common
Sense, Dynamic). The article demonstrates how the 4MAT method ensures holistic learner
engagement by activating both the left and right hemispheres of the brain, which significantly
enhances motivation, involvement, and quality of learning. Special attention is given to the practical
significance of the model in education, corporate training, and management. The article concludes
that 4MAT is an effective framework for designing balanced and inclusive instructional programs.

Keywords: 4MAT method, Kolb’s learning cycle, learning styles, learner types, brain
asymmetry

BBenenue

B coBpemMeHHOM 00pa30BaTeNbHOM IPOCTPAHCTBE, XapaKTEPU3YIOLIEMCs pa3HOOOpa3ueM
y4eOHBIX MOTPEOHOCTEN U MHAMBUAYAIBHBIX CTUJIEH BOCIIPUATHS, 0COOYIO LIEHHOCTh MPHOOPETAIOT
rudKue u 1enocTHbie MeToauku. OaHol u3 Takux Metonuk siBisercs meron 4MAT (Four Styles,
Four Modes of Learning) - mozgenp opraHuzanuu oOyuyeHHs, pa3paboTaHHasT aMEpUKaHCKUM
negarorom bepHuc MakkapTu. OTOT MeETOA NpeajaraetT JIWHAMUYHBIA IUKJI, KOTOPBIM
MIOCJIEJIOBATENILHO BOBJIEKAET YYalllUXCSl C Pa3HbIMHM CTWISIMU OOyuyeHus, oOecreuuBas IiyOoKoe
MIOHUMAaHUE U TPOYHOE YCBOCHHUE MaTepuara.

[lesp JaHHOM CTaThU - PACKPBITh UCTOPHUIO co3aanus MeTona 4MAT, nmpoananu3upoBaTh €ro
KOHIIENTYaJIbHbIE OCHOBBI, BKIIFOUAsl ICUXOJIOT0-TIeJarOTMUeCcKy o 06a3y 1 yeThipe (azbl 00yueHus, a
TaK)K€ IO0Ka3aTh €ro BIUSHUE M IMPAKTUUYECKOE 3HAYEHHE B COBPEMEHHOM O0Opa3oBaTEIbHOM H
KOPIOPaTUBHOM IIPOLIECCE.

Meton 4MAT 6wt co3nan bepauc Makkaptu (Bernice McCarthy), u3BeCTHBIM aMEepUKaHCKUM
CHELMATUCTOM B 00JIaCTH MEJaroruku 1 pa3paboTku yueOHbIX nporpamm. Ee mpodeccronanbHbii
OMBIT ObUI COCPENOTOYEH HAa M3YYEHUHM TOro, KakK JIIOJM y4aTcs, U Ha CO3JaHUU WHKIIO3UBHBIX
yuebnbix cpea. B 1970-x romax oHa ocHoBana oOpazoBaTenbHyl0 Kommanuio About Learning,
MOCBSITUB CBOIO DPAa0OTy BHEIPEHHIO HAyYyHO OOOCHOBaHHBIX MOJXOAOB K oOydeHuto. Bxman
MakkapTy 3aKJIIO4aeTcsd B CO3JAaHUHU MPAKTUYECKOM, JIErKO MNPHUMEHUMOW MOJENM, KOTOopasd
00beIMHUTIA TEOPHUIO CTUIICH 00yUYeHUSs ¢ Teopuel (PyHKIIMOHALHON acuMMeTpuu mo3ra [1].
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KitoueBbim uctokom metona 4MAT crana monens nukna ooyuenus J[oBuna Konba (David
Kolb’s Experiential Learning Cycle). Konb npenmonoxui, uro 3ppekTuBHOEC 00yIeHUE TPOUCKXOTUT
IO LUKITY, BKJIFOUAIOIIEMY YEThIPE CTaTUU:

Konkpetnslii onbIT (Concrete Experience, CE)

PeduexcuBnoe nadmoaenue (Reflective Observation, RO)

AolcTpakTHas koHuenTyaau3anusa (Abstract Conceptualization, AC)

AKTHBHOe 3KcniepuMeHTHpPOBaHue (Active Experimentation, AE) [2].

MakkapTu npu3Haia 3HauuMocTh 1ukiIa Konba, Ho oOHapy»Kuia, 4yTo JUIsl CO3/1aHuUs MTOJIHOTO
[MKJIA TPernojaBaHUs HEOOXOJUMO YYeCTh HE TOJBKO CMEHY BHIOB JACSITCILHOCTH, HO U
WHAMBUAYAIbHBIE TIpeanouTeHus yyamuxcs. OHa nononaHuia Mojaens Konba faHHBIMU IICHXOJIOTO-
MeJarornuecKux UCCIeI0OBaHUM, B YACTHOCTH, O padOoTe JIEBOTO U MPABOTO MONYIIApU MO3Ta, YTO
MPUBETIO0 K pa3pabOTKe MHHOBAIIMOHHOMW, 8-IIaroBOd MoAeNH OOyYeHHs, TOJYyYHMBIICH Ha3BaHUE
AMAT [3].

Meton 4MAT 6b11 ipeacTaBied B Hadane 1980-x rogoB. OH OBICTPO MOJYYHI TIPU3HAHUEC B
MUpe 00pa3oBaHUs M KOPHOPATHBHBIX TPEHUHTOB OJarogapsi CBOCH CTPYKTypUPOBAHHOCTH U
s dexTrBHOCTU. Moienb Jieryia B OCHOBY pa3pabOTKH yueOHBIX MPOrpPaMM, OCKOIbKY MO3BOJISET
MpernojaBaTeNiiM W TPEHEpaM CO3/1aBaTh YPOKH, KOTOpPhIE HAYMHAIOTCS C MOTHUBAIUU H
3aKaHYMBAIOTCSI TBOPYECKUM MpPUMEHEHUEeM, oOecreunBas BOBJICUEHHOCTb BCEX YETHIPEX THUIIOB
yyammxcs [4].

Meton 4MAT ocHOBBIBaeTCS Ha JABYX KJIIOYEBBIX MPUHLHUIAX: IMUKIMYHOCTH OOydYeHUS U
WHTETPAIUH PA3INIHBIX CTUJICH BOCTIPUATHS Yepe3 paboTy 000uX MOTyIIapuii Mo3ra.

METOZ 4MAT

Hro?

;%"“wmmmm'”“;

Pucynok — 1. Lluka 4MAT u ero ¢assl

Monens 4MAT opranusyer mnpouecc oOydeHHsi BOKPYI HYEThIPEX OCHOBHBIX BOIPOCOB,
KOTOpbIe (POPMUPYIOT MOIHBINA ITHKII.

®a3a 1: [IOYEMY? (Why?) - MoTuBanust u CBsI3b C OIBITOM.

YcraHOBIIEHHE JIMYHON CBSI3U C TEMOH, 0OCYXICHHUE OMbITa, pedIIeKCHs, OTBETHI Ha BOMPOC:
"Tlouemy mMHe 3TO HYXHO 3HaTh?". CO31aHKE KOHKPETHOTO OIBITA U PEPIICKCUBHOTO HAOJIOICHHUS.

®a3a 2: YTO? (What?) - Konnenuuu u uadopmanms.

[IpenoctaBnenue pakTruueckol nHGOpPMALIUK, JEKIUH, YTEHUE, aHAIU3 JaHHBIX, OTBETHl Ha
Bonpoc: "Uto o310 Takoe?". Ilpomecc: PeduiekcuBHoe HabmogeHue UM aOCcTpakTHas
KOHIENTYaIu3alusl.

®a3a 3: KAK? (How?) - IIpuMeHeHune U npakTuka.

[IpakTrueckue 3agaHus, perieHue mpoodieM, TPeHUPOBKA HABBIKOB, OTBETHI Ha Bompoc: "Kak
31O paboTaer?". AGCTpaKTHASI KOHIICTITyaTu3allus U aKTUBHOE SKCTICPUMEHTHPOBAHHE.

®a3a 4: ECJIN/UTO ECJIN? (If/What if?) - UaTerpanus u TBOpUECTBO [5].
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Pa3zpaboTka COOCTBEHHBIX pPELICHUH, TBOPYECKOE NPUMEHEHME, MPErojaBaHuEe MaTepuana
IpyruM, OTBEeTBI Ha Bompoc: "UTo, ecim s NpPUMEHI0 3TO Mno-apyromy?". AKTHBHOE
HKCHEPUMEHTHPOBAHUE U BO3BPAT K KOHKPETHOMY OITIBITY IS Hauaua HOBOTO IIUKJIA. Y HUKAJIbHOCTb
4MAT B TOoM, uTOo Makkaptu cBszana (a3el oOydeHUs: ¢ (yHKIIMOHAIBLHON acCUMMETPUEH Mo3ra.
IIpaBoe momymapue (Right-Brain). IIpeo6nagaer B ®azax "Ilouemy?" (TBOpUECTBO, 3MOIMH,
nenoctHoe Bocnpustue) W "Ecim?" (uHTynnwms, cuHTe3). OHO OTBEYaeT 3a BOBJICUCHHE H
unterpauuto. Jlesoe momymapue (Left-Brain). Ilpeo6magaer B ®azax "Uto?" (jormka, (akrsl,
nocienoBarenbHOCTh) U "Kak?" (tutanupoBanue, ananu3). OHO OTBedaeT 3a nepeaady nHpopMauu
1 OCBOCHUE HABBIKOB (PUCYHOK - 1) [6].

Meton 4MAT co3HaTeNbHO YEPEenyeT NeATebHOCTD, 3aJCHCTBYIONIYI0 00a MOymapus, TeM
cambIM ofecrieunBasi OoJjiee TONMHOE M cOamaHcupoBaHHOe oOydeHue. Moxens 4MAT Beinenser
YeThlpe OCHOBHBIX THIIA YYalIUXCs, KaXKIbli M3 KOTOPBIX MMEET CBOIO 30HY KoMdopra
(mpenmnouTHTENbHYIO a3y BXoJa B LUKI) U CBO crtocod BocpusTHs nHpopmanuu (tabiuna - 1).

Tabnuma - 1. TUMBI y4eHUKOB M COOTBETCTBHUE (pa3am UKIIA

Bomnpoc/ . XapakTepuCTUKH
OCHOBHOM CTHJIb
Tun yuyeHnka daza
oOyueHus
BXOJa
Ilenur JIAYHBIA CMBICIL,
. Hab6uronaromuit BOBJICUEHUE o0cy>XJIeHHeE.
Tunl (TBopueckuii) | [Touemy? IO ’ " YHA
pacxoauTenb OtBeuaet Ha Borpoc: "3aueM MHE
3TO HYXHO?".

5 Lenut  daxTbl, KOHUEHIHH,
T:H 5 Yro? ACCHMUIIATOP TOYHOCTb, JOoruky. OTBeuaeT Ha
(AnannTiieckuti) Borpoc: "Uto 310 Takoe?".

Lenut MIPaKTUYECKOe
Tun 3 (3nmpaBbrit MIPUMEHEHHE, pPellIeHue NpodIemM
(31p Kax? Kouseprenr b P P ’
CMBICIT) spdexTuBHOCTS. OTBE4aeT Ha
Bompoc: "Kak 3to pabotaer?".
enut OTKpPBITHE,
JKCIIEPUMEHTHPOBAHHUE,
Tun4 Ecmu/Yto | AKTHBHBII TBOPYECTRBO, CITOCOOHOCTH
([nnamuueckuii) ecin? aJanTaTop azanTupoBarh 3HaHMs. OTBEUaeT
Ha Bompoc: "UTo s Mory co3aath
c atum?".

Meton 4MAT mno3BojiseT MNpenojaBaTeNO0 aAalTHPOBATh NPOLECC IO pPa3HbIE CTHUIU
BOCHPUATHUS, TAPAHTUPYS, UTO:

Bosieuennl (Tun 1) - yepes THUHBINA ONBIT U pedIEKCHIO.

HonsaTe! (Tum 2) - uepe3 cTpyKTypupOBaHHYIO HH(POPMAIIHIO.

OcBoenbl HaBbIkM (Tun 3) - yepe3 NpPakTUKY U IPUMEHEHHUE.

HNurerpupoBanbl (Tun 4) - yepe3 TBopueckoe 0000IIEHHWE M MEPEHOC 3HAHUM B HOBbBIE
KOHTEKCTHI [ 7].

Meton 4MAT nony4ust MIMPOKOE paclpocTpaHEHHUE B pa3IMuHbIX cepax. Mcnonb3yercs s
pa3paboTKku y4eOHBIX IJIAHOB, CO3JaHMs IMOIIATOBBIX YPOKOB M OIEHKH ydamuxcs. OH momoraer
IpenojaBaTesiiM  CO3[aBaTh COAJaHCUPOBAaHHBIE 3aHATHS, KOTOpble HE CQPOKYCHPOBAHbI
UCKJIIOUNTENbHO Ha nepenade ¢aktoB (Paza 2). IIpumeHseTcst Ui NOBBIMICHHUS KBaTU(PHUKALUH,
00y4eHUsT HOBBIM MPOAYKTaM U pa3BUTHIO TUAEPCKUX KadecTB. [[uknmnanocts 4MAT obecnieunBaeT
HE TMpOoCTO HMH(OpPMUpOBaHHE, a peajbHOE W3MEHEHHE IIOBEJeHMs U HaBBIKOB. llomoraer
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MEHeKepaM JIydIlle TOHUMaTh U BOBJIEKATh COTPYIHUKOB C pa3HBIMU PA0OYMMHU CTHIISIMH, a TaKXKe
6osee 3¢pGeKTUBHO MPOBOAUTH COBELIAHUS U MPE3EHTALUHU, CTPYKTYpUpys UX 1no uukiy "l[logemy-
Uro-Kak-Ecau" [8].

Ucnonp3oBanne 4MAT Hanpsmyro BIMAE€T HAa MOTHBaLMIO ydammxcs. Hauumnas ¢ Bompoca
"[Touemy?", MmeTOA Cpa3y yCTaHABIMBAET JIMYHYIO 3HAUUMOCTb MaTepUala, YTo SIBJSETCS MOIIHBIM
ctuMyJioM. [locTosiHHas cMeHa BUI0B I€ATEIIBHOCTH U BOBJICYEHUE BCEX YETHIPEX TUIIOB YUYEHUKOB
B TEYEHHE OJIHOTO LIMKJIA MIPEIOTBPALAET CKYKY U MOAJEP>KUBAET BBICOKMI YPOBEHb BOBJICUECHHMS.
VYyamuecs BUIAT MONHBIA yTh OT WJIEU 10 PEaTU3alliy, YTO MOBBIIIAET UX caM03()(hEKTUBHOCTh U
HHTEpEC K npeamery [9].

Meton 4MAT ycnenHo ucnoib3yeTcs B IIKOJIaX U YHUBEPCUTETAX MO BCEMY MUPY, BKIIIOYast
CIIA, Kanany, Actpanuto u Espony. Ero Taxke akTMBHO IPUMEHSIOT TaKHE KPYITHbIE KOMIIAHHUH,
kak Motorola, IBM, Boeing u apyrue, s pazpaboTki BHYTPEHHHX OOYYalOIIUX MPOTpamMM, TIe
TpeOyeTcsl He MPOCTO 3alIOMUHAHME, a TIyOOKas MHTErpalys HOBBIX 3HAHHI B paboune Mpouecch
[10].

3akirouyenue

Meton 4MAT bepuuc MakkapTu NpeAcTaBiIsIeT OO0 HE TPOCTO HHCTPYMEHT, a puitocoduto
1enocTHoro o0yueHus. OH IpeoAoseBacT OTPaHUYEHMs] TPAJULMOHHBIX METOJIOB, Ipenasaras
CTPYKTYPUPOBAHHBIN U MHKJIIO3UBHBIH MTOXO0J], KOTOPbI YUUTHIBAET €CTECTBEHHBIN LUK 00y4YeHUs
U WHAWBHIYyaJbHBIE CTHIM BocmpusTus. Yepemosanue ¢az "[louemy", "Uro", "Kax" u "Ecaun"
rapaHTUPYeT, 4TO yJalluiicad He TOJBKO MOIYYUT UH(OPMALHIO, HO U MOMMET €€ CMBICII, HayUuTCs
MPUMEHSTH U TBOPUECKU HHTETPUPYET B CBOIO KHU3Hb.

[lepcnekTHBBI IPUMEHEHHSI M Pa3BUTUS METOJA CBSI3aHBI C NIEPCOHATM3ALMENH 00pa30BaHus u
uHTerpanueii B mudposbie obOydatomme cpenbl. Mogenb 4MAT MOXeT cTaThb OCHOBOWM IS
QJITOPUTMOB aJIalITUBHOTO OOYYEHMs, KOTOpble OyayT IMHAMMYECKH MOACTPauBaTh KOHTEHT U
3aJaHusg oA Tpeoliajalommid CTWIb M TEeKyHIylo ¢asy [HKIa OOyYeHHs KOHKPETHOTO
MIOJIb30BATENsI, COXpaHsAs CBOIO AKTYaJbHOCTh KaK 3()(EKTHBHBIA Kapkac Uil MPOECKTHUPOBAHUS
YCTIETHOTO 00pa30BaTEIBLHOTO OIBITA B Oy TyIIeM.
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EXPRESSIVE MEANS OF ADJECTIVES IN ENGLISH AND THEIR EQUIVALENTS
IN KAZAKH

CASABEK MAJIMHA AJIMACKDBI3bI
Mupac yHHUBEpCUTETI
IIemmkenT, Kazakcran

Abstract. Adjectives play a significant role in shaping the expressiveness of a statement, as they
allow us to clarify objective characteristics and convey emotional and evaluative characteristics. In
English and Kazakh, adjectives are important means of creating imagery, but the ways in which they
are used expressively differ significantly due to typological features: the analytic nature of English
and the agglutinative nature of Kazakh. This article is devoted to a comparative analysis of the
expressive means of adjectives in English and Kazakh. Particular attention is paid to the peculiarities
of conveying the expression of English adjectives in Kazakh, identifying correspondences and
discrepancies. Examples of translation solutions demonstrating semantic and cultural differences are
provided. The study shows that adjectives in both languages have a wide potential for expressing
emotional and evaluative meanings, but the ways in which they are realized differ due to the
morphological structure and typological features of the languages.

Keywords: adjective, expressiveness, English language, Kazakh language, translation, degree
of comparison, evaluative adjectives, semantics.

Every language has a huge number of expressive means that we can use to express our thoughts
in different situations. When reflecting reality in their minds, people can structure it in different ways,
identify objects with themselves in different ways, and separate them from each other. This process
is reflected in language. Expressiveness is a special structural organization of speech that makes
written and spoken language lively and unique, creating memorable images. The attention and interest
of the addressee can be maintained only if boring and predictable linguistic means are avoided.
Information will not go beyond their short-term memory unless speech is given energy and a sense
of novelty. At the same time, expressiveness should ensure full perception of speech and the
information it contains.

Thus, expressiveness is not only an essential aspect of rhetoric - the science of public speaking
and, more broadly, of artistic prose in general - but also a natural component of everyday spoken
language. It is characteristic of linguistic units at all levels and intermediate sublevels: from sounds
to syntactic structures. Adjectives exist in every language. They allow us to express the properties or
characteristics of an object or phenomenon. An adjective is a part of speech that describes the quality
of any object (color, smell, shape) and conveys feelings, moods, character, and so on. In English, an
adjective is a part of speech that denotes a certain property of an object, describing a quality (positive
or negative, objective or subjective) or space, time, quantity, and so on. In the Kazakh language, an
adjective is a part of speech that denotes a characteristic of an object and expresses this meaning in
inflected morphological categories. However, adjectives in English and Kazakh are similar in the
formation of comparative and superlative degrees. The expressiveness of adjectives is determined by
several parameters:

1. Qualitative characteristic (beautiful - ogemi, cold - CybIK).

2. Degree of estimation (terrible - cymnbik, magnificent - Fanamar).

3. Degree of intensity (very big - ete ynikeH; extremely small - TbIM KilIKeHTaii).

4. Metaphoricality and imagery (a golden opportunity - aaTbIH MYMKIHIIUTIK).

5. Stylistic marking (gorgeous, hideous - aceM, KUPEHIIITI).

Despite the universality of their functions, English and Kazakh adjectives differ structurally.
English relies on analytical means (adverbs - intensifiers, fixed word order), while Kazakh relies on
morphological suffixes that allow for the formation of subtle shades of meaning. It is worth noting
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that expressive means are not only a way of conveying emotions and thoughts, but also tools that
make language more exciting and colorful. The skillful use of metaphors, allegories, metonymies,
and other techniques allows authors and speakers to express complex ideas, making the reader or
listener visualize and feel what they are trying to convey. Each expressive device has its own unique
role. For example, metaphors and similes help to visualize abstract concepts, while irony or sarcasm
add complex shades of meaning. This wealth and variety of devices allows language to become more
flexible and adaptable to conveying a wide range of emotions and thoughts.

Expressive means in the English language represent a wide range of tools used to enrich the
expression of thoughts, emotions, and ideas. For example, in the Kazakh language, there are many
synonymous adjectives, each of which serves a specific purpose. Adjectives in a language not only
characterize a feature of an object or subject, but also embellish it, adding clarity and color. In order
to express the phenomenon being described figuratively and accurately, it is necessary to choose the
exact word that is «correct» in a given context. Thus, expressiveness arises when a qualitative feature
is emphasized:

- an incredibly beautiful view - kepemer ogemi KepiHic;

- a terribly cold night - aceIpa cybIK TYH / ©T€ CyBIK TYH.

Scientists propose various terms to define linguistic phenomena used to reinforce statements:
stylistic device, stylistic means, figure of speech, constructive device. In our work, we will use the
term «linguistic devicey, based on the opinion of L. Cojocaru, who argues that linguistically organized
devices are necessary in a text for its special expressiveness. In this case, linguistic devices
«participate in the formation of the stylistic structure of the text» [1]. Repetition is one of the most
frequently used linguistic means for creating expressiveness. The material under study showed that
both significant and functional parts of speech can be repeated. Here is an example:

- handsome is as handsome does - ce30eH emec, iCTIeH Y1 KOpCeTy.

In this case, the adjective is repeated. In the following example, the adverb is repeated:

- soon absent, soon forgotten - ke3aeH Taca 60sca, KOHIIACH YMBIT.

Another example is the repetition of ordinal numbers:

- first come, first served - OypbIH KenreH - OYpbIH anajbl.

A sentence may lack intensifiers, but it can still have an emotional tone. However, if a sentence
contains an intensifier, it will definitely have an emotional tone. At the morphological level,
expressive concise texts are characterized by the use of categories of words such as qualitative
adjectives and adverbs [2]. When used, such adjectives and adverbs can lose their basic, objective-
logical meaning and act only in an emotional sense of intensifying a quality, for example: «awfully
nicey, «terribly sorry», «horribly interesting», and so on. Such word combinations, characterized by
the feature of logical mutual exclusion of concepts, create their content. In English, adverbial
intensification is used more actively, while in Kazakh, expression can be conveyed by: adverbs (eTe,
aca, ThIM), repetition (yJIKeH-YJIKEH yiiep), subjective-evaluative suffixes (>kam-»achl, an-apbIkK).

Expressive words and phrases convey the emotional tone of a statement, allowing the reader to
better feel the emotions that the author wants to express. According to A.M. Stoian's definition, the
emotionality and expressive potential of linguistic means ensure a successful impact on a person [3].
All these expressive means interact not only to make the text more interesting and memorable, but
also to help the reader or listener better understand the context, the author's emotional attitude to the
topic, and the essence of the statement. They broaden the spectrum of perception and understanding
of the text, making it a more multifaceted and effective means of communication. Expressive devices
in English play a fundamental role in creating richness and depth in a text. They are key tools for
conveying not only information, but also emotions, associations, images, and nuances of meaning. It
is important to note that understanding and knowing how to use these devices not only expands
linguistic skills but also enriches communication, making it more effective and emotionally rich. They
open the door to a world of language where each word becomes not just part of the text but a means
of conveying deep feelings, ideas, and images. English, being an analytical language, relies more
often on:
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- adverbial intensifiers;

- fixed degrees of comparison;

- a broad system of evaluative adjectives;

- frequent use of adjectives in idioms.

Kazakh, being agglutinative in nature, forms expression through:

- morphological suffixes of subjective evaluation;

- reduplication;

- figurative expressions based on national and cultural symbols;

- descriptiveness and contextual adaptation.

The equivalence of English and Kazakh adjectives is achieved through various translation
strategies: replacement, intensification, weakening, and descriptive translation. Many English
expressive adjectives do not have direct equivalents and require interpretation taking into account
cultural norms and peculiarities of perception. Thus, the analysis shows that adjectives in both
languages have significant expressive potential, but the ways in which this potential is realized are
typologically different. A comparative study allows for a deeper understanding of the mechanisms of
expression formation and contributes to the development of the practice of interlingual transmission
of evaluative and figurative meanings in linguistics and translation studies.

Studying expressive means helps us not only to better understand texts, but also to delve deeper
into the context and understand feelings and intentions. This skill opens up new horizons in language
learning and perception of the world around us. Cases involving comparisons are interesting. In the
following example, comparative adjectives act as antonyms in an English proverb:

«The more haste the less speed — akpIpbIH KYpiIl, aHBIK 0ac.

The identical syntactic arrangement of adjectives and antonymic comparisons are the source of
expressiveness and imagery in these texts in both the English and Kazakh versions. In general,
comparison as a special linguistic device is often used in proverbs to emphasize the idea of what is
better and more correct. This can be demonstrated by the following example from the text:

«This was only fivepence a pound, and I saw some quite decent-looking bacon as low as
threepence». This epithet, which translates as «quite decent / decent-lookingy», shows us the speaker's
pleasure at what he has seen, i.e., a positive emotion.

«The runner beans are doing so splendidly! - excellent, magnificent. In this example, we also
observe the emotion of delight».

The concept of equivalence cannot be applied to the translation of literary texts, since literary
translation differs fundamentally from other types of translation and has its own specific
characteristics. The most important parameter for literary translation is preserving the figurative and
emotional impact on the reader, which is achieved through various stylistic and expressive means.
Another important concept in literary translation is that of a «translation unit», which can be a single
word, a whole phrase, a sentence, or even, in some cases, an entire text. Metaphorical adjectives make
the text more vivid, for example:

- icy look - my3nait ke3kapac;

- warm welcome - )KbUTbI KapChl aly;

- bright future - >xapkbIH 6onamax.

English often uses adjectives metaphorically to convey abstract characteristics, while in
Kazakh, images are more often based on nature, color, and ethnocultural concepts:

- KOHBIp eMmip;

- aJja-Kyj1a JyHue,

- JKapKbIH KY31;

- achLT aJ]aM.

English metaphors often require adaptation:

- a green newcomer - kKaHa KeJIreH TOKIpuoeci3 ajgam;

- a blue mood - MyHJTBI KYH.
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A direct translation would be incomprehensible. It has been found that adjectives play a key
role in creating expressiveness in both English and Kazakh. However, the ways of expressing
expressiveness differ significantly due to structural and cultural characteristics.

The material under study contains examples in which the means of creating expressiveness
discussed in this work are combined. For example, «desperate diseases have desperate remedies».
The combination of the repeated adjective «desperate» with the nouns ‘desperate’ and «remediesy,
which are opposite in meaning, emphasizes the meaning, gives the statement a more emotional tone,
and reinforces the logic of the statement. Here is another similar example: «A man is as old as he
feels, a woman is as old as she looks». The text of this proverb is based entirely on repetitions and
antonymic pairs of lexemes [4].

The expressive potential of words develops with the help of the reader's associative and
figurative thinking, which mainly depends on life experience, psychological characteristics, and
consciousness in general. Expressiveness can be enhanced or weakened, starting with sounds and
ending with syntactic units. Vocabulary is the main means of enhancing expressiveness. However,
the most expressive linguistic unit is the word, since the word is the basic and at the same time the
most semantically mobile unit, which in everyday consciousness represents the entire field of
language [5]. The widespread use of evaluative words indicates the author's emotional involvement
in the events he describes. The connection between descriptive and evaluative meanings in words is
most evident in the system of adjectives, for which characteristic semantics is fundamental. Among
adjectives, we can distinguish:

- descriptive words that do not contain any evaluation (e.g., portuguese, copper, two-legged,
variegated; most relative adjectives belong to this type);

- general evaluative words (good, excellent, magnificent, stunning, bad, worthless, nasty,
terrible, disgusting), which denote only evaluation (good / bad);

- as well as private evaluative adjectives, which include a descriptive meaning along with an
evaluative one (e.g., sweet has the figurative meaning «gentle»).

The evaluative meaning of an adjective depends not only on its semantics, but also on the
semantics of the noun phrase in which it appears (combinations such as round face, square chin,
square jaw, which convey evaluative modality, and round detail, square board, where there is no
evaluation). In other words, actualization largely depends on the combinability of the adjective, with
evaluative meanings more often appearing in the names and characteristics of persons and related
events, and less often in the designation of objects. Many English idioms are based on adjectives:

- a white lie;

- black humor;

- blue collar worker;

- a silver lining;

- brown eyes.

The analysis of correspondences shows that the differences in the descriptive expressions of the
character's physiological state are caused not by the cultural characteristics of the English and Kazakh
languages, but by the personal preferences of the translator. When describing and expressing the
emotional state of fear, which is a basic emotion in most cultures, similar responses to danger are
observed in both the original English works and the Kazakh translations: keyne aybipysI (chest pain),
Kauteipay (chills), kyprak aysi3 (dry mouth), sxypek aitHysl (nausea), *KbUIaM KYpeK COFbICH (rapid
heartbeat), TeiHbIC amy (shortness of breath), Tepney (sweating), which are typical in both cultures.
The most difficult decisions for the author are those involving the translation of lexical units
describing physiological states.
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BJIUSHUE IIU®POBBIX UH - TEXHOJIOTYHA HA
PABBUTHUE MOTUBAIIUU U YYEBHOM NMHUIINATHUBBI
OBYYAKOIIUXCSI

ANUTKAHOBA PO3A MYKAHTAEBHA
K. II. H., acCOLIMMPOBaHHbIN npodeccop Kaparannunckoro HanmonansHoro
HCCIIE0BAaTENbCKOro yHUBepcuTeTa UM. E.A . bykeroBa

CAFBIHTAM IBIPBIH AB3AJIKBI3bI
Maructpant 1 kypca o6pazoBarensHoit mporpamMmmbl 7MO1101 — «Ilemaroruka u
ncuxosorusi» Kaparanaguackoro HanmoHanbHOTo HCCIEA0BATEILCKOTO YHUBEPCUTETA UM.
E.A.bykeroBa

Annomauus: 6 cmamve paccmampusaromcsi noOXo0bl K UCHOAb306AHUIO MEXHOLO2ULL
uckycemeennoz2o unmennekma (MHU) 6 yensix nosvluteHusi y4eOHOU MOMUBAYUU WKOIbHUKOS.
Ananusupyromes mexanusmol 6o30eiicmeus MU na yuebuviii npoyecc, paccmampusaiomesi npumepbl
MOMUBAYUOHHO20 OUZAUHA U A0ANMUBHO20 00YYeHUs, OCHOBAHHbIX Ha WU

Knroueevie cnosa: momusayusi, UCKYCCMBEEHHbI UHMENIEKM, o00OyuyeHue, adanmayus,
uudposas neoa2o2uKda.

OnHO#l U3 LEHTpalbHBIX 3aJlady COBPEMEHHOM IIKOJbl CTAHOBHUTCS TMOBBIIIEHUE MOTHUBALIMU
yuamuxcss Kk oOydyenuro. B ycnmoBusix mepensObiTka MH(OpMAnMU, BBICOKON KOHKYPEHILIMU 3a
BHUMAaHUE M W3MEHSIOUIMXCA HHTEPECOB MOJOJAOr0 IOKOJIEHHS TPAaJULUOHHBIE METOMAbI
MeJarornyeckoro Bo3aecTBus BeE yvaile TepsaroT 3(PPeKTUBHOCTh. B 3THX yCIOBUAX TEXHOIOTHH
uckycctBeHHoro uHresuiekTa (M) oTkppiBaroT HOBbIE TOPU3OHTHI JIJISl IOCTPOEHMS aJalTUBHBIX,
MEPCOHAIM3UPOBAHHBIX U MOTUBUPYIOIIUX O0pa30BaTEIbHBIX CpEl, CIIOCOOHBIX HE TOJIBKO
yAEpP>KMBATh BHUMAHUE, HO U BBI3BIBATH Y YUAIIUXCS MMOJIMHHBIA HHTEPEC K 3HAHUSIM.

[lepcoHanu3upoBaHHbIA MMOJAX0J, peanu3yemblil cpeactBamu MU, mno3BosiseT caenaTth
00y4YeHHe TO-HACTOSIIEMY YYCHUK OLIEHTPHUYHBIM. AJJalITUBHBIE CUCTEMBI IOAOUPAIOT MaTEPUAIIBI U
3aJlaHisl B COOTBETCTBUM C YPOBHEM TMOJrOTOBKHM, CTHJIEM MBIIUIEHUS W MNPEAIOYTEHUSIMHU
mKoJbHUKA. Korma ydeHMK mojy4yaeT ydeOHBIM ONBIT, COBMNAJAIONINA C €ro WHTepecaMHu M
BO3MOYXHOCTSIMHU, OH UCHBITHIBAET MEHBIIIE TPEBOXKHOCTH U OOJIbIIIE YBEPEHHOCTH, YTO HAMPSAMYIO
BIIMSIET HA BOBJICUEHHOCTh M MOTHBAITWIO [1].

[eiiMuduirpoBaHHbIC AIEMEHTHI — 0aJUIbl, YPOBHHU, JOCTUKEHHS, BHYTPU UTPOBBIE HArPaIbI
— ycwinBawTes 3a cuét MU, xoTophlii crocoOeH OTClexUBaTh yCHEXH, HpearaTh 3adaHUs
HYKHOM CJIOKHOCTH W YIOPAaBISATh TUHAMHKOM Wrphl. DTO JenaeT oO0ydeHHe 3aXBaThIBAIOIIUM
npoueccom. MM cnocobeHn MonenupoBaTh IMOBEACHME WIPOBOTO HACTAaBHUKA, CONEPHHUKA WIIU
COIO3HHUKA, aJalITUPYsl CIOKET U CTPYKTYpY 3aJaHUM MOJ IOBEICHUE YUEHHUKA, YTO JEJIaeT MPOLEece
00yYeHUs TICUXOJIOTHYECKH HACBIIIEHHBIM M SMOIIMOHAIBHO BOBJIEKatomuM [2].

OMOLIMOHAJIBHBIM HMHTEJJIEKT MAIIMHHBIX CHCTEM TIO3BOJISIET PACIO3HABaTh HACTPOCHHE
ydalerocss ¥ aJanTUpoBaTh MOJ HEro mnojgady marepuana. Ha ocHoBaHMM aHaiW3a MUMUKH,
WHTOHaluU, Temna paboTsl MM MoxeT ompeneiauTh ycTalocTh, CKYKY, 3aMHTEPECOBAHHOCTh U
MEHSTH ClieHapuii oOyuenusa. Jto nenaet MU He mpocTo MHCTpYMEHTOM TMepefadyd 3HaHUM, a
HACTOSIIUM HU(PPOBBIM NAPTHEPOM B 00YUEHHUHU, CHOCOOHBIM YUUTHIBATh SIMOIIMOHAIIEHOE COCTOSIHUE
YUEHUKa.

OnHUM U3 KIFOUEBBIX ACTIEKTOB MOJAEPKaHUSI MOTUBALIMM SIBJISIETCS HAIMYUE TIOCTOSIHHOM U
MOHATHOM oOpaTHOM cBsi3u. MU criocoOeH naBaTh MOMEHTANIbHBIM OTKJIMK Ha AEMCTBUS ydalllerocs,
OOBSICHATH OIIMOKH, MOJICKA3bIBATh HAMPABICHHS AJI MOBTOPEHHUS. DTO CHUXAeT (ppycTparuio,
YKPEIUIAET OLIYIIEHHEe KOHTPOJIS HajJ HpOIecCOM OOy4YeHHUS U CTUMYJIHUPYET K JajibHeiemy
MPOJIBIKEHHUIO [S].
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Cospemennbie MU-cpenbl MOTYT CONPOBOXKAATh YYEHUKOB IPU BBIIOJIHEHUH YUEOHBIX
MIPOEKTOB, MOMoraTh B cOope M aHanu3e WHGOpPMallMU, CTPOUTH THIOTE3bl, BU3YaJIU3UPOBATH
JaHHbIE. DTO pacIIupsieT BO3MOXKHOCTH HCCIIeI0BATEIbCKON AEATEIbHOCTH U JeNaeT e€ JOCTYIMHON
JlaXKe B paMKax IIKOJIbHOW mporpamMel. [IpoekTHas padora ¢ M BoctippuHuMaeTcs ydeHUKaMH KaK
3HauMMassk W TOpUOMKEHHAs K pealbHOMY MHPY, UTO CYIIECTBEHHO TMOBBIIIAET HX
3aMHTEPECOBAHHOCTH B 00YUYECHUHU.

NH-cucTembl MO3BOJISIOT BHICTPAaUBaTh OICHUBAHUE, HE TOJIBKO (PUKCHpYIOIIEe pe3yabTaThl,
HO U MOMorarolee Y4eHUKy BUAeTh nporpecc. [lnardopmsl, oTciexuBarolie pa3BuTue HaBbIKOB,
BU3YAJIN3UPYIOUIHE TOCTHKEHHUS, TOMOTal0T (POPMUPOBATH MOJOKHUTEIBHYIO YUSOHYIO CAMOOLICHKY.
[lonnmanue TOrOo, 4YTO Ja)xe HEOOJbIINE YCUIUS TMPUBOAAT K 3aMETHOMY YIIyYILIEHHIO,
MOJIICPKUBAET CTPEMIICHHE TIPOI0JKATh 00y4yeHue [3].

[IKOABHUKH C TPYAHOCTSIMU B OOYYEHHH YacTO TEPSIOT UHTEPEC U3- 3a YacThiXx Heynad. MU
MOKET BOBpeMS 3a(HUKCHPOBATh CHWKEHHE AKTMBHOCTHU, MPEIUIOKHUTH aJbTEPHATHUBHBIE (OPMBI
paboThl, MO00paTh 3aaHusA, KOTOPBIE MaayT OBICTPBIN yCcIeX. DTO KPUTHYIHO Tl (POpMUPOBAHUS
MOTHMBAllUM Yy YYEHHKOB, KOTOpbIE UYyBCTBYIOT C€0sl MCKIIOYEHHBIMU W3 OOLIETr0 Temma Kjacca.
Takum o6pazom, UM cTaHOBUTCS HHCTPYMEHTOM MEAarOrHYECKOM HHKITIO3UH.

BHyTpeHHsIs1 MOTHBAIUS ydanierocss (opMHUPYETCsl TOTAa, Koraa o0ydyeHre BOCIIPUHUMAETCS
KaK MHTEPECHOE, 3HAaYMMOEe M COOTBETCTBYIOIEE TUYHBIM LeisiM. MW Moxker mopmepkuBath 3Ty
MOTHBAIIMIO 32 CUET CO3/1aHUS AJANITUBHOM CpEeJibl, B KOTOPOH YUEHUK caM BbIOMpAET MyTh PEIICHUs
3a/1a4, UCCIEeAyeT TeMbl, KOTOpPhI€ BBI3BIBAIOT WHTEPEC, U MOJy4aeT MOAKPEIJICHHE HE BHEIITHEH
OLICHKOMW, a BHYTPCHHUM YJOBJIETBOPEHHEM OT pe3yibraTa. lakas oOpaszoBaTelbHas cpena
(dbopMUpyeT YyBCTBO aBTOHOMHUH, KOTOPOE SIBISIETCS KIIFOUEBBIM (DAaKTOPOM YCTOWYMBOU y4eOHOM
aKTUBHOCTH [5].

Cucrembl Ha ocHoBe MU MOryT cOmpoBOXAAaTh pa3BUTHUE CaMO PETYNALMU y YYCHHUKOB:
MOMOTAaTh CTaBUTh LIEJIH, TUIAHUPOBATH IIard, KOHTPOJIUPOBATH MPOIECC, AHATH3UPOBATH OUITHOKH.
I'uOkas cuctema MoACKa30K U MOACPKKH HE TOIBKO JenaeT ooydyeHue 6omnee 3pPexTUBHBIM, HO U
pa3BUBAET OCO3HAHHOCTH B JICUCTBUAX ydeHHKa. [loHMMaHHME COOCTBEHHOTO Tporpecca, YMEHHE
OLICHUTh YCWJIHMS U PE3yJIbTaT YKPEIUIAIOT YBEPEHHOCTh U CHUKAIOT 3aBUCUMOCTH OT BHEIIHEH
MOTHUBAIINH.

CoBpemeHHbIe 00pa3oBaTenbHbIe MIATPOPMBbI, UcTONb3YIolIe M, BcTpanBaloT MEXaHU3MBI,
MOJIICPKUBAIOIIIIE MOTHUBAIIMIO: BU3YAIN3alUsl POrpecca, MHINBUAYAIbHBIE TPACKTOPHUHU, THOKHIA
YPOBEHb CII0)KHOCTH, a TaK)Xe KOHTEKCTYyalnu3anus 3a7ad. Takue MeXaHU3Mbl T03BOJISIOT COXPAHATh
O0allaHC MeXJIy BBI30OBOM U JOCTHKHUMOCTBIO IIE€M — BaXHBIM YCJIOBHEM MOAJIEPKaHUS
BoBJIeUEHHOCTU. Korjga y4yeHMK 4YyBCTBYeT, 4YTO 3ajaya IOCHJIbHA, HO TpeOyeT YCWINH, OH
BKJTFOYAETCS B IIPOIIECC TITyOxKe.

Hcnons3oBanne MU criocoOCTBYET pa3BUTHIO MEX MPEIMETHBIX CBA3EH, Mpe/yiaras 3alaHus,
BKJTIOYAFOIIIME DJIEMEHTHI Pa3HBIX JUCHUIUIMH. Takoil (opMaT MO3BONISIET yUYCHHKY BOCTIPUHHMATH
3HaHUS KaK €IMHOE LIeJI0e, YTO MOBBIIIAET CMBICIOBYI0 MOTUBALIMIO — CTPEMJICHUE MOHATH, 3a4eM
u3ydaercs TOT uiu uHoit matepuai. MU cnocoben npeioxkuTh 3aaHusl, IJie MaTeMaTHKa BKIIOYEHA
B OMOJIOTHIO, MCTOPUSI — B JIMTEPATYpy, TEXHOJIOTUHM — B HCKYCCTBO, YTO JeJaeT oO0ydyeHHe
LETTOCTHBIM U TIPUOJIMIKEHHBIM K PealbHOMY MUPY [6].

I'pynmoBeie hopmbl pabOThI 4acTO TPEOYIOT OT yUAIIMXCSl YMEHHUSI KOOPAMHUPOBATh NCHCTBUSA,
OpaTh Ha ceOs OTBETCTBEHHOCTb, B3auMojeicTBoBaTh. M MoxeT monanep:kuBath Takue (HOpMBI,
aHAMM3MPYS BKIAJ KaXJOro YYacTHUKA, IMOJICKA3bIBas ONTUMAIBHOE paclpeielieHue 3ajad,
OTCJIC)KHUBAsl B3aUMOJEICTBHE B KOMaHA€. DTO cO3Aa€T OUIYUIEHHE 3HAUMMOCTH JIMYHOTO BKJIAja,
CTUMYJHUPYET K aKTUBHOMY YYaCTHIO M CIIOCOOCTBYET (POPMHUPOBAHUIO COIMAIBLHOW MOTHBAIUH B
00y4YeHHUH.

OnHUM W3 MPENATCTBUI yueOHON aKTUBHOCTH SIBJISIETCS] POKPACTHHALMS — OTKJIAIbIBAaHHE
BbIMOJHeHUsT 3aaanuil. MU crnocoGeH BbIABIATH Takhe MAaTTEpPHbI B IOBEACHUM YUEHHUKA,
aHaTU3UPOBaTh AMHAMUKY AaKTUBHOCTH, MpEIaraTb MHUKpPO LEIH, (POKYCHpPOBATHCS HA KOPOTKHX
JOCTHXKHUMBIX 3a7adyax. ITO CIOCOOCTBYeT (HOPMUPOBAHMIO MPHUBBIUKH K PEryJIpHOH yueOHOI
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JEATENBHOCTH U YKPEIUIEHUIO CaMOAMCLUIUIMHBI, YTO, B CBOIO OUYE€PENb, BIMSET HA YCTOMUMBYIO
MOTHUBALHIO.

BaxxubIM HanpaBieHnueM sBisiercst pazpadotka MW- cpex Ha 0CHOBE KyJIBTYPHOH U SI3bIKOBOMA
cnenuduku. CueHapuu, npumMepbl, HHTepdENchl 1 TeMbl JOKHBI OBITh PEIEBAHTHBI KOHKPETHOMN
00pa30BaTeJIbHON Cpe/ie M YUUTHIBATh LIEHHOCTH, 00bIYaH, YMOIIMOHAIbHBIE KOJIbI yuaruxcs. Takon
MOJIX0J1 00ecreynBaeT He TOJIbKO BOBJICYEHHOCTh, HO U JIOBEPUE K TEXHOJIOTMH, YTO KPUTUYECKU
BaXXHO JUJIs1 JOPMUPOBAHUS YCTOHYHMBOM MOTHBAILIUH K 0OYYEHUIO.

CoBpeMeHHbIE YYEHHKHM BCE dUalle CTaJKUBAIOTCA C HEOOXOAMMOCTBIO  YUUTHCS
CaMOCTOSITEIKHO — B OHJAWH- KypcaX, UUPPOBBIX IUIATPOpPMax, JOMOTHUTEIBHBIX
oOpa3oBaTesibHbIX MpoekTax. MM MokeT cyliecTBeHHO 00JIeTYUTh 3TOT MPOIIECC, BBICTYMAasi B POJIU
MIEPCOHANBHOIO HacTaBHUKAa. OH mpeqiaraeT Y4YEHUKY WHIMBHUIYAJIbHYIO TpPAaeKTOPHUIO, IEJIUT
00BEMHBIN MaTepHa Ha yI00HBIE (PparMeHTHI, HACTPAMBAET YaCTOTY IMMOBTOPEHHM U CIIOCO0 MOaaun
uHpopmanuu. Be€ 310 mo3BoIseT yyamemMycs He TepAThCS B TIOTOKE JaHHBIX U COXPAHATh UyBCTBO
MPOABUKEHUS U KOHTPOJIS, YTO HATPSIMYIO BIUSAET HA MOTUBAIIUIO [2].

NH-cuctembl MOTYT NOIJEPKUBATh PETYJISIPHOE OOyYEHUE C IMOMOUIbI0 HAIIOMHHAHMH,
BCTPOEHHBIX B TOBCEHEBHBIN PUTM LIKOJbHUKA. DTU HATOMUHAHUS

— HE HaBsI3YMBBIC, KPATKHE, CBOEBPEMEHHBIE — IIO3BOJISIOT CHOPMHUPOBATH IPUBBIUKY
YUYUTHCSA MMOHEMHOTY, HO MOCTOSSHHO. Mukpo obyuenue ¢ UM, mocTpoeHHOE Ha JOTHKE KOPOTKHUX,
3aBEpLIEHHBIX [MKJIOB YCBOEHHSA, NAET OILIYLIEHUE JIETKOCTH M JIOCTYIHOCTH IIpoliecca, 4TO
0COOEHHO Ba)KHO JJIs MOBBIIIEHUS MOTUBAIIMHU Y YUEHUKOB C HU3KOH y4eOHOI caMOOIIEHKOM.

OnauMm w3 Hambonee MoTtuBHpyomux 3¢dexkroB MU sBisercss WUIIO3US TOCTOSHHOTO
MPUCYTCTBUS MOAAEPKKHU. Jlaxke eciin y4YeHUK 3aHMMAETCsl OJUH, OH IOJYy4yaeT BIIEYATIIEHUE, YTO
PSIOM €CThb KTO-TO, KTO IMOJICKAXET, OOBSCHUT, HANpPaBUT. DTO YYBCTBO CHUKAET TPEBOXKHOCTD,
nenaet o0ydeHre 0e30macHbIM MPOCTPAHCTBOM U CTIOCOOCTBYET (POPMUPOBAHUIO TOBEPHUSI K YUEOHOM
NESITEIIbHOCTH.

HNHTepakTHBHBIE CUCTEMBI HA OCHOBE I'€HEepaTUBHBIX Mojesnel M mo3BoisoT BecTH 1uasor ¢
YYEHUKOM. OJTO MOTYT OBbITh BUPTyaJIbHbIE THIOTOPbI WJIM ACCUCTEHTBHI, 3aJalOIIMe BOIPOCHI,
Mpeaarampiire pa3MbIlIuieHus, (opMHUpYOIIKUe MeTa o3HaHue. /[uanor ¢ MalmHON, B OTIUYHE OT
TecTa, BOCHIPHHUMAETCSI KaK 00JIee JTMYHOCTHBIA, THOKAN ¥ MOTHBHPYIOIIHIA TPOIECC, OCOOCHHO Y
M(POBOTO MOKOJICHUSI.

OaHuM M3 CHWJIBHEWIINX MOTHBHPYIOHUIMX (DaKTOPOB SIBJISETCS BHU3Yyalu3alUsl JOCTUTHYTBIX
pe3ynbTatoB. UM MoxeT cTpouTh rpaduku, AMarpaMmbl, TH(POBbIE OTYETHI, B KOTOPHIX BUIHO, KaK
YYEHHUK pa3BHUBAeTCi BO BpeMEHU. HarisiiHOCTh M OCTYMHOCTh TaKMX OTYETOB CHOCOOCTBYIOT
(GOpMHpPOBAHHIO TO3UTHBHOTO OTHOLIEHHS K OOYYECHHIO, AKTUBHPYIOT JKEJIaHHWE JOCTHYb
ciemyromero pyoexa [1].

B knacce, rae paboraer UM- miatdopma, yauTelnsb MoayyaeT aHaIUTUKY 10 K&KIOMY YUEHUKY:
YPOBEHb BOBJICYEHHOCTH, YacTOTy OLIMOOK, 30HBI ycmexa. JTO IO3BOJSET YUUTENI0 TOYHEe
BBICTPAaMBaTh B3aUMOJICHCTBUE C KaX/bIM YYEHUKOM, ynessis OoJibllle BHUMAHUS TE€M, KTO TepseT
uHTepec. Takoe omocpenoBaHHOe B3amMmojeicTBue uepe3 MU nemaer oOpa3zoBaTebHBIA MPOIIECC
0oJiee 4eIOBEYHBIM U HANIPaBJICHHBIM HAa NOTPEOHOCTH YUCHUKA.

OO6pa3zoBarenbHas cpena, CHPOCKTUpoBaHHas ¢ ywyactueM WM, crtaHOBUTCS THOKOW W
anantuBHOM. CreHapuu o0OydeHus, BH3YyalbHbIi uHTepdelc, TUIBI 3anaHui, (opMaTsl
KOMMYHHKAIIUN — BCE MOKET MOJICTPauBaTHCS MO/ SMOIMOHAIbHBIE 1 KOTHUTUBHBIE OCOOEHHOCTH
yueHukKa. OTo co3aéT omrymeHue komdopra, 0e30MacHOCTH, MEPCOHATBHOIO IOAX0a, YTO
SIBJISIETCSI BAKHEUIIIEH TTPEANTOCHUIKOM MOTHUBAIIMK K O0y4eHHIO [6].

NN cnocoben ¢opmupoBaTh uppoBoil npoduias yueHHKa — OTpPaK€HHE €ro MHTEPECOB,
JOCTHKEHHUM, CHIIBHBIX M Ca0bIX cTOpoH. Korja y4eHHMK BUIUT, KaK €ro yCWJIHS OTpa)kaloTcs B
muppoBoM nopTdonno, 3T0 GOpMHUpPYET YUEOHYI0 HACHTHYHOCTH: OUIyIIeHHEe ce0s Kak
Pa3BHUBAIOIIETOCS, YCHEIIHOT0, aKTUBHOTO yYacTHHKa oOpa3oBaTelbHOro mnpoiecca. MimenHo asta
UJACHTUYHOCTh CTAHOBHUTCSI BHYTPEHHUM HCTOYHHKOM MOTHBAIIMU, OCOOEHHO Y TIOJJPOCTKOB.

MortuBanus k oOydeHuto (QopMHUpyeTCs HE TOJbKO Ha YpOKax, HO M BO BHEYpPOUHOI

0 “MexayHapoJHBIA HAyYHO-UCCIefoBaTenbcKui 1eHTp “Endless Light in Science”



Impact Factor: SJIF 2023 - 5.95 NEJAATOTMYECKME HAYKH - puppe
2024 -5.99 PEDAGOGICAL SCIENCES

aktuBHocTH. MM MokeT mnopaepkuBaTb ydacTUE B OJUMIMANax, KOHKypcax, IpPOEKTax,
PEKOMEH/I0BAaTh MOJXOASAIIME MEpOIpPHUATHs, Tpeasaratb TeMbl W NapTHEPOB. ITO JeNaeT
00pa30BaTeNIbHYIO Cpey LENIOCTHOM, CBI3aHHON C MHTEpECAMU U YBJICUCHUSAMHU YUCHHUKA.

VYuebHasi meperpys3ka, pyTHHHOCTb M OTCYTCTBHE ycCIieXa MPUBOAAT K Bbiropanuto. M-
CUCTEMBI, aHAIU3UPYs AMHAMUKY AKTUBHOCTH M SMOLIMOHAIBHBIE CHUTHAJIBI, MOTYT BOBPEMs
[IOCTaBUTh Ha May3y, MPEAJIOKUTh APYryo GopMy 3aJaHusl, CHU3UTh YPOBEHb CIOXHOCTH. Takoin
MOJIX0/ CHOCOOCTBYET BOCCTAHOBJICEHUIO MHTEpEca W DHEPruH, MOMOTaeT BEPHYTh MO3UTHUBHBIN
HAcTpOi Ha 0Oy4YCHHE.

WU moxeT cTaTh NapTHEPOM B CO3AAHUU — COUMHEHHH, H300pakeHnH, My3bIKH, IIH(PPOBBIX
MPOEKTOB. DTO pa3BUBAET Y YUEHUKOB YyBCTBO aBTOPCTBA, MHUIIUATHUBBI, BOOOpaxeHus. CoziaHue ¢
NN — 5T0 He TOIBKO O0y4YeHHE, HO M CAMOBBIPAKEHHE, YTO OCOOCHHO Ba)KHO ISl TIOJPOCTKOB,
uiynmx cBo€ mecto B mupe. Korna MM ucnones3yercst Kak TBOPUYECKUM MHCTPYMEHT, MOTUBAIUA K
00y4YEeHHIO BO3pacTaeT MHOTOKPATHO.

NN moxeT aHanu3MpOBaTh MHTEPECHI, CKJIOHHOCTH U YCIEXM YUYEHHKAa U PEKOMEHAOBAaTh
HaIpaBJICHUsl JalbHENIIEro oOpa3oBaHUs. JTO MOMOraeT ydallMMCsl BUAETH CMBICI B TEKYyIEM
00y4eHHUH, CBSI3bIBAThH €r0 ¢ OyAyUuIMMH npodeccusMy U KU3HEHHBIMH MaHaMu. OCO3HAaHHOCTH B
BbIOOpE YCHIMBAET Yy4eOHYI0 MOTHBALMIO M TIOMOraeT (HOpMHUpPOBATH OTBETCTBEHHOCTH 3a
coOCTBeHHOE pa3BuTHE [6].

Jis  ycTOMYMBOW MOTHBAIIMM Ba)XHO, YTOOBI YUYEHHWK TIOHMMaJ, Kak pabortaer WU.
OObscHUMBIE PEKOMEHMIAINU, TOHSATHbIE HHTEep(hENChl, BO3MOXXHOCTh YTOYHHTh U HU3MEHUTh
MPEUIOKEHHBIE ClIeHapuu 00ydeHus: (OpMUPYIOT TOBEpHE K CUCTEME U JKEIaHHUE COTPYJHHYATH C
HEW, a HE BOCIPUHUMATh €€ KaK BHEIIHIOK CHITY.

B koneuHoMm cuére, MoTHBamMs K OOyYeHHIO CBsi3aHa ¢ olfyuieHneM cmbicia. MW moxer
[IOMOYb IIIKOJIE CHOBA CTaThb MECTOM, TJ€ pacTéT HE MPOCTO y4YeHHK, a ueioBek. Eciu WU
UCIIOJIb3YEeTCS Ul TOAJEPKKH, a HE 3aMELICHMs, A PAacKpbITHS, a HE CTaHAapTH3alUH, OH
CTAHOBUTCSI MOILHBIM PECYPCOM JIUYHOCTHOTO POCTA, IOMOTAIOIIMM YYEHUKAM HAaWTU CBOU MyTh U
COXPAHMUTh UHTEPEC K MO3HAHUIO.

MotuBanus yd4amuxcsi BO MHOTOM 3aBUCHUT OT TOTO, HACKOJIBKO KOM(QOpTHOH U
MIpUBJIEKATENIbHON sABIIsIeTCS oOpa3oBaTenbHas cpena. M no3Bosser aHaM3upoBaTh NPEANOUYTEHUS
YYEHUKOB U aJIaliTUPOBATh BU3yalIbHOE OpopMIIeHHE MIATGOPM, THUIIBI HIPU(PTOB, IBETOBBIE CXEMBI
1 gaxke (POHOBBIE 3BYKH B 3aBUCUMOCTH OT KOTHUTUBHOTO Mpoduiist yuenuka. [lonoOHas HacTpolika
CHOCOOCTBYET CHIDKEHHIO pazpa)karoliuX (PakTOpOB M YCHIIMBAET MOJOXKHUTEIbHOE BOCIPUATHE
yueOHoI nuadopmanuu [5].

WU moxet popmupoBaTh yueOHBIE Mapbl U KOMaHAbl HAa OCHOBE COBMECTHMMOCTH CTHJIEH
0o0y4eHHs, THTEPECOB U YPOBHS MOJATOTOBKH YUYEHUKOB. DTO MO3BOJISIET ~ OpraHu30BaTh Ooliee
MPOyKTUBHOE IPYMIIOBOE B3aUMOAEHUCTBHE U CHU3UThH (PPyCTpaLMIO OT HEMOIXOASIINX COUETaHHUM.
Kpome Toro, M criocobeH oTCiekuBaTh BKJIa1 KOKIOT0 y9aCTHUKA, 00ECTICUHBasi CIIPABEAJIMBOCTD
B OLCHKE KOJUJICKTUBHOM NEATENBHOCTH, YTO SBJISIETCS 3HAYUMBIM MOTHBALIMOHHBIM (DAaKTOPOM.
[Tomumo npeamerHoro conepxkanusi, MM MoxkeT compoBOXKIaTh pa3BUTHE MeETa MNPEAMETHBIX
YMEHMM: IJIAaHUPOBAHUS, KOMMYHUKAIIUY, aHAJIN3a, CaMOOLEHKU. CUCTEMbI  MOTYT NpezJiarath
3aJjaHKs Ha PeIIEKCUIO, OLIEHKY COOCTBEHHBIX JIEHCTBHIA, a TAKXKE COMPOBOXKIATh BBINOJIHEHUE
NPOEKTOB, I/ie TpeOyeTcss MHTErpauusl 3HaHUM U3 pasHblx oOjactell. IloHumaHue CBS3M MEXITY
3HAHUSIMU U WX MMPAKTHYECKOW 3HAYMMOCTBIO YCHJIMBACT MOTHUBAIIMIO K 00yUeHHUI0[2].

BoBileu€HHOCTE poaMTENIEd WUIpaeT BaXXHYIO pPOJb B MOTUBALMM ydeHuka. MU moxer
(hopMUPOBATH OTYETHI, MOHATHBIE U IOCTYITHBIE U1 POJUTEIIEH, C PEKOMEHIALIUSIMU T10 MOIEPHKKE,
OOBSICHEHUEM TUHAMHUKU Pa3BUTHS W TOACKAa3KaMH MO B3aWMOJCHCTBHIO ¢ peOEHkoM. Takoe
MapTHEPCTBO JenaeT oOpa3oBaTeNbHBIN Ipoliecc 0ojiee OCO3HAHHBIM M C KOOPAUHUPOBAHHBIM,
yCWJIMBas MOTUBALIMOHHBINM KJIIMMAT BOKPYT' YUEHHKA.

JIns1 y4eHHUKOB C OrpaHUYEHHBIMH BO3MOXKHOCTSIMHU 370p0Bbs M cTaHOBUTCS OKHOM B MUP
3Hanuil. OH ajanTupyeT KOHTEHT, Mpe/JlaraeT ajJbTepHAaTUBHbIE (OPMBI KOMMYHHKAIIWH,
MOJICTPanBaeTCs MO 0COOCHHOCTH BOCIIPUITHS HHPOpMAIMK. DTO AesiaeT 00ydeHrue JOCTYIHBIM U
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MOTHBUPYIOIIUM, CHUXasg Oapbepbl U MOBBIINIAsg YYyBCTBO BKJIIOUEHHOCTH B 0Opa30BaTENbHBIN
nporecc [4].

OnHuM M3  (akTOpOB MOTEPH MOTUBALUM sBIseTcs cTpax omubOku. MW mo3sosser
HCII0JIb30BAaTh OIIMOKH KaK pecypc 00yueHMs: aHAJIM3UPOBaTh UX, [IPEJ1araTb IOBTOPHBIE MOIBITKHY,
¢dbopmMHpOBaTh 3a7aHMs, HAIpaBICHHBIE Ha YCTpaHEHHE TUIHMYHBIX 3aTpyJHeHud. Takoil moaxon
(GopMHpyeT NO3UTUBHOE OTHOLIEHHE K OIIMOKE KaK K CTYIIEHU Pa3BUTHs, @ HE KaK K IOPaXKEHUIO.

NN Moxer peryaupoBarb YpOBEHb KOTHUTUBHOM HAarpy3KM Ha YY€HHUKA, YIPaBIIsA
KOJINYECTBOM M THIIaMU 33JJaHUH, 4aCTOTOM CMEHbI ()OPMATOB, YPOBHEM CII0)KHOCTU. DTO CHUXKAET
nepeyToMIIeHHE, CIIOCOOCTBYET YEpKAHNWI0 BHUMAHUS U TOBBIIIAET Pe3yJIbTaTUBHOCTb O0YUYECHHUS,
COXPaHsIsl MOTUBALUIO HA IPOTSHKEHNUN JUTUTEIIBHOTO IIEPUOJIA.

JlocTynl K JONOJIHUTENBHBIM KypcaM, CEKLIHAM, OJIMMIIMAJaM, KPyXKaM 4acTO 3aBHCHUT OT
uHpopmupoBanHoctu. UM MokeT BBICTYNAaTh B POJIM HABUraToOpa: aHAIU3UPOBaTb HHTEPECHI
yueHHKa, MpeajaraTb akTyaJlbHbleé BO3MOXKHOCTH M IOMOTaTh B BbIOOpE. DTO cOo34aéT OIIyIICHHE
cBOOO/IbI, MHIMBUAYAIIBHOCTH IyTH, YTO CYIIECTBEHHO YCUJIMBAET BHYTPEHHIOIO MOTUBALMIO [4].

Kornma cucrema QukcupyeT pocT yueHHKa, BU3yaJH3UpPYyeT Na)xke HEeOOINBIION mporpecc u
IpeJularaeT MoCHJIbHbIE BBI30BbI, Y peO&HKa (POPMUPYETCs UyBCTBO KOMIIETEHTHOCTH. A 3TO OJIUH U3
TpE€X 0a30BBIX IMCHUXOJOTHYECKHX (PakTOpoB MoTHBamuu . MU, B OTIMYME OT YHUBEPCAIBHOTO
ydyeOHMKa, CIOcOOeH OOEeCHeUnTh IMOCTOSIHHYI0 HOJKPEIIIOIyI0 OOpaTHYO CBs3b, CO3/aBas
YCTOMYHMBOE YyBCTBO YCIIEXa.

N — He npocTo TEXHOJIOIHs, a HOBas apaJurmMa B3auMoAeHcTBUs B oOpazoBanuu. Eciu eé
UCTIOJB30BAaTh C YYETOM TMEAArOTHYECKUX 3aKOHOMEPHOCTEH, YEeIOBEUYECKHX IOTpeOHOCTEH U
LIEHHOCTEH, OHa MOXET CTaTh MICTOYHUKOM IOJUIMHHOI'O MHTepeca K o0ydeHuto. ObpazoBaHue, e
NN momoraer ydYeHUKY YyBCTBOBAaTh ceOsi YBEPEHHO, CBOOOIHO M OCMBICICHHO, CIIOCOOHO
(GbopMHpOBATH OKOJIEHUE YBICUEHHBIX, KOMIIETEHTHBIX U OCO3HAHHBIX JIIOJIEH.
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BACTAYbII CBIHBIII OKYWBIJIAPBIHBIH OKY MOTUBALIUACBIH
APTTBIPY JA «FLIPPED CLASSROOM» 9ICIHIH, POJIT

KABAHBAEBA JIAYPA K¥YPMAHT'A3BIKbBI3bI
Abaii ateiaarel Kazak YJITTBIK TIe1arOruKajIblK YHUBEPCUTETIHIH MAarHCTPAHTHI

Freueivnm xerexmni: HYPZKAHOBA CAKHUJIA AB/IMCAJIBIKOBHA n.r k.,
KaybIMJIaCTBIPBIIFaH MIpodeccop
Anmarsl K., Kazakctan

Anoamna: byn makanaoa xazipei 6inim bepy scyiecinoezi 0acmypi 20icmepoiy wekmeyuiniel,
OKYWbLIapObly  (acipece alvbha YpPHARbIHLIY) JHCAHAUILLIOBIKKA 0e2eH  Kadcemminiei JicoHe
«monkepineen coinviny (Flipped Classroom) aodiciniy muimoiniei kapacmuipoinaovl. CoHviMeH Kamap
OKbIMYUBINAPObIH 3AMAH A2LIMBIHA CALl MEXHONI02Us MeH 20icmeMeHti KOLOAHYbl, TeKYUanapobsl yioe
anovlH ana oKy, cabakma npaKmuKaiblK HCYMblCMapaa KOuly apKblibl OLIM CanacvlH apmmulpy
Hconoapein  cunammanaovl. Kome mewKepineen CoiHLINMBIY CMAHOAPMMbL, NIKIPMAIACKA
bazplmman2an, MONMLIK, GUPMYANObL JHCIHE XHCANRAH CbIHbIN Mypaepi MAalo0aAHbin, O01apObly
cmyoeHmmepoiy MOMUBAYUACHL, AKAOEMUSIbIK KOPCEemKiumepi JicaHe UHKo3uemi 0Oinimoesi
muimoinicine acepi kepcemineen. CoHbIMEH Kamap, 3aMAHAYU OKbIMY MEXHOLOCUSLIAPbIHbLY
ApMbIKWbLILIKMAPbl MEH MEXHUKANbIK Keoep2ilepi Kapacmuipblidobi.

Kinm cezoep: Flipped Classroom, menkepineen coinbin, aibgha ypnagel, UHKIO3USMI OiliM,
uHmepakmuemi ic-aopekem, oKy MOMUBAYUACH], AKAOEMUSTbIK KOPCEeMKiul, 3aMaAHayu mexHoao2us,
MONMBIK HCYMbIC, JIeKYUS, NDAKIMUKA.

Kaszipri 6i1im 6epy — ysiarartsl ic. Meiii ¢i3 Oip opin yipeTceHi3 e, ycras 001 ecenresnecis.
Al 63 epKiMEH yCTa3 aThlH apKaJlaFaH, OChl MAMaH/IbIKKa asK OacKaH ajam, YJIKEeH FbUIBIM KOJIbIHA
Tyceni. MyraiiMm, «eKi KOocy eKi» aKIapaThIH O1p 9/IICTICH CaH XKbUIap 00#bI TYCIHIIPY1 MYMKIH eMec.
O XpU1/1a 3aMaH arbIMbIHA caif, OayanapplH MOTEHIIMANBIH OaKbLIal TYpJi ainara Kemexdi. byrin
aJIMaHbl KOPCETINl ecenTi yHperce, epTeH MapTa MeH MapTaHbl TeHre Oeseni. Op KXbULABIH ©3
yprakTapel 6ap. MaceneH, Kasip Kell aUThUIBII KYPreH alb(da yprarbl, JOCTYpJi OuTiMre KeHe
Konmaiasl. Onap KyH cailblH, TINTI 9p caraT cailbIH jKaHAJBIK KYyTeal. bypbIH Oy sKayanKepuIiaikTi
apKajlaFaH MaMaHFa TaKkTa MeH Oop jkapaca, Ka3ip TYpJii TEXHOJIOTHS, dJIICTEMEre MYKTaxX.

Education is a noble cause. Even if you teach one letter, you are considered a teacher. And a
person who voluntarily takes on the name of a teacher and enters this profession embarks on the path
of great science. A teacher cannot explain information like "two plus two" in the same way for years.
He follows the trends of the times and uses different tricks to monitor the potential of the children.
Today, he shows them apples and teaches them arithmetic, but tomorrow he divides desks and desks
into tenge. Every year has its own generations. For example, the alpha generation, which is being
talked about a lot these days, is not averse to traditional education. They expect new things every day,
even every hour. Previously, a blackboard and chalk were enough for a specialist who carried out this
responsibility, but now they need different technologies and methodologies.

Ocpl coTTe 013111 KYTKapaThlH, KON MACEJEHIH ILIEIIIMI — CHIHBIITHI TOHKEPY. AFBUIIIBIH
timiageri 6yn tepmuH «flipped classroom» pen atanmaasl. byn xarunansr 2007 sxbutel Komopamo
mTaThlHAarel Byienn mekteOinae exi reuibiM Myramimi Jxonatan beprman men Aapon Camcy
yebiaFad. 2006 xputrbl 10 kenTokcanaarsl Times >KypHalnbIHBIH «MekrtenTtepiMizai 20 racblpaaH
Kajlail mblFapyra Oosiajpl» MakajlachlHIa «OpHUHE aMEepUKaHIBIK MEKTenTep Oip OpbIHAA TOKTAIl
KaJFaH XOK. bipak, ©TKeH FachIpJbIH 9JiCTeMECiH/Je FaHa JaMbIll KaTKaHbl pac. bizaiy arta-
OXKeNepIMI3JeH IomTepre Chizy, Ka3y, MopicC THIHAAyMEH FaHa IeKkTenemi» aeiai omap. O3bIK
TEXHOJIOTUSIHBIH 631 baTbic MemiiekeTTepiHeH IIBIKKaHMEH, OiliM MoceneciHe 0ac KaTbIpybl
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KyaHTagsl. KazakcTtan Typiai  ToxipuOeneH OTKeH OKBITY JKYHECiH, ajblll MeMJICKETTepAeH
KaOBUTANTBIHIBIKTAH, OYJI Kylie ne TaHbiMan Ooiica kepek. beprman: «2007 KbIIFBl KOKTEMJIE,
Aapon maran PowerPoint-ta cnaiiamoy jkacam, ofaH JaybIC jKa3yFa KOHE Ke3 KeJIreH MOTIHIIK
ecKepTIenepi Kocyra 0onaThIiHbIH KopceTTi. ComaH KeliH OapiblK MaTepuaiiapabl Buacodaiira
TYPJICHAIPIN, OHbl OHJIAMH TYpAe OHall Taparyra OosaThlHBIH OinAiM bi3 cTyaenTTepre cabakka
KaThICIIail Kajica Ja, OKy MaTepuajblH OTKI3IN aliMayFa MYMKIHIIK Oepyre TBIPBICTHIK. AIIBIK
aliTkanga, 013 JEKIUSUTAPBIMBI3IBI ©31Mi3 YIIiH ka3aTelHOBI3. Cebebi cabakka KaTbICiaraH
CTYJICHTTEp VIIIH KalTa cabak ©TKI3yre ThIM KOIl yaKbIT KYMCAaWTHIHOBI3. JICKIUSIIBIK jka3z0arap
01311H OipiHII KOMEKIIiMi3 00JIIbDY

By omicTiH mapThl, JIEKIUSAFa ACHiH TaKBIPHIKA aJIJIbIH ajla MOAKACT JaibiHaanaabpl. OKyIIbI
KOJIJIaHFaH OelfHeMaTepual iK1 ay JUOHBI XpecToMaTus ecedinie naiiaananaasl. TaHCHIK JYHHEMEH
TaHBICKAH O1TIM aJTyIbl, MeKTETIKe KEJITCH/Ie MpaKTHUKara OipaeH Kereai. TONThIK KYMBIC apKbIIbI
©3 CYpakTapblHa jKayar ajiajbl 9pi TYCIHY KepCeTKil Korapbuiaiasl. Jlemek, okpiTymsl 40-50
MUHYT OOMBI TEOpUSIFa EMeC, MPaKTUKaFa KYII )KyMCaiIbl.

TeHkepiITeH CBHIHBINTHIH Oipkarap Typi O0ap. CraHmapTThl, miKipTamacka OaFbITTalFaH,
JEMOHCTPAIMSIIBIK, BUPTYaJAbl, TONTHIK CHIHBIM XkoHE T.0. Koc MyFaniMHIH eH aFaikbl ToCiaepi —
crannaptTel (Classic Flip). bana yiine oTeIpbin, MaTepuaiIbl Tamamanan, OipHele peT Kairamamn
Kepe anajbl. bys amanra nanaeMus Ke3iHAe KaHIIAIBIKThI 1YPhIC-OYPHIC €KeHIH aHbIKTaMaii JKaThIIl,
HIYFBUI IIemiMMeH Kemninm kerTik. Kemreren OinmiM opnacel ToxipuOe >KMHAKTAIN, SJIEKTPOHIBI
MOpTaIapAbl )KETIK MEHI'eP/Ii AeTl OMTaiMBIH.

Keneci cabakka neiiin OepinreH cypakrap OOWBIHINA, TOMKA O6IIHIN e3apa MiKip cailbic
yibIMaacTelpy — ekinmi Tociin «Discussion Flipy . Byn mpormeccTiH apThIKIIBUIBIFEI, Oana o3
MO3UIHUACHIHAA OO0JTyFa, ©3 aMOUIMACHIH CE3iHyTe, CHIHM TYpPFbIJa OWIAHBIN, KATEIECKEH XKepe
SMOIIMOHAIBI MHTEJNIEKTTI YCTaHyFa JaFblIaHa bl

Tonteik ceiabm (Group Flip) - oxymbutap OipHemie Tomka OejiHemi. ©Op TOm yime Typii
TaKbIPBIITHI 3epTTeN Keeai. Al cabakka kenreHe 6ip-0ipiHe 3 TAKbIPBIOBIH «OKBITAIbD». MaKcaThI:
e3apa YHpeTy jKoHe BIHTBIMAKTACTBHIKTHI JaMbITY. MyFauiM Jie OKyIIbl OOJIFaHbI XaK. bama ke3imize,
CBHIHBINTACHIMBI3/IBIH KeOip TaKbIPBINTHI TYCIHIIpIN OepreHi oHalbipak eai. CaraT TiniH TyciHOeH,
YHEMI IIaTacaThIHMBIH. AJ1 MEH JIOCBIMHBIH, «CaFaT TiJl KBUDKBIFAH CAWbIH 5 MUHYT KOCBIIT OTBIP)»
JereH Oip-ak ceilieMiHEH YaKbIT ecemnTen YHpeHreHMiH. Byn neMoHCTpauusiblK OarbITKa [a
YKCauIbl.

Buptyanas! oksiTy (Virtual Flip) — yit Tanceipmans! oHntaiiH sxonaaiasl. KeitOip TanceipmMansl
OeiiHeKOH(epeHIMs apKbUIbl TaJIKbUIalAbl. bysl cabakTaH Kablll KOWFaH OKYIIbIFa THIMAL. Ocipece
MepeKe KYH/epi 63 epKiMeH KaiTasay >Kyprisrici KeJeTiH MISKIPT YIIiH )KaKChIPaK.

Kanran chlHBII — YH TanchlpMachlH Tarbl Olp MopTe Kapay. bysn exkminai ynrepimpjeri
OKyIIbUIApFa apHaJIFaH. bipJieH TeMeH Oaranayfa achIKNai, eKiHII peT MyMKIiHJIK Oepy.

bnym takcoHomusichiHa opanaiiblk. by, Tyciny, OutiMal KosijgaHa Ouny, Tajjaay, )KMHAKTay,
Oarasay - HOHHIH MakcaTbl. JlocTypiii 9[IicTe COHFbI IYHKTTI OKYIIbI Y€ opbIHAai bl bipak xy3
MaipI3 KapacTBIPBUTYBI CEHIMII emec. SFHM, aymapbUIFaH CBIHBIT Mojem 21 Facelp YIIiH ©Te
MaHbI3bl Kypad. Henen OacTaiiMbIH Jen oijacaHbl3, HHTEPAKTUBTI 1C-9peKeTKe KeHec OepeMiH.
HNHTepakTuBTI ic-opekeTTep — OYJ1 OKYIIBUIAP/IbIH cabaKKa O€JICeH I KAaThICYbIH KAMTAMachl3 €TETiH
9/IicTEp MEH TalChlpMasap KUBIHTHIFbI. OKYIIBUIAPAbIH TE€K ThHIHAAYIIBI eMec, OeJICeH Il 3epTTeyi,
TaNJayIibl, MiKipTaJac KaThICYIIbl OOJMYbIH KaMmMTamachl3 €Ty KakeT. Jlomipek aWTcak, «Kyusy,
«Kahoot», «Padlet» cexinai minardopmanap. bypelH Myramimzaep acaraH IUIaKaTTapblH, KUFaH
KOPHEKUTIKTEpiH op cabak cailblH JKaHaJlam OThIpAaThIH. OWTKEHI Te3 KOKBbICKAa aWHaIBII,
XKapaMIbUTBIK MEp3iMi y3aKKa OapMaiiipl. Al TEXHUKAHBIH >KaJbl ©3[IMHEH ICTEH MIBIKMAca, YHEMI
KOCBUTyFa JaibIH.

By Tocinai enimizae chiHAN KOPreH. DMIUPUKANIBIK 3epTTey OapbIChIH/IA, MHKIIO3UBTI O11iM
Oepy >KyHecCiHIEe OJCKTPOHIBIK OKBITY TEXHOJIOTHSCHI MeH «TeHkepiareH coiHby (Flipped
Classroom) 9/1iciHiH KOJAaHY €PEKIICTIKTePiH aHBIKTAY, OJIAP/IbIH MOTHUBAIIMSFA HKOHE aKaJeMHUSITBIK
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KOPCETKIIITepre ocepiH 3epTrey MakcaThiHAa, AOail aTeiHAarbl Kazak YIATTHIK IeJaroruKaibIK
HUBEPCUTETIHIH 1-2 Kypc CTYJIEeHTTepiHEH TypaTbiH 648 CTYJIeHT KaThICKAH.

Nel Hotmxenep [aiib3 (%)
CrynenTrepaig «Flipped | Uo 34
Classroom» TEXHOJOTHACHIH | JKOK/TOMEH JieHrei e 66
KOJIJIaHYBI
OKy MOTHBAIMSACHIHBIH JieHrell | JKorapbl 35
Oprama 40
Temen 25
AxanemusnblK  KepceTkimrepre | XKakcapisl 64
acepi Temennemi 13
O3reprex KoK 23
WHKIF03MBTI OlTiMIe THIMILIITT | ©Te THIMII 35
Tuimal 40
Opraa 20
Tuimcis 5

3epTTey HOTHXKENEepl KepceTKeHiel, cTyneHTTepliH Tek 34%-b1 yHuBepcuterte «Flipped
Classroom» TeXHOJIOTHSACHIH KOJIaHATBHIHBIH pacTaca, 66%-bl OHBIH ICHI€HiH TOMEH /el OaraiaraH.
byn ka3ipri 3amMaHfbl OKBITY TOCUIAEpIHE KETKITIKTI KOHIT O6JIHOSHUTIHIH >KOHE MYFaIiMICPIiH
TEXHOJIOTHUsIFa Xabapap 60oMaysl HeMece OHBI OKY TPOIIECiHE EHTi3yre NalbIH eMECTITIH KOPCETETi.
Kyrtneren HoTwkeHiH Oipl HMHKIIO3MBTI OUTIM Oepy KYHeciHIEe KOHUT KyaHTKaHbl. Epekiie
Oanayap/pIH aTa-aHaiapsl yiiH Oyt oiatgopma ete THiMIl. bana Katapra Te3 KOChUTY YIIIiH aTa-aHa
na atcanbicniaca 69pi Oekep. Yiine o3 OeTiHIIe OKyFa «TOHKEPUITEH CHIHBI» TICLII aca MaHbI3/IbL.

Ocan Tycel periHzae, OUTIM almymIblFa WHTEPHET JKOHE KYPBUIFBUIAP(KOMIBIOTEpP, IUIAHIIET,
cMapToH Kepek eKeHIH anFa TapTaMbl3. Erep TeXHUKaNbIK karqail Hamap Oosca, OKy MHpolieci
OY3bUIaIbL.

KopsiTeiHabmait kene, 90y Hacrbip on-®apadu: « ¥ cTa3 TYMBICHIHAH ©31HE alThITFAHHBIH 09piH
KETIK TYCIHI'€H, KOPT'eH, ECTIICH KOHE aHFapFaH HOpCeJepiHiH OopiH jKabIHIa CAaKTAWTHIH, eOipiH
YMBITIIAUTBIH, aJIFBIP J1a 3epeK aKbUI UECi, OTE MICHICH, OHep-OLTIMIe KYIITap, *KaHbl Ta3a KoHE 9/Ii,
KYPTKA YJIT1 KOPCETETiH, KOPKY MEH KacKaHy/bl OUIMEHTIH ep)KypeK OOJybl KepeK» JIETeH CKEH.
CoHJIBIKTaH >KaHAIIbUT ycTa3 O0JyFa, TOCTYPIIl JKOJI MEH 3aMaHayd OarbITThI KaTap aily OUTIKTIIIK
eKeHl XaK. byrinri 611iM amyisl — epTeHri MaMaH. 3ediHIl MSKIpTTepiMi3 Ker O0JIChIH!
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